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CEAPTER I

This study has grown out of a keen desire on the part of the
writer to know and understand children better in order to help them
grow more effectively inmto self-directing oitizens. Therefore, the
writer has engeged in a study of her pupils for the purpose of disocover-
ing means whereby she might be able to help them with problems of
adjustment and self-dirsction.

Observation and experience with the thirty-eight children in
this fifth grade caused the writer to realize that constructive
attention needed to be given these boys and girls if they -were to
reach more effective self-direction and adjustment.

In carrying on this study the writer drew upon the following
sources for data end zuidance: (1) personal experience; (2) research
in the fiseld; (3) conferences with educators; and (4) wide reading in
the ourrent materials dealing with the aspects of child development
considered in this study. Additional sources of information used were:
(1) cumlative records in the school office, (2) available test resulis,
(3) conferences with parents, and (4) obsgrvaﬁionai data collected by
the writer.

Those data collscted from the sources just named were used to
gain a clearer understanding of: (1) the boys and girls included in
this study; (2) ths thinking of educators concerned with the problems
of citizenship development and personal adjustment; eand (3) desiradble

ways and means of approeching the problem with this fifth gradse.
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The initiution and orgenization of = citizenship club ".as the
epproach decided upon in .seeting those citlzenship and personal acjust
ment needs identified in tiis fifth grade.

Tk‘s study hes certein limitetior:, the moet significant of
which are: (1) cne year devoted to this study, (2) number of children
included in the study :as limited to 38; and (3) the incompletenzes of
available records,: l

Definitdon of Terme

For clarity of meaning; the follc.ing terms are defimed in
the sense in which the writer has used them in this napers

Discipline. The organization of one's impulses in order to
obtaln a goal., Group discipline involves comntrol of individuals compris.
ing th: zroup for the attainment of a group goel,

AdJuatmept. The establishing of a satisfactory reletionship
between pe:zonal needs and desives apnd the requirememts of th: environ-
ment .,

Self-directing. Directing one's courge without lmmediate
guidence,

Criticism. The art of judging or evzluaeting ..ith kmowled:s
and propriety the soundness and the mnature of anything,

Schocl patrol member. & pupil or pupll of good record
assigned to apecial duties to help orotect the childrer 'a safety end

to provide and mainteln order,
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Gong. A musical instrument used to bring silence in the

lunchroom,

Honor roll membership. Those pupils who in all of their

school work and behavlior have performed satisfactorily in terms of

their individuval capscities.

Student council. A body of pupils elected by their classmates

to help carry out and devslop school policies,

Citizenship club. A club created and organized by the pupils

uwnder the teacher's guidance for the purpose of setting up certain

eriteria by which they were to goverm themselves.



CHAPTER IX

The te:a discipline mesns different things to many teachers,

‘he msterisls reported in this paper reflect the writer's viewpoint

relative to her comcept of dlsecipline, .t this time, it may be well

to state briefly those ideas embodied in the use of disecipline in this
study. The writer propossa to ta»ke-a middle pogit.ion; that is, a view
\iiich conceives of discipline not being so rigid and formal as to choke
out 231 poasibilities of individual growth im the child's. behavioral
patterns and attitudes, - On the otuer hand, the writer does not see
discipline as an absence of any ocutside control and direction,

Webster gives the follo: ing clarification of the term discip=~

lines
1. The dewvslopment of the Faculties by inmstruction and

¢ rerciss,

2, Training one to act In accordance with established rules.

3, Submissiveness to order and control.

4. GCorrection; hence training through suffering and puni:h-

ment .

"hege idees on discipline as expressed constitute eariier views

1

neld by the home and the school, However, Hackett snd Jecobsen™ come

aesrer reflecting the position held in this paper :cgzardim; the sense in

which discipline is used,

1Jobn 4, Hackett end W, W, Jacobsen, erp Practi
E Sc¢hool, (Boston: Athensenm Press, Ginn end Compeny, 1944).
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Discipline must be thought of as an organization of one's im=
pulses to obtain a goal., Group discipline involves control of individ-
uals composing the group for the attainment of a group goal. Singing
with others and putting on a play are simple situations in which dis-
cipline is dictated by the goal to be achieved by the group., Goals
for which discipline is required vary end also change with a person's
age. "The aim of discipline is the development of intelligent self-
control by pupils. It is a means of securing good teaching conditions
within the class room,"2

Discipline is wanted when it is based on devotion to humeni-
tarian principles and ideals, such as freedom, justice, and equality
for all rather then discipline based on & narrower, more egotistic
offiliation of "my group".

Self-direction and self-discipline rather than discipliue,
based on obedience to a "Fuher" is desired. Discipline is based on
an understending of the goal in mind, rather then discipline based on
"taking someone else's word for it".

The task which oopfronts the classroom teacher is to trans-
late the principles of demooratic discipline into deily sction in her
clessroom. Her daily role is that of & leader of groups. She must
rightly choose the technigue that will be harmless to the total group

and the individuals involved.

2Tbid., p. 205
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The teescher whose personslity possesses a sense of humor
obviously has the prime recquisite for discipline., However, one can't
rely on personality mlone; she must lmow the child and use some
judgment with patience and firmness.

Successful teachers lmow the importance of beginning early to
build pride in an orderly and smoothly functioning classroom. They
develop group spirit end the value of rapport among the pupils. Con=
fidences are developed concerning plans in an offort to meke them
feel themselves & definite part of the school and assume responsibility
for it.

The teacher's problem is two-foll: first, she must male sure
that the demands made upon the child are legitimate and wholesoms in
terms of the fundamental tendencies of human beings of his particular
age level; and secondly, she must seek to build im the child legitimate
and Qholesome patterns of behavior by appealing to his interests, his
intelligence, his sense of justice, and his self respect.

A tescher will gein power in guid ing children's growth in
self-discipline if she will think over the various instances of
behavior thet arise day by day and compare the several ways open to
her in the Landling of each case., If she thinks through the implica-
tions of each method and decides which one promises greatest potential-
ities for the desirable growbh, she will gain skill rapidly in meeting

situations as they arise.
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The skillful teacher will see to it that pupils have interesting
and challenging things to do, that they can do, and that they form
habits of doing them without delay and misapplied effort. She will give
foremost attention to the kinds of activities and kinds of growbth she
believes her pupils should experience, remembering that the more plan-
ning, evaluation, and doing the children actually cerry on, the greater
will be their growth. She will remember, also, that it is the growth
of the whole group that is important, not that of just a few wery able
pupils. Such & teachsr plané her work systematically and efficiently,
She lmows her eims emd her methods and helps the children to set up
their own goald and plan wisely from the beginning of the year. By
such methods, misconduct is largely prevented. When it does arise, it
is sasily handled in such an atmosphere.

The true teacher is a cooperator working with children, enlist-~
ing their support in the building of standards, reasoning things out
with them, snd erriving at mubually satisfying understandings,

Wise teachers avoid conflicts. Through foresight es to child-
ren's reactions they prevent the occurrence of situations which imply
discord between teacher and pupils. They provide refreshing variety
in ectivities to prevent children from becoming fatigued, restless, and
irritable. Through a calm and sincere atmosphere of work they avert the
nervousness that inveriably results from & tense, hurried schoolroom
IANNETr.

& teacher sensititve to the reaction of children will detect
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the garly signs of nervousmess or fatigue in a pupil, and Will send the
c¢hild on an errar.. or sugrest 2 change of oceupation,

It is widely recognized that discipline is best where least
conspicuous, and thet the teacher who disciplines least is the best
disciplinarian. They decrease disciplinary problems by placing mnéh
more emphasis on the rightness of conduct than on the wrongness. True
discipline impliss gemerous cooperation between teacher and pupil.

It is undoubtedly wiser and more effective as well, for teachers
to think in terms of the behavior tendencies of children, and of the
factor in the school situation which promotes or hinders satisfactory
adjustment, rather then of punishment and penalties. From this point
of view, the problem is that of ensuring that unsoéiel behavior in-
evitably brings snnoyance or displeasure, while appropriate conduct is
accompanied by satisfaction and spproval. Wrong conduct is not to be
condoned nor disrerarded, but effort should be expended to remove its
fundemental causes and casual conditions, and not merely apply arti-
ficial remedies,

Investigations such as'Wickm&ﬁ’a3

show that some teachers
congider the majority of their pupils guilty of freguent misbehavior,
while other teachers hold that practically all their pupils are well
behaved., Inlorder to deal intelligently with wndesirable behavior,

one must look not only to basic tendencies bubt also to casusl conditior=s

that ney exist in the school, in the home, and elsewhere. Usually,

undesirable behavior can be corrected by helping the child to acquire

5g. K. Wickman, Children's Behavior and Tescher's Attitudes,
(lew York: Commonweslth Fund, Division of Publications, 1929), p. 16.
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one or more of the following: (1) better understanding of the situation
and its demends; (2) keener sensitiveness to group approval and dis-
approval; (3) greater skill or more ready habits in carrying out the
desired type of conduct. "The discipline of the school should proceed

from the life of the school as e whole and not directly from the teacher."®

It mey be helpful to ask the child to sit quietly and write out
an analysis of his misbehavior, deseribing how his conduvot wes undesir-
able, and what he should do upon future occasions, and how to guard
against a repetitioﬁ of his conduct. Then, the teacher, the child, and
if necessary, the parent have evidence of progress or iack of progress
in the child's endeavor to gain self-control. It is of utmost impor-
tance to preserve and strengthen the child's self respect. Never should
the treatment of misconduct injure self-respect. When a child is try-
ing to overcome bad habits, teacher and pupils should be sure to com-
mend and emcourage him whenever possible., Even a small improvement
in behavior or attitude should be recognized. |

The best treatment of misbehavior is its prevention., The wain-
tenance of school lifé upon & high plans of interest, of challenge, end
of vigorous, wholesome activity, with the sense of worthy achievement
ever present, will eliminate most of the cesuses of misconduct. Clear

ectivities, well-planned work, high standards, and intolerance of care-

)

less, slipshod work are obvious foes of disorder.

A teacher who does not exercise self-control in her own conduct

% Jomn Dewey, Education Today, (Yew York: G. P, Putnem & Soms,
1916), p. 8. :
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cen hardly expect to promote the growth of enlightemed self=-control in
children. Confidence of children in their teacher will develop cuickly
if she strives to merit that confidernce through good Jjudgment, fairmess,
end friemdship. One should be especially sensitive and sympathetic to-
wards children in distress. Often the teacher 1is the only one who ean
supply the urgent need in such a situation.

Hothing is more wholesome for both pupils and teacheir, than a
spirit of cheerfulness in the classroom. Praise and humorous criticism
do more than nagging and fault findipg. ’

Classroom diseipline, if it is to be educative, must teke into
account the unaltersble truth thet conduct of each child, because he is
hunen, will and must be different from the conduct of every other
child. And most importent of all is a sympathetic and friendly attitude
on the part of the teacher.

In the wholesome classroocm, the achievement of worthy goals is
it’s own suffi;ient reward. Well disposed and thoughtful conduct
receives recognition, apﬁroval, and encoursgement from Leacher and
fellow pupils, which is both wholesome and more fatisfying than arti-
ficial prizes for being good. The most satisfying and educative re-
cognition of superior conduct is to grant a pupil more freedom and
responsibility than he had before. This presents a new incentive to
further growth.

& recognized principle of a dailly program is to lmow when and

where to be guiet or active. When some ametive undertaking is being
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worked upon, & consideralble amount of legitimate noise necessarily talkes
place, while during a library period, a reading period, or a period
when concentrat;on iz necessary, quiet work is required. 4 quist rdom
does not necessarily contain a repressed group of children. It may mean
that the children are tco busy and interested to want to bother their
neighbors. It mey mean well-plenned, organized work and worthwhile
interests, with other time set aside for relaxation and activity.

Misbehavior may be caused by ignorance, boredom, thoughtless-
ness fatizue, mischievoasneSS,.desire for attention and recognition, or
rebellion et what seem unchellenging and purposeless basks, %&aﬁeﬁer
the cause of misbehavior, the problem is an educational ome: it is the
problem of directing the emergies of children into worthy channels.

The foregoing discussion briefly expresses ths concept of dis=
c¢ipline held by this writer. In the section which follows, the
materials presented are premised on the basic philosophy expressed in

this chapter.



CHAPTER III

At the beginning of the school year the writer began exploring
ways and means thet would best tie into the ongoing program which would
contribute to the development of better citizemship and disciplins.
This study was undertaken in order that the teacher might help her
pupils to become better adjusted snd self-directing. After thorough
consideration, the idea of a citizenship club seemed to be a likely
approach. This club would be created by the teacher and the pupils
cooperatively.

The teacher presented the citizenship club idea to her class
for discussion and exploration. A lively interchange of thinking was
stimulated. This interest, under th; ruidance of the teacher, began to
take Torm and direction. The resulting organization wes a group pro-
ject which they thought would hest help them meet their particular needs.

The following week was given for the class to have opportumity
to think the problem over and discuss their ideas among themselves.
Numerous discussions took place during the meantime in regards to the
object of the club, the selection of the chairman, the forming of com-
mittees and their wvarious duties, and the rules and regulations concern-
ing the club.

The last thirty minutes on Fridey afternoon was designated for
the next mesting. The group wes primed and reedy for discussion and
organizetion under the teacher's puidance. A temporary Chairmen was
elected by the group to serve during this meeting. It wes then decided

12
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that a chairman would be elected to serve for a week et a time. This
person would have to have a good record for the wesk. The class decided
to judge en individuval in terms of behavior and efficiency in all school
work. It would be the chairman's duty to appoint the various committees
for the week from the pgood citizemship list. This was determined by
cooperative evalvation of each person by the class under the dirsction
of the teacher,

The Committses to be appointed were as followss:

Office workser

Work from 2:00 until 3:00 P. M. every day.

Devotional leader

Have charge of room devotion each day.

Host or hostess

Answer door calls or greet visitors,

Flower

Water pot plants and arrenge cut flowers.

Duster

Dust shelves, window sills, and blackboard daily.

Paper basket

Pass paper basket at certain times of the day.

PaEer

Distribute paper when needed.

Song leader for prayer

Ope leader for each three tebles to lead prayer at lunch time.



Tables

Three puplils wipe off taebles and have clean for next group.

Tce Cream

One pupil serve ice coream to those who ordered it.

Gon

At lunch time, one pupil hits gong to serve notice for prayer.

Two pupils distribute books during reading period or language

and arithmetic workbooks when needed.

Ceptaing

One girl and one boy each crganize games to be played at phy=

" sical educstion with their own sex.

The Chairmen of tﬁe groups would function in the following men=-
ert (1) Coordinator; (2) be responsible for posting the week's schedule
on the bulletin board on Friday afterncon; (3) on Monday morning, an-
rovnce the schedule to the room; (4) check to see if each child per-
formed his duty at the right time; (5) lead the group to end from act-
ivities outside the classroom.

Vacancy crested Ly the removal of a pupil from the committee as
e result of misbsehavior or repeated failure to do assigned work would
be filled by one appointed by the teacher. The child removed would have
to work satisfactorily for two weeks before again becoming eligible to
be restored on the "Citizemship Honor Eoll". If a pupil removed from

the "Citizenship Homor Roll" failed to be restored after two weeks, he
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would be punished further by bveing deprived of certain privileges sccord-
ing to the extent of his misbehavior. Thisg list of priviléges tock such
forms es followst:
- 1. Deprived of playing with group (time to be determined by
the teacher.)
2. Certain library privileges to be taken away.
3« Could not participate in extra activities,
4. Deprived of going to bathroom.jﬁth group.
B. Not allowed free period with others.
6. Presistent failure to comply with group could cause pupil
to be replaced from permanent library committes.
7. Removed from patrol duty.
8. lot gualified to remain on Student Council.
These privilege restrictions were developed by the pupils and
did not always reflect.the attitude of the teacher.

Evaluating Citizenship Club:

The project seems to have been effective in providing and main-
taining wholesome and heppy reletionships between pupils and teachers
The following present in summéry fashion those points which best char-
acterize an evalwtion of this prejscts

l. Aroused interest in good citizenship pfactices.

2. Concern for the rights and dignity of fellow claasm&tés.

3. Development of understandings relative to citizenship.

4. 1Increased practices in living democratically in the school-
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room and on the playground,

5. Intelligent use of time,

6. Development of responsibility for doing jobs assigied s:

the right time,

7. Sharing snd plenning together,

8., celping to make policies es the need arises for the roup

to abide by.

9. Use of constructive critieclsm,

10, Coneern for neatness and order.

11, Intelligent respeet for the flag end whet i rtends for,
12, Improved practieces in the care of school property.

13. Development of both followship and leadership.

In orcsr that a clearer understanding of the material presented
in the evaluation and the implleations of the effectiveness of thls pro-
ject may be shown, certain personal dats on the chlldren have been re~
ported in Tables I, Il and III,

From observation of the teacher, pupils' records, and the d:ta
recorded in Table II; it ia the writer's subjective opinion that the
educationel background of the middle class parenta contributes to r:ore
favoreble and desirsble ciiizenship ettitudes and practices in thelr
children‘s behavior then was found to be true for those children whose
parents were in either the lower or higher educational brackets,

The writer furthér concludes fror Table II th:t the occupational
status of profeasional parents reflected io their children's behavior

& higher level of conduct then was evidenced by those children from



hemes in & lower ecopomic statuss

Table III shows there is a relation between the normal I. §. and
tha level of personal adjustment as reflected in the children's attitudes
end behavior. This teble, further points out that relationships exist
between grade placement and chronologicael apge and citizenship agtitudes
and behavior. This data indicates the more nearly & child is placed
according to his chronological age the more normally he is adjusted in
accordance with desirable behavior and right attitudes. However, there
are exceptions to the foregoing statements. The.writer found that
occasionally a bright and ambitious child would surmount the difficulties
in his enviromment and push ahead of those children who were more fort-
unate in their surroundings. Likewise, the writer observed that occa-
sionally e child from a supposedly mood enviromment arrived at school

in & nezleched condition and poorly adjusted.



TAELE T

EDUCATIONAL BACKGROUWD OF THE PARENTS OF FIFIH GRADE CHILDREN INCLUDED IN

- THIS STUDY

Educational Tumber Percent

College Graduate T 19

High School Graduate 12 32

10th Grade 2 5
8th Grade 2 5
th Grade 2 5
6th Grade 2 5

ot Known il 29




TABLE IT

OCCUPATIONAL STATUS OF PARENTS OF FIFTH GRADE CHILDREN INCLUDED IN THIS

STUDY

Oceupation . Humber _ Ff?rqggg
PROFESSIONAL

College Professor 4 10.0
Teacher 3 7.8
Doctor i 2.5
Chemist . 1 2.5
PUBLIC
Warden Fedsral Prison T 2.5
R. 0. T. C. Colonel 1 2.5
Salesman 2 5.0

tate Buployee pA 5.0
Post Office 1 2.5
Bus Driver 1 2.5
Pilot 1 2.5
Business Manager 1 245
PRIVATE
Farmer 5 75
Merchant % 725
Jeweler 1 2,5
Ovmer Pepsi Cola 1 2,6
Contractor Z 2.5

Bookkeeper 2 5.0



Occupation

Truck Driver

SKILLED

Plumber

Sheet Uetal Worker
Bnginesr-Telephone Co.

Not Knowm

3

ABLE

IT--Continued

Tumber

2

Percent

5.0

2.5
2.5
2.5

7.5

20



TABIE III1

CHRONOLOGICAL AGE, GRADE EQUIVALENT, AND AVAITABIE I.Q. OF THIRTY-EIGHT
' FIFTH GRADERS

== S ===

C.h, G.E. 1.9. C.A. I.Q. G.E.
10-5 5.5 11-1 8.6
10 2.5 11-7 4.5
10-8 4. -z . 3.8
11-8 4.9 97 11-3 6.5
10~11 6.1 10-2 545
11-8 243 11 4.9
11-4 5.5 108 12-8 2.1
10-5 6.2 103 10-11 4.3
10-11 £.6 133 10-3 6.7
10 6.4 10-2 2.8
10-4 4.1 10 5.2
10-9 6.5 10-7 3.8
10-11 5.4 97 10 140 545
10-7 Bed 10 95 5.8
10-10 4.5 94 |

10-5 4.9 113

12 1.1

10-6 3.7

10-5 5.6 102

10=-8 6.6

10-1 5.6



C.A. C.E.
10-8 4.8
10-9 5.0
10-4 5.5

Average C. A. 10-7

TABIE III-=Continued

I.Q. C.A.

Average G. E. 4.9




CHAPTER IV

SULMMATY AWD CONCLUSIONS

In summarizing, the writer concludes that discipline is an
integral part of all teaching. It is the graduasl devslopment in boys
and girls of attitudes apd habits that comstitute character, The good
disciplinarian gives children daily prectice in self-control and respon-
sibility; and, st the same time, aidg them in maldng wholesome eand satis-
fying adjustments to the many sociel situations that continually arise
in their school life. Only when children learn self-control cen
teacher control be withdrawm.

Those conclusions which appear to be of significance to the
writer ere presented in the followinpg statements:

l. Discipline is wented that is based on such ideals as

freedom, justice, end equality for =all. 2

2. The classroom teacher helps to translate the principles
of demoeratiec disecipline into deily action.

3. The teacher who possesses 2 sense of humor obviously has
the prime reguisite for discipline when this quality is
coupled with rood judrment, patience, and firmmess.

4. Building pride in an orderly and smoothly functioning
classroom is importent.

5. The teacher expresses confidence in her pupils and makes
them feel a definite parbt of the school.

23
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Wholesome patterns of conduct may be built by appealing to
the child's interests, his intelligencs, his sense of jus-
tice, and his self~respect.
The growth of the whole group is important and is accom=~
plished through systematic and efficient planning.
Bullding standards with the children's help and reasoning
with them in order to bring about satisfying undprstandings
is paramount.
Refreshing variely in sctivities help prevent fatipue,
restlessness, and irritebility.
Emphasis on the rightness of conduet helps to decrease
disciplinary problems.
The discipline of the school should proceed from the
life of the school,.
Clear activities, well-plamed work, high standards, and
intolerance of careless and slipshod work will eliminate
most causes of misconduct,
The teacher's good judgment, feirmess, and friendship
will cepture the confidence of children.
Cheerfulness, praise, and humorous criticism are .conducive
to good conduct.
The conduct of easch child is differsnts.
There iz a time to be active and a time to be guiet.

Misbehavior is an educationsl problem,
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