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ABSTRACT

The purpose of the present study was to investigate factors that contribute to the social
adjustment to college for gifted emerging adults. Specifically, perceived parental attacmdent
social competence were included. Additionally, social competensexamined to determine if
it served as a mediator between parental attachment and social adjustment to cdidtge. Re
from bivariate correlations and multiple regression analyses revealed positive, significant
correlations between parental attachmeut sotial adjustment to college, parental attachment
and social competence, and social competence and social adjustment to college. Alsalyses
foundthatsocial competengeartially mediated the relationship between parental attachment
and social adjustent to college. Limitations, implications, and future research directions were
discussedThe majority of research regarding gifted individuals focuses on the experience and
developmental domains within the X setting. The findings of the present studg o the
significant dearth of literature concerning the college experience of gifted individuals.
Specifically, the results provide support that a secure parental attachment influences positi
development of social competence and better social adjustonenilege in gifted emerging

adults.
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CHAPTER 1
INTRODUCTION
Statement of the Problem

In contemporary United States culture, emerging adulthoadeselopmental period
that encompasses an individualOs transition from adolescence to adulthood, spanning from the
late teens through the mid to late twenties (Arnett, 2015). Emerging aduttesaribed as those
who are Qin the process of developing the capacities, skills, and qualities of character deemed by
their culture as necessary for completing the transition to adulthoodO (Arnett, 1998, p. 312
Emerging adulthood is a preferable témuse when describing individuals in this life stage as
opposed to Olate adolescenceO or Oyoung adulthoodO because it describes the exploration of self
and the journey towards adulthood. Arnett (2015) used theelr@ngingoecause it best
describes theeRploratory, unstable, fluid quality of the periodO (p. 22). Emerging adulthood
provides a framework for researchers and clinicians in understanding the developmental process
of individuals within this life stage.

The societal importance of personal groyadult success, future income, and occupation
status has made college the primary setting for emerging adults (Arnett, 2000, 2015). Today,
about 70% of emerging adults entered tertiary education following high school graduation
(Arnett, 2015)During this time and from these experiences, emerging adults explore the self and
determine how he or she will be associated withespgArnett, 1998, 2000, 2015). Emerging
adulthood also signifies the transition and separation from parents, familiar resoutfces, an
support (Kenny, 1987), in addition to, increased independence and formation of significant
interpersonal relationships (Arnett, 2015). College is an arena that provides emerging adults

these opportunities, and to experience a variety of new socialdimb@sand environments



(Kaufman & Feldman, 2004[Emerging adults must adapt to their new academic and social
contexts and develop new support networks, while reconciling their family and friend
relationships at home (Azmitia, Sye& Radmacher, 2013T.herefore, it is important to
understand social adjustment to college amongst emerging adubtsnerging adultOs ability to
adapt to and navigate these social contexts are dependent upon their level of social competence,
or their ability to effectively manize social skills and behaviors to engage in social interactions
(Bierman & Welsh, 2000; OlszewsKiubilius, Lee, & Thomson, 2014; Rog@asor, 1997). An
individualOs social competencies depend on their childhood development and, most importantly,
therelationships, interactions, and attachments to their primary caregiver.

Many research studies have explored factors that contribute to, enhance, and inhibit
social adjustment to college. Social adjustment to college is dependent upon factors such as a
emerging adultOs parental attachments and social competence (Ainsworth, 1989; Be2;
Kenny & Rice, 1995; Smith & Betz, 2000). Much attention has been given to the association
between the constructs of parental attachment and social adjustmentge ¢hilesden &
Greenberg, 1987; Kenny & Rice, 1995; Larose & Boivin, 1998; Rice, FitzGerald, Whaley, &
Gibbs, 1995; Schwartz & Buboltz, 2004; Soucy & Larose, 2000) with social competence as a
potential mediator (Holt, 2014; Kenny & Donaldson, 1991; Ricexffthgham, & Young, 1997).
Research has also focused on the relationship between parental attachment and social
competence (Bowlby 198H®inderlie & Kenny, 2002; Holt, 2014; Kenny & Sirin, 2006;
Mallinckrodt, 1992 2000; Stump, Ratliff, Wu, & Hawley, 2009)Vhile there are studies that
examineparental attachment, social competence, and social adjustment to edhege
individually or partially, there are currently no studies that consider all of these variables

together amongst emerging adults. Rese@raeeded to understand the dynamics and



importance of how the constructs parental attachment and social competence are relatdd to soc
adjustment to college.

Though there is a substantial amount of research literature regarding the aforementioned
variades amongst emerging adults, there is a significant lack of research regarding the university
or college experience of gifted emerging adults (McLaughlin, 2015; Mendaglio, 2013; Rinn,
2005; Rinn & Plucker, 2004; Robinson, 199IMe social adjustment to kege, and its related
factors, are important constructs to examine amongst this population. Although giftedness is
commonly perceived as an advantage, it may pose as a potential challenge to a gifted individual
(Robinson, 2002). Gifted individuals haveebglound to be more vulnerable to adjustment,
behavioral, and mental health problems, and exhibit difficulties in social and emotional
development (Morawska & Sanders, 20B¢eiffer & Stocking, 2000Robinson, 2002; Yoo &

Moon, 2006).

While parental attdunentssocial competencend social adjustment to colleige
emerging adults have bepreviouslyinvestigaté, these variables have not been thoroughly
researchedmongst emerging adults who are giftelihst research concerning gifted individuals
encompsses the academic, social, and emotional development in the primary and secondary
education levels. Research on the familial and social aspects of gifted emerging adults at a
tertiary education level have yet to be examifda purpose of this study is investigatethe
relationship betweeparental attachmestyle, social competence, and social adjustment to

college amongst gifted emerging adults.



CHAPTER 2
REVIEW OF RELATED LITERATURE

This chapter provides a review of literature relatehtestigating the relationships
between parental attachment, social competence, and social adjustment to callegs gified
emerging adults. First, literature surrounding the characteristics and demographics of gifted
individuals will be addressed. Nexhe theoretical franveork of parental attachment is
reviewed The construct of social adjustment to college will then be discussed. Subsections
utilize empirical research to explore social adjustment amoifted ghdividuals as well athe
relationships between parental attachment and social adjustment to déé&gyearevious
empirical research examining social competence and the association between pitaembadat
and social adjustment is discussed. Last, a summary of themdietiveen the current studyOs
variables is presented.

Characteristics of Gifted Individuals

Individualswho are identified as gifted are part of a diverse group who exhibit a wide
range of characteristics and talents, and have advanced abilities inmmoseealomaia (Reis, &
Renzulli, 2004Robinson, 2002). Due to these various and varying levels of ability, there is a
lack of consensus for@llective definition of giftednessiftedness and high 1Q are commonly
perceived as synonymous, although récesearch has determined 1Q an inadequate measure of
giftedness as it has multiple qualiti@obinson (2002) offered the following widely accepted
definition of giftedness developed by the Office of Educational Research and Improvement in

the U.S. Depanent of Education (1993):



i.I'  Children and youth with outstanding talent perform or show the potential for
performing at remarkably high levels of accomplishment when compared with
others of their age, experience, or environment.

ii.! These children and youth exhihigh performance capability in intellectual,
creative, and/or artistic areas, possess an unusual leadership capacity, or excel in
specific academic fields. They require services or activities not ordinarily
provided by the schools.

ii.!  Outstanding talents@ present in children and youth from all cultural groups,
across economic strata, and in areas of human endeavor. (p. 26)
Additional qualities and personality characteristics of gifted individuals include: ereeansil
detailed memory; exceptional reaganability; vivid imaginations; rapid learning rate;
perfectionism; excitabilities such as an organic surplus of energy, intensified sensory and visual
pleasures, vivid imagery, inventiveness and strong expressions, the desire to solve problems and
puzzles, and intense emotional reactions and perceptions; and moral sensitivity, perceptiveness,
and concern with sogtly and the state of the wor{dckerman, 1997; Ackerman, 200Rfeiffer
& Stocking, 2000 Reis & Renzulli, 200%
Honors Programs
The majority & research regarding gifted individuals focuses on developmental domains
within the K-12 setting (HZbert & McBee, 2007; Robinson, 1997). However, the academic,
social, and emotional development and needs of gifted students continues past high school
graduaion, and should also be addressed at a university level (HZbert & McBee, 2007;
Robinson, 1997). There is a significant dearth of research regarding gifted emerging adultsO

university or college experience (McLaughlin, 2015; Mendaglio, 2013; Rinn, 2006;&Ri



Plucker, 2004; Robinson, 1997). Available research regardingdHisularpopulationhas used
honors program students to operationalize giftedness (Rinn & Plucker, 2004; Robinson, 1997).
For exampleseveral studies that have investigated gifteslia¢s tertiary level have used
membership in an honors program as criteria for participation (HamrivwBke, & HZbert,
2007; SpeirdNeumeister, & Finch, 2006)Most colleges and universities provide honors
programs to meet these needs of gifiadergraduates. University honors program philosophies
are parallel to K12 gifted programs in which the studentsO environments and classrooms are
modified to excel and fully foster his or her potential (Hammeinal, 2007; HZbert & McBee,
2007; Robinson1997). For example, honors programs usually have smaller classroom sizes,
more faculty contact, mentoring, and honors residence halls (HZbert & McBee, 2007; Robinson,
1997; Steinhauer, 2002). Each institutionOs criteria for honors program admiss®(Laaee
2006), but students® ACT or SAT scores and high school grade point average are typically used
to determine admission into honors programs (Rinn & Plucker, 2004; Robinson, 1997). Also,
many colleges and universities have an early entrance prolgaaalbws an opportunity to
qualified gifted adolescents to enter the institution while omitting some or all of their high school
years (Rinn, 2007). For the purposes of this research, a gifted college sulddinied as one
who participates in a univaty or college honors program.
Theories of Parental Attachment

This section of Chapter Il describes the theoretical foundations of parental attachment.
First, Bowlby® (1969) model is presented, which is then followed by an explanation of
AinsworthOs @89) expansion of attachment theory. Ainswantid colleagu®s (1978) famous
research study, The Strange Situation, is describddpth and is then compared to an emerging

adultOs first year in college.



Attachment is defined ascontinuous, stable, aradfectionate bond between a child and
his or her caregiver (Asworth, Blehar, Walters, & WallLl978; Bowlby, 1973)Attachment
theories have claimed that the relationships and interactions that an individual has waiithehis
parents at an early ageednternalized and contribute towards an individualOs psychological
development throughout the lifespan (Ainsworth, 1989; Bowlby, 188f)ylby (1969)
proposed the ethological theoryaifachment, whicposits that an infantOs emotional bond to
their cargiver is a developed response that promotes sunBa@ivibyOs model indicates that
the purpose of attachment behavioral system serves as protection for a child against predation in
situations of separation by triggering proximggeking behavior that Wprovide support in
exploring their environmer{Bowlby, 1982; Kenny, 1987 According to Bowlby (1982),
attachment develops in four phases: (1) preattachment phase; (2) attachment in the making
phase; (3) OcleautO attachment phase; and (4) formatfareciprocal relationship (Bowlby,
1982).According to Bowlby (1980), children develop an attachment to their caregiver in the
experiences of these phases, which ssse secure basettme caregiverOs absence.
AinsworthOs Expansion of Attachment Theg

AinsworthOs (198@xpanded thef attachment theoryandfocused ora childOs
normative shiftof attachment beyond infancy and throughout adolesashaell aghe
individual differences in attachment patterns. According to Ainsworth (1989), at birth the infant
uses speciesharacteristic behaviors, such as signaling the caregiverOs attention through crying.
An inner representation of the infantOs caregiveatiachment begins to develop during the
middle of the first year. Ainsworth (1989) claimed the child also attains the capability of
understanding the existence of the caregiver even when her or she is not present, as well as, the

onset of behaviors of dreiss when the caregiver departs. Also, it is in this phase of development



that attachmentelated behaviors, such as directed reach and grasping, begin to form.
Throughout the remainder of the year, the infant devedapgsorganizes inner working models
and expectations of their self, attachment figures and their behaviors, and the environment
(Ainsworth, 1989; Bowlby, 1982).

The Strange Stuation. In 1978, Ainsworth and colleagues conducted observational
research oimfanttoddlersO qualityf attachmentAlso known as the Strange Situatjoimis
study introduced infartibddlers to an unfamiliar environmeantd personhen assessed the
infanttoddlerOs behaviors and responses to the initial presence, following separation, and
reunion with their primary cagiver. Additionally, Ainsworttet al.(1978)analyzed the
motherQs interactions and responses towards thetindaier. Based on the observations,
Ainsworth and colleagues (1978) concluded that the patterns of attachment are secure or insecure
and are dpendent on early interactions betweendhild and attachment figure.

Secure parental attachmengecurely attached children displayed distressing behaviors
when the caregiver left the room, was responsive when the caregiver returneskditice
caregver as a secure base to actively exptbeeunfamiliar environment.he child was
avoidant when left alone with the stranger, but was friendly with the stranger when the caregiver
was presentCaregivers of children with this attachment style were ctergisappropriately
responded to the childOs needs, and provided love and affection. According to Bowlby (1980),
children with a secure attachment style are Olikely to possess a representational model
attachment figure(s) as being available, responaive helpfulO (p. 242Empirical evidencéas
shownthat adolescents with a secure attachment with their caregiversdpaveechigher levels
of emotional and psycholazpl wellkbeing(Armsden & Greensberg, 198%enny & Perez,

1996; Riceet al.,1997)and higher functioning in emotion regulation and adjustment (Cooper,



Shaver, & Collins, 1998; Soucy & Larose, 200@)rthermore, securely attached children
develop a positivenodelof self andothers, andire comfortable with intimacy, proximity, and
distance in their relationships with others in adulthdddl{inckrodt & Wei, 2005Love &
Murdock, 2004).

Insecure parental attachmenChildrenwith insecure attachments experience anxiety
that is expressed in two different ways: anxiaogdivalent or anxiog/avoidan{Ainsworthet
al., 1978). Anxious/ambivalent childreshowed intense signs of distress when the mother
departed and avoided or feared the strar@eifdren with this attachment pattern were overly
clingy or displayed angry resistant behaviawards the caregivevhen she returnedhese
caregivers had inconsistent responses to their child where these mothers either appropriately
responded to their childOs distress or were neglectful (Ainsetath1978).Also, these
children did not actiig explore the environment because they were concerned with their
motherOs availabilithAnxious/ambivalent children typically develop a negative model of the
self, and may feel abandoned during dangerous situalibissfear of abandonment may
continue o through adulthood where individuals with an anxious/ambivalent attachment may
fear separation or abandonment in their intimate relationships by their partners (Love &
Murdock, 2004).

Children with anxious/avoidant attachment patterns did not display distress when their
caregiver departedyere indifferent about the presence of the stranger, and displayed no interest
or avoided their mother when she return@dsworthet al.,(1978) exylained that aregivers of
this attachment pattern were unresponsive to their childOs disttesgated their childOs
requests for security and proximity. Children with an anxious/avoidant attachment style may

develop a negative model of others andetjard the importance of interpersonal relatiopshi



throughout life (Aisworthet al.,1978).Individuals who experience this style of attachment are
prone to develop ambivalent characteristics towards their partners in intimate relationships
adulthood(Harwood, Miller, & Irizarry, 1995; Love & Murdock, 2004).

Although attachment studies indicate three patterns of attachment styles (i.e., secure,
insecureanxious/ambivalent, and insectaexious/avoidantand a fourth, insecure
fearful/disorganized (Bartholomew & Horowitz, 199d9¢cent research has proposed atwo
dimensional model that better represents adult attachimedey & Shaver200Q Griffin &
Bartholomew, 1991 Attachment security can be undersd as a spectrufrom secure to all
styles of insecure attachment in timmensional modgiGallo, Smith,& Ruiz, 2003; Griffin &
Bartholomew, 199% In this malel (Figure 1), the degree of OanxietyO and Oavoifasves)
as the degree of inner wonlg model of the self and othelgscribes the structure of attachment
within relationships (Fraley & Shaver, 200Bach matrix of the model is representative of
Barthlonew and HorowitzOs @9) proposed attachment styles. Individuals with Aawiety
andlow Avoidance and positive self and other model represecure attachment with the
attachment figure. The remainidgnensiongi.e., low Avoidance to high Anxietyith negative
self and positive other modelsigh Avoidance and Anxietyith negative séand other models
and high Avoidance and low Anxietyith a positive self model and negative other mpded
associted with insecure attachmenith attachment figure (Fraley & Shaver, 2000; Galial.,
2003 Griffin & Bartholomew, 1994

The Strang Situation in ®llege A basic assumption of attachment theory is that
attachment relationships continue to be important throughout the lifespan (Ainsworth, 1989;
Bowlby, 1980, 1982)The first year of college is compared to the Strange Situation because it is

a time in which students are separated from their primary support system, familiar resources, and
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caregivers for the first time (Kenny, 198%enny & Rice, 199h When individualdeave home,
the quality of attachment is essential in supporting autonomous exploration of the new
environment and in further developing social competence (Kenny, 1987). According to
AinsworthOs model (1978), children with secure attachrresadgy andwillingly separate from
their primary caregiver wheihis voluntary and whethere is low stress within the system. If
there are high levels of stress, the child will actissgk out support from their figure of
attachment until they are comforted. Ker{i87) explaine@merging adultsvith secure
attachments to their caregiver might view leaving for college as a voluntary opportunity to
explore and familiarize with the novel college environment. lietmerging adulstill identifies
their primary careiger as a secure base, he or she will turn to their caregiver for suppiores
of stress when needed in a way that fosters autonomous development (Kenny, 1987; Mattanah,
Lopez, & Govern, 2011Furthermore, empirical evidence has reported that codiegients
with secure attachments with their caregiver have better college adjusémastién &
Greenberg, 1987; Lapsley & Edgerton, 2002; Larose & Boivin, 18688 confidence iand ease
in form social interactionand relationships (Kenny, 1987; Paraddegrkes, & Blankson, 2010)
Social Adjustment to College

This section provides a conceptualization of social adjustment to college, and how it is
related to parental attachment. First, the social development and social adjustmead of gift
individuals B addressed (Hollingworth, 1926, 1942; Lopez & Sotillo, 2009; Terman, 1925/1947).
Social adjustment in gifted individuals will be explained with a risk vs.ieesg¢ model
(Neihart, 1999, 2002 Next, Kenny and RiceOs (1995) model is utilized to disbess t
relationdip between parental attachments and social adjustment to college in emerging adults.

Finally, empirical evidence providingigport for these constructspgesented.
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Transitioning to the college environment presents emerging adults with arilopty to
explore their identity within a context that is free of parental supervision or adult responsibilities
(Arnett, 2000; Gray, Vitak, Easton, & Ellison, 2013). Emerging adults are expected to
progressively make adjustments to manage these neexpiriences, such as academic, social,
personalemotional, and institutional adjustments (Baker & Siryk, 193407& Niehorster,

2012). Social adjustment in the context of college refers to the degree and success to which an
individual has integrated $ior her self into the universityOs social networks and communities,

and is engaged in new interpersonal interactions and relationships, separated from past
significant relationships, and is satisfied with the overall social environment (Baker,C2@dZ:

& Niehorster, 2012Engels, Finkenauer, Meeus, & Dekigv2001;Gerdes & Mallinckrodt,

1994). Baker and Siryk (1984) reported that students who adjusted well to college managed their
interpersonal experiences, academic responsibilities, and psychottigiceds better than

students who did not adjust well. Additionally, empirical evidence has reported that factors such
as parental fostering of autonomy, the quality of parental attachment, family cohesion, and parent
availability are thought to facilitatedjustmentCredZ& Niehorster, 2012; Hinderlie & Kenny,

2002). Social adjustment has also shown to be the most significant factor that predicts college
retention, ceeer success (Baker & Siryk, 1®9and is equally important as academic adjustment
(Gerces & Mallinckrodt, 1994).

Moreover, Robbins, Lauver, Davis, Davis, & Langley (2004) conducted aanatgsis
of 109 studies which revealed that social support and social involvement were psychosocial
factors that positively correlated with retentioncomtrast, individuals who do not successfully
adjust and transition to college are more likely to drop out (Enochs & Roland, 2006). Consolvo

(2002) reported about 2% college students drop out before attaining a college degree, and
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most of these studento not return to an institution to complete their degree. Withdrawing from
college due to neacademic reasons such as institutional, persamational, and, particularly,
social m#adjustment are more common thetndent withdrawal for academic reaso@sedZ&
Niehorster, 2012). Furthermore, difficulties in college social adjustment have been found to be
associated with feelings of loneliness, anxiety, and depression (Mounts, Valentiner, Anderson, &
Boswell, 20®).
Social Development and Social Adjustment in Gifted Individuals

Although there is a paucity of research regarding gifted emerging adultsO social
adjustment to college, much research has been conducted on the social adjustment of gifted
children and dolescents. These early experiences shed light on the progressive social
development of those who are gifted. Individuals who are gifted have social and emotional needs
that have been found to be both similar and different compared to their chronolegisal p
(Hollingworth, 1926, 1942; Lopez & Sotillo, 2009; Terman, 1925/1947). Terman (1925/1947)
conducted the first empirical study that examined the correlates and consequences of giftedness.
This studyOs aim was to counter LombrosoOs (1895) Odivergetivesis® which posited that
high intelligence is associated with psychopathology (Lopez & Sotillo, 2009). The results from
TermanOs (1925/1947) study revealed that individuals with high cognitive abilities have lower
rates of emotional and mental issueatthe mean of the general population. A longitudinal
study found that 20 years later reported that these participants were more emotionally stable,
demonstrated better personal adjustment, and had lower frequencies of dementia and
delinquency than the geral population (Terman & Oden, 1947). TermanOs (1925/1947)

findings indicated that individuals with high cognitive abilities do not assume psychopathology;
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rather, they had greater rates of adjustment and popularity in comparison to the control group
(Lopez & Sotillo, 2009).

On the contrary, Hollingworth (1926, 1942) determined that individuals with high scores
on intelligence tests have fewer difficulties in social adjustment than individualextieme
abilities. Hollingworth (1926) reported that paipants with a score or 180 or higher on the
StanfordBinet Intelligence Scale (Terman, 1916) exhibited more social adjustment issues than
those with a IQ score between 125 and 155. Individuals with moderately high cognitive abilities
that scored withinttis latter range were considered to be within the Osocially optimumO range of
intelligence (Hollingworth, 1926, 1942). There is much empirical evidence to support either side
of the contrasting views of the affects of giftedness on the overalbeily d gifted individual.
Neihart (1999, 2002) conceptualized the socioemotional development of gifted individuals into
two prevalent hypothesessk and resilience.

Giftedness increases vulnerability: the risk hypothesidntellectual giftedness is often
pereived as an advantage; however high intellect does not guarantee advanced development in
other development areas, and may pose as a challenge to a gifted individual. Neihart (2002)
proposed that external factors and situations position the social andmahdegvelopment of
gifted individuals to be at risk. As claimed by Robinson (2002), Gabigity students are
typically as well adjusted as any other group of youngsters. Nevertheless, a number ofsituation
that are not unique to them constitute souddessk to their social and emotional developmentO
(p. xiv). Webb (1993) considered environmental or exogenous factors, such as the effects of
being labeled as gifted, family dynamics, and high expectations for achievement, to put gifted

individuals at agreater risk of maladjustment than internal characteristics.
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Others have suggested that a gifted individualOs internal factors increase the possibility of
developing social adjustment difficulties, behavioral, and mental health problems, and exhibiting
difficulties in social and emotional development (Morawska & Sanders, 2009; Robinson, 2002;
Yoo & Moon, 2006). Gifted studentsO social deficiencies may develop due to their focus and
preoccupation with academics at the expense of social interactions (Pe283@). These
struggles may also be explained by asynchronous development, in which the childOs intellectual
development is more advanced than other developmental domains (Silverman, 2002).
Asynchrony is associated with challenges in peer relationahghgmotional adjustment in
gifted children (Pfeiffer & Stocking, 2000; Morawksa & Sanders, 2008). Empirical literature has
shown that many gifted students have complications with forming and sustaining interpersonal
relationships (Cross, Coleman, & Stetyd©93; Silverman, 2002) and feel that they are different
or do not fit in well with their peers (Lee, Olszewslibilius, & Thomson, 2012). These
negative perceptions may generate feelings of lack of confidence mpetemce in social
interactionsas well as issues in forming and sustaining relationships with others (@tcds
1993; Silverman, 2002). Additional consequences of these perceived difficulties of gifted
students include: withdrawal, preference in independent play and work, associttiotger
companions, or conforming to peer expectations by attempting to conceal their giftedness.
Asynchrony, degree of giftedness, and/or a lack of fit with the environment may explain feelings
of difference (Robinson, 2002). Interpersonal or endogenskifactors (Webb, 1993) are
commonly reported as the primary causes of adjustment issues.

Giftedness as an asset: the resiliency hypothedn the contrary, empirical evidence
has revealed gifted studentsO interpersonal abilities were exhibitethgeareabovaverage

levels, and are better adjusted than-gdted individuals (Yoo & Moon, 2006). Findings have
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suggested, in general, being intellectually gifted is considered to be a social and emogbnal ass
(Neihart, 2002, 2007; Robinson, 2008heTlresiliency hypothesis proposes that environmental
factors may pose stressful experiences for gifted individuals, but these individuals rely on
internal representations to use as protective tools for resiliency and against adversity (Lopez &
Satillo, 20®). In short, giftedness is understood as a protective factmrcai adjustment
(Neihart, 2002 This hypothesis is similar to BowlbyOs (1982) concept of internal working
models which will be addressed in the following section

Several studiesO findmgupport the resiliency hypothesis amongst individuals with high
intellectual abilities (Lopez & Sotillo, 2009; Neihart, 2002, 2007; Richd&dsel, & Shute,
2003 Robinson, 2008). Lopez & Saotillo (2009) conducted a study that examined social
adjustmenamongst children and adolescentithwhigh cognitive abilities and found thiiere is
not a significant difference of adjustment between gifted students and their chroredggica
same seypeers. Richards et §2003) found similar results, in additiom finding significantly
lower levels of behavioral issues, attention problems, and anxiety in gifted students when
compared to their negifted peers. Also, studies have reported gifted students are positively
accepted by their peers and have successtidlsadjustment (Neihart, 2002, 2007; Robinson,
2008).
Attachment Theory and Social Adjustment to College

Emerging adults with a secure attachrmeamd a supportivattachment figure are
considered strong potential predictors of college social adjus{@endes & Mallinckrodt,
1994; Lapsley & Edgerton, 2002). Kenny and Rice (1995) presented an interactionist theory of
college adjustment that extended attachment theory to emerging adulthood to provide a

theoretical understanding of the dynamics of paraitathments in this developmental stage.
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This model suggests that parental attachment has an effect on external support and internal
coping resources (Kenny & Rice, 1995). Early paddnld attachment relationships are

significant factors regarding andividualOs adjustment later to the college environment and in
life (Kenny & Rice, 1995; Lapsley, Rice, & Fitzgerald, 1990). As previously explained, the first
year of college is compared to the Strange Situation because it is a time in which students are
separated from their primary support system, familiar resources, and caregivers for the first time,
explore their identity, restructure social ties, experience anxiety, and enact their attastigfas
(Kenny, 1987; Kenny & Rice, 1995; LaroseB%ivin, 198B; Schwartz & Buboltz, 2004).

Empirical evidence has demonstrated that the college transition increases emergiQy st
stress levels (Larose & Boivin, 1998). During stressful and threatening situations that are
presented through the transitionctallege, the emerging adultOs attachment figure, though
physically separated, is available as a resource for support when necessary and safeguards
individuals from stress (Ainsworth, 1989; Bowlby, 1988; Kenny & Rice, 1995). The quantity
and quality of pastlose relationships decreases during the college transition (Furman &
Buhrmester, 1985; Larose & Boivin, 1998), which forces the emerging adult to turn to and rely
on family members for support and security. According to Kenny and Rice (1995), an attachme
figureOs availability is essential for the emerging adult by Ofostering the personal and
interpersonal riskaking needed to develop new relationships, to attempt challenging
coursework, and to explore self and identity in the context of a changirad aodiacademic
environmentO (p. 436). Several studies have indicated parental attachments and psychological
separation are correlated with healthy functioning and college adjustment (Armsden &
Greenberg, 1987; Ric#t al, 1995; Schwartz & Buboltz, 200¥jvona, 2000). Specifically,

research findings have shown that individuals with a secure attachment have an easier college
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transition and better academic and emotional adjustment (Cebakrl998; Riceet al, 1995

Soucy & Larose, 2000), and promotagonomy and healthy separation from parents (Lapsley &
Edgerton2002; Schwartz & Buboltz, 2004)xhile insecure attachment patterns have been found
to induce anxiety and loneliness, decrease exploratory behavior (Bowlby, 1969; Larose &
Boivin, 1998), andhave declines in academic and personal adjustment (Bernier, Larose, Boivin,
& Soucy, 2004) in college students.

Research on parental attachment and social adjustment to collegdany studies have
investigated the relationship between parental attachameivariables of college adjustment
(Lapsleyet al, 1990; Lopez & Gormley, 2002; Riet al, 1995). Lapsleynd colleaguegl990)
explored the relationship between late adolescent attachments and adaptive functioning (personal
and social identity and adjustment to college). The results from this study found that attachment
to peers and parents significantly predicted acadandgpersonaémotional adjustment
amongst the freshman sample, whereas social adjustment, peswianal adjustment, and
goal commitment were significantly predicted by parent and peer attachment within the
upperclassmen sample. These findings sugddbat parental attachment figures are not only a
source for support during an emerging adultOs transition to college, but also contribute to college
adaptation (Lapslegt al, 1990).

Several studies have investigated the relationship between the dyrmdrfamily
structures and college adjustment (Caplan, Henderson, Henderson, & Fl2d@iagHolbeck &
Wandrei, 1998 Holmbeck and Wandrei (1993) examined individual and relational predictors of
adjustment in firsiyear college students. Specificallyististudy focused on the process and

constructs of hom&eaving, separatiemdividuation concerns, family functioning, and

18



personality. Results from this study revealed that separatitviduation, family cohesion, and
personality better predict adjustmehan cognitive constructions of ho#eaving.
Summary of Social Adjustment to College

Social adjustment in the context of college refers to the degree and success to which an
individual has integrated his or her self into the universityOs socialrkeva communities,
and is engaged in new interpersonal interactions and relationships, separated from past
significant relationships, and is satisfied with the overall social environment (Baker,2@dZ:
& Niehorster, 2012Engelset al, 2001;Gerdes& Mallinckrodt, 1994). Research has considered
giftedness as a both a risk and a resiliency factor in regards to social adjustnamtedodment
(Neihart, 1999, 2002 Empirical evidence has also provided support for parental attachment as a
strong pretttor of social adjustment to college (Gerdes & Mallinckrodt, 1994; Lapsley &
Edgerton, 2002). Social adjustment to college can be understood through theories of parental
attachment (Kenny & Rice, 1995). This model suggests that parental attachmenetiast am
external support and internal coping resources (Kenny & Rice, 1995). Early-phitdnt
attachment relationships are significant factors regarding an individualOs adjustmenttater t
college environment and in life (Kenny & Rice, 1995; Lapgleal, 1990). The emerging
adultOs attachment figure is available as a resource for support when necessary during the college
transition (Kenny, 1987; Kenny & Rice, 1995; Larose & Boivin, 1998; Schwartz & Buboltz,
2004).Emerging adults with secure attements to their parents have been found to have better
social and overall college adjustment (Lapstewl, 1990; Lopez & Gormley, 2002; Riet al,

1995).
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Social Competence

This section provides a conceptualization of social competence, andiboeldted to
parental attachment. First, the construct of social compegamntis importances described
(Bierman & Welsh, 2000; OlszewsKiubilius et al, 2014; Ros&rasor, 1997). Second, social
competencef gifted individuals is ddressed (Leet d., 2012; OlszewskKubilius et al, 2014).

Next, familial characteristics that contributestocial competence development as well as

parenting qualities and characteristics in feiwith gifted individuals ardiscussed (Dwairy,

2004; Kilmann, Vendenaj, Parnell, & Urbania, 2009; Olszewskiubilius, 2008; Olszewski

Kubilius et al, 2014; Snowden & Christian, 1999). Then, the construct of social competence is
conceptualized through parental attachment theory to provide an understanding of how these two
variables are related (Bowlby, 1982; Mallinckrodt, 2000; Stetrgd, 2009), followed by

empirical evidence providing support for these constructs. Finally, literature providing evidence

of social competence as a mediator between parental attachmentiahddjastment to college

is explained (Holt, 2014).

The social difficulties or proficiencies experienced by gifted individuals may be best
understood througthneir level of social competenes it involves the actual behaviors and
processes involved in social interactions. Sociateféiéacy refers to an individualOs perceived
abilities in social situations and relationships (Raskauskas, Rubiano, Offen, & Wayland, 2015).
Social selfefficacy is a component of social competence in which an individualOs perceptions of
their social abilities and social cognitions are converted into assessing which proper social
behaviors should be used in a particular context (Marlowe, 1986). Broadly detioied, s
competence refers to an individualOs ability to effectively coordinate and organize social,

emotional, and cognitive skills and behaviors to engage, develop, and maintain so
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relationships and outcoméierman & Welsh, 2000; OlszewsKiubilius etal., 2014; Rose

Krasor, 1997). Empirical evidence has reported that individuals who have higher levels of social
competence by displaying prosocial, appropriate, and responsibledbbmbkaviors typically
predictadaptivehumor styles (McCosker & Mora@012; Yip & Martin, 2006), academic
achievement, and forming and maintaining successful peer relationships and social support
groups (Hawley, Little, & Pasupathi, 2002; Raskausitad, 2015; Wentzel, 1991).

Additionally, research has noted the sigrifice of social competency, specifically social-self
efficacy, in college social adjustment (Smith & Betz, 2002) and lower peer victimization
(Raskauskast al, 2015).

On the contrary, studies on interpersonal competence have found lower levels of social
competence pose as a risk factor for adjustment problems (Buhrmester, 1990), depressive
symptoms (Jenkins, Goodness, & Buhrmester, 2002; Williams & Galliher, 2006), social isolation
and withdrawal (Matson & Wilkins, 2009), low s@&$teem (Riggio, Throcknnmn, & DePaola,

1990; Williams & Galliher, 2006), and loneliness (Jones, Hobbs, & Hockenbury, 1982).
Buhrmester (1990) claimed adolescents with deficiencies in interpersonal competence are more
likely to have difficulty in attaining intimacy in peer rat@iships, have less friendships, and

have more superficial peer relationships. Additionally, individuals with lower social competenc
have been reported to have aggressive humor (McCosker & Moran, 2012; Yip & Martin, 2006),
lower ability to provide emotical support to others, manage conflicts in relationships (Yip &
Martin, 2006), and have negative percempsiof self and others (Willian& Galliher, 2006).

Findings from a study conducted by Gable and Shean (2000) revealed depressed participants
rated therselves and othersO (depressed andlepressed participants) social competence at

lower levels than their counterparts.
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Social Competence in Gifted Individuals

While several studies have measuasgdectf social competence amongst gifted
individuals, Bw studies have directly assessed social competence in this population (Olszewski
Kubuliuset al, 2014). Leeand colleague&012) recently investigated interpersonal competence
and peer relationships amongst gifted adolescents in comparisongiftedmpeers. Results
from this study found that gifted studentsO perceptions of their abilities to initiate, form, and
maintain relationships with others were positive. The gifted participants in this study did not
perceive their giftedness as a factor thatatiggly affected their peer relationships. However,
the gifted students rated their academic-seffcept mee positively than their social self
concept (Leet al, 2012). Similar findings from a study conducted by Shechtman and Silektor
(2012) revealedified adolescents hddgher levels of empathy, ne&dfillment, academic self
concept, and lack of emotional anxiety in comparison to thehgifted peers. Olszewski
Kubuliuset al.(2014) investigated the relationship between family environment aial so
competence of gifted adolescent students. This study found gifted students whose family
environment was identified more positively (more intimate, cohesive, flexible, and higher levels
of satisfaction and communication), had higher levels of soampetence. These results
provided an understanding of how family and home environment may contribute to social
competence development of gifted students (Olszeliskuliuset al, 2014).
Families with Gifted Individuals

Familial characteristics that coriiute to academic achievement are a prominent research
focus concerning the development of gifted children. While considering parenting and teaching
methods to nurture educational achievement is important, empirical research that irgetteyat

experiencef parenting a gifted child and family characteristics associated with interpersonal
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competence development in gifted children is limited (Morawska & Sanders, 2009; Olszewski
Kubilius et al, 2014). Few studies have indicated that family environmentseoheand

adaptability are significant factors that contribute to social competence in gifted children.
Furthermore, there is a significant paucity of researchiniastigategparental attachment style

in families with gifted individuals (Karrass & BragartRieker, 2004; Wellisch, 2010).

However, connections between components of parental attachment and giftedness have been
explored. For example, according to Pearson and Jeffrey (2007), attachment is a form of
communication, and reported levels of langriaevelopment and verbal ability are typically

high in gifted children (Clark, 2008; Liu, Hui, Lien, Kafka, & Stein, 2005; Rogers & Silverman,
1997). Many qualities of giftedness such as advanced language and cognitive competence are
comparable charactstics of secure attachment (Wellisch et al., 2010).

The family and parenting strategies influence the development of a gifted individual
(Schilling, Sparfeldt, & Rost, 2006). Amongst families with gifted individuals, supportive family
environments have skvn to facilitate academic development and success of gifted adolescents
and young adults (Caplaat al, 2002; Gross & van Vliet, 2005). Muratori, Colangelo, and
Assouline (2003) found early college entrants whose families were supportive of their
participation in an early entrance program experienced more success than students-with non
supportive families. Several research studies have found that, generally, families with gifted
children are more likely to be cohesive and adaptable than families withltgeveloping or
learningdisabled children. Specifically, evidence has revealed parents of gifted children are
more likely to adopt an authoritative style of parenting (Dwairy, 2004; Rudasill, Adelson,
Callahan, Houlihan, & Keizer, 201,3j)onsistently pdicipate in and support the interests of their

children while additionally encouraging autonomy, and clearly and openly communicate with
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their children (OlszewskKubilius, 2008; OlszewskKubilius et al, 2014; Snowden & Christian,
1999). Dwairy(2004) reported that gifted adolescentsO attitudes towards parents with an
authoritative parenting style were more positive, had significantly higher levels-essstim,
emotional, and behavioral adjustment than theirgited peers than their nagifted
counterparts. The findings indicated there is a positive correlation between authoritative
parenting style and positive mental health outcomes of gifted andifted adolescents.
However, authoritarian style of parenting revealed to have negativalrhealth effects on
gifted adolescents. This finding is important because it suggests that parenting style imfluence
the wellbeing of the gifted child, the parecitiild relationship, and the overall family
environment. Authoritative parenting styleshaeen found to be positively associated with secure
parental attachment (Kilmarat al, 2009). However, it must be recognized that each family
system and family environment is different, and these variances may be associated with
variations in interperstwl competence.
Attachment Theory and Social Competence

According to Stumpget al.(2009), attachment theory is considered as a betjom
approach to social competence, in which researchers focus on the fundamental behaviors and
interactions an organism iavith its environment, because it Oaddress[es] foundational, innate
human needs as the primary drive for competence and strategies for attaining these human needs
(i.e., manifestations of competence) only secondarilyO (pD28hg BowlbyOs (1982) phasef
attachmentlevelopmentan individual develops an internal working model, or Oset of
expectations about the availability of attachment figures, their likelihood of providing support
during times of stress, and the selfOs interactions with thoses@g(Berk, 2008, p. 270). These

inner working models of the self and others shapes how the child views and understands
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themselves and others in interpersonal contexts in adolescence and adulthood. Therefore, internal
working models contribute to developmeninterpersonal competencies and the continuity and
stability in relationstp patterns across the life sp@othbard & Shaver, 1994).

MallinckrodtOs (2000) social competencies and interpersonal processes (SCIP) model
proposed that children with secatachments to their caregivers promotes development of
essential interpersonal competencies that are necessary to engage and sustain supportive
relationships in their adult lives. For example, children who have secure inner working models of
their primarycaregiver have positive perceptions of their competence, and are confident that
others will respond and interact with them (Boling, Barry, Kotchick, & Lowry, 2011). Secure or
positive internal working models develop when a child recognizes a Ofeltyg@dhritugh
consistent and nurturing behaviors from their caregiver (Bretherton, 1987). Armsden and
Greenberg (1987) reported that secure inner working models safeguard against psychological
concerns and maladjustment. Conversely, children with insecachaiénts may continue to
have attachment avoidance or anxiety into adulthood, as well as, deficiencies in interpersonal
competencies (Mallinckrodt, 2000). These individuals typically have negative perceptions of
their selves, do not have a social suppgstesn or resources for coping, and views their peers as
inconsistent, unreliable, and unresponsive to their needs just as they have experienced with their
primary caregiver (Ainswortht al, 1978; Bolinget al, 2011). Furthermore, Mallinckrodt
(2000) irdicated that memories of childhood attachments, behavioral expectations of self and
others, strategies for attaining social goals, and methods of regulating distress effects
relationships in adulthood. College students rely on early representationgpafeh&child
relationship and perceptions of social competencies in new social situations to help navigate

through the college environment.
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Research on parental attachment and social competen&everal studies have
investigated the relationship betwe@tial competency, parental attachment, and-ixeithg
amongst emerging adults (Cooley, Van Buren, & Cole, 2010; Hinderlie & Kenny, 2002; Holt,
2014; Kenny & Sirin, 2006; Mallinckrodt, 1992; Mattanathal, 2011; Riceet al, 1997). In a
study conducted booleyet al.(2010) higher depression scores were associated negative
attachmentelated views of the self and others, as well as lower social competence. Mattanah
al. (2011) reported findings from a medaalysis which revealed college students wiéreeha
secure attachment with their parents reported higher levels and higher functioning in academic
motivation, interpersonal competence, relationship satisfactionyeetfi, and lower levels of
stress and risky behavior. Mallinckrodt (1992) exploredrtiation between emerging adultsO
childhood parental attachments with their current social competencies and perceptions of socia
support. Findings from this study found a significant relationship between parental attachment
and social competencies, arcgl seltefficacy. For example, participants with parents recalled
as being more emotionally responsive, warm, and nurturing had higher levels of social self
efficacy.Finally, in a study conducted by Hinderlie and Kenny (2002), parental attachment,
socal support, and college adjustment were examined amongst black students at predominantly
white universities. The findings of this study revealed a significant and direct relationship
between parental attachment and overall college adjustment beyoncetie effsocial support
available orcampus.
Social Competenceas a Mediator

Research has provided empirical evidence to support that there is a relationship between
parental attachment, social competencel social adjustment to collegeecent studiebave

also indicated that social competence may also be a mediator between attachreerutema
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adjustment in college students (Holt, 20 H4ywever, no studies have investigated these

variables together amongst a gifted college student populatiorcufiteat study will use

previous studies involving these relationships as a model for data anatysexample, Ricet

al. (1997) investigated the association between parental attachment, emotional adjustment, and
social competence. The authors of this study found that social competence mediated the relation
between parental attachment and emotionatbeihg.Kenny and Donlason (1991) explored

how family-structure and parental attachment contribute towards social competence and
psychological welbeing during an emerging adultOs college transition. This study found that
individuals with insecure parental attachments anchdagdtive families were more likely to

have lower social competence and higher experiences of psychological symptoms; however,
these results were only significant for female students (Kenny & Donaldson, Ce@ldyet al.

(2010) also found that higher depsion scores were associated negative attacineiated

views of the self and others, as well as lower social competdfeeRussell, and Zakalik

(2005) conducted a longitudinal study with a similar model which revealed social competence
served as a adiator between attachment anxiety at college entry and subsequent depression. The
results of these studies suggest that social competence is a mediator betweenrapamntent
security and psychological and emotional adjustment to college. Onlylyelcastresearch

examined social competence as a predictsooial adjustment to collegeor example, Holt

(2014) examined the mediation between social competence ammdsgiaission with parental
attachment and college student adjustment. The resulsdtudy showed that social

competence mediated the relationship between parental attachment and sociaéatljustm

amongst college students.
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Summary of Social Competence

Broadly defined, social competence refers to an individualOs ability to effigctiv
coordinate and organize social, emotional, and cognitive skills and behaviors to engage, develop,
and maintain social relationships and outcomes effectively (Bierman & Welsh, 2000; Olszewski
Kubilius et al, 2014; Ros&rasor, 1997)Individuals with hgher levels of social competence
have been found to have positive outcomes, better adjustment, and more satisfaction with their
interpersonal relationships (Hawleyal, 2002; Raskauskas al, 2015; Smith & Betz, 2002;
Wentzel, 1991). Research on sd@ompetence amongst gifted individuals is limited, but few
studies have indicated that gifted students have higher levels of social competence compared to
their nongifted peergLeeet al, 2012; Shechtman & Silektor, 201 Particularly,research has
indicated that gifted students with a positive family environment have higher levels of social
competence (Olszewskiubuliuset al, 2014). The positive characteristics and qualities of
families with gifted individuals, such as authoritative parentingsapgbortive family
environments, foster and contribute to the gifted individualOs social competency development
and overall welbeing (Dwairy, 2004; Olszewskubilius, 2008; OlszewskiKubilius et al,
2014; Rudasilet al, 2013; Snowden & Christian, 1909

Social competence is understood to be developed through an individual@&fkirey
models of their attachment figure (Bowlby, 1982; Rothbard & Shaver, 1994). Thus, individuals
with secure inner working models of their attachment figure have higNeds of and positive
perceptions of social competence, as well as, better adjustment and psychologiceingell
(Ainsworthet al, 1978; Armsden & Greenberg, 1987; Bolietgal, 2011; Mallinckrodt, 2000).

Recent studies have also indicated that scoipetence may also be a mediator between
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attachment and adjustment in college students (Catlaly 2010; Holt, 2014; Kenny &
Donaldson, 1991; Ricet al, 1997).
The Current Study

The current studinvestigateparental attachmensocial competence, asdcial
adjustment to college, artlde relationship between these variables in gifted emerging adults
Based on previous work, a number of predictions can be made regarding the relationship
betwea parental attachmergocial competere, and social adjustment to college
Research Question 1

What is the relationship between parental attachment and social adjustment toigollege
gifted emerging adults?

Hypothesis 1.There would be a significant, positive relationship betwegher leels
of securgarental attachment and social adjustment to college in gifted emerging adults.
Research Question 2

What is the relationship between parental attachmensaridl competence in gifted
emerging adults?

Hypothesis 2 There would be a signifant, positive relationship between parental
attachment and social competentgifted emerging adults
Research Question 3

What is the relationship between social competence and social adjustment to nollege i
gifted emerging adults?

Hypothesis 3 Therewould be a significant, positive relationship between social

competence and social adjustment to college in gifted emerging adults.
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Research Question 4

Does social competence mediate the relationship between parental attachmentband soc
adjustment taollege in gifted emerging adults?

Hypothesis 4 Social competence would mediate the relationship between parental

attachment and social adjustment to colleggifted emerging adults
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CHAPTER 3
METHODOLOGY
Purpose of the Study

Thepurpose of the present study igrigestigatefactors that contribute tihe social
adjustment to cadige for gifted emerging adulfBhe primary goal of this study is to determine if
the study variables are relatidone anothefThe secondary goal is tletermine if social
competence emerges as a potential mediator between parental attachment ardjusioiaing
to college.

Participants

The inclusion criteria for the subjedtsthe current research study wal participants
must currently benrolled as a student at FSU; all participants must be currently enrolled in the
FSU honors program; and all participants must be 18 years of age or older to complete the
survey. Exclusion criteria for the subjects in the current research study ohgbadgcipants will
not be eligible to complete the survey if he/she is not enrolled as a student at FSU; participant
will not be eligible to complete the survey if they are not currently enrolled in the FSU honors
program; and/or participants will not begéble to complete the survey if they are younger than
18 years of age.

To gain admission into the University Honors Program at FSU, entering freshmen,
transfer, and current FSU students must submit an application. High school students® acceptance
into theUniversity Honors Program is determined by: OEACT/SAT scores, high school GPA,
strength of curriculum, number of courses at the honors level or higher, honors and awards,
extracurricular achievements, and unique individual talentsO (Florida State Wni2€xss).

Admission for transfer and current FSU students is contingent upon the applicantOs
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OEcumulative and term GPAs, college coursework, and expressed interest in the Honors
Program as reflected in the applicationO (Florida State University, 20Ibixteédapplicants
into the University Honors Program at FSU in 2015 had an average: 04.2 weighted GPA; 32
ACT composite; 2080 SAT totalO (Florida State University, 2015).

Datawerecollected from 89 participants recruited from the HonooggRam at Florida
State Universityf{FSU). Responses of 19 participants were excluded from the study because they
did not fully complete all of the measures in the surléye demographic informatiaof this
sample is presented in TableResponses from 70 participants earcludedn analysis of the
data which comprised of 19 males (27.1%) and 51 females (72:8%bp mean age of 19.27
years §D= 1.05).Participants described their ethnicities as the following: 92.9%
Caucasian/White, 1.4% African American/Black, 1.4%sgdnic/Latino/a2.9% Asian/Pacific
Islander, and 1.4% BiraciaAll participants in the study were current undergraduate students in
FSUOs Honors Progra#% of participants reported to be first year undergraduates, 40% were
second year undergraduat&®,9% were third year undergraduates, 5.7% were fourth year
undergraduates, and 1.4% indicatell @%r or more undergraduateO. Participants were also
asked to report their current university grade point average (GPA): 72.9%38th® 4.00
range, 148% in the 3.60 to 3.80 range, 4.3% in the 3.40 to 3.60 range, 7.1% in the 3.20 to 3.40
range, and 1.4%eported GPA as 3.20 and lower.

Procedure

Research approvd@he Florida State UniversityOs (FSU) Institutional Review Board
(IRB) was granted prior toomducting this studyNext, a representative fronmé FSUOs Honors
Programwasinformed of the study, and grantpdrmission to recruit participan®articipants

were recruited through emalSU Honors Facebook site, a posting on the Research Studies at
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Florida State University recruiting website, word of mouth referrals, and flyers posted in areas
frequented by honors students. With instougtermission, announcements walgomade in
honors courses, and handouts with information and a piece of candy or a pencil attached. All
posts and handouts include a hyperlink and QR barcode to access the Qualtrics survey for
studentghat wereanterested in participating in the currentdstu

An online Qualtrics survey was desigrtednitially provide and require all participants
to electronically sign a consent fortha participant dichot agree to the consent form he/she
wasbe directed to the end of the survey and thanked for thenest in the studyNext,
participantscompletedhe eligibility requirements andererequired to answer (yes or no) all
questions before proceeding. These questions include: 1) Are you 18 years of age or older? 2)
Are you currently enrolled fullime atFlorida State University? 3) Are you currently enrolled in
and in good standing with the Florida State University honors program? If a partaigbaot
meet the eligibility requirements, he/shasimmediately directed to the end of thervey. If a
paticipant metall eligibility requirements, he/sheroceeédto the surveyParticipants
complet& a onetime survey that asks 1&festions (including dengoaphics) andook about
20-25 minutes to complet& his surveywasconfigured to prompt participatvith a request to
provide a response to all questions if he/she does not answer a question(s) on each page. When
participants completethe survey, theweredirected to a section to report their demographics.
Studentsvereasked to report demographidarmation (sex, race/ethnicity, age, etc.) and
answer questions regarding frequency of contact with parents. Additionally, partieyeaats
prompted to report current academic status, SAT and/or ACT scores, scholarships, and awards in
demographics which W be used as a measure of level of giftednegature researctinally,

all participantgeceivedan er of survey message which provided resources for mental health,
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addiction, sexual health, and sexuality support, and thahlkeal for their time angarticipation.
Qualtricswasconfigured to score and reverse score items.

Thedata collected through Qualtriesereconverted tdBM SPSS Statistics 22 for data
analysis andwerethenanalyzed to determine the relationgyetween parental attachment
styles, social adjustment to college, and social competé&tiagesponsesvereanonymous, and
all recordswerekept private and confidential to the extent permitted by law. All data
securely stored and password protectedhe researcherOs compuRarticipantsvere not
offered compensation for their time in completing the study survey.

Measures
Parental Attachment

The Parental Attachment Questionnaire (PAQ; Kenny, 1@88)sed to determine
participants@urrentparental attachment in this study. The PAQ BSatem measure used to
assess an individualOs perceived current relationship with his or herParcipantsvere
asked to consider their caregivers as a single unit, and to provide a single rating Gioitsai
Participants respond to each item diva-point Likerttypescale ranging from In6t at all)to 5
(very much, yielding total scores that range from-885 (Lopez & Gover, 1993This
instrument consists of three subscales: Affective Qualiiadhtionships (27 items; coefficient
alpha= 0.96), Parents as Facilitators of Independence (13 items; coefficient=ajgB®), and
Parents as a Source of Support (14 items; coefficient alpt&B). The first two subscales
(Affective Quality ofRelationships & Parents as Facilitators of Independence) assess affection
and autonomy, which are associated with Ainswartti colleagueg®978) secure base. The last
subscale (Parents as a Source of Support) assesses emotional support, and aligmsxeittin A

et al.061978) safe haven (Ainsworth, 1989; Bow|1®82).

34



The total PAQ score is derived by the summation oftihee subscale scordhe mean
of the subscale scores are used to prorate missing ltkgher reported scorese indicativeof
more secur@ttachmento parentsKenny (1987) reported a testest reliability of the measure
over a tweweek interval for both the total (coefficient alphf.92) and subscale scores
(coefficient alphas ranged frofn82 t00.91). For the current sty coefficient alphas for the
PAQ subscales Affective Quality of Relationships, Parents as Facilitators of Indeperaehce
Parents as a Source of Support were .95, .89, and .88, respectively.
Social Competence

The Interpersonal Competence Questionn@€; Buhrmester, Furman, Wittenberg, &
Reis, 1988asused to assess participantsO level of social competence. This instrument consists
of 40 itemswhich measure an individualOs interpersonal competence across five domains:
Initiation, Negative AssertigrConflict Management, Emotional Support, and Disclosure.
Participants respond to each item on a-peint Likerttype scale ranging from 1 &m poor at
this, | would feel so uncomfortable and unable to handle this sityatdh(Od feel very
comfortéble and able to handle this situatjoi®scores for each of the five dimensions are
obtained by averaging the eight items representing each subscale. Higher mean scores represent a
higher social competence and greater likelihood to display each aspextsoélb. Howeverhe
subscales of the ICQ have been found to be correlated with one another, thus, a total social
competence scomeill be obtained byaveraging the five subscale scomegth higher scores
indicating higher levels of social competeriBethrmesteet al, 1988; Butler, Doherty, & Potter,
2007). The internal consistency reliability coefficients for the subscales ranged from 0.77
(Conflict Management) to 0.87 (Emotional Support) with a mean of 0.83. Aetest reliability

of the measurever a fourweek interval for the subscales were high: Initiatron,0.89;
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Negative Assertior, = 0.79; Disclosure, = 0.75; Emotional Suppont,= 0.76; and Conflict
Management; = 0.69(Buhrmester et al., 1988jor the current study, coefficienpalas for the
ICQ subscales Initiation, Negative Assertion, Disclosure, Emotional Support, and Conflict
Management were .92, .90, .91, .90, and .88, respectively.
Social Adjustment to College

The Student Adaptation to College Questionnaire (SACQ); Baken,3999)was
administered to the participani&is instrument consists of 67 items and is used to assess overall
college adjustment. The SACQ includes four subscales of college adjustment: acadéahic, soc
personalemotional, and goal commitmeimistitutional attachmen&or purposes of the current
study, only the data collected froietSocial Adjustment subscale of tBACQwereused to
assesgparticipants@ocial adjustmeniThe Social Adjustment subscale of the SACQ consists of
20items (coefficiehalpha = 0.83 to 0.91) which were designed to meakermterpersonal and
social demands involved in college adjustm@&aker & Siryk, 1999. Participants respond to
each item on a ninrpoint Likerttype scalganging from the lefapplies veryclosely to mgto
the right doesnOt apply to me af)aRawscores for the Social Adjustment subscale of the
SACQ are obtained by the summation of the responses for each item, yielding scores that range
from 20 to 180Higher scores are indicative gfeaterself-perceivedsocial adjustmerto
college, and lower scores indicate more difficulty or maladjustment with reported social
adjustment to colleg@ermission taeformat the surweas an onlineurvey platform was
granted byWestern Psychological Seces For the current study, the Social Adjustment

subscale of the SACQ had a coefficient alpha of .95.
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Data Analyses

IBM SPSS Statistics ¥rsion 22 was used to compute frequency and descriptive statistics
for the present study. This program was aised to compute Pearson prodociment
correlation coefficients and perform regression analyses to test the hypotheses of the study.
Descriptive Satistics and Bivariate Correlations

Frequency statistics were reported for demographic variables (i.eagesxnd
ethnicity). The descriptive statistics for each variable in the study were also repoetad
standard error of means, standard deviation, skewness, and standard error of sBevaniess.
correlations were conducted usi@ghenOs (1988) recommendations to determine the strength of
the reldionships between the measur€shen (1988) suggested that the magnitude of the
correlations among the predictors are determined by a scale that rangek tioomin which O
signifiesthere is not a relationship and 1 indicated a perfect relationship. Relationships are also
considered to be small, medium, or large, .3, .5, and .7, respectively, and significant at or below a
.05 alpha level.
Mediational Analysis

Several regression aryaeswere performedising Baron and KennyOs (1986) {stap
approach to test for mediation in hypothesis 4 (see Figure 2). A variable functions as a mediator
in the following conditions: there must be a relation between the predictor variable and the
outame variable; there must be a relation between the predictor variable and the mediating
variable; and the direct relationship between the predictor variable and the outcome variable
must decrease when the mediator is submitted into the regression giEaysis& Kenny,

1986).Due to the small sample sizbg bootstrapping method with a recommended 5000
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bootstrap resamples was usedest thendirect effect of the mediat¢Efron & Tibshirani,
1994; Preacher & Hayes, 2004).

To test for mediation in theresent studg simple regression analysis with parental
attachment predicting social adjustment (Figure ®A$conductedo determinghe presence of
arelationship (Patls). Secondly, a simple regression analysis with parental attachment
predicting themediator, social competenagasperformedo test for a direct effect (Pa#).
Next, because aaffectwas preseng simple regression analysis with social competence
predicting social adjustment to college (PRatlvasconductedThis relationship resaled to be
significant; thereforea multiple regression analysis with parental attachment and social
competence predicting social adjustment to college Ethasperformed These tests for
mediation are illustrated in Figure 2Bccording to Baron athKenny (1986), dll mediation
occurs when PatbQ3s no longer statistically significant when the mediating variable is
controlled. If PatttGremains to be statistically significant when the mediator is controlled, then

partial mediation occurs.
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CHAPTER 4
FINDINGS
Preliminary Analyses
After data verecollected from the participants, the Qualtrics de¢aeconverted to IBM
SPSS Statisticgersion22 for cleaning andlata analysis, andere theranalyzed to determine
the relationship between parental attachment styles, social adjustment to calliegggial
competenceDescriptive statistics, frequencies, bivariate correlations, and regression analyses
were computed. CohenOs (1992) recommemdaior power were used to determine if the
sample size was adequébe a power of .80For a medium effect size using multiple regression
(.15) with two predictors, a minimum sample size of 67 is required at .05 alpha level (Cohen,
1992).
Descriptive Sttistics
Descriptive statistics for the variables in the current study are presented ir2Table
Students reported to have high levels of perceived parental attacivired12.73). There were
also large individual differences in perceived parental attaohamongst participantSD=
31.16). Participants reported as having moderate levels of social comp&en@®62), with
slight individual differencesSD= 0.63). Furthermore, participants reported to have moderate
perceptions of social adjustment tolege (M= 134.5§, with large individual differenceSQ=
33.99.
Research Question 1
What is the relationship between parental attachment and social adjustment toicollege

gifted emerging adultd? was hypothesized that there would be a significargitiye
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relationshipbetween higher levels of secure parental attachment and social adjustment to college
in gifted emerging adults.

To determine the relationship between parental attachment and social adjustment to
college in gifted emerging adults, avéariate correlation was conducted. There was a positive,
significant correlation between parental attachment and sociatraéisto collegger(68) =
.623 p < .001 The relationship between parental attachment and social adjustment to college
was mediumn magnitudeResults for bivariate correlations are presented in Table

Research Question 2

What is the relationship between parental attachment and social competence in gifted
emerging adults® was hypothesized thdtdére would be a significant, ptise relationship
between parental attachment and social competence in gifted emerging adults.

To determine the relationship between parental attachment and social competence in
gifted emerging adults, a bivariate correlation was conducted. There wat\ee psignificant
correlation between parentatathment and social competend@8) = .606,p < .001 The
relationship between parental attachment and scompetencevas medium in magnitudsee
Table 3)

Research Question 3

What is the relationshipetween social competence and social adjustment to college in
gifted emerging adultd? was hypothesized thdtdére would be a significant, positive
relationship between social competence and social adjustment to college in giftech@mergi
adults.

To deermine the relationship between social competence and social adjustment to

college in gifted emerging adults, a bivariate correlation was conducted. There was a positive,
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significant correlation between parentahahment and social competend@8) = .754, p <
.001 The relationship between parental attachment and social competence was large in
magnitudgsee Table 3)

Research Question 4

Does social competence mediate the relationship between parental attachmentband soc
adjustment to college in gifieemerging adultsl? was hypothesized thabsial competence
would mediate the relationship between parental attachment and social adjustméegéoircol
gifted emerging adults.

In order to evaluate Research Question 4ediational model was developédultiple
regression analyses were conducted to assess each component of the proposed mediation model.
Parental attachment served as the predictor variable, social competence as tlog vaedile,
and social adjustment to college as the outcome Variglvst, social adjustment to college was
regressed on parental attachm@sthc). The regression revealed a positive, significant
relationship between parental attachmentsowal adjustment to collegejth an
unstandardized coefficient (B) of .@868) = 6.56p < .001 Next, social competence was
regressed on parental attachm@stha). A positive, significant relationship between parental
attachment and social competemaes foundwith an unstandardized coefficient (B).0f, t
(68) = 6.29p < .001 Lastly, social adjustment to college was regressed on social competence
(Pathb). Theregression reveale positive, significant relationship between social competence
andsocial adjustment to collegejth an unstandardized coefficient (B)3#.19t (68) =6.21, p
< .001 Because botRatha and Pattb were significantthe mediation analysis wassted using
the bootstrapping method with biasrrected confidence estimates (Preacher & Hayes, 2004). In

the present study, the 95% confidendernval of the indirect effects was obtained with 5000
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bootstrap resamples (Preacher & Hayes, 20Rd3ults of the mediation analysis partially
confirmed the mediating role of social cpetence in the relationship between parental
attachment and social agfment to college. In the model, the value for R&ivith an
unstandardized coefficient (B) &f9,t (68) = 2.74p = .008 was less than Path) however, Path
cGemained significarguggesting partial mediatiqeee Figure 3)The biascorrected and
accelerated confidence intervals did not contain a value of zero which provides additional
support for partial mediatiofurthermore, the predictors also explained a significant proportion
of variance in social adjustment to colescoresR’ = .61,F(2, 67) = 52.71p < .001(see Table
4).
Summary of Results

Research Questions 1, 2, and 3 examined the relationships between parental attachment,
social competence, and social adjustment to college amongst gifted emergingradsks.
relationships were analyzed through conducting bivariate correlations. As hypothesized, there
was a positive, significant relationship between parental attachment and socialecmapat
positive, significant relationship was also found betweerasoompetence and social
adjustment to college and between parental attachment and social adjustment to college

Research Question 4 investigated whether or not social competence served as a mediator
in the relationship between parental attachment andlsatjustment to college. This
relationship was assessed through a mediation model using linear regrBssicesults of the
beta coefficients support the proposed hypothesis in which social competence partially mediates
and enhances the relationshipgvibeen parental attachment and social adjustment to college

amongst gifted emerging adults.

42



CHAPTER 5
DISCUSSION

In contemporary United States culture, emerging adulthood is a developmental period
that encompasses an individualOs transition from adetesteadulthood, spanning from the
late teens through the mid to late twenties (Arnett, 2015). Emerging adulthood provides a
framework for researchers and clinicians to better understand the developmental processes of
individuals within this life stageloday, a large portion of emerging adults enter tertiary
education. The college setting provides emerging adults with an arena to explore the self,
determine how he or she will be associated with society, to transition and separate from parents
and familiarresources, and increase independence and form significant interpersonal
relationships in a new environment (Arnett, 1998, 2000, 2015; Kaufman & Feldman, 2004;
Kenny, 1987). The degree and success to which an individual integrates his or her self into the
universityOs s@d networks and communities, engages in new interpersonal interactions and
relationships, and is satisfied with the overall social environment is referred to as social
adjustment to colleggBaker, 2002CredZ& Niehorster, 2012Engelsetal., 2001;Gerdes &
Mallinckrodt, 1994)Factors such as social competence, or an individualOs ability to effectively
organize social skills and behaviors to engage in social interactions, and parental attachment
have been found to contribute to, enhamacel inhibit social adjustment to colleG@nsworth,
1989; Bierman & Welsh, 2000; Bowlby, 1982; KennyRice, 1995; Olszewskfubilius et al.,
2014; Rose&rasor, 1997Smith & Betz, 2000).

Many studies have investigated parental attachment, social corogedamd social
adjustment to college amongst emerging adults, however there is a significant lack of research

regarding the college experience of gifted emerging af{Mlitsaughlin, 2015; Mendaglio,
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2013; Rinn, 2005; Rinn & Plucker, 2004; Robinson, 199Anugh giftedness is often perceived
as an advantage, it may pose as a potential challenge to gifted indifidoaisl development

and adjustmeniMorawska & Sanders, 2009; Pfeiffer & Stocking, 2000; Robinson, 2002; Yoo &
Moon, 2006) Therefore, the primary goal of the present study was to investigate the
relationships between parental attachment style, social competence, and sodrakatjios

college amongst gifted emerging adults.

The first research question investigated theiggiahip between parental attachment and
social adjustment to collegamongst gifted emerging adults. Findings from the current study
were consistent with previous research in wigalental attachment was significantly and
positively related to social adjtment to collegéLapsley et al., 1990; Lopez & Gormley, 2002;
Rice et al., 1995)Theseresultssuggest that parental attachment figwéh patterns of secure
attachmenserve as a source of support during the college transition and contributede colle
adaptation for gifted emerging aduli$ese gifted emerging adults are more likely to skek
attachment figure for support and security during times of social s&essvorth, 1989;

Bowlby, 1988; Kenny & Rice, 199%arose & Boivin, 1998

Thesecond research question investigated the relationship between parental attachment
and social competence amongst gifted emerging adults. Findings from the current study were
consistent with previous research in which parental attachment was significahppsitively
related to social competen(@ooley et al.2010; Hinderlie & Kenny, 2002; Holt, 2014; Kenny
& Sirin, 2006; Mallinckrodt, 1992; Mattanah et al., 2011; Rice etl897) These results
suggest that gifted emerging adults with reported sqranental attachments are more likely to
rely on their secure inner working models of the self and others to shape their understanding and

interactions in interpersonal contex@&fted emerging adults with secure inner working models

44



of the primary careger have positive perceptions of their social competence, and are more
confident that others will socially engage with thé®ol{ng et al, 2011 Bowlby, 1982;
Mallinckrodt, 2000.

The third research question investigated the relationship between sogmdteace and
social adjustment to college amongst gifted emerging adults. Findings from the current study
were consistent with previous research in which social competence was significantly and
positively related to social adjustment to collégawley etal., 2002; Raskauskas et al., 2015;
Smith & Betz, 2002; Wentzel, 19T hese results suggest that gifted emerging adults with
higher levels of social competence are more likely to have better social adjustmeng colle
Social competencies, such as efifecly coordinating and organizing social skills and behaviors
and engaging, developing, and mainit@grsocial relationships and outcom&egrman &

Welsh, 2000; Olszewsl{ubilius et al., 2014; RosKrasor, 1997, provide gifted emerging
adults the ne@sary tools for navigating the social environment in college, thus promoting
positive and successful social adjustment to coll8geith & Betz, 2002

The fourth research question investigated the potential mediation of social competence in
the relationsip between parental attachment and social adjustment to college amongst gifted
emerging adults. Findings from the current study were consistent with previous research in
which social competence was found to mediate the relationship between parentalesitacitm
social adjustmertb college (Holt, 2014; Kenny & Donaldson, 1991; Rice et al., 1997; &Vei,
al., 2005).These results suggest that social competence may mediate the relationship between
parental attachment and social adjustment to college, Bathigher levels of social

competence influence gifted emerging adddtzial adjustmertb college.
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Limitations

Findings from the present study present further evidence that supports the importance of
the influence of parental attachment and socialetence on social adjustment to college.
However, imitations of the present study must be duly notedcamdidered in future research.
First, hesample size included the use of a single honors progoareniencesample, was
relatively small, and mostly composed of Caucasian, female students that were around 19 years
of age. The number of males, other ethnicities, and older ages within the emerging adulthood life
stage were significantly underrepresen#eaother Imitation is that the study represents a-one
time OsnapshotO of the participantsO social competence and social adjustment Thealeige
collection point for the present study was at the beginning of the spring 2016 semester, in which
most of the stdents were in their second semester of freshman year.

Theinclusion ofself-report measures formatted through an online sus/ay
methodological limitation of the present studough the selfeport questionnaires utilized in
this thesis were the maappropriate and efficient mean of data collection;sgbrt
assessments preseetieral challengesuch asocial desirability biaamong participants.
Another methodological concern of using a-efjort measure is common method variaoce,
Qrariane that is attributable to the measurement method rather than to the constructs the
measures representO (Podsakoff, MacKenzie, Lee, & Podsakoff, 2003, g.d87®jon method
variance may cause inflated or deflated associations between the study congtiaktd)reaten
the validity of the assumptions made about the correlations between the variables.

Also, the use of an online survey for data collection does not fully ensure that eligible
participants completed the measures of the study. Thoughdbacher configured the online

survey to prevent ballot stuffing and specifically recruited participants that met eligibility
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requirements, it is possible that some participants provided false information. Additionally, the
use of an online survey for datalegtion may have presented technological issues for
participants in which prompts may have been misread and responses may have been incorrectly
recorded. Furthermore, the online format did not provide participants the opportunity to ask
questions about ites that were unclear.
Implications and Future Directions

The results of the current study support the importance of parental attachment, social
competence, and social adjustment to college on the psychological and overadinglbf
emerging adultsXinsworth et al., 1978Armsden & Greenberg, 1987; Boling et al., 2011,
Mallinckrodt, 2000 Lapsley & Edgerton, 2002; Larose & Boivin, 1998hese findings may be
useful for researchers, clinicians, or university officials in the development of mental dreal
support programs for studentethodologically, future research should include a larger and
more diverse sample of university honors and-honors student3.he sample of the present
study consisted of mostly White/Caucasi@mak students thateve around 19 years of age,
with a significantunderrepreentation of males, other ethnicities, and older ages within the
emerging adulthood life stage. Future studies should extend recruitment to other universities with
honors programs for a mogéobaland diverse sample. This expansion of recruitment will
provide investigators with more data to betramine sex, age, and ethnic differences
Additionally, a larger sample size will allow researchers the opportunity to perform path analyses
to evaluate ashfurther explain the magnitude and significance of the relationships between the
variables Furthermore, it is understood that gifted individuals have a different developmental

experience than their counterparts; therefore, a comparative study betwesoenand non
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honors sample should be conducted to provide a deeper understanding of possible developmental
differences.

The transition between high school and college is a critical developmental period for
emerging adults and their familieshdugh paretal attachment remains stable over time
researchers should replicate the design of the current study, but also examine gifted emerging
adultsO transition and development from high schamighout college longitudinally.

Substantial evidence hasggested that parental attachment, social competence, and college
adaptation are essential to an individualOs development and adjustment toldoiMegsities

should consider administering measures of these variables to entering freshmen and throughout
each studentOs college career. These assessments will provide universititsd infibrmation
regarding each student. In turn, tiv#l help these institutions to identifstudents whonay be
experiencing difficultiesn factors related to college fadaptation and to provide these students
and their families with support and resources. Identifyingtimepositionof these factors may

be useful for clinicians to assist in establishing goals for treatment and metltbds g

behaviors related to malaptation to college for students and their caregivers. Furthermore,

future research should also assess these factors amongst caregivers to provide investigators with
acomprehensive profile of the paresttild relationship. By comparing caregiver and stutd

reports, clinicians and researchers can better determine the dynamics of thelpltrent

relationship that positively and negatively contribute to human development and adjustment to
college.

It is important to use proper methods of measuring andidgfgiftedness when
examining gifted individualsThe present studgefined a gifted college student as one who

participates in a university or college honors program. Conceptualizing giftedness in this manner
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is widely accepted, as giftedness is ofteplaxed through level of intelligence. However,
recent conceptualizations have included accomplishments, leadership, and motivation as
constructs to consider when defining giftedness (Pfeiffer, 2013). The present study prompted
participants to provide theGPA, SAT and ACT scores, as well as, awards, scholarships, and
fellowships received. Future studies should include these factors as covariates thassess t
influence the level of giftedness has on the constructs of the current study.
Conclusions

Emergng adulthood signifies the transition and separation from parents, exploration of
the self, and determines how he or she will be associated with sdiegtt( 1998, 2000, 2015
Kenny, 1987). Emerging adults also form new significant interpersonabrelaips, while
increasing independence from their primary caregivers. These processes often occur for
emerging adults within the college setting. Several research studies have found that factors such
as parental attachment and social competence conttibateemerging adultOs social adjustment
to college Ainsworth, 1989 Armsden & Greenberg, 1987; Bowlby, 198®lt, 2014;Kenny &
Donaldson, 1991; Kenny & Rice, 199 arose & Boivin, 1998; Rice et al997 Rice et al.,
1995; Schwartz & Buboltz, 200&0oucy & Larose, 20QBmith & Betz, 2000 Thecurrent
studyyields important information for researchers and clinicians working with emerging adults,
specifically those who are gifted, and their familiBlsis study replicated previous findings that
parenal attachment predicts social adjustment to collBgsults revealed positive, significant
relationships between parental attachment, social competence, and social adjostwitge
amongst gifted emerging adults. Additionally, social competencdouasd to partially mediate
the relationships between parental attachment and social adjustment to college giftedgst

emerging adults.
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The findings add to an understanding of how gifted emerging adultsO relationships with
their parents are associat®ih social competence and social adjustment to college. The results
provide support that a secure parental attachment influences positive development of social
competence and better social adjustment to college in gifted emerging @deltzirrent study
also contributes to existing literature regarding the college experience of gifted individuals, in
addition to expanding emerging adulthood, parental attachment, social competence, and social
adjustment to college literaturéuture research should inckithrger samples, longitudinal
analyses, and inclusion of sex, age, and race differences.

Honors programs are often preoccupied with the academic success of their students.
While providingacademic support for gifted students is important, social adjustment to college
best predicts college retention and career success (Baker & Siryk, 1999). Therefore, university
honors programs can use the results of the current study as a guide to devgtpm
programs for gifted university students regarding their social development and social adjustment
to college, in addition to, programs that facilitate the transition and separation from their
caregiverFurthermore, these findings are importantdes for researchers, clinicians, and
university officials to consider when assessing the needs of gifted argiftezhemerging
adults in a college setting, and when developing social support services and resources for

students.
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APPENDIX A
IRB APPROVAL MEMORANDUM

Office of the Vice President for Research
Human Subjects Committee
Tallahassee, Florida 3232542

(850) 6448673" FAX (850) 6444392

APPROVAL MEMORANDUM

Date: 01/12/2016

To: Kelly Godfrey

Address: 1491

Dept.: FAMILY & CHILD SCIENCE
From: Thomas L. Jacobson, Chair

Re: Use of Human Subjects in Research
Project entitled:The College Experience of Gifted Emerging Adults: Factors Associated to
Social Adjustment to College

The application that you submitted to this office in regard to the use of human subjects in the
proposal referenced above have been reviewed by the Secretary, the Chair, and two members of
the Human Subjects Committee. Your project is determined Expedited per 45 CFR @
46.110(7)and has been approved by an expedited review process.

The Human Subjects Committee has not evaluated your proposal for scientific merit, except to
weigh the risk to the human participants and the aspects of the proposal telpbtential risk

and benefit. This approval does not replace any departmental or other approvals, which may be
required.

If you submitted a proposed consent form with your application, the approved stamped consent
form is attached to this approvaltime. Only the stamped version of the consent form may be
used in recruiting research subjects.

If the project has not been completedday10/2017/ou must request a renewal of approval for
continuation of the project. As a courtesy, a renewal notitd®sent to you prior to your
expiration date; however, it is your responsibility as the Principal Investigator to timely request
renewal of your approval from the Committee.

You are advised that any change in protocol for this project must be re\aedegpproved by
the Committee prior to implementation of the proposed change in the protocol. A protocol
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change/amendment form is required to be submitted for approval by the Committee. In addition,
federal regulations require that the Principal Investiggromptly report, in writing any
unanticipated problems or adverse events involving risks to research subjects or others.

By copy of this memorandum, the chairman of your department and/or your major professor is
reminded that he/she is responsiblelfeing informed concerning research projects involving
human subjects in the department, and should review protocols as often as needed to insure that
the project is being conducted in compliance with our institution and with DHHS regulations.

This insttution has an Assurance on file with the Office for Human Research Protection. The
Assurance Number is IRB0O0000446.

Cc: RKendal Holtrop, Advisor
HSC No0.2015.16947
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Office of the Vice President for Research
Human Subject€ommittee

Tallahassee, Florida 3232542

(850) 6448673" FAX (850) 6444392

APPROVAL MEMORANDUM (for change in research protocol)
Date: 01/19/2016

To: Kelly Godfrey

Address: 1491

Dept.: FAMILY & CHILD SCIENCE

From: Thomas L. Jacobson, Chair

Re Use of Human Subjects in Research
Project entitled:The College Experience of Gifted Emerging Adults: Factors Associated to
Social Adjustment to College

The application that you submitted to this office in regard to the requested change/amendment to
your research protocol for the abeneferenced project has been reviewed and approved.

Please be reminded that if the project has not been completadilgy017, you must request
renewed approval for continuation of the project.

By copy of this memorandum, the chairman of your department and/or your major professor is
reminded that he/she is responsible for being informed concerning research projeciisgnvol

human subjects in the department, and should review protocols as often as needed to insure that
the project is being conducted in compliance with our institution and with DHHS regulations.

This institution has an Assurance on file with the OfficeHaman Research Protection. The
Assurance Number is IRBO0000446.

Cc: RKendal Holtrop, Advisor
HSC N0.2015.17358
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Office of the Vice President for Research
Human Subjects Committee
Tallahassee, Florida 3232542

(850) 6448673" FAX (850) 6444392

APPROVAL MEMORANDUM (for change in research protocol)
Date: 02/22/2016

To: Kelly Godfrey

Address: 1491

Dept.: FAMILY & CHILD SCIENCE

From: Thomas L. Jacobson, Chair

Re: Use of Human Subjects in Research
Project entitled:The College Experience of Gifted Emerging Adults: Factors Associated to
Social Adjustment to College

The application that you submitted to this office in regard to the requested change/amendment to
your research protocol for the abeneferenced project has been reviewed and approved.

Please be reminded that if the project has not been completadilgy017, you must request
renewed approval for continuation of the project.

By copy of this memorandum, the chairman of your department and/or your major professor is
reminded that he/she is responsible for being informed concerning research projeciisgnvol

human subjects in the department, and should review protocols as often as needed to insure that
the project is being conducted in compliance with our institution and with DHHS regulations.

This institution has an Assurance on file with the OfficeHaman Research Protection. The
Assurance Number is IRBO0000446.

Cc: RKendal Holtrop, Advisor
HSC N0.2015.17358
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Office of the Vice President for Research
Human Subjects Committee
Tallahassee, Florida 3232542

(850) 6448673" FAX (850) 6444392

APPROVAL MEMORANDUM (for change in research protocol)
Date: 03/30/2016

To: Kelly Godfrey

Address: 1491

Dept.: FAMILY & CHILD SCIENCE

From: Thomas L. Jacobson, Chair

Re: Use of Human Subjects in Research
Project entitled:The College Experience of Gifted Emerging Adults: Factors Associated to
Social Adjustment to College

The application that you submitted to this office in regard to the requested change/amendment to
your research protocol for the abeneferenced project has been reviewed and approved.

Please be reminded that if the project has not been completadiloy2017 you must request
renewed approval for continuation of the project.

By copy of this memorandum, the chairman of your depattengi'or your major professor is
reminded that he/she is responsible for being informed concerning research projects involving
human subjects in the department, and should review protocols as often as needed to insure that
the project is being conductedaompliance with our institution and with DHHS regulations.

This institution has an Assurance on file with the Office for Human Research Protection. The
Assurance Number is IRBO0000446.

Cc: RKendal Holtrop, Advisor
HSC N0.2015.17358
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APPENDIX B

COPYRIGHT PERMISSION LETTERS

- YVPPS

unlocking potential

October 9, 2015

Kelly Godfrey

Graduate Student

The Florida State University
600 W. College Avenue
Tallahassee, FL 32306

Re: Student Adaptation to College Questionnaire (SACQ)

Dear Kelly,

In follow-up to your email of 28Sep 1 and Dr. . HQ G DO + Re®&ll bf Rupiovt dated 09 2 F W, tthis

serves to provide terms that will permit you to adapt the format of the SACQ for administration and

scoring via a secure, password-protected, online environment, for sole application within your registered

scholarly study, determining an associaton EHWZHHQ WKH LPSDFWV RI SDUHQWLQJ VW\OHYV
adjustment.

Western Psychological Services will authorize you to adapt and arrange for delivery of SACQ material as
described 2 parallel with and consistent to the entire prevailing item set and using prevailing response
categories 2 including your administering the scale a specific number of times within the project, and your
creating a scoring-only computerized key for tabulation of item responses, as based on our proprietary
hand-scoring key. Our authorization is for the sole purpose of conducting the above-described study, and
not for continued or commercial use, and is subject to satisfaction of the following conditions:

(1) You must purchase from WPS a non-exclusive license for the anticipated number of SACQ
administrations.

(2) The license fee for this described use of the SACQ will be based on prevailing prices for the
hand-scored SACQ Test Form (W-228A), less 20% Research Discount. Note that we license this
instrument in units of twenty-five (25) with one hundred (100) minimum licensed uses; shipping
and handling fees are not applicable to licensing fees (e.g., 150 total adapted SACQ
administrations @ $56.00/25 = $336.00 x 80% = $268.80 license fee). Additionally there is a one-
time $50.00 administrative fee, however because you are a student this administrative fee has
been waived.

@

=

The license fees must be prepaid in U.S. dollars drawn on a U.S. bank or by international money
order (Visa, MasterCard, American Express and Discover Cards are accepted and swiftest), and
are non-refundable. To ensure proper handling of your licensing arrangements, and to guarantee
the rate in condition 2 above, please send the payment to my attention with a signed copy of this
letter, within the next thirty (30) days. Allow the emphasis that you must contact WPS Rights &
Permissions to arrange payment of your license fees; please do not contact WPS Customer
Service for this purpose.

950 rights@wpspublish.com

625 Alaska Avenue, Torrance, CA 48.8857 or 424.201.8

www.wpspublish.com
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(©)

Each reprint (or viewing) of the SACQ material must bear—such as on each screen of
SACQ item presentation—the required copyright notice that will be provided to you by WPS.
WPS maintains its proprietary rights to all material directly sourced from our copyrighted
material as contained within SACQ research adaptations.

With specific regard to the online administration, access to the SACQ items must be granted
only by a secured password that you provide solely to participants in the study.

You agree to provide WPS with one copy of all articles (including research reports,
convention papers, journal submissions, theses, etc.) that report on the SACQ use in your
research. The articles should be marked to the attention of WPS Rights & Permissions.
WPS reserves the right to cite or reference the data included in such reports; you will of
course receive proper acknowledgment if we use your research results.

WPS acknowledges that you will need to adapt our copyrighted scoring key for the purpose
of computerized evaluation of responses to your research instrument—and you have our
authorization to do so provided you agree to destroy the adapted key following completion of
your research. Also, documentation for your computerized adaptation of the SACQ key must
bear the required copyright notice that will be provided to you by WPS.

You acknowledge that—by undertaking a licensed modification in format and/or content of
WPS's proprietary, formally published material—you assume full and sole responsibility for
the WPS content used within your study and related results determined as a result of the
investigation. You further agree to indemnify WPS, its assignees and licensees, and hold
each harmless from and against any and all claims, demands, losses, damages, liabilities,
costs, and expenses, including legal fees, arising out of the use of WPS-published material
from which your uses shall derive.

This agreement shall be governed by the laws of the State of California, in the County of Los
Angeles. If any portion of this agreement that may be deemed as unenforceable or otherwise
not applicable, all remaining clauses and content herein shall remain in full force.

Upon receipt of your license payment with signature to this letter (see below), WPS will send to you the
required copyright notice (see conditions #4 and #7), and we’'ll issue and send to you a license to create
the online adaptation and to administer and score it the specified number of times.
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NOTE: To source the administration instructions, item content, and scoring guidelines needed for your
customized application, please refer to the SACQ Manual. In case you do not have (or have direct access
to) the SACQ Manual (W-228B), this message serves for the next 60 days as your authorization to
purchase one at 20% Research Discount (and note that discounted orders cannot be completed over our
website.

WPS appreciates your research interest in the SACQ, as well as your consideration for its copyright.
Please feel contact rights@wpspublish.com if you have any questions. We look forward to your reply.

Sincerely yours,

Sandra . Ceja
Rights & Permissions Specialist

| agree to the above.

11/25/15

Date:

Kelly Godfrey
The Florida State University
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APPENDIX C
SAMPLE CONSENT FORM

THE COLLEGE EXPERIENCE OF GIFTED EMERGING ADULTS:
FACTORS ASSOCIATED TO SOCIAL ADJUSTMENT TO COLLEGE

Informed Consent Form

You are invited to be in a research study that is seeking to learn more about the experiences of
gifted college students at Florida State Univerditybe eligible to participate in this study,

you must be: a) 18 years old or older, b) currently enrolleét Florida State University, and

c) a member in good standing with the honors program at FSWVe ask that you read this

form and ask any questions you may have before agreeing to be in the study.

This study is being conducted by Kelly Godfrey, B.S, CRLBraduate student in the
Department of Family and Child Sciences, The Florida State University.

Background Information

The purpose of this study is to gain a greater understanding of the experiences of gifted college
students. We are specifically intsted in investigating the relationships between parental
attachment style, social competence, and social adjustment to college amongsingiftgdge

adults. Our goal is to use the study findings to inform family, peer, and university programs for
gifted college students to better promote a healthy and successful college experience.

Procedures

If you agree to participate in the study, you will be asked to complete-tnumenline survey
asking about your relationship with your parents, your experidraxdlege, and your adaptation

to college. The survey will be administered online via Qualtrics and should take ai#iut 20
minutes to complete. You can take the survey from any computer with internet access. Please
note your responses will be anonymoud aa personally identifying information will be linked

to your responses.

Risks/Discomfort

The risks associated with this study are no greater than what is ordinarily encountered in daily
life. Some participants may feel uneasy sharing information about themselves or their
relationship with their parents. If you feel uneasy you may choose emseer a question or

you may withdraw from the study at any time without penalty.

Benefits
Your contribution will help improve understanding of the unique experiences of gifted college
students and can help improve potential resources available ferstineients.

Compensation
No compensation will be provided for participation in this study.
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Confidentiality

The records of this study will be kept private and confidential to the extent permitted by law. In
any sort of report we might publish, we wibtninclude any information that will make it

possible to identify a participant. Research records will be stored securely and only researchers
will have access to the records. Your responses to the survey will remain anonymous.

Voluntary Nature of the Study

Participation in this study is voluntary. Your decision whether or not to participate will not affect
your current or future relations with the University or the honors program at FSU. If you decide
to participate, you are free to not answer any questiavithdraw at any time without affecting
those relationships.

Contacts and Questions

This research study is being conducted by Kelly Godfrey, B.S., CFLE, a graduate student in the
Department of Family and Child Sciences, The Florida State Universityméay ontact Kelly
Godfrey via emaito answer any questions you may have about this research study. You may
also contact the supervisor of this resbastudy, Dr. Holtrop via email.

If you have any questions or concerns regarding this study and ikeutd talk to someone

other than the researcher(s), you are encouraged to contact the FSU IRB at 2010 Levy Street,
Research Building B, Suite 276, Tallahassee, FL 323@&, or 856644-8633, or by email at
humansubjects@fsu.edu

You may print a copyfahis information to keep for your records.

Statement of Consent

| have read and understand this consent form and voluntarily agree to participate in this research
study.

Electronic options giveryesor no.
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APPENDIX D

DEMOGRAPHIC FORM

ltem Response
1! How old are you?
2.! What is your gender I' 1 Feminine
identity? I 1 Masculine
I 1 Transgender
I 1 Gender Fluid
!

I Other (please specify)

3. What is your biological sex?

I Male

I Female

I Transsexual

! Intersex

I Other (please specify)

4.! What is your sexual
orientation?

I Heterosexual

I Lesbian

I Gay

I Bisexual

I Queer

I Asexual

I Pansexual

I Other (please specify)

5.1 What is your relationship
status?

I Not in a relationship
I'In a relationship but not living together
I'In a relationship living together

6.! What is your marital status?

I Single

I Non-committed relationship / Dating

I Committed relationship / Partnered

I Open relationship / Multiple partner
relationship

I Engaged

I Married

I Divorced / Widowed
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I Other (please specify)

7.) How do you usually describ
yourself?

I Caucasian
I African American or Black

I Hispanic or Latino/a

I Asian or Pacific Islander

I American Indian or Alaskan
I Biracial (please specify)

I Other (please specify)

8.1 What is your parentsO or
guardiansO estimated
household income?

I Below $25,000

I $25,000-$50,000

I $50,000-$75,000

I $75,000-$100,000
I $100,000-$125,000
I Above $125,000

I Unsure

9. What is your parentsO or
guardiansO highest level of
education?

I' No schooling completed

I Primary school to'8grade

I Some high school, no diploma

I High school graduate, diploma or the equival
I Some college credit, no degree

I Trade/Technical/Vocational training
I AssociateOs degree

I BachelorOs degree

I MasterOs degree

I Professional degree

I Doctorate degree

10!Where are you currently
living?

I Campus honors residence hall

I Campus nothonors residence hall
I Fraternity or sorority house

I Other college/university housing

I Parent/guardianOs house

I Other off campus living

I Other (pleasspecify)
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11!Who are you currently living
with?

I No one (living alone)
I One roommate

I Two or more roommates

I' A significant other/romantic partner
I Parent/guardian(s)

I Other (please specify)

12 !How often are you in direct
contact with your parents?

I Daily

I Once a week

I Twice a month

I Every 23 months

I Only holidays and/or emergencies

I Never
13!How often do you I Daily
communicate with your I Once a week

I Twice a month

I Every 2-3 months

I Only holidays and/or emergencies
I Never

parents (via phone calls,
texting, video messaging,
etc.)?

14)What is your year in school I 1 1'year undergraduate

I 1 2"%year undergraduate

I 1 3%year undergraduate

I 1 4" year undergraduate

I 1 5" year or more undergraduate
I 1 Graduate or professional

|

I 1 Other (please specify)

I This is my first semester / No established GF
10-1.0

11.0-2.0
12.0-2.5
12.5-3.0
13.035
13.54.0

15!What is your current
university GPA?

16!What was your SAT score?

17!What was your ACT score?

18!Please indicate any
scholarships, awards,
fellowships, etcthat you
have received:
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19!How did you become
involved in the honors
program at Florida State
University (i.e. University
invite, applied to the
program, etc.)?

20!Which yearevel did you
join the honors program at
Florida State University?

I Freshman

I Sophomore

I' Junior

I Senior

I Other (please specify)

21)What is your major?
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APPENDIX E

TABLES

Table 1

DemographicCharacteristics of the Study Sample (N = 70)

Characteristics n %
Sex
Male 19 27.1
Female 51 72.9
Age, years
18 18 25.7
19 26 37.1
20 17 24.3
21 7 10.0
22 2 2.9
Race/Ethnicity
Caucasian/White 65 92.9
African American/Black 1 1.4
Hispanic/Latino/a 1 14
Asian/Pacific Islander 1 1.4
Biracial 1 1.4
Year in School
1*'year undergraduate 28 40.0
2"%year undergraduate 28 40.0
3“year undergraduate 9 12.9
4" year undergraduate 4 5.7
5™ year or more undergradua 1 1.4
Current GPA
3.80D4.00 51 72.9
3.60D3.80 10 14.3
3.40D3.60 3 4.3
3.20D3.40 5 7.1
Below 3.20 1 1.4
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Table 2

Descriptive Statistics for Study Variabl@é= 70)

Standard
Error of
Variable M SEM SD Skewness Skewness
Parental Attachmeni 212.73 3.72 31.16 -1.43 0.287
Social Competence 3.62 0.07 0.63 -0.364 0.287
Social Adjustment  134.56 4.06 33.96 -0.575 0.287
Table 3
Intercorrelation Matrix for Study VariablgN= 70)
Variable 1 2 3

1.Parental Attachmen
2. Social Competence .606**
3. Social Adjustment .623** 754**
Note. ** p< .001.
Table 4
Linear Regression Analysis for Social Competence as Mediator
Pathway " B SEB t
Pathc 0.62 0.68** 0.10 6.56
Patha 0.61 0.01** 0.00 6.29
Patth 0.60 32.19* 5.18 6.21
PathcO 0.26 0.29* 0.10 2.74

Note." = Standardized Regression Coefficient; B = Unstandardized Regression Coeffici
SE B = Standard Error of Unstandardized Regression Coefficipry..01, ** p < .001.
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APPENDIX F

FIGURES
Low Avoidance High Avoidance
Positive Self Model Negative Self Model
Low Anxiety Secure Insecure-
Positive Other Model Avoidant/Preoccupied
High Anxiety Insecure Insecure
Negative Other Model Ambivalent/Dismissing Fearful/Disorganized

Figure 1.Two-Dimensional Mdel ofAdult Attachment Alapted from Griffin and
Bartholomew (1994) and Fraley and Shaver (2000).

A | Parental »  Social
Attachment Pathc Adjustment
Social
Competence
Patha Pathb
B Parental > Social
Attachment Path Adjustment
cO

Figure 2.The Total Effect of Parental Attachment on Social Adjustmeh&(al the Bth
Model for Social Competence asViediator Between Parental Attachment and Social
Adjustment to College (B).
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Social

Competence
01 32.19**
Parental > Social
Attachment 29* (.68**) Adjustment

Figure 3.Social Competence as a Mediator Between Parental AttachnmeStoaial
Adjustment to College. p < .01, **p < .001.
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