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F OFtE1?$ORD 

The purpose of t h i s  study i s  t o  summarize, document 

and evaluate  information and f a c t s  about t he  growth and 

developnent of chi ldren necessary t o  give each c h i l d  experi- 

8nces t h a t  have meaning, purpose and value. 

Chapter I discusses  the physical growth and the soc ia l -  

psychological needs of children; f u r t h e r  i t  descr ibes  scme 

ways i n  which group dynamics funct ion jn a democratic 

atmosphere. 

Chapter I1 reviews and then shows a c t u a l  use made in 

Fishweir School 

f o r  gathering information about children. 

Jacksonville,  F lor ida  of various techniques 

Chapter I11 i s  devoted t o  a b r i e f  study of f i v e  

se l ec t ed  pupi ls  i n  the  Fishweir School. 

The w r i t e r  has devoted years t o  a study of the 

c h a r a c t e r i s t i c s  of chi ldren  and the ways and means of secur- 

i ng  and using information regarding t h e i r  growth and develop- 

ment. 

t o  h ighl ight  these experiences. 

This paper i s  a summary in  which an attempt 1s made 

While only a few gears remain of an a c t i v e  teaching 

ca ree r  t h i s  paper is regarded as an opportunity t o  express 

w h a t  the w r i t e r  regarda a s  s i g n i f i c a n t  po ln ts  in  dea l ing  

w i t h  the ch i ldren  en t rus ted  t o  her care  over a period of 

years a t  Fishweir School. 
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CHAPTER I 

CHILD GRCSXTH AND DEVELOPMENT 

Physical Growth and Maturity 

The term growth which i s  smetimes defined a progress 

toward maturity,  may be appl ied f i r s t  t o  the physical 

c h a r a c t e r i s t i c e  of the  chi ld .  

appl ied t o  vocabulary, speech, locomotion, and s o c i a l  develop- 

ment. 

important that the  teacher  understand how chi ldren p a w  and 

develop. 

The term growth may a l s o  be 

Since a l l  phases of growth a r e  i n t e r r e l a t e d ,  i t  i s  

Some bas ic  general izat ions about growth t h a t  a r e  

usua l ly  accepted a re :  

(1) Indlvldual growth is ,  i n  a sense unique; there  
a re ,  however c e r t a i n  developmental s tages  
through which ch i ldren  pass on the  way t o  
adulthood. 

individuals  d i f f e r  widely as t o  their r a t e  of 
change from s tage  t o  stage. 

(3) Gradually d i f f e r e n t i a t e d  developnent i s  a 
phoncanenon common t o  a l l  phases of grawth 
e spec ia l ly  i n  which in s t ruc t ion  i s  concerned. 

(4) The various phases of growth a r e  i n t e r r e l a t e d ,  
b u t  wide divergence smetimes occurs 
quan t i t a t ive ly  and q u a l i t a t i v e l y  as t o  physical, 
mental and s o c i a l  growth. 

(2) While growth takes  place sequent ia l ly ,  

"The notion of development a s  a continuum, a growth 

sequence or a curve, has been a helpPul one t o  s tudents  of 
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c h i l d  growth and 

tendencies of growth, b u t  each c h i l d  makes h i s  own curve 

wi th  his own r a t e  and ind iv idua l  d i r ec t ion  of development. 

uses a coined word organismie age, which he 

Curves may show the general  

Olson2 

def ines  as  "the average of growth ages a t  a se l ec t ed  

chronological age point." He shows tbat when the  organismic 

age f o r  a c h i l d  i s  ca lcu la ted  f o r  successive ages and the  

poin ts  a r e  p lo t t ed  and connected, much s t a b i l i t y  and pre- 

d i c t a b i l i t y  i n  t rend is revealed. A c h i l d  tends t o  show 

growth i n  a more steady and predictable  manner when the  

average of growth rather than a s ing le  a t t r i b u t e  of growth 

i s  plot ted.  

When we examine the ava i lab le  data on the growth Of 

chi ldren frum the point of view of the c h i l d  as a whole we 

f i n d  an underlying un i ty  i n  s t ruc tu re ,  function and achieve- 

ment. 

which chi ldren a r e  growing a t  a given age and in the  various 

growth p t t e r n s ,  we w i l l  find tha t  a l l  growth is order ly  and 

sequent ia l .  Olson says that the  l e v e l  and pa t te rn  have a 

f ami l i a l  basis suggesting that a c h i l d  has an unfolding 

design which m u s t  be nurtured i f  it is t o  be f u l f i l l e d .  

Although there  may be a d i v e r s i t y  €n the l e v e l  a t  

3 

'Hol l i s  L. Casmell and A. lriellesley Forshay, Education 
i n  the  Elementary School, New York: American Book Co., 1950, 
p. m. 

'Wiillard C. Olson, Child Developent ,  Boston: D. C. 
Heath and Co., 1949, p. 1 7 r  
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"The maturation of the individual  a s  a whole i s  a 

ccanplex process i n  which there  is a s e r i e s  of p a r t i a l  growth 

processes maturing i n  a sequent ia l  re la t ionship .  'I1 

phase of growth follows a d e f i n i t e  pa t te rn  of beginning and 

end points ,  and each phase a l s o  follows an ove ra l l  generd. 

pat tern.  The simple maturations s tar t  e a r l y  and end ea r ly ;  

the more complex maturations take a longer period of time. 

Each 

J e r s i l d 2  says t h a t  the changes, during the course OS 

development, appear i n  many forms such as an increase I n  the 

s i z e  of the body and an increase i n  capacity. There is  an 

increase i n  the  p m e r  t o  concentrate. The mind i s  ab le  t o  

accomplish more complex tasks. 

The most obvious aspec t  of physical growth is  shown by 

he ight  and weight. Research s tudies3  conducted by O l s o n  

and Hughes suggest that the physical matur i ty  of a ch i ld ,  

as ind ica ted  'by h i s  height, weight, and s k e l e t a l  development 

may be an important determiner of reading readiness.  A t  the  

present  time, however, i t  i s  n o t  advised t h a t  teachers 

accept the aspec ts  of physical  matur i ty  that  they can observe 

a8 i n f a l l i b l e  i nd ica to r s  of reading readiness. Such c i t i e s  

A. J. ihgget  and C.  V. Sli l lard,  Growth and Develo I 

ment i n  the  Elementary School, Boston: D m e x  d, 
rn,T.32. 

2Arthur T. J e r s i l d ,  Child Developent  and the curriculum, 
New York: Bureau of Publications,  Teache-omge, 1946, 
p. 12, 

3 ~ .  B. Olson and B. 0 .  Bughes, "The Concept ~f 
Organismic Age", Joumal  - of Zducational Research, Vol. XXXV, 
January 1942. 
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as New York, Chicago, and Los fmgeles do recognize the 

d i f fe rence  i n  the  maturation of chi ldren by delaying reading 

i n s t r u c t i o n  in some schools un t i l  the  second year.’ D a t a  

co l l ec t ed  about a group of t h i r t y  six f o u r t h  graders, who 

were s tud ied  a t  Fishweir 

mental capaci ty ,  as indicated by i n t e l l i gence  testa,??ould 

be a s u r e r  guide t o  the achievement of a pupil  than h i s  

physical  growth and development. However, achievement 

usual ly  depends upon a nutuber of f a c t o r s  - a l l  of which a r e  

important i n  readiness.  

School would tend t o  suggest t h a t  

The outcome of normal developnent i s  increasing 

maturity.  “The eduoational program OP the school should be 

designed t o  help the c h i l d  a t  any s tage  of h i s  career  t o  

reach his p o t e n t i a l  l e v e l  of maturity.  n2 The hea l th  and 

physical development of tbe c h i l d  should be the concern of 

the school s ince  i t  i s  an important f a c t o r  i n  the mental 

and soo ia l  d e v e l o p e n t  of the chi ld .  The c h a r t  which fol- 

lows  i nd ica t e s  the type of information kept  on pupils.  In  

Cahpter 111, in connection wi th  the case s tudies ,  the  use 

made of such information dealing wi th  individuals  I s  in- 

dicated.  

’Albert J. Harr is ,  How t o  Increase Readin Abi l i t& e -- 
London: Longmans, Green and Go., 1950, p. 
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Data, Concerning A Fourth Grade Class A t  Fishweir School 

Chron. Age: 
i n  Monthsl: 

- 
1. 108 : 

2. 111 : 

3. 109 : 

4. 109 : 

5. 110 : 

6. 112 : 

7. 112 : 

8 .  111 : 

9. 108 : 

10. 115 : 

. 

11. 116 : 

12. 114 : 

13. 122 : 

14. 111 : 

15. 115 : 

16. 113 : 

17. 123 : 

18. 113 : 

19. 110 : 

20. 106 : 

21. 128 : 

22. 112 : 

Height : Weight i n  : In t e l l i gence  : Achievement 
: Pounds : Quotient2 :Test Grade .- . : placemen t3  

4' 3" : 70 l b s .  : 108 4.1 
* 

4' 3" : 56% l b s .  : 109 4.5 

4 *  5" : 73% Ibs.  : 71 . 4 r 4  

4' 5%": 55& IbS.  : 126 5.9 

4' 6" : 8'7% l b a .  : 110 5.5 

4' 6" : 66 lbs .  : 97 3.6 

41 7" : 69 lbs .  : 117 6 00 

. 
4' 4" : 51 lbs .  : 119 5 07 

4' 9" : 63% lbs. : 107 . 5 00 

5' 2" : l02* l b s .  : 113 . 5.5 

4' 5" : 61 lbs .  : 100 3.9 

4' 6" : 60& lbs .  : 94 4.8 

4' 6" 2 726 l b s .  : 112 5.3 

4' 6" : 68 l b s ,  : 125 5 .s 
4' 6" : 722 lbs .  : 109 . 5.2 

4' 6%": 83 lbs .  : 89 . 5 -6 

. 
. 

. 
4' '7" : 70 l b s .  : 95 4 .O 

4' 8" : 729 15s. : 128 6.6 

4' 8" : 77% lbs .  : 118 5 e 8  
. 

4' 9" : 743 l b s .  : 131 5 05 

4' 9" : 83 l b s .  : 100 3;9 

4 '  9" : 71& l b s .  : 117 4.0 
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23. 

24. 

25. 

26 e 

27 

Dot%, Concerning A Fourth Grade Class A t  Fishweir School 
(continueci~ 

Chron. Age: Height : Weight i n  : In te l l igence :  Achievement 
i n  Monthd: : Pounds : Quotient2 : -Test Grade 

: ~ l a c e m n t 3  '. z 
118 : 4' 9" : 100 lbs : 100 4.4 

113 : 41 e'' 954 lbs: 108 5.5 

106 : 4 f  a 3/4" : 844 15s: 132 5 .e 
113 : 4' 10" 88% l b s :  71 5 -6 

116 : 4' 10" 99 1bs : 118 6.2 

1. G i r l s  - 1-SO Boys - 11-27 Actual Grade Placement 
a t  t e s t  - 4.4 

2. New Progressive Achievement Test January 23, 1951. 
3. Cal i forn ia  Mental 1Taturit.g Test, November 21, 1950 - 

S. F '47. 

Developnental Tasks of Children and Youth 

Deve1opental. tasks  have been ca l l ed  the  guideposts 

which give an overa l l  p ic ture  o f  growth and develogment. 

Learning t o  e a t  food a t  a regular  time and i n  an acceptable 

way is a d e v e l o p e n t z l  tesk. Reorganizing one's thought and 

f ee l ings  about onera s e l f  i n  t he  f ace  of bodi ly  changes and 

accept ing the r e a l i t y  of one's arpearance a r e  developmental 

t asks  of e a r l y  adolescence. "Learning t o  pa r t i c ipa t e  in t h i s  

lRobert  J. Eavlghurst, Developmental Il'asks of Education, 
Chicago: The Universi ty  of Chicago Press,  1 9 G . T 6 .  
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soc ie ty  and t o  a d j u s t  e f f e c t i v e l y  t o  i t s  processes poses 

for every ch i ld  some of h i s  most highly motivated and s i g n i f i -  
can t  developmental tasks.  11 1 

O u r  c u l t u r a l  pa t te rn  and the changes t h a t  take place 

i n  our physical make-up s e t  these developnental tasks .  Each 

c h i l e  who comes t o  public school br ings  h i s  background wi th  

hlm, a unique view of himself and h i s  own world. The ch i ld‘s  

herlt8.ge inf luences s t rongly  the pa t te rn  of h i s  development. 

If t he  school i s  t o  guide the chi ldren t o  assune an accept- 

ab le  place 3n society,  the ch i ld  m u s t  be made t o  f e e l  that 

n e i t h e r  he nor h i s  family has been re jec ted .  

that one t r i e s  t o  make should be accomplished so gradual ly  

t h a t  such a change i s  not  too r ad ica l  a departure  fran w h a t  

5s acceptable t o  most members of the conmunity, 

Any chxmge 

Because of t h e  difYerence in  the  d e v e l o p e n t  of 

chi ldren,  i t  is imperative t h a t  teachers  Understand develop- 

mental t asks  i n  order (1) that they w i l l  n o t  pu t  pressures 

on ch i ldren  a t  a time when these ch i ldren  a r e  no t  ready 

(2) t h a t  they w i l l  be concerned when chyldren, due t o  hame 

pressure o r  o ther  d i f f icu l ty ,  seem no t  t o  be f ac ing  u p  t o  

develow-ental tasks which the  s i t u a t i o n  demands. Some 

ch i ld ren  may be perf oming  the tasks  of e a r l y  chlldhood. 

Cthers may be doing the  tasks  of l a t e  childhood; while othhrs 

may be ready for the tasks  of adolescence. Very e a r l y  o r  

lHelping Teachers Understand Children, The Staf f  of 
the  Division on Child Develoment and Teacher personnel. 
Rashington: Universi ty  of Chicago Press,  1948,-p. 278. 
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very l a t e  maturing, while seemingly unavoidable in  some 

cases ,  a r e  prec ise ly  the  pressure points which need wise 

counci l  and sympathetic treatment. 

Developmental tasks  a r e  i n t e r r e l a t e d  i n  a cmplex  

fashion. Successful accomplishment of any t a sk  a t  the  

appropriate  time not  only f a c i l i t a t e s  the  mastery of other  

tasks, which a r e  worked on simultaneously, b u t  such success 

c r e a t e s  readiness for succeeding tasks .  Fa i lu re  i n  develop- 

luental tasks  predisposes the ind iv idua l  t o  f u r t h e r  f a i l u r e .  

An understanding of the  developmental tasks s u i t a b l e  

t o  childrer. a t  every s tage of t h e i r  development i a  invaluatde 

t o  the  teacher i n  meeting the needs of the children. She 

should understand t h a t  these tasks a r e  n e i t h e r  t o  be 

hur r ied  nor i n d e f i n i t e l y  postponed. Each s tage of develop- 

ment requi res  new o r i en ta t ion  and acceptance of such tasks .  

The f i r s t  and the  l a s t  of a group t o  pass through any of 

these developmental s tzges  are l i k e l y  t o  be noticed by the 

group. 

In some cases without fo rc ing  the i s sue  the teacher 

can help plan s i t u a t i o n s  which w i l l  s t imula te  "ge t t ing  on 

wi th  the task", i n  o ther  CaEes "to alow down the process." 

Helping those who develop extremely e a r l y  and those who 

develop extremely l a t e  i s  a r e a l  challenge. 
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The Basic h'eeds of Children 

1 

I 
i 
i 

The bas i c  need of chi ldren a r e  of g rea t  i n t e r e s t  to 

u s  s ince  the mnxlmum development of the c h i l d  depends on 

such f a c t o r s  as readiness ,  i n t e r e s t ,  motivation, and the 

s a t i s f a c t i o n  of h i s  bas i c  needs. The bas ic  needs a r e  divfded 

i n t o  two c lasses ,  b io logica l  needs and psychological needs. 

P resco t t l  c l a s s i f  i e s  b io log ica l  needs as  "physio- 

l o g i c a l  needs t h a t  spr ing out of s t r u c t u r e  and bio-chemical 

equi l ibr ia . "  They include such things a s  adequate elimination, 

and a rhythm of a c t i v i t y  and r e s t .  

In order t o  s a t i s f y  many of b io logica l  needs, 

disequi l ibr ium i s  created in  the  body that gives r i s e  t o  a 

number of s t imu l i .  V3en the  need is s a t i s f i e d ,  the  d r i v e  

disappears an6 a s t a t e  of equilibrium i s  approached; this,  

i n  t u r n ,  leads t o  f u r t h e r  need of adjustment. After  exercise ,  

the body needs r e s t ;  as r e s t  i s  taken care of,  a demand f o r  

f u r t h e r  exercise  or movement a r i s e s .  Prescot t  maintains 

t h a t  a c t i v i t y  should be followed by r e s t  s ince a proper 

balance between the two i s  necessary f o r  emotional adjustment 

and physical  health.  
2 The psychological s o c i a l  needs a re ,  according t o  Freud 

and Adler, the  need f o r  emotional s ecu r i ty ,  the need f o r  

'Daniel Alfred Prescot t ,  Ehotion and the Educative 
Process. Washington: American C-ofdGt' ion,  1938, 

2Herbert Carrol, Mental Hygiene, - The Dynamics of Ad- 
justment,  New York: Prentice Hall, 1947, p.  10. 
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achievement or mastery and the  need f o r  recognition O r  

s t a t u s .  Vben these needs a r e  no t  s a t i s f i e d ,  frustration 

and mal-adjus.hnent follow. 

Laurence E. Cole says: 

"Out of these primary physiological  needs 
the process of l i v i n g  wi th  human beings brings 
soc ia l ,  economic, p o l i t i c a l ,  ae s the t i c ,  
r e l ig ious  needs. Although sane wr i t e r s  speak 
of s o c i a l  needs a s  secondary, they come t o  
d i c t a t e  o u t  a c t s  a s  r u t h l e s s l y  as the physio- 
l o g i c a l  ones ."I 

In  order  t o  i d e n t i f y  chi ldren,  who by t h e i r  d a i l y  

behavior suggest t h a t  t h e i r  emotional needs have not been 

m e t ,  Louis E. Raths2 d iv ides  these psychological-sccial  needs 

i n t o  e igh t  c l a s ses .  They are :  (1) the  need of belonging, 

(2) the need f o r  achievement, (3) the need of economic 

secu r i ty ,  (4) the  need t o  be f r e e  from the  in tense  f e e l i n g  

of g u i l t ,  (5) the  neea of love and a f f ec t ibn ,  (6) the need 

f o r  sharing, (7) the need for self respec t  and (8) the need 

for understanding. 

Iden t i fy ing  the  Needs of Children 

Explanation is no t  always easy i n  cases  of maladjust- 

Fenton3 poin ts  out t h a t  many psychologists,  notably ment. 

'Laurence E. Cole, W i l l i a m  F. Bruce, Educational 
Psychology, New York: Korld book CO., 1950, p. 235. 

2Louis E. Raths, An Application 2 Education of t he  
Needs Theory, New York: a A r t  Ptg. Service,  1949, pp. m 8 .  

%orman Fenton, Mental €1 iene and -1 Prac t ice ,  Pa l0  
Alto,  Cal i fornia:  Stanford Universi +-- y Press, 1943, pp.103-105. 
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the  Freudian emphasize the dynamic charac te r  of the un- 

conscious. I n  studying the  behavior of chi ldren,  we try to 

note  not  only what a c h i l d  does b u t  why. 

l a t e  c e r t a i n  c l a s s i c a l  psychia t r ic  concepts i n t o  terms t h a t  

w i l l  help us i n t e r p r e t  behavior so t h a t  we can accept the 

behavior and t r y  t o  guide the c h i l d  toward f u r t h e r  growth 

and development. 

We attempt t o  t rans-  

* To meet the pressures that a r e  put  upon him and which 

may come frcnn within the c h i l d  himself, a c h i l d  may behave 

i n  a manner unacceptable t o  adul ts .  

Louis P. Thorpe of Northwestern University Psychology 

Department says : 

We can thus i n t e r p r e t  a pupil 's  conduct, be 
i t  i n  the  form of a n t i s o c i a l ,  des t ruc t ive  
tendencies, o r  wlthdrawing regressive tendencies, 
a s  an overt  expression of i n secu r i ty ,  anxiety 
o r  f r u s t r a t i o n .  In shor t ,  w h a t  pupi ls  do 
mirrors  t h e i r  a t t i t u d e s  toward l i f e  and hopp it 
has t r e a t e d  them.1 

A theory was formulated by Freud, Dollard and others,  

known a s  t h e  "Frus t ra t ion  Agressiontt2 hypothesis. Building 

upon t h i s  hypothesis, Raths names three  "gross" manifes- 

t a t i o n s  of behavior that a r e  ind ica t ive  of f r u s t r a t i o n  o r  

emotional needs a s  agression, submission,  and withdrawing. 

From s tud ie s  made by Dunbar and others ,  Raths adds a fourth 

lLouis P. Thorpe, Gu id lnq  Child and Adolescent Develop- 
ment i n  the  Modern School, Education Bu l l e t in  $16, Los AngeleS: 
m f Z ? n T Z G F ? 3 & m 9 5 l 9  p. 3. 

'Rathe, 2. s., p e  5. 
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manifestat ion,  psychosomatic symptoms of i l l n e s s .  

All  chi ldren d isp lay  agression in some form a t  vary- 

i ng  times. 

i n  a r t ,  games, spo r t s ,  or other  a c t i v i t i e s  so a s  not  t o  prove 

harmful t o  property o r  the r i g h t s  of others.  It i s  the  

aggression t h a t  takes the form of offensive and domineering 

t a l k ,  of resentment of parents,  teachers ,  and others,  and 

the form of ac t ive  r e j ec t lon  t h a t  i s  the concern of the 

school. 

Aggression may be channeled through a c t i v i t i e s  

James H y m e s l  be l ieves  that i t  takes  a long time t o  

make a bul ly .  Usually something has gone wrong. He may 

have had no problem l a s t  year. 

on him. He cannot h i t  the  r e a l  cause so he h i t s  t he  ch i ldren .  

It may be a new baby, h i s  f a t h e r  may be out of a job, or  

someone may be sick, The inves t iga to r  usua l ly  has a more 

d i f f i c u l t  time and m u s t  look f o r  a combination of factors  

r e l a t e d  t o  the  aggressive tendencies noted. 

Something is bearing d m  

The ch i ld  wi th  the need of belonging mag show aggressive 

behavior when he t r i e s  t o  fo rce  h i s  way i n  the  group. The 

ch i ld  wi th  the need t o  achieve may become aggressive when 

he t r i e s  and f a i l s  and receives  so l i t t l e  praise .  The show- 

o f f  ch i ld ,  who may be seeking t o  gain the  a t t en t ion  he fails 

t o  g e t  a t  home, may be of t h i s  type. Attent ion should be 

'James Rynes, L is ten ,  Teacher, The Children Speak, 
New York: Committee on Mental Health, 1949, p. 10. 
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focused on the r a t h e r  cons is ten t  pa t te rn  of aggressive 

act ivi t ies  i f  we a re  t o  diagnose h i s  t rouble  and help him 

meet h1.s needs. 

The submissive ch i ld  is the  one who follows the  l i n e  

of l e a s t  res i s tance .  He i s  timid, wai t s  t o  he directed, and 

seldom pro tes t s .  He may have been severe ly  punished f o r  

aggressive behavior and may have l o s t  a l l  backbone. The sub- 

n l s s ive  ch i ld  has a deep need f o r  belonging, since he has 

f e r  companions. He may have the need f o r  a f f ec t ion ,  since 

parents and teachers  of ten give him l i t t l e  a t t en t ion .  He 

needs reassurance, s ince  he is often a f r a i d  of making m i s -  

takes.  H e  may be the ch i ld ,  who needs t o  be f r eed  from the  

f e e l i n g  of g u i l t .  Often such a ch i ld  is  worried over l i t t l e  

mistakes and may tend t o  become submissive o r  withdraw. 

The t h i r d  c l a s s  which Rat@ discusses  a re  ne i the r  

aggressive nor submissive, b u t  express t h e i r  f r u s t r a t i o n  by 

withdrawing from society.  The ch i ldren  who withdraw mag en- 

gage i n  i n t r i c a t e  and complex a c t i v i t i e s ,  which i s o l a t e  them 

f u r t h e r  from the  group, Frm t h i s  group of chi ldren,  r h o  

a r e  qu ie t  and in t rove r t ed  m a y  come those who plan and 

innovate, t he  s c i e n t i s t s  and inventors  of t he  f u t u r e . 2  

withdrawn c h i l d  may be the  c h i l d  who is  too  small  t o  compete, 

f o r  such a ch i ld  e i t h e r  withdraws when he cannot compete 

and becomes in t rover ted  o r  develops defense reac t ions ,  which 

l'he 

IRath, z. s., p. 5. 

2Edward A Strecker ,  John W, Appel, Discoverinq - Our-  
se lves ,  New York: Thomas Co., 1948, p. 229. 



14 

make him appear "pugnacious, e g o t i s t i c a l  o r  cocky.u1 

The f o u r t h  c l a s s ,  which Rath discusses ,  i s  chi ldren  

who show signs of psychosomatic I l l n e s s .  Children who have 

been f r u s t r a t e d  may develop psychosomatic i l l n e s s e s  such as 

eczema, rashes associated wi th  a l l e r g i e s ,  cardio-vascular 

disturbances,  hypercension o r  p a l p i t a t i o n  of the hear t .  

These chi ldren may s t u t t e r  or  stammer, and may, according 

t o  Leo KannerY2 seek t o  avoid the necess i ty  of speaking. 

These chi ldren may have disturbances of t he  kidneys o r  

r e sp i r a to ry  t r a c t .  

care  of the  doctor. The nervous, f e a r f u l  c h i l d  may be t i r e d ,  

dizzy, nauseated and a c t u a l l y  paralyzed a t  times. 

They may be I l l  enough t o  be under the 

Plant  has shown how necessary s e c u r i t y  or  belonglng- 

ness  is. Securi ty  i s  given by parenta l  love i n  a good hme,  

where d i s c i p l i n e  is  cons i s t en t  and where harmony may 

compensate f o r  many ma te r i a l  lacks.  P lan t  says t h a t  "secur i ty  

conies t o  the  ind iv idua l  because of who he is ,  whereas 
adequacy is a t t a i n e d  through w h a t  he cen do. I t 3  

The school i s  concerned wi th  In t e rp re t ing  the  behavior 

of the c h i l d  i n  order t o  understand the behavior and t r y  t o  

d i r e c t  i t  I n t o  more acceptable channels. The school i a  con- 

cerned Ki th  making each ch i ld  f e e l  himself a person of worth. 

'S. Murray Lee and Doris May Lee, The Child and H i s  - _-  
Curriculum, New Yo&: D. Appleton and Century Go., 1940, p. 26. 

2Leo Kanner, $1. D. 
Thomas Co., 1948, p. 511. 

Child Psychiatry, New York: 

3James S, Plant,  11. D. Personal i tg  and - t he  Culture 
Pat tern,  New York: The CmoEwealth Fund, lm, p. 100. 
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It i s  concerned wi th  developing soc ia l  behavior that w i l l  

mer i t  group approval and fn fos t e r ing  a t t i t u d e s  that w i l l  

develop acceptable group behavior. 

Group Dynamics and a Democratic Atmosphere 

Group dynamics has been c a l l e d  the power t h a t  under- 

l i e s  group product ivi ty .  When w e  th ink  of l ea rn ing  as a 

process of growth, we are  in t e re s t ed  i n  the climate i n  which 

l ea rn ing  takes place. 

"group morale" is f requent ly  appl ied t o  the reac t ion  of 

group t o  i t s  climate. Vie recognize t h a t  pq t te rns  of i n t e r -  

s c t ion  and climate a r e  interdependent. An appropriate  pa t t e rn  

nay c rea t e  a favorable  climate.  The amount of success a 

teacher  has i n  the  classroom depends no t  so much on her 

t echn ica l  s k i l l  as the Immledge and the atmosphere she I S  

able  t o  c rea te .  

Ruth Cunningham' says t h a t  the term 

K u r t  Lewin,2 mho has been c a l l e d  the f a t h e r  of the  

dynamic movement, mpor t cd  experiments by L ipp i t  and !'.%ite 

a t  the Iowa Child i'!elfsre S ta t ion .  They showed the d i f fe rence  

between democratic and au toc ra t i c  leadership.  They showed 

t h a t  there  w a s  t h i r t y  times a s  much domination i n  the auto- 

'Ruth Cunningham, - e t  . al., Unders tandina; Group Be- . 
havior  of a - and -? G i r l s  BemTork: Bureau of Publications,  
E Z i Z i a C o l l e g o ,  1950, p. 44. 

2 
K u r t  Lewin, xesolvin Socia l  Conf l ic t s ,  New York: 

Harper and Brothers , =-m?&.T=%. 
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c r a t i c  group. 

i n  the  au toc ra t i c  group, one character ized by aggression, 

the second by apathy. 

Lippf t  and White' r epor t  two types of reac t ion  

LiTpi t  and l ihite exposed chi ldren t o  a t h i r d  atmosphere, 

the l a i s s e z  f a i r e .  They r epor t  a s t r i k i n g  d i f fe rence  be- 

tween the l a i s s e z  f a i r e  and the democratic atmosphere, a 

d i f fe rence  which i s  decidedly i n  favor  of t h e  democratic 

atmosphere. 

During the  pas t  decade experimental s tud ie s  have been 

concerned with the development of group dynamics and have 

produced f ind ings  t h a t  may be incorporated i n t o  out teach- 

ing  methods in  our schoole. ae spons ib i l i t y  such as that 

involved i n  e f f ec t ive  c i t i zensh ip  n u s t  be developed if 

s tudents  a r e  t o  l ea rn  t o  l i v e  together  i n  a democratic set t -  

ing. Teachers should, therefore ,  be concerned wi th  helping 

groups of s tudents  develop prof ic ienc7  i n  t r a n s l a t i n g  ideals 

of democratic l i v i n g  i n t o  hab i t s  of behavior. 

Techniques of group l i v i n g  must be learned,  b u t  

techniques without understanding a r e  hollow and meanbgless  

Leland P. BraWord,2 Direc tor  of Research Center for Group 

Dynamics of the  University of Michigan says: 

'Ibid,, Q. 81. 

Leland P. Bradford, Kenneth Renner and Ronald Lippet,  2 
"The Prmise of Group Dynamics", PTational Education Journal,  
Vol. .yxXVII, September 1938, p. 350. 



E x p e r h e n t a l  f indings ind ica te  that groups can 
grow i n  t h e i r  a b i l i t y  t o  work e f f i c i e n t l y ;  to 
handle successfu l ly  emotional proSlems within 
the  group; t o  br ing  out and use p o t e n t i a l  
member contr ibut ions,  t o  absorb such shock t o  
the  group a s  the  loss of a member; inclusion 
of new people, c o n f l i c t  over leadership;  t o  be 
object ive about group problems and t o  see 
contbuous  inprovernent t o  the group. 

If we are t o  meet the needs of the chi ldren,  we should 

provide experiences tha t  w i l l  give s a t i s f a c t i o n  within the 

group. To do t h i s  successfu l ly  we m u s t  study the  c l iques ,  

gangs, sub-patterns and re la t ionships  i n  the  group. 

We should help the group verbal ize  i t s  codes. A basic 

s k i l l  in group ac t ion  i s  discussion. We a r e  coming t o  

r e a l i z e ,  however, that whether i t  takes place i n  a formal 

learning s i t u a t i o n ,  or  i n  r e a l  l i f e ,  discussion tha t  leads  

nowhere, t h a t  f a i l s  t o  r e s u l t  in group ac t ion ,  Palls s h o r t  

o f  i t s  mark of cont r ibu t ing  t o  the end of improved l iv ing .  

Kembers should l ea rn  t o  analyze and cor rec t  t h e i r  own weak- 

Besses in group diSCUBSiOn and a c t i v i t i e s .  The qua l i ty  Qf 

group discussion should be appropriate  t o  l i f e  s i t u a t i o n s  i n  

a democratic group. 

Group a c t i m  depends upon the q u a l i t y  of the leader-  

ship. V e r y  often leaders  a r e  chosen 3us t  because they are 

popular. They a r e  chosen often f o r  one of these  fou r  

qua l i f i ca t ions ,  physical  s t rength ,  s o c i a l  s t rength ,  r a t i o n a l  

power o r  some p a r t i c u l a r  s k i l l  i n  achieving goals,  which the  

group recognizes. A projec t  may be domed t o  f a i l u r e  by a 

poor choice of leadership.  A group should l e a r n  t o  assess  
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l eadersh ip  behavior. 

h i s  own leadership.  The i d e a l  leadersh ip  should be shared 

leadership.  The teacher can help eachmember develop f o r  

e f f e c t i v e  group leadership,  membership, a t t i t u d e s  and 

techniques. 

The l eade r  should evaluate  c r i t i c a l l y  

Evaluation of group a c t i v i t i e s  should be a con’cinuou8 

process for i n  t h i s  wag democratic a t t i t u a e s  and generalized 

pa t t e rns  of behavior may be developed and modified. Evaluation 

should include those evaluat ing and those evaluated. Self 

evaluat ion is performed i n  terms of one’s needs, and it  is 

c e r t a i n l y  through t h i s  prosess t h a t  s e l f  d i r ec t ion  is 

achieved. 

cognfzed needs toward goals common t o  the group. 

A pupil  w i l l  work harder if ac t iva t ed  by re- 



CKAP'I'ER I1 

SOME WAYS OF GETTING MFOWATION ABOUT TEE C H I L D  

The preceding chapter  has shown that each c h i l d  i s  

an individual ,  growing according t o  h i s  own growth pat tern.  

This pa t te rn  I s  s t ruc tu red  by whatever comes from the germ 

plasm 

ground. Since each c h i l d  d i f f e r s  physical ly ,  soc i a l ly ,  

mentally and emotionially,  teachers  should use whatever 

r e l i a b l e  instruments a re  a t  hand t o  understand h i s  unique 

charac te r .  In  speaking of c h i l d  guidance, Arthur Traxler  

has sa id :  

i t s e l f  modified by a cons tan t ly  changing s o c i a l  back- 

The c e n t r a l  ides  i s  t o  gather  as much 
re levent  information a s  possible about each 
pupil ,  organize it s o  t h a t  i t  shows both 
s t a t u s  a t  any time and the growth over a period 
of years,  and use these da ta  with understand- 
ing  i n  the d i s t r i b  t i on  and adjustment of 
individual  pupils.  r 

Phases of Growth and Developaent of Children Needing Study 

A group of teachers,  who were maklng a survey of t he  

t e s t i n g  program of Duval  County, have compiled a t ab le  shm-  

ing what we need to know about children. It was based on 
2 Edgar L. Barden's -- How t o  Organize - YOUF Guidance Program. 

'Arthur E. Traxler, Techniques of Guidance, Foreword, 
x i1  New York: Harper and Brothers, 19G. 

2Edgar L. Earden, How t o  Organize Your Guidance Pro- =, Chicago: Science Resoax= &socis tes ,950 ,  pp. 1m9. 
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Harden shows t h a t  i d e a l l y  a complete informative 

record about each pupi l  should contain the  following: 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8 .  

9. 

-- Home and Socia l  Background 

Information concerning education, heal th ,  religion, 
c i t i zensh ip ,  and language spoken i n  the  hcnne. The 
number of s i b l i n g s ,  the types of hame, and the 
general  home conditions a r e  Fnportant. 

School H i s tom - and Records g Classwork 

Number and kinds of school attended, e x t r a  school 
a c t i v i t i e s ,  and any unusual successes or f a i l u r e s  
encountered. 
work i s  s i g n i f i c a n t  . 
Grwth  and Success - i n  D i f f e ren t  F ie lds  of Study 

A record of achievement t e s t s  w i l l  show t h i s .  

Academic Aptitudes 

This w i l l  be revealed by mental matur i ty  t e s t s .  

Health 

Reliable information about mental and physical  
hea l th  w i l l  be valuable. Poor eyesight,  defec t ive  
hearing, co lo r  blinctness, and emotional d i sorders  
a re  among frequent  d i s a b i l i t i e s  of children. 

Educational - and Vocational I n t e r e s t s  

Pupi l ' s  i n t e r e s t s ,  even though they change, give 
c lues  i n  vocational and educational planning. 

Spec ia l  Aptitudes 

Information about ap t i tudes  i n  a r t ,  mus ic ,  
a t h l e t i c s ,  mechanical a b i l i t y ,  c l e r i c a l  a b i l i t y  
o r  i n  other  areas.  

Personal i ty  

Does the c h i l d  manifest  anxiety,  i n e r t i a ,  h o s t i l i t y  
or other  negative symptoms that ind ica t e  personal i ty  
disturbances.  

Plans for Future 

A complete record of all school 

- 

- 
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”hat a r e  the educational and vocational plans Of 
the student? 

10. Personal problems 

What a re  the personal problems wi th  which the 
s tudent  needs help? 

Some Types of Data Worth Collect ing a t  Fishweir School 

Some of t he  instruments1 used by elementary teachers 

t o  a sce r t a in  the a t t i t u d e s ,  i n t e r e s t s ,  and a b i l i t i e s  Of 

pupi l s  a re :  

1. Cumulative records ‘ I .  Autobiographies 
2. Health Records 8.  Self Rating Scales  
3. Conferences and 9. Scholas t ic  Aptitude 

4. Anecdotal Records 10. Achievement Tests 
5. Case Studies 11. Sociograms 
6. Questionnaires 12. Home Vis i t a t ions  

i n  terviews Tests 

The s t a t e  adopted Cumulative Record Folder,  if kept  

a s  intended, furn ishes  In compact form much information about 

the ch i ld .  

grades of the  ch i ld ,  a record of t e s t s ,  and apprafsa l  by 

teachers  of personal i ty  t ra i ts  wi th  supplementary comments 

i n  unusua l  cases.  

a r e ,  i n  a d d i t i o n ,  s t a t i s t i c s  about the parents ,  t h e i r  mar i ta l  

s t a t u s ,  education, heal th ,  econamic s t a t u s ,  and the s ib l ings  

i n  the  family. The f o l d e r  contains sanples of work, 

dupl ica te  repor t  sheets ,  anecdotal records and valuable 

It suppl ies  a hea l th  record, a record of year ly  

It gives da ta  on school attendance. There 

%. H. Remmers and Benjamin Shimberg, Problems O f  High 
School And Youth, Layfayette, Indiana, Perdue University, 1949, n- 
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information. In t h i s  f i l e  i s  a l s o  kept  the l a t e s t  t e s t  and 

a p r o f i l e  cha r t  of t he  child. 

The new h e a l t h  records contain the  medical h i s t o r y  

of the chi ld .  A c m p l e t e  medical examination is  given the  

c h i l d  a t  the time of h i s  entrance t o  school by the family 

doctor. 

d i seases  and inoculat ions and the r e s u l t s  of eye and e a r  

t e s t s .  Any physical  defects  a r e  c a r e f u l l y  noted. 

This form i s  kept  up t o  d a t e  by recording the ch i ld ' s  

Conferences wi th  individual  ch i ldren  and with parents 

a r e  most revealing. After the teacher has observed the c h i l d  

i n  the classroom, alone and i n  act ion with h i s  peers i n  many 

places,  a conference wi th  the c h i l d  may seem advisable. A t  

such aatime the anecdotal record i s  found t o  be a convenient 

method of preserving information about the conference, which 

w i l l  provide the  teacher  and f u t u r e  teachers wi th  informative 

data .  

interviews wi th  leaders  i n  cammunity organizations a r e  

he lpfu l  in  giving her  information for grea te r  understanding 

of the chi ld .  

When the  teacher i s  deal ing wi th  a d i f f i c u l t  problem, 

Anecdotal records a re  kept i n  t h e  c h i l d ' s  individual  

They a r e  valuable i f  they a re  object ive and i f  they f i l e .  

a r e  c a r e f u l l y  s tud ied  f o r  recur r ing  pa t te rns  of behavior. 

They a s s i s t ,  i f  the c lues  are c a r e f u l l y  followed, in a r r i v i n g  

a t  the emotioaal f a c t o r s  involved i n  the ch i ld ' s  d i f f i c u l t y .  

Case s tud ie s  a r e  he lpfu l ,  p a r t i c u l a r l y  when the  c h i l d  

presents  a more d i f f i c u l t  problem. Health, s cho la s t i c ,  and 
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a l l  ava i lab le  records may be of value i n  making a d e t a i l e d  

case study. The c h i l d  i s  observed under varying circum- 

s tances ,  i n  many places and w i t h  d i f f e r e n t  assoc ia tes .  The 

anecdotal record, if properly kept,  i s  very valuable. When 

the  c h i l d  presents a p a r t i c u l a r l y  perplexing problem or one 

the teacher  is not  equipped t o  handle, psychological help 

should be obtained. 

Questionnaires and autobiographies wr i t t en  by tbe 

chi ldren  contain much information. 

out an autobiographical form, a form about the ch i ld ' s  wiahes, 

that  revea ls  causes of the  ch i ld ' s  unhappiness, and a c i t i z e n -  

s h i p  form t h a t  i nd ica t e s  the a t t i t u d e s  of the ch i ld .  

%y Weekly Readeru1 puts  

Se l f - ra t ing  sca les  are a means by which the child 

evaluates  h i s  own work and behavior. They a r e  widely used 

i n  schools that  attempt t o  place an increasing amount of 

r e s p o n s i b i l i t y  f o r  the d i r ec t ion  of h i s  school progress on 

the c h i l d  himself. Many teachers use se l f - r a t ing  sca l e s  at 

r epor t  card periods. 

Scholas t ic  ap t i tude  t e s t s  a r e  given in order t o  

provide adequate diagnosis t o  help i n  the adjustment of the  

ch i ld .  The Duval County-Bide Evaluative Committee chose the 

tes ts  t o  be used in Duval County by the following c r i t e r i a :  

"va l id i ty ,  r e l i a b i l i t y ,  adequacy, 05 j e c t i v l t y ,  adminis t rab i l l ty ,  

s c o r a b i l i t y ,  comparability, economy and un t i l i t y . "  The Eew 

1 
My Weekly Reader, Columbus Ohio: Americation Press 

Weekly. 
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Cal i forn ia  Mental Maturity Test, used i n  Duval County pro- 

vides a general  I.Q., a language and a non-language I.Q. 

Such a t e s t  is a guide i n  ad jus t ing  the work t o  the  a b i l i t y  

of the c h i l d  so  t h a t  he m i l l  not  be working a t  h i s  

f r u s t r a t i o n  l eve l .  

Achievement tests e.re used t o  f ind the range of 

achievement i n  the  c lass .  They d i sc lbse  the wealmesses i n  

such areas  as reading, language and ar i thmetic .  The r e s u l t s  

may be used t o  evaluate  in s t ruc t ion .  The aim of a l l  

achievement t e s t s  i s  the accurate  determination of c l a s s  and 

ind iv idua l  achievement t o  the purpose t h a t  meaningful in -  

s t ruc t ion  may follow. Such t e s t s  may be viewed in t he  light 

of v3lues end object ives  f o r  the educational program5 misuse 

may l e s d  t o  a n  ac tua l  r e s t r i c t i o n  o r  elLmination of ce r t a in  

very valuable object ives .  

The sociogram of a group is  the  cha r t ing  of dynamic 
in t e r r e l a t ionsh ips  expressed by the  membership of the group. 1 

A sociometric t e s t  revea ls  the  n a t u n l  grouping of the chi ldren 

ana gives the teacher leads  f o r  "providing the ch i ldren  w i t h  

working o r  l i v i n g  companions i n  whom they a r e  most l i k e l y  t o  

f i n d  mutual response."2 It a l s o  helps the  teacher discover  

'Harry 8. Greene, A .  N. Jorgensen, R. J. Gerverick, 
Measurement and Evzluation in  the Seconrlar School, New York: 
Longnans Green and CO., 1948, p. 1 --+ I 

2 
Association f o r  Supervision and C u r r i c u l u m  Development, 

National Sducational Association, Foster ing Mental Health - i n  - Our Schools, Yashington: 1950, p.  207. 
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i s o l a t e s ,  who may be i n  need of achieving b e t t e r  peer s t a tus .  

Home v i s i t s  e s t a b l i s h  a b e t t e r  rapport  between teachers  

2nd parents  an$ the  c m u n i t y .  

f o r  extended se rv ices  of the  0. S. Office of Education says 

t h a t  another "R" has been added t o  the  three  R's. t h a t  of 

r e l a t ionsh ip .  Thers i s  no s u b s t i t u t e  for a f a c e  t o  face  

conference wi th  a parent concerning the ch i ld .  Parents a re  

made aware t h a t  t k e  c l imate  i n  which l ea rn ing  takes place is 

t h e i r  concern and tht the  people, who guide t h e i r  chi ldren i n  

the educat ioaal  experience a r e  genuinely in t e re s t ed  i n  their 

growth and development. 

Hazel F. Gabbard,' 8peCia l i s t  

Exten t  t o  Khich Fishweir School Obtains and 

Uses Various Types of Data 

During the prep1.mning period a t  Fishweir School, 

teachers  stu6y the Cumulative Record F i l e  of the  incoming 

class. 

of the Cumulative Record a f t e r  she receives  the r e g i s t r a t i o n  

quest ionnalre  f i l l ec?  i n  by the parent. T e s t s  a re  recorded as 

they a r e  given during t h e  year. 

a r e  added t o  t h e  f i l e .  The f i l e  of the individuzl  pupi l  is 

al.r;ays ava i lab le  for use by the teacher and the parent  when a 

conference i s  necessarg. 

The teacher  makes any changes necessary i n  the da t a  

Anecdotes and other  ma te r i a l s  

~ ~~ ~ 

H. B. Gabbard, 0. S. Educational Bul le t in ,  NO. 3. 1 
Washington: U. s. Gffice of mucatLon, 1949. 
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Notes a r e  adiled fron: t iEe t o  time t o  the h e a l t h  r e -  

cord. This i s  important s ince  the c a r e f u l  year-round 

observation of the c h i l d  by the teacher may l ead  t o  exami- 

na t ion  by the Duval County o r  the family doctor. 

the condition of the nose and throa t .  She no t i ces  h i s  geneEd. 

appearance, whether he i s  extremely f a t  o r  t h in ;  whether he 

t r i e s  e a s i l y ,  whether he has poor muscular coordination Or 

poor posture. 

r e s t l e s sness ,  n a i l  b i t i n g ,  o r  excessive use of the  lavatory.  

She notes  lack  of hearing acu i ty  and may r e f e r  the c h i l d  t o  

an e a r  s p e c i a l i s t .  Reference t o  a s p e c i o l i s t  may be important 

s ince John G. Rockmelll Ind ica tes  a thyroid def ic iency  is 

often assoc ia ted  wi th  low hec~ring sensitivity. 

the  ch i ld  with speech defec ts  t o  the speech co r rec t ion i s t .  

She is ever a l e r t  t o  the mental and physical  h e a l t h  of the  

She notes  

She notes  behavior spp toms  such as twitching, 

She may r e f e r  

Chlld. 

Conferences and interviews were a p a r t  of the gear 's  

work i n  which tho Fishweir Facul ty  sought t o  develop e f f e c t i v e  

techniques for encouraging l ay -p r r t i c ipa t ion  i n  the Fishweir 

School progrza?. The techniques of the interview were s tudied  

f o r  it was believed by the Fishweir Faculty t h a t  the negative 

approach of complaint was often made t o  parents.  R a t h e r h e  

D 'Eve lp f s  Individual Parent-Teacher Conferences2 gave 

'John G. Roche11 , "Some Psychological Factors",  Xental 
Health -- i n  the  Classroom. 
Association, 1940. 

I!'ashingtmn, D. C.: National E d m n  

;?Katherine E. D'Evelp,  Ind iv i tua l  Parent-Teacher 
Conferences, New York: Teacher's College, Columbia Unlmrs i ty ,  
1965, pp. 1-25. 
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s i g n i f i c a n t  suggestions on the interview. From these suggestions 

the  teachers were ab le  t o  s e t  the  tone of interviews t o  the  

end that the  conferences were more relaxed and f r i end ly ,  and 

t h a t  the teacher was ab le  t o  approach matters  needing adjust- 

ment t a c t f u l l y .  

Anecdotal records were kept  and used by moat of the 

Fishweir Facul ty  t o  record p a r t i c u l a r  incidents  about 8 c h i l d -  

These were added t o  f i l e s  of p a r t i c u l a r  pupils.  

When a c h i l d  presented unusual pa t t e rns  of behavior, 

8 case study was made of the  c h i l d  extending over the e n t i r e  

year. 

co l lec ted .  These e.reas were the  physical processes, t he  

a f f ec t ion ,  the peer group, the c u l t u r a l ,  the  self-develop- 

niental and the self-edjust ive areas .  If no s a t i s f a c t o r y  con- 

c lusions could be reached i n  l i g h t  of the  evidence co l lec ted ,  

he lp  was obtained from the  Guidance C l in i c  of Duval County. 

Eel2 was formerly obtained from the  Psychology Department of 

the Onivernity of Flor ida.  

Nul t ip le  hypotheses were made from the anecdotes 

The teacher was ab le  t o  l ea rn  much about the  chi ldren 

f r m  s t o r i e s  t h a t  t he  chi ldren wr i t e  about themselves and 

t h e i r  surmcer experiences a t  the beginning of the term. Mag 

of these and the  pr in ted  questionnaires and autobiographical 

prinked mater ia l  may becme a p a r t  of t h e i r  Cumulative Record 

F i l e .  

Se l f - ra t ing  sca l e s  a re  i n  r a t h e r  wide-spread use a t  

Fishweir School.. !a attempt i s  made t o  have the pupi ls  
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p a r t i c i p a t e  i n  a l l  phases of school a c t i v i t i e s .  Evaluation 

of t he  work of t he  s tudent  helpero in  the  l ibrary,  the cafe- 

t e r i a ,  the  play ground, and the  School Boy Pa t ro l  is made 

through the  s e l f - r a t i n g  sca les .  The pupi ls  a r e  of ten asked 

t o  evaluate conduct through the use of questionnaires.  

The r e s u l t s  of t he  ap t i t ude  and achievement t e a t s  a r e  

a s  valuable t o  the teacher  a s  the use she makes of them. 

"According t o  Grabbel the  gradual improvement portrayed i n  

psychological experiments a re  known as learn ing  curves." The 

Fishweir Teachers p l o t  on l a s t  year 's  t e s t  cover the  cover 

of t h i s  year 's  t e s t  so t h a t  development i s  pictured i n  a 

graphic way. She usua l ly  f inds  t h a t  achievement is i n  l i n e  

wi th  the mental capac i ty  of t he  child.  

super ior  a b i l i t y  shows poor achievement sh6 m u s t  match for 

the  physical and emotional f a c t o r s  involved. Sihen achieve- 

ment i s  su rp r i s ing  i n  the l i g h t  of mental capacity,  i t  is 

often necessary t o  be sure t h a t  the c h i l d  i s  not  being 

subjected t o  undue pressures. 

Khan a c h i l d  of 

Many Fishweir teachers  use the sociogran? i n  order t o  

understand t h e i r  group so t h a t  they can provide b e t t e r  work- 

ing  conditions for them. The sociogram shows the teacher  

the leadersh ip  of the group, helps the teacher d i r e c t  that 

leadersh ip  i n t o  construct ive channels, and helps her  assemble 

1 
Paul Grabbe, V!orked in  Cooperation wi th  Gardner Murphy, ---- We Cal l  it Human Nature, New York: Harper and  Erothers,  1929, 

p .  .?O. 
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more harmonious working g r o u p .  The sociogram points  out 

the i s o l a t e s ,  t he  chi ldren who need help,  because a ch i ld ' s  

es t imate  of h i s  own worth i s  of ten shaped, t o  a c r i t i c a l  

extent by the s t a t u s  accorded t o  him by h i s  peers. It has 

been suggested' that when a boy, n o t  accepted by the  group, 

chooses g i r l s ,  i t  i s  a sign of b a t u r i t y .  The Fishweir 

teacher  does endeavor t o  improve the group s t a t u s  of t he  

c h l l d  by studying the causes of h i s  r e j ec t ion ,  and uses every 

op6ortunit.y t o  do things i n  which he can excel.  She under- 

s tands t h a t  the  " t e l e "  t h a t  a t t r a c t s  a m u t u a l  choice t o  

another may be the cause of minor conf l ic t s .2  

s t a t i c  s o  she cha r t s  sociograms of ten in  order t o  f u r t h e r  

group dynamics and ind iv idua l  development. 

No group is 

The Fishweir Facul ty  made a gear ' s  study on " B u l l d b g  

Be t t e r  Home-Z~hool-Cmunity Relationships". 

secure lay-par t ic ipa t ion  in the  Fishweir program many homes 

were vis i ted.  One f o u r t h  grade teacher  v i s i t e d  th i r ty -e igh t  

homes. She found ample j u s t i f i c a t i o n  i n  the saying "There is 

no one-way s t r e e t  between the school and the ~ommuni ty" .~  As 

In order t o  

-- Horn t o  Construct a Sociogram, Horacg Mann-Lincoln 
I n s t i t u t e  of School WDerLenta t ion ,  Kew Vork: Columbia. 
University,  1949, p. 28. 

'Gardner Murphy, Louis Barclay Nurphy, Theodore N .  
Newcomb, Bper imen ta l  Soc ia l  P s  cholo . New York: ColuLlbia 
Universitv.  Horsace - blann Lincoln _9_f99 n s t i t u t e  of School 
Experiment; ti on, 1950. 

'Educational Po l i c i e s  Conmission, Education -- f o r  All 
American Youth, Viashington: National Education Association, 1944, 
p. 346. 
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a result of thls teacher's visits she has had many conferences 

w i t h  parents  and found means to induce parents to participate 

in the Fishweir School program. 



CMPTER I11 

GETTING AND U S I N G  INFORhUTION ON FIVE CHILDREN 

IN FISELEIX SCHOOL 

Information on Pupil  A 

Pupil  A transferred t o  Fishweir School a t  the beginning 

of t he  term. The teacher  became in t e re s t ed  in h i m  espec la l ly  

because his f a t h e r  showed such concern over h i s  i n a b i l i t y  t o  

read. Pupil  A was nine years  and nine months old, o lder  

than most chi ldren of the group. 

mas found t h a t  he had been r e t a ined  i n  the second grade by 

h i s  parent’s  request.  Since he had t e s t ed  2.5 on the 

Metropolitan Reading Test i n  September of t he  year  he was 

r e t a ined  and 2.1 f i v e  months l a t e r ,  i t  would seem t h a t  the 

r e p e t i t i o n  of the grade Bad been inadvisable ,  granted t e s t i n g  

conditions were the same. 

In examining h i s  record i t  

Pupi l  A w a s  t a l l e r  than one half  of the  boys and 

heavier  than three fou r ths  of them. H i s  complexion was c l ea r .  

H i s  eyes were small and deep s e t  and sometimes had a s t r a ined  

look. This r a i sed  the question of visual d i f f i c u l t y ,  b u t  

when he mas r e fe r r ed  t o  the o c u l i s t  by the school nurse,  no 

g l a s ses  were reccamnended. “ince Pupil  A was overweight and 

s luggish  i n  h i s  movements, t he  teacher wondered if a glandular 

def ic iency  might be a cont r ibu t ing  f a c t o r  t o  h i s  d i f f i c u l t i e s ,  

A v i s i t  was made t o  d iscuss  the  question. 

31 
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There was an atmosphere of happiness i n  the  well-  

kept  home where the p u p i l  l i v e d  wi th  h i s  f a t h e r ,  mother and 

two  s i s t e r s .  H i s  f a t h e r ,  a salesman by t rade,  also took an 

a c t i v e  i n t e r e s t  i n  youth by serving a s  a scoutmaster and a 

Sunday School teacher. H i s  mother helped wi th  h i s  school 

work. Some doubt was c a s t  on the  theory that Pupil A might 

kave glandular trouble by the  f a c t  that he had had a complete 

medical emmination that year. 

The Cal i forn ia  Elementary Short  Form Mental Xa tu r i tg  

Test administered a t  the beginning of the f o u r t h  grade i n  

November gave P u p i l  A an I.Q. of 90, a language I.Q. of 61 

and a non-language I.Q. of 121. A s j m i l a r  t e s t ,  given a t  

the end of the term gave him a general I.Q. of 100, a language 

I.Q. of 85 and E non-language I.&. of 129. The Cal i forn ia  

Short  Form Elementary Achievement Test, given i n  l a t e  November 

gave him a grade placement of 4.0 with a reading average of 

2.6. One taken s ix  months l a t e r  gave him a t o t a l  grade place- 

ment of 4.9 with a reading average of 3.5. 

Pupil  A was given many second grade l e v e l  books t o  

read. Library books were used a s  tex ts .  He was allowed t o  

read aloud when possible  s o  t h a t  he was made t o  f e e l  that he 

could read. 

The support given P u p i l  A by a happy family made hFm 

an agreeable person. H i s  group s t a t u s  was improved by the  

f a c t  t h a t  he w a s  ab le  t o  i l l u s t r a t e  s t o r i e s  with amusing 

act ion drawings. The pers is tence which enabled him t o  over- 



35 

came seemingly insurmountable reading d i f f i c u l t i e s  n e r i t e d  

c l a s s  respect.  He b u i l t  m o d e l  planes from i n t r i c a t e  

d i rec t ions .  He accomplished many tasks  of f o u r t h  grade 

l e v e l  w i th  l i t t l e  help. 

On the b a s i s  of the  t o t a l  information about P u p i l  A, 

h i s  reading d i f f i c u l t i e s  seemed t o  be minimized. One wondered 

i f  the psychological e f f e c t  of support f rom h i s  family, the 

acceptance of the peer group, his increased confidence, and 

h i s  motivation had not ,  i n  l a rge  measure, insured h i s  f inding 

a usefu l  place i n  l i f e .  

Information on Pupil  B 

pupi l  B, a sho r t ,  p i m p ,  dark p r e t t y  g i r l  mas nine 

years  and th ree  months old i n  t he  f o u r t h  grade. Her f igure 

was maturing r a p i a y .  She was of Hungarian Jewish parentage. 

H e r  c u l t u r a l  background was d i f f e r e n t  from ours since she 

had spent  most of her l i f e  in New York City. 

showed t h a t  while her  f a t h e r  w a s  i n t e re s t ed  i n  a r t i s t i c  

thfngs,  he placed an unaue importance on money. 

Certain inc idents  

She l i v e d  wi th  her  f a the r ,  mother and one b ro the r  i n  

a home which was furnished wi th  many beau t i fu l  p ieces  of fu rn -  

i t u r e  and a r t  objects.  Her mother gave the g i r l  d i r ec t ions  

i n  an Impatient tone during the teacher 's  v i s i t .  

The question "Whom would you l i k e  t o  have as a b e s t  

f r iend?" placed her  as an i s o l a t e  chosen by no one although 

each c h i l d  had three choices. She did not  join group games, 
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b u t  p refer red  t o  play a game of horses wi th  a g i r l ,  who 

shared her  i n t e r e s t  in horses. 

Pupil  B had a grade rank of 5.5 i n  the  Progressive 

Achievement T e s t ,  Elementary Bat tery,  given January 30 of the  

f o u r t h  year. 

Elementary Form gave her  an I.Q. of 110. 

accurate  work, bu t  often chose t o  work a t  home so she could 

remain id l e  i n  school. She expressed herse l f  w e l l  in wr i t t en  

and spoken English. 

The Piew Short  Form Mental Maturity Test, 

She could do neat, 

She sought t o  gain group s t a t u s  by open defiance Of 

the  teacher.  A t  o ther  times she was courteous and con- 

s ide ra t e .  She showed that she found support  i n  the teacher  

by confiding i n  her  that she had ce r t a in  sex  knowledge t h a t  

she d id  not  w a n t  known t o  her  parents. 

From the information gathered it would seem t h a t  pupi l  

B might have a f e e l i n g  of g u i l t  due t o  c e r t a i n  sex knmledge, 

which she thought she should no t  have. She c e r t a i n l y  did no t  

have group acceptance. 

Everything possible  was done t o  improve t h i s  pupil's 

group standing. In  s p i t e  of t he  fact  t h a t  she showed l i t t l e  

inc l ina t ion  t o  help anyone she was given the opportunity t o  

take a n  important p a r t  i n  committee work. She enjoyed being 

a hostess  and was given t h i s  p r iv i l ege  of ten when w e  were 

en ter ta in ing .  An atmosphere f r e e  from prejudjce aga ins t  

creeds and races  was maintained i n  the  room always. E f fo r t s  

were made t o  bu i ld  up an appreciat ion of values i n  t he  c l a s s .  
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An interview with a f i f t h  grade teacher  showed that 

Pupil  B was less obs t ina t e  than i n  t h e  f o u r t h  grade. She 

seemed t o  have acquired b e t t e r  group acceptance. 

Information on Pupil  C 

Because t h e  teacher  had decided a g a i n s t  Pupil  C about 

the ownership of some crayons, she  f e l t  that she may have 

done h i m  an injustice; the re fo re ,  she  decided t o  make a c a l l  

on Fupil C I S  mother. 

She reached a big o ld  white house a t  t h e  t o p  of a hill 

a t  t h e  end of a d i r t  road. Several  c a r s  were parked i n  the 

yard which indicated t h a t  t h e  house was occupied by seve ra l  

families. 

i n to  a f r o n t  room, which was furnished w i t h  unmatched furniture. 

After a s h o r t  v i s i t  with t h e  mother, a voice calling, 'f&kmma, 

I ' m  cold." 

no bathtub she was bathing the l i t t l e  brother I n  t h e  sink. 

Pupil  C had two younger brothers. 

The mother, who was barefooted l e d  t h e  teacher  

caused t h e  mother to expla in  tha t  s ince  they  had 

After the  brother was dressed, in continuing the  

conversation with the  mother, the teacher  remarked that  t h e  boy 

seemed t o  th ink  that t h e  world was against him. 

moved c l o s e r  and spoke s o t t o  voice, "You don't know the 

t roub le  we have, 

everything. 

the  crayons". 

"he mother 

The landlord and t h e  neighbors blame h i m  fo r  

Now he th inks  you're aga ins t  h i m  on account of 

Pupil  C was nine years  and eight  months old a t  the 
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beginning of t he  term. X i s  eyes were l a rge ;  h i s  mouth wide 

and t h i n  l ipped  and  he seldorn smiled. 

He fought often and once remarked that he was a f r a i d  of h i s  

E i s  body was w i r y .  

am s t rength .  Ye found most unusual ways of drawing a t t en t ion  

t o  himself. When questioned p r iva t e ly  about the cause of a 

piece of misbehavior he gave a s  h i s  reason, "I j u s t  wanted 

t o  be mean" .  Re out l ined the  proper behavior per fec t ly .  

H i s  I.$. given by the New Ca l i fo rn ia  Primary Short  

Form ICental Maturity Test, taken i n  Idarch, 1950 gave h i s  I.&. 

as 116. The Elementary Short  Form Mental Maturity Test, 

taken November 20, 1951 gzve h i s  I.&. os 112. 

Achievement Test,  Primary 3 a t t e r y  taken NovemSer 28, 1950 

gave him a grade l e v e l  r a t i n g  of 3.8 in the  second month of 

the t h i r d  grade. The elementary Callfornfla Achievement Test, 

taken November 6, 1951 gave him a grade placement of 4.0 

showing a gain of two months i n  a nine months time. 

H i s  Progressive 

In reviewing the  inf orrnation collectcci the teacher  

found t h a t  he was econmnlcslly insecure. H i s  faUher had. held 

various jobs. H e  had been employed a s  a soda fountain c l e rk ,  

a pressing club a s s i s t a n t ,  and  hed held the job of r ad io  

repairman f o r  s eve ra l  years. Anecdotal records from h i s  f i l e  

showed that be sought group standing by being v i c to r ious  i n  

f i g h t s  and i n  thinking up unusual ways t o  a t t r a c t  a t t en t ion .  

He did no t  apply himself wel l  t o  school work. The 

teacher  used a good dea l  of pra i se  when ho did any t a sk  well.. 

She t r ied  t o  show him how well  he could do tasks .  He w a s  
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handicapped by the Engl ish spoken i n  h i s  hone. 

h recent  move t o  one family house, which the family 

was buying should give him grea te r  secur i ty .  

only a change of vslues  vi11 make hirn do h i s  best work. 

It seems t h a t  

In fomat ion  on P u p i l  D 

Pupil  D's conduct was so troublesome i n  the  t h i r d  

grzde %hat he was r e fe r r ed  t o  the  Fsychological Cl in ic  of the 

Universi ty  of Flor ida.  A t  t h a t  t h e ,  be behaved con t r a ry  

t o  a l l  d i r ec t ions ,  i n t e r f e red  and d is turbed  on a l l  occasions. 

In the  fou r th  grade he dis turbed l e s s ,  b u t  talked almost 

cons tan t lg  t o  those around him during the working day. When 

c a l l e d  upon t o  r e c i t e  he spoke i n  a h e s i t a n t  ha l t i ng  manner. 

He was a t a l l  dark ch i ld ,  w e l l  b u t l t  wi th  dark eyes 

and a sens i t i ve  face .  His mother wzs a t r a ined  nurse. H i s  

fatiner was a d i e b e t i c  s o  both were a l e r t  and concerned about 

physical  development. 

H i s  Progressive Achievement T e s t ,  Pr imary  Ba t t e ry  gave 

him a grade placement of 3.0 a t  t h e  beginning of the  t h i r d  

term. The Cal i forn ia  Elementary Achievement t e s t  gave him a 

grade r a t i n g  of 5.3 a t  the.begFnn3.ng of the  f o u r t h  year. The 

Elementary Short  Form Cal i forn ia  Test  of ?dental Maturity gave 

him an I.&. of 123 in  h'ovember of the fou r th  grade. Although 

i t  was d i f f i c u l t  t o  keep hlm working on any task,  h i s  comments 

showed that he read widely a t  hme.  

The Universi ty  of Flor ida  Cl in ic  found that some of b3.s 
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t roub le  might r e l a t e  back t o  the time when he, h i s  mother and 

f a t h e r  l i ved  with h i s  maternal grendmother under c o n d i t i m s  

of conf l i c t .  It was advised t h a t  the teacher,  the mother, 

and the f a t h e r  work together  wi th  him on a d e f i n l t e  planned 

program. 

When the  f o u r t h  grade teacher c a l l e d  a t  h i s  simple 

hoxe, she found t h a t  the  parents were unwill ing t o  accept  the 

advice of t he  c l l n i c .  They were uixvilling t o  remove the 

pressures  from t'ne boy, 

chose or enjog as much f r e e d m  as  other  members of tho group 

s ince  he was younger. 

O l d  a t  t h e  beginning of t he  term. There were d e f i n i t e l y  

conf l i c t ing  ideas  of d i sc ip l ine .  The mother was f i rmer  i n  

he r  treatment of him. The f a t h e r ,  a mai lc le rk  over indulged 

hlu and nagged him u n t i l  stopped by the mother. The c l i n i c  

found that l a c k  of agreement between parents  had caused him 

t o  t u r n  t o  misbehavior for a t t en t ion .  

They would no t  l e t  him e a t  what he 

He was e i g h t  years  and e i g h t  months 

A very c lose  contac t  was kept by the  teacher  with 

Pupil  Dls home. The teacher overlooked h i s  a t t en t ion -ge t t i ng  

an t i c s  whenever possible.  She seated him where he could 

a t t r a c t  t he  l e a s t  a t t en t ion .  

super ior  boys. She l e t  him do school work with one of these 

boys t o  i n t e r e s t  hlm i n  working up t o  h i s  abi l i ty .  A t  such 

times h i s  constant  c h a t t e r  becme meaningf'ul. 

She encouraged assoc ia t ion  wi th  

I n  l i g h t  of the information co l l ec t ed  and i n  reviewing 

h i s  behav€oor i n  the t h i r d  grade as recorded by h i s  teacher  it 
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was found t h a t  h i s  behavior was improving. With increased 

matur i ty  i t  should improve f u r t h e r  even though the  boy's 

parents  cannot reach full agreement. 

he w i l l  no t  continue t o  b r ing  h i s  emotional problem fran 

home t o  school. 

It i s  t o  be hoped t h a t  

. 
Information on P u p i l  E 

P u p i l  E was mentally a l e r t .  While he showed an ac t ive  

i n t e r e s t  i n  academic achievements, he developed s k i l l  in 

a t h l e t i c  contests .  He was the accepted l eade r  of the group, 

having been chosen as  the  one des i red  as a best  f r i e n d  by 

nine chi ldren of the  group. It would seem t h a t  h i s  acceptance 

w a s  due t o  h i s  unself ishness  and wil l ingness  t o  help every- 

one and h i s  academic achievements. He en tered  whole hear ted ly  

i n t o  any a c t i v i t y  of the group. 

H i s  f a t h e r  was a successful  lurnber man. H i s  mother 

i n t e re s t ed  hersel?  i n  school a f f a i r s .  She expressed a m e  

anxie ty  over the f a c t  that John mot only success and pra ise .  

H i s  only possible  f a u l t  was t h a t  he was a hard l o s e r  a t  games 

s ince  he wanted t o  win a t  everything. 

H i s  NeT Cal i forn ia  Short-Form Mental Natur i ty  Test 

given a t  the  beginnlng of the  term, November 21 gave bim an 

I.Q. of 128. H i s  Progressive Achievement, Elementary Ba t t e ry  

T e s t  taken January 23 i n  h i s  fou r th  year gave him a grade 

achievement of 6.6 with a 99th pe rcen t i l e  rank i n  most 

subjec ts .  
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It w a s  easy t o  enr ich  h i s  work on a grade l eve l ,  ex- 

tending h i s  i n t e r e s t s  over a broad base. The boy's 

exceptional language f a c i l i t y ,  h i s  accuracy i n  mathematics, 

his i n t e r e s t  in  exact  s c i e n t i f i c  information, h i s  perseverance 

and hls a b i l i t y  t o  ge t  along with others would seem t o  asaure 

him a l i f e  r i c h  in worth-while things even though h i s  ~11- 

ae l f i shness  might prevent him from making ma te r i a l  gains. 



CHAPTER I V  

CONCLUSION 

After  making exploratory s tud ie s  of the  growth and 

development of ch i ldren  i n  many areas ,  the w r i t e r  has 

attempted t o  use t h i s  knowledge of growth and development 

by applying such prFnciples t o  a study of p a r t i c u l a r  children. 

It has been pointed out i n  LookinR Ahead -- in Education' t h a t  

a t r a ined  worker i n  a s c i e n t i f i c  experlment reaches the  

same conclusion which would be reached by any o ther  cmpe ten t  

worker, who does the  same experiment, using the same kinds of 

conditions,  pupi ls  , and procedures. It f u r t h e r  s t a t e d  that 

In  educational experlmentat€on the human unknowns a re  8 0  

g r e a t  t h a t  most ca re fu l  planning, sxecutfon and judging a re  

r equ i s i t e s .  

Children d i f f e r  markedly because the  cont r ibu t ing  

f a c t o r s  a r e  so  d i f f e r e n t  t h a t  there  i s  a wide margin of e r r o r .  

Te may have t o  follow many c lues  and form many hypotheses 

before we a r r i v e  a t  a conclusion t h a t  w i l l  help a c h i l d  solve 

h i s  d i f f i c u l t y .  Even when our method i s  wrong, i f  we make 

a c h i l d  r e a l i z e  that we bel ieve in him and t h a t  he has our 

support, we do a g rea t  deal. If a c h i l d  ge ts  recognition 

from h i s  teacher and classmates he should make an advance 

'J. Wayne Wights tone and Morris Meister,  Lookin 
Ahead i n  Taucation, Boston: Ginn and Cmpang, 1945, p p ; @ ; x i ~  
aqd x v 7  
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i n  a l l  a reas  of growth. 

Boon a s  a teacher  has found causes of behavior and has been 

able t o  d i r e c t  her  classroom a c t i v i t i e s  and r e l a t ionsh ips  

toward meeting chi ldren 's  needs as  indicated by these causea, 

classroom a c t i v i t i e s  should become a cons t ruc t ive  experience 

both f o r  the  chi ldren and f o r  the teacher. While no Pro- 

lound conclusions have been reached by the wri ter  of t h i s  

paper, I t  i s  f e l t  t h a t  schools w i l l  do more t o  meet pupil  

needs as  s tud ie s  a re  made i n  which known p r inc ip l e s  of c h i l d  

development a r e  applied In a p r a c t i c a l  way. 

been encouraged by the r e s u l t s  obtained; without such en- 

couragement i n  terms of a c t u a l  progress observed, teaching 

would be a d u l l ,  rou t ine  a f f a i r ,  indeed. 

Gertrude Drlscott '  has sa id  t h a t  as 

The w r i t e r  has 

'Gertrude Dr i sco l l ,  -- How t o  Study the Behavior of 
Children, Hol l i s  Campbell, Edi tor .  Nev; York: Teachers ColL3ge, 
ColmMa University,  1947, p.  64. 
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