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CHAPTER 1

This stud has rown out of een desi e on the a f the

writer 0 mo an understand childr n batt r in order to elp the

gro ore effectively into self irecting oitizens. Therefore~ the

wTiter ha engag d in a study of her pupils for the purpose 0 disoovor­

in means 'thereby she 'ght be able to hel hem -with problema of

adjustment a self-direction.

Observation an experianca wi the thirty-e ht cOldren in

tris fifth gra e cause" t e ~~iter to rea i~e t at constructive

attention needed to e ivan these JOys an girls if they-were to

reach more effective self-direction and adjustment.-

In carryin' on t is stu y the - iter drew upon the followi.ng

sources or data and uidance: (1) persona experience; (2) research

in the fie dj (3) conferences ~th educators; and (4) wide reading in

the current materials dealing vath the aspects of child evelopment

considered in this study. dditional sources of information used .. ere:

(1) c lative records in the school office~ (2) available test result8~

(3) co erances with parent5~ and (4) ob ervational data collected by

teo tar.

Those at collected from the sources jus - amed vrere us to

gain a clearer unders anding of: (1) the boys and girls included in

this study; (2) the thbking 0 educators concerned vrith the problems

of citizens ip developmBnt and personal atljustment; and (3) desirable

i'mys nd eans of approac ing the problem wit this firth rade.
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The mit:'\'.;Jtion. and organization of ,::, citizenship club '..36 the

t'.::.)proach decided upon. in ..lasting those eituanship and personal eC:jl·..Jt'·

ment nEteds idenM.?ied in t~!is fifth grade; "

Tl:.:~a study has certain limitat1ov,;:" the most significant of

hieb are: (1) one year devoted to this 8tu~, (2) number of children

mcluded ill tbe stuC:y '::as limited to 38; and (3) the iJicompleteIl'3cs of

avallible records •.

D~t1n~tion of Taw

lor clarity of meaning, the follc .. ing terms are defined :;.n

the sanee in hioh the writer has used them :iJJ. thh.- 2sperl

Discipline. The organization of one's impulses :in order to

obtain a goal. Group discipline :Involves control of individuals compriB··

:1ng th::, zroup for the attainment of a group goal.

AgjWl'tmAAt. The establish:i.ng of a satisfactory relationship

between pe:... 3onal needs and desires and the requirements of th.~ environ··

mant.

Self=d1nctipg. Directing ana's course without immediate

guidance.

Cl'it1cism. The art of jUdging or e~:'!luet1ng '.. ith.in led:~'~

and propriety the soundness and the nature of ,inything.

S Mool Witrol member. A pupil or pupil o~:' good record

assigned to speoial dutie to help protect the childrer'; s safety and

to provide and inte1n order.



Gong;.

lunchroom.
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musical instrument used to bring silence in the

Honor roll membership. Those pupils he in all of their

school ~ork and behavior have performed satisfactorily in terms of

their individual capaoities.

Student counoil. bod
u

of pupils elected by their classmates

to help carry out and develop school policies.

Citizenship club. club created and organized by the pupils

dar the teacher's J~idenoe for th purpose of setting up certain

criteda by which they were to '..'"-O"vern t em.solves.



CHAPT n

The te:-::1 d:t~.Icipl.ina means different things to many teacher •

'.'~he 1IlF.·:~erials reported in this paper reflect tlle writer's viewpoint

relat:~_··re to her concept ot discipline. Lt this time, it may be ell

to'state briefly those idsali embodied in the use of discipline in this

study. The riter proposes to, takas middle position; that is, a view
•

\;hich conceives of discipline not being so rigid and formal as to ohoke

out f.J~ ?oasibillties of individual growth in '~be child's. behavioral

pstterns and attitudes •. On the other hand.) the ',rriter does not see

discipline aa an absenC6 of any outside cor,.'lirol and direction•

•- ebater gLees the follcL'lng clarification of the term diso1p-

1me t

1. The de·,'slopmeot of the ?aculties by instruction. and

E;: ,~ercia6 •

2. Training one to act .In accordance th established rules.

3. Submissiveness to order and control.

4. Correction~' he:J,ce training through Buffering and punLh-

ment,

~(:lese idee,':' an discipline a.s expressed constitute earlier vie s

!leld by the ho and the school. Ho ever, Hackett and JE-,<.;obaen1 come

:'learer reflecting the pOB itian beld :in this paper :': ;:'3'srdiJ:l:::.; the sense :in

hieb discipline is used.

lJohn. A. Hackett tllld • • Jacobsen, Modern Pra.ct;tces .in the.
Elementary School, (l30StOOf Athenaeum Press, Ginn and CoIJIPB.tlY, 1944).
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Discipline must be thou~ht of as an organization of one's im-

pulses to obtain a goal.

uals composing the oup

Group ~iscipliue involves control of individ­

or the attainment of a roup goal. Singing

~th others and puttin on a playas le situations in wh'ch -is­

cipline i dictated by the goal to be aohieve by the group. ~o8ls

for vmich discipline is re uired vary and also change with a person t

age. 11 he aim of discipline is the development 0 intel i en 5 el£'-

control "pupi s. It s a neans of securing good te c .

at in t c1 55 room."2

conditions

iscip1ine is wanted when it is based on evotion to humani­

tarian principles and idea s, such as freedom, justioe, and equa ity

for all r thar than discipline ased on a narro ar, more ego istic

affiliation of II:m;)T groupf1.

Self-direction and self-discipline rat ar than discipline,

based on obedience to 8. "Fuher't is desired. Discipline is based on

an understanding of the goal in mind, rather than discipline based on

t'takine; someone else r sword fo it ll
•

The tas thich oonfronts the classroom teacher is to trans-

1 te the principles of demooratio iscipline into aily action in her

classroom. Her dail;{ r Ie "oS t t of a leader of g OupS. She must

rir:;htl;y choose the -technique that ....-rill be harmless to the total group

an t e indi . ual involved.

2Ibid., p. 205 ,
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The teacher lhosa personality poss sses sanse of humor

obviously has the prime requisite for discipline. Ho ever, one can't

rely on personality alone; sh m.ust know the child and us some

judgment -~th patience and firmness.

Successful teachers know t' importance of b inning; a ly to

build pride .:a an orderl;l and smoothly funct ionin clas sroom. They

develop group spirit and the value of rapport among the pupils. Con­

fidences are develope concerning plans in an effort to l11£.\ke them

feel themselves a definite part 0 the school and assume responsioility

for it.

The teacher's problem is two- ala: first, she must mal~ sure

that the arnands made upon t e child are Ie itiroate and ho esoma in

terms of the fundamental tendencies 0 human beings of his particular

a e level; and secondly, she must seek to build in the child legitimate

and i'fholasome pa.t~;erns of behavior by appealin to his interests, his

intelli enca, his sen~e of justice, and his self respect.

teacher vri 11 gain power in ~uia in g chi ldren t s growth in

self-discipline if she .rill think over tl e various instances of

behavior that arise ay by day an campare the several aye open to

her in the andlin of each case. If she thinks through the lica-

tions of each method and decides vmioh one promises reatest potential­

ities for the desirable gro khJl she -ail gain skill rapidly in meeting

situations as they arise.
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. The scillful teac er 11 see to it that pupils have interesting

and ohallengin things to do, that they can 0, and that the form

habits of doing them \""Iithout delay a.nd misapplied effort. She rill .,;,ive

foremost attention to the kinds of activities and kinds of growth she

believes her pupils should experienoe, remembering that the mora plan­

ning, evalue. tion. and doing the children actually carry ou, the greater

'II be the"r growth. She ~nll re rober, a180, that it is the grovffih

of the, hole roup tha is important, not that of jus _ a few very able

pupils. Such a teaoher pIa s her rork systematically and efficiently.

She kno s her a~:s and her methods and helps the children to set up

their own oals and plan Yl1.sely from he be innin of the year. y

such thod, mis onduct is largely prevented. en·t does arissJ it

is e sHy andled in such a.n atmosphere.

Th true te c .er is a cooperator orking with children, enlist­

ing their support in the buildin,E; of standards, rea oning things out

:.rith them, and arriv' at mutua. ly satisfying understandings.

-\ ise tea.chers avoid conflicts. Through foresight as to c "ld­

rents reactions they prevent the occurrence of situations w ich imply

discord between teac.J8r an pupils. hey pro . e refras ing variety

in ac ivities to preve t children from eeoming fa i~ ad, restless, and

irritable. Tbrou,h a calm an sincere atmosphere of r they avert the

nervo s ass hat invariably results from a tense, hurried sohoolroom

manner.

teacher sensititve to the rea.ction of children will detect
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the early si s of nervousness or i'atir;ue in e. pupil, and will send the

ohild on an errar:__ or sug rest a chan e of oec pat ion.

It is widely reco~zed t.&t discipline is est woere least

oonspicuous, and that the teacher who disciplines le~st is the est

disciplinarian. They decrease disciplinary problems by placing much

more emphasis on the ri~hi;ness of conduct than on the- wrongness. True

discipline implies generous cooperation between i;e~oher and pupil.

It is undoubtedly 'ser and more effeotive as well, for teaohers

to -think in terms of the beharior tendenci0s of children, and of the

factor in the school sitUfl.tion " hieh promotes or hinders satisfactory

adjustment, rather than of punishment and penalties. From this point

of 'View. the problem is that of ensuring that unsocial behavior in-

evitably ings annoyance or. displeasure, vmile appro riate conduct is

accompanied by satisfaotion and approval. >rong conduct is not to be

condoned Dor disreL,arded. but effort 5 .ouid be e. ended to remove its

fundamental causes nd casual oonditions, and not roerel apply nrti-

ficial remedies.

Investigations such as ,ickman ' 8
3

8 my that some te chero

"-
Donsi er ,he majority of t eir pupi s ~uilty of frequen misbehavior,

f. e other te ,ers old that practica.lly a1 their pupils are ell

behaved. In order to deal intelli ~ently vri-th \.Uldesira. e e avior,

one must oak not only to basic tendencies but also to casual conditio:':,

hat may exist in the school~ in t e ho 8, and elsewhere. Usually,

undesira to acquire



one or more of the following: (1) better understanding of the situation

and its demands; (2) keener sensitive ess to grou approval and dis-

approval; (3) greater skill or more ready habits in carryia out the

desired type of conduct. liThe discipline of the school should proceed

from the life of the school as 8, 'nole and not directly from the teacher. 1I4

It may be helpful to ask the chi d to sit quietly and write out

an analysis of his misbehavior, describing how his conduot vms undesir-

~ble, and lhat he should do upon fut .re occasions, and hm~ to guard

gainst a repetition of his conduct. Tten, the teacher, the child, and

if necessary, the parent have evidence of progress or lack of pro ress

in th child's ende vcr to gain elf-control. It is 0 utmost impor-

tance to preserve and stre ~he th child's self respect. Never should

the treatment of miscond at injure sel -respect. en a child is try-

ing 0 overcome bad habits, teacher and pupils should be su e to com-

mend and encourage him rheneve r as sibIe. -van a. sma.ll improvement

'n behavior or attitude should be recognized.

The est tres. ent of misbeha.v'or is its prevention. The main-

tenance of school life upon 6. hi...h plane of interest, of cha.llenge, a.n

of i orous, vmolesorne activity, ',' h he sense of worthy achievement

ve present, "\'lil eliminat most of th cause 0" misconduct. Clear

oti 'tie, ell-p anned tror , hi.;h standards, and int Ierance of care-

ess, sli shod wo are obvious foe of d'sorder.

tea.cher W' 0 does not exercise self-control in h r own conduct

4J olm Dewey,
916), p. 8.

G. P. tnam & Sons,
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can hardly e~~ect to promote the growth of enlightened self-oontrol in

children. Confidence of children in their teacher will develop quickly

if she strives to merit that confidence throu hood judgmen.t. fa.irness.

and friendship. e should be especially sensitive and sympathetic to-

wards ohildren in distres3. Often the teacher is the anI ona ,no can

supply the ur ent need in Buch a situation.

othing is more "rhol some for hath pupils and teacher. than a

spirit of c eerfulness in t e olassroom. Praise and umorous criticism

do more than naggino and fault in i~g.

Classroom discipline, if it is to be educative, must take into

account the unalterable truth bat con uet of each child, because he is

hurr.an, lIill and must be different from the conduct of every other

child. nd most important of all is a sympathetic and friendly a'ttitude

on the part of the teacher.

In the vholesome classroom, the achievement of lorthy oa1s i$

it's oVin sufficient ravlS.rd. ell disposed and thoughtful conduct

receives recognition. a proval. and encouragement from teacher and

fellO"lv pupils, 'lJlhich is both \rholesame an more satisfyin,; than arti-
~

£icia1 prizes for bein good. The most s tisfying and educative re-

cogni ion of superior cond ct is to grant a pupil mor freedom and

responsibility than he had before. This presents a new incentive to

further gr01'1th.

recognized princi le of a daily program's to know when and

where to be ~uiet Or active. fh.en soma active undertaking is bain
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orked upon, a consideratle amount of Ie itimate noise necessarily takes

place, while during a library period, a reading period, or a period

when concentration is necessary, quiet vrork is required. A uist rbom

dOGS not necessarily contain a repressed group of children. It may mean

that th children ar too busy and interested to want to bo thar their

eighbors. It me. mean ell-pla.nne, organized work and lOrthvlhile

interests, with other time set a.side for relaxation and activity.

_ sbehavior may be c used by ignorance, boredom, thou htles ­

nes~ atigue, mischievousness, desire for attention and recogni ion, or

rebellion at at seem unchallenging and purposeless tas s. 'hatever

the cause of misbehavior~ the problem is an educational one: it is the

problem of directing the ener,ies of children into worthy channels.

The fore~oin discus ion bria ly expresses the concept of dis­

cipline held b this 1 iter. In th section :rhich folIo s-, the

materials presented are premised on the basic philosophy expressed in

this cOOpte ..
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At the beginnin of the sch 01 year the '.n-iter began exploring

1.1ays and mean that ",ould best tie into the ongoing pro ram which ould

contribu e to the evelopment of better citizenship and disci line.

h's study ms un e aken in orda hat th teacher miGht help her

pupils to become better adju ted and self-directing. fte thorou~h

consid ration, he idea of a citiz shi club seemed

appr e.c. This clu ould e <: eated by th t coo

o be a likely

and the pupil

cooperatively.

he teacher presented the c' izenship club idea to er alas

for disoussion and exploration. liv ly interchan e of thinking 1~S

simulated. T is in erest, under the .~uida.nc6 of t e t acher .. be an to

ta e orm an direction. The re6ultino organization s group pro­

jeot wh.i ch they thou?; t would hes e1'O hem meet their particul needs.

The following week was e;iven fo the c ass to ve opportunity

to thinx the proble over an discuss their ideas among thsmse vas.

Numerous discussions took place durin~ the meantime in re ards to the

obj ct 0 the club, the selection o~ the chairman, the formin~ of com­

mittees and their ~arious duti s, and the rules and re~ulations concern­

ing the club.

Th last thirly minutes on F iday afternoon ViaS desi nated for

he neA~ nesting. Tbe gr u was pr d and read for discussion and

o ganization under ~he tsec er's ;uidanoe. temporary Chairman ..'8.5

lect d by the b oup 0 erve during this meetin. It

12

s than dec· d
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,·ou.ld be leote to serve for a y ek at a time. T is

• every day.

person JOuld ave 0 !ave a. good record for the ·reek. h class decided

to judge a individual in erms of ehavio and eff'cieney in all school

,rork. It 'would b h chairm.anrs duty to appoint he various committe s

for t e week from the good citizenship list. This was dete~ned by

cooperativ evaluation of eac person by the c1 83 under the direction

of the teacher.

The Connnittees to be ap ointed Were as follollls:

Office worker

. ork from 2 :00 until 3100

Devotional leader

Have charge of room devotion each day.

ost or hostess

Answer door calls 0

:rIo r

r 8t visitors.



for next roup.

Tables

Three pupils rip of tables and have c1

Ice Cream

pupil serve ice oream to those w a ordered it.

Gong

t lunch time, one pupil hits gong to serve notioe or prayer.

Books

~10 pupils distri ute 00 during reading period 0 langunge

and arithmetic .~or books when ne ded.

Ca tams

One ~irl and one boy each organize ames to be played at phy­

ieal education xit thai 0 sex.

The C a.irman of t e groups ,'sould function in t e following man­

sr: (1) Coordinator; (2) be rssponsibl for posting the ,ea '5 seh dul

on the bulletin board on Friday afternoon; (3) on onday mornin, n­

nounce the schedule to the room; (4) Check to see if each child per­

formed his duty t the ri ht time; (5) lead he group to and from act-

iv ties outsi 6 t c las s rOODl.

acancy crea e by the ramo ~1 of pupil fr he c 'tte as

a result of misbs vior or repeate ai ure 0 do assigne ,ork muld

be fi led y one appointed by the teae ar. The child removed ,,"ould have

to 'orr sa isfactori y for 0 €laKE before again becoming eligibl 0

be restore on the IfCitizenshi Honor '0 ". If pup remove fr

the "Citizenship Honor all" f i ed 0 be restored after t a wee 8,
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liauld be unished f'rther by eine; depr:.ved 0 certai privilebcs e.ccord-

in to he extent of his misbehavior. This lis 0 pri 'leges 00 such

fa as follo'VTS

Deprived 0 play-in -nith -':l'OU (time to 'e date inGd by

the te c er.)

2. Certain ibrary priv~ a·as to be ta en away.

3. Coul not p rticipate in e_:::tre. ac il/ities.

4. De'Orived f c:o"~ to bat room with ~roup.

5. lot llowed free period TIith others.

6. Presistent failure to campl-r ,lith ~roup could cause pupil

to be replaced from pel"lUfment library committee.

7. To'emove from atral dnty.

8. lTo QUD-I"fied 0 rema on Student Council.

mhese privil ge restrictions were developed by t

id not alTIays reflect the attitude of th teacher.

Eval' ing Citizens 'p Club:

pupils

The project se to hav been ffecti e in providing and IllAin-

ain° g holesome and appy relationships be~ een pupils and te cher.

The followin present in s ry fashion thos oints 'rhich best chaI'-

acterize valuation 0_' this projeot:

1. roused interest in Dod cit z nship practices.,.
2. Concern for the ri·hts 'and di~ity of fellaw clas~tes.

3. Dave opment of understan inf!;s relative 0 citizen hip.

4. Increase practices in livin~ emooratcal1y in t e school-
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room and on the playground.

5. Intelligent use of time.

6. Development of responsibility for doing Jobs ssi~·.).ed 8;;:

the right timG.

7. Sharing and plann.ing together.

8. .r,:elpiIlt to make policies a8 the need rises for tbf G;.:roup

to abide by.

9. Use of constructive criticism.

10. Concem for neatness and ol'der.

11. Intelligent respect for the flag end hat :5-::. L'''~ands for.

U. Improv d pra.ctices :in' the care of school property.

13. Development of both followship and leadership.

In or'~'3r tha';; a clearer unde·~'sta:ading of the material presented.

fn the evaluation and the implications of the eff etiveness of th pro­

ject may be sho ,certain personal data on the children have been re­

ported in Tables I, It and III.

Fro observation of the teacher, pupUa' records, and the d.;.'.ta

recorded :In Ta.ble II, it is the ri'ter-s subjective opinion that the

edncational background of the midcile class pa.rents contri utes to ,',ore

favorable and desirable c1-:: izenehip l:_t~titudes end praetices 1n their

children's behavior than as fou.n.d. to be true for those ohildren hose

parents were in either the lower 01' higher ed~o8tional brackets.

The :titer :fUrther ccncl.udes frolf. Table II tb;;;·t the occupationel

status of profeasiQtlsl parents reflected i,~. their children's behavior

a higher level of conduct than was evidenced by those children from



homes in 8. 10 r canomi status

abl III hONS there is a r lation b twa n the ormal I. d

t e level of e sonal adjustment a ref ect the children t a titudes

and beha ~or. This t bIe, further points au t a elationship exist

between grade placement and ehronolo, ieal a ,6 and citizenship attitudes

and behavior. This data indicate h more nearly a c ild s placed

according to his chronolo~ical ge th more normally he s adjusted in

ccordnnce lath esirab 6 vior an rig t attitu as. However, t ere

are exceptions to t e ore'-'oinc; s a ·,Mnts. The· wri e

occasionally ri ht and am i ious c u wou SUI aunt t e i _iculties

in lis environment and us a .ea of t ose children . 0 were more 'ort-

unate in their su roundin s. iketnse, t· e writer observed tp~t occa-

sionally a chi d rom a supposedl ~ood environment arri ed at sohool

in ne..;>lected condition and po rly djusted.
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EDUC TIO L BACKGP.OUND OF THE P R]:YTS OF FIFTH GRADE CIIIlDRE n'CLUDED IN
7HIS STUDY

Educational :iTumber Percent
=
CoIl ge Graduate 7 1

Iligh School Graduate 12 32

loth Grade 2 5

8 Gre. e 2 5

7th Grade 2 5

6t Grade 2 5

Ifot Known 11 29

18
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TABLE II

T10T L ST TuS 0 P REJ.L OF :IFTR GRADE CH1LDmr I CLDD
STUDY

nr THIS

Occ1jP€l.tion

P a SSIOlIAL

Colle e Professor

.c er

Doctor

Chemist

PTIBLIC

7arden Federal Prison

R. O. m. C. Colonel

ales:man

tate Employe

Po t Office

.Bus Driver

Pilot

Business Manager

PRDT. 'rE

Jumb r

4

3

1

1

1

1

2

2

1

1

1

...

Perce t

10.0

2.5

2.5

2.5

2.5

5.0

5.0

2.5

2.5

2.5

2.5

Farmer

_Jerchant

Je /BIer

~'roer Peps· Cola

Contraot

ookkeeper

7.

I.) 7.5

1 2.5

1 2.5

: 2.5-

2 5.0

".. ,



TABLE II--Continued

Ocaupa-io:r: l:umbe Peroent

rue Drivo 2 5.0

SKIUED

PI ber 1 2.5

Sh ....et lletal 1 or er 1 2.5

Engineer-Talep o:o.e Co. 1 2.• 5

.ot -r 3 7.5lillOwn

20



TABLE III

CBROnOLOGIC L GE, GRADE E UrvAr.m~T, . rn BIE I.'l. OF THI TY -EIGHT
FIFTH GRADERS

C. • G.E. I . . C. I. . G. .
10-5 3.5 11-1 6.6

10 2.5 11...7 4.5

10...8 j~ .1 11-2 • 3.8

11- 4.9 97 11-3 6.5

10-11 6.1 10-2 6.3

11-8 2.3 11 4.9

11-4 5.3 108 12-8 4.1

10-5 6.2 103 10-11 4.3

10-11 6.6 133 10-3 6.7

10 6.4- 0-2 2.3

0-4 4. 10 5.2

10-9 6.5 10-7 .8

10-11 5.4 97 10 LO 5.5

10-7 3.4 10 5 3.6

1 0 -,.5 94

10-5 4.9 113

12 1.1

10-6 3.7

10-5 5.5 102

10-9 6.6

1 -1 5.5





C PTER IV

StThlllA ,.Y AND CONCLUSIO IS

In summar zing, he riter conclude that disciplin is an

integr~l part of all te chi It is th ~rad al deY010pmenv in boys

and girls of ttitudes and haei 8 that constitute cruaracte. The good

disciplina ian ives childre daily pract'ce in sel control and re~pon~

sibilit ; and, a.., the same time, ids them in making ,holesome and satis­

fying a.djustments to the :rnaI1Jr 500io.l situations that continually arise

in their chool life. Only when children learn self-control can

teac or control be ';ri.thdra m.

T OS8 conclusion Thich appec to e of significence to the

vITitel" e.re i. resented in the olloi'rin.g statem.ents:

1. Disci line is wanted that is based on such ideals as

freedom, justice, and equality for all.

2. The 01 ssroom teacher helps to translate the princi les

of demooratic discipline into daily action.

3. e eacher ..rho possesses a sanse 0 humor ob,Tiously has

the prirr.e requisit for discipline 1m n this quality is

coupled fit'. ,~ood judvnent, patienoe, and firmness.

4. Building pride in tID oro rly and smoothly funationi.ng

cia sroom is important.

5. he teacher expresses confidence in her pupils

hem feel a defi -te art of the school.
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6. 'nolesome patterns of oonau t may be built by appealing to

the c:ildTs int rests, his intel1igence~ his sense of jus-

tice, and his self- esp ct.

7. The grO\vth of the rhole ~roup is important and is CCO!fl-

plished through s~tematic and efficient planning.

8. Buildint; standards "'lith the children 's h\.:lp re soning

witl them i order 0 b ng about satisfyin understandinus

is paramount.

9. Refreshing - riety in ctivitles help revent fa.ti ue ..

restlesanes , and 'rritsbility.

10. Emphasis on the rightness 0 conduct e ps to decrease

isciplinary pro lams.

11. T e discipline f the Behool s auld proceed from the

life of the so 00 •

12. C ear activities, ell-p anned ror J hi h standards .. and

intolerance of careles an slipshod or -ill eliminate

most causes of misconduct.

I "v. The teaoher'sood judgment, fairness, and friendship

vrill captur the onfidenoe of children.

14. Cheerfulness, praise, and humorous criticism ar oonducive

to good conduct.

15. he conduct of each child is different.

16. There 's a time to be act've and a time to be quiet.

17. lisbebavior is an educational problem.
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