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ABSTRACT 
 
 

First adopted in 1951, the Doctor of Music, or Doctor of Musical Arts degree, has been 

on campuses across America for nearly 70 years. Since its inception, the main concern 

surrounding the education of the performer has been how best to develop and serve the artistic 

needs of the musician while maintaining the level of high scholastic achievement required of the 

doctorate. Even after decades of existence, the idea of balancing the demands of both the artist 

and scholar is still relevant, perhaps even more now than ever before.  

This treatise considers what constitutes a “comprehensive” terminal degree for 

performing artists in today’s field. Particular attention will be given to the curricular 

requirements for obtaining the Doctor of Music or Doctor of Musical Arts degree as they relate 

to the artist’s life post-academia.  

The purpose of this research is to gather information about the Doctor of Music degree, 

concentrating specifically on coursework and curriculum within the context of the development 

of the arts in America. It aims to examine what constitutes a comprehensive terminal degree for 

performers, the Doctor of Music or Doctor of Musical Arts degree, and proposes curricular 

changes to enhance the degree. These objectives will be achieved through: 1) A brief summary 

of the evolution of the arts in America, with particular attention given to the period of “cultural-

consciousness;” 2) A brief summary of the evolution of the Doctor of Music and Doctor of 

Musical Arts degrees to provide historical context for the current state of the degree; 3) A 

consideration of curriculum questions relevant to the doctorate in music and proposals for 

continued improvement.
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CHAPTER 1 
 

INTRODUCTION 
 

First adopted in 1951, the Doctor of Music, or Doctor of Musical Arts degree, has been 

on campuses across America for nearly 70 years. Within the first year of its existence, a total of 6 

universities requested and were granted permission to offer the degree, including Florida State 

University, University of Southern California, Eastman School of Music, Northwestern 

University, University of Michigan, and Indiana University. Today, the degree is offered by 53 

National Association of Schools of Music accredited institutions. 

Since its inception, the main concern surrounding the education of the performer has been 

how best to develop and serve the artistic needs of the musician while maintaining the level of 

high scholastic achievement required of the doctorate. Even after decades of existence, the idea 

of balancing the demands of both the artist and scholar is still relevant, perhaps even more now 

than ever before.  

This treatise considers what constitutes a “comprehensive” terminal degree for musicians 

in today’s field. Particular attention will be given to the curricular requirements for obtaining the 

Doctor of Music or Doctor of Musical Arts degree as they relate to the artist’s life post-

academia.  

Need for the Study 

Prior to this study, there have not been proposals for major changes in the core curricula 

for the doctorate in music since its mainstream acceptance at higher education institutions. Most 

of the existing literature related to the education of classically trained musicians examines the 

curricular requirements of the undergraduate degree in music education, i.e. the education of 

students who plan to teach music in the K-12 public education system.  
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In light of current enrollment trends and the limited inventory of teaching positions 

available in higher education for those holding the Doctor of Musical Arts degree, an 

investigation that confronts issues which are pertinent to those offering and earning the degree 

seems timely. Since both students and universities are concerned with job placement and the 

overall health of the industry, an examination of the issues and challenges of the field alongside 

the requirements of the degree is particularly relevant. This information will likely prove 

valuable to music administrators, applied faculty, and students alike as they continually strive to 

meet the ever-changing demands of the field.   

Purpose of the Study 

The purpose of this research is to gather information about the Doctor of Music degree, 

concentrating specifically on coursework and curriculum within the context of the development 

of the arts in America. It aims to examine what constitutes a comprehensive terminal degree for 

performers, the Doctor of Music or Doctor of Musical Arts degree, and proposes curricular 

changes to enhance the degree. These objectives will be achieved through: 

1. A brief summary of the evolution of the arts in America, with particular attention 

given to the period of “cultural-consciousness.” 

2. A brief summary of the evolution of the Doctor of Music and Doctor of Musical Arts 

degrees to provide historical context for the current state of the degree. 

3. A consideration of curriculum questions relevant to the doctorate in music and 

proposals for continued improvement. 

Methods and Procedures 

 This study examines the evolution of the Doctor of Music or Doctor of Musical Arts 

degree and involves interpretation of historical facts and figures. 
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 This study falls into two major divisions. Part 1 examines the history of the arts in 

American culture, as well as the history of the Doctor of Music and Doctor of Musical Arts 

degrees. A particular area of focus within the examination of the history of the Doctor of Music 

degree includes the debate surrounding the practitioner’s degree and consequential curricular 

requirements. Part 2 provides an overview of the evolution of music in academia, paying 

particular attention to the ever-changing demands placed on those holding the degree. Part 2 

concludes with proposals for curricular improvements to better accommodate the field as it exists 

today. 

 The primary tools employed for collecting data on the selected programs were published 

university bulletins, program of study forms, and other in-house documents publicly available on 

each institution’s website. Additionally, enrollment data made available through each 

universities’ Institutional Research department and the National Association of Schools of Music 

were examined to provide context and insight into the full scope of the issue. Without conducting 

personal interviews with representatives at each institution the data gathered only represents one 

perspective of the degree requirements and components.  

Survey of Literature 

Scholars, educators and activists have been researching and writing about the 

methodology, content, and sequences used to teach musicians within the academic arena for 

decades. It is important to note, however, that the dominant focus of such scholars has been on 

the education and curricula of undergraduate music students. Furthermore, a majority of this 

literature focuses on the methodology used to train future classroom music educators. Of these 

texts, several address the concepts, theories, and techniques utilized in the teaching of advanced 

college-trained musicians. However, no text explicitly addresses the methodology and curricula 
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outside of traditional music courses (music theory, music history, instrument pedagogy, 

literature, and applied instruction) necessary to educate future applied faculty within higher 

education.  

Although not directly applicable to the subject of this treatise, resources addressing the 

modernization and diversification of undergraduate music curricula are valuable. Such texts 

provide insight into trends within music education and provide a starting place for the 

advancement of the graduate music curricula. Additionally, these texts could prove valuable to 

music administrators seeking tools to use in their own development and implementation of a 

more diversified graduate music education.  

Texts relating to the inception of the Doctor of Music degree have proven informative 

when researching the topic of graduate music curricula. Articles detailing decades of debate 

among scholars and administrators are particularly relevant to this treatise because they provide 

insight and context regarding the original purpose of the degree. Additionally, such articles 

provide perspective into the decision-making process regarding what should and should not be 

included in the training of the artist-teacher and provide arguments for why the doctorate is 

necessary. 

Of the books related to the implementation of a more diversified music education and the 

changing environment in which classical musicians live, Robert Freeman’s The Crisis of 

Classical Music in America and College Music Curricula for a New Century are of particular 

importance. In a chapter entitled “Making a Living, Making a Life: Balancing Art, Commerce, 

and Community as a Professional Musician” in College Music Curricula for a New Century, 

Paul Klemperer tackles some of the biggest challenges facing today’s musicians. When 

addressing the changing demands placed upon musicians, Klemperer says, “…a musician must 
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function as a small business owner as well as an artist regardless of his or her musical skill 

level.”1 Furthermore, he later acknowledges “Well-trained musicians come out of a music degree 

program having invested years to acquire specialized musical expertise and yet without the 

diverse skills they need.”2 Such statements make it clear why changes in the curricula used to 

prepare musicians pursuing advanced degrees is necessary. 

Outside of the literature written about collegiate music education, several other resources 

exist that prove useful for this study. With the advance of technology and increased globalization 

in the last twenty years, the demands placed upon artists and musicians have shifted to include 

aspects of marketing and public relations, accounting, recruitment, and business. Books written 

to help inform performing artists about these concepts abound, and educators point their students 

to such texts, but they are rarely incorporated directly and formally implemented into the 

institution’s curricula. Of particular note are David Cutler’s The Savvy Musician, Angela Myles 

Beeching’s Beyond Talent, and Eric Booth’s The Music Teaching Artist’s Bible. These texts 

confirm the changing landscape of the music industry and provide another springboard from 

which college music administrators can devise a more comprehensive graduate curriculum.  

In addition to the aforementioned texts, a handful of dissertations regarding the curricula 

used in the Doctor of Music degrees exist, although none specifically address the music business 

component of the field. Sharon Mann-Polk’s dissertation discusses the Doctor of Musical Arts 

degree in Piano Performance, specifically in the area of collaborative piano. In this dissertation, 

Mann-Polk provides a thorough history of the Doctor of Music and Doctor of Musical Arts 

degree, which is relevant to this treatise subject matter. Mann-Polk also provides a comparison of 

                                                
1 Moore, Robin. 2017. College Music Curricula for a New Century. New York: Oxford 

University Press, 224. 
2 Ibid, 230. 
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four universities that offer the Doctor of Music degree in piano accompanying, including a 

thorough examination of the required coursework, examinations, and degree conferral process. 

Contrary to Mann-Polk’s study which in essence supports the idea of continued specialized 

graduate study, this treatise will propose a more encompassing approach to the Doctor of Music 

curricula suitable for the twenty-first century professional and the current state of the field. This 

research acknowledges that higher education institutions cannot be held responsible for the 

employment of graduates upon the conclusion of their education. 

 

 
  



7 

CHAPTER 2 
 

HISTORICAL PERSPECTIVE 
 

 
The National Association of Schools of Music (NASM) sanctioned the creation of a new, 

terminal degree in applied music in 1951. This ‘professional degree,’ now in existence for 68 

years, has achieved tremendous growth since its adoption by the Association. The Doctor of 

Music or Doctor of Musical Arts degree is currently offered at 52 National Association of 

Schools of Music accredited institutions. Appendix B contains a list of all institutions offering 

the Doctor of Music or Doctor of Musical Arts in Performance degree at the time of publication. 

Before the Association approved the Doctor of Music degree, applied faculty at higher 

education institutions did not commonly hold terminal degrees, at least not those that were 

formally earned degrees. In earlier years, some believed that applied study was not worth college 

credit. The Association’s approval of a terminal degree for performers caused mixed reactions 

among professionals already active in the field. Some worried that the offering of a doctorate in 

performance would eventually lead universities to require the degree of those seeking tenured 

faculty status, ultimately disqualifying highly skilled performers without the degree.3 Some were 

concerned that offering a doctorate in an applied area would diminish the respectability and 

prestige afforded to those holding doctorates in other areas, potentially even lowering the 

legitimacy of the arts in academia. Others were enthusiastic about the possibilities the new 

degree might offer, including the legitimization of the scholarship and academic skills required 

                                                
3 Lutton, C. A. 1962. “The Doctorate from the Viewpoint of the Music Agency.” 

American Music Teacher 11 (6): 13–14. 
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of the artist-teacher, increased status because of the prestige of the doctorate in academic circles, 

and the opportunity to earn further specialized training in the area of performance.4 

The circumstances which surrounded the National Association of Schools of Music’s 

decision to accept the Doctor of Music degree as a formally offered degree are paramount to 

understanding the true purpose of the degree, both then and now. The following sections will 

provide historical insight into these circumstances and explore the intended purpose of the 

terminal practitioner’s degree.   

The Growth of the Arts 

 In her dissertation, The DM/DMA Degree in Piano Accompanying and Ensemble 

Performance, Sharon Mann-Polk discusses several contributing factors to the rapid increase in 

popularity of liberal arts studies on college campuses. Mann-Polk specifically addresses the 

“cultural explosion” that occurred throughout the 1960s. During this period of “culture- 

consciousness” the arts experienced increased popularity in American culture, culminating with 

the creation of the National Endowment for the Arts by President Johnson in 1965.5 The National 

Endowment for the Arts was the first nationally established organization charged with 

encouraging progress in the arts and humanities through the distribution of federal funds. 

Appendix B shows federal appropriations for the National Endowment for the Arts since its 

formation.6 During this period of rapid expansion, and arguably until the present day, the 

National Endowment for the Arts has divided their mission into three primary objectives:  

                                                
4 White, Chappell. 1976. “A Musicologist Defends the D. M. A.” College Music 

Symposium 16: 133–36. 
5 Mann-Polk, Sharon. 1984. “The DM/DMA. Degree in Piano Accompanying and 

Ensemble Performance (Doctoral, DM, DMA).” United States -- Illinois: Northwestern 

University, 5. 
6 “National Endowment for the Arts Appropriations History.” 2013. NEA. May 10, 2013. 

https://www.arts.gov/open-government/national-endowment-arts-appropriations-history. 
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1) Availability of the Arts: To promote broad dissemination of cultural resources of the 

highest quality 

2) Cultural Resource Development: To help cultural institutions provide greater public 

service and to improve artistic and administrative standards 

3) Advancement of Our Cultural Legacy: To support creativity among our most gifted 

artists, encourage the preservation of our cultural heritage, and enhance the quality of 

life in our nation.7 

Along with the creation of the National Endowment for the Arts, the 1960s and 1970s also gave 

rise to the development of state arts councils and the Arts Council of America, now known as 

Americans for the Arts. 

The induction of the National Endowment for the Arts coincided with a period of 

economic growth in America. During the 1960s and 1970s, the American economy experienced 

a period of low interest rates and reasonably low federal deficits.8 These two factors created 

decades of tremendous expansion for the arts in America. The 1982 Annual Report of the 

National Endowment for the Arts summarized this period of rapid development, saying:  

Since 1965, the number of professional arts organizations has grown by almost 700 

percent. Professional orchestras have increased from 58 to 145; professional opera 

companies from 31 to 109; and professional theater companies from 45 to 55…In 1965 

about one million tickets were sold for dance performances, chiefly in New York City. 

Today, there are about 16 million ticket buyers for dance performances and 90 percent of 

them live outside New York. Similarly, the audiences for orchestra have risen from 10 to 

                                                
7 National Endowment for the Arts. 1978. National Endowment for the Arts Annual 

Report 1977. Washington, DC: National Endowment for the Arts, 3. 
8 Mann-Polk, Sharon. 1984. “The DM/DMA. Degree in Piano Accompanying and 

Ensemble Performance (Doctoral, DM, DMA).” United States -- Illinois: Northwestern 

University, 6-7. 
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23 million. Average annual attendance at art museums has soared from 22 million to 

more than 43 million.9 

 

 The growth in arts and culture in America during this period also increased in the 

prevalence of the arts and humanities on college campuses. Mann-Polk points to several studies 

examining the role of art in society during this period. One such study, the Rockefeller Panel on 

the Future of Theater, Dance and Music in America published in 1965 details the growth of the 

arts within academia. The Rockefeller report details increased enrollment in fine and applied arts 

on college campuses across America, development of substantial performing arts centers on 

campuses, and increased bookings by concert artists at such venues.10 Mann-Polk accurately 

summarizes the report in saying, “this report suggested universities had become significant 

cultural markets and patrons of the arts”.11 

 Increased national attention and interest in the arts and humanities created greater 

demand for the specialized training of musicians. Mann-Polk summarizes the implications of the 

increased presence of the arts on college campuses saying, “This profile of enormous growth in 

the arts professions and their audiences has bearing upon the institutions which currently train 

future artists and provide a cultural milieu for students, faculty, and surrounding communities.”12 

Her statement still proves to hold merit today as administrators and educators continue to provide 

the academic framework for the artists of tomorrow. 

                                                
9 National Endowment for the Arts. 1983. “National Endowment for the Arts Annual 

Report 1982.” Washington, DC: National Endowment for the Arts. Accessed February 18, 2019, 

4-5. 
10 Rockefeller Brothers Fund. 1965. The Performing Arts: Problems and Prospects; 

Rockefeller Panel Report on the Future of Theatre, Dance, Music in America. New York: 

McGraw-Hill. 
11 Mann-Polk, Sharon. 1984. “The DM/DMA. Degree in Piano Accompanying and 

Ensemble Performance (Doctoral, DM, DMA).” United States -- Illinois: Northwestern 

University, 6-7. 
12 Ibid, 8. 
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 In the time since Mann-Polk’s dissertation, much has changed in both the American 

economy and in the ways Americans consume arts and culture. The 1990s and 2000s were 

periods of significant technological advances that have dramatically changed everyday life both 

nationally and abroad. The increased accessibility of computers, cell phones, Internet, and digital 

media to everyday Americans created a new way of life for most of the country, considerably 

changing the way people live, work, seek entertainment, and communicate. Information is now 

available in seconds with the click of a mouse. And perhaps most relevant to this treatise, arts 

and culture events are now accessible remotely, thanks to the Internet.  

The aforementioned advances coupled with a broad political and economic shift led to 

challenging times for the arts. The very existence of the National Endowment for the Arts was 

called into question in the 1990s, leaving advocates lobbying for the continuation of federal 

funding for the arts. The basis of the argument for defunding the NEA centered around the 

accusation that the agency funded artists whose artwork was controversial and even considered 

“offensive” to some. In Washington D.C., intense cultural and political debate permeated 

conversations calling into question whether or not the organization served a “legitimate public 

interest.”13 Because the NEA did not have widespread support in Congress, the 1990s were a 

period of continued budget cuts for the organization. The drawn-out political debate regarding 

the legitimacy of the NEA came to a close when Congress passed an appropriations bill that 

guaranteed the organization’s continuance, although federal funding and support for the arts 

never returned to the levels of the 1960s and 1970s. In an address to the National Press Club in 

June 2003, NEA Chairman Dana Gioia is quoted saying, “If the Chairman of the National 

                                                
13 Bauerlein, Mark, and Ellen Grantham, eds. 2009. National Endowment for the Arts: A 

History 1965-2008. Washington, DC: National Endowment for the Arts, 148. 
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Endowment for the Arts had spoken to this forum ten years ago, the topic might well have been 

‘Should the NEA Exist?’”14 In the 2000s, Chairman Gioia felt this question was no longer 

relevant since Congress had voted to continue funding the NEA; the question now became how 

could the National Endowment for the Arts best serve the nation.15 Much like the articulated 

goals of the NEA in the 1970s, Gioia felt the NEA should focus on “bringing the best in the arts 

and arts education to the broadest audience possible.”16  

The American economy during the 1980s, 1990s, and 2000s was also dramatically 

different than that of the 1960s and 1970s. While the 1960s and 1970s were generally a time of 

economic growth, the 2000s were arguably some of the most challenging for the American 

economy. In the early 2000s, the tech bubble, created by the rapid expansion of the industry in 

the 1990s, burst and caused a minor recession. For many Americans, this meant unemployment 

for months, if not years. In 2008, the housing bubble burst, leading to a period now referred to as 

the Great Recession, which was largely caused by the deregulation of the financial industry. This 

was the worst financial disaster to hit the economy since the Great Depression of the 1930s. At 

the peak of the Great Recession, the unemployment rate rose to 10% and federal deficits soared.  

The lack of prospective employment also led to increased university and community 

college enrollment as laid off trade workers attempted to earn an education, ultimately preparing 

for work in a new industry. It is worthwhile to note that this trend was not mirrored in collegiate 

music enrollment. Throughout the 1990s and 2000s, the price of attendance was also rising. 

According to the National Center for Education Statistics, the average price of one year of tuition 

                                                
14 Bauerlein, Mark, and Ellen Grantham, eds. 2009. National Endowment for the Arts: A 

History 1965-2008. Washington, DC: National Endowment for the Arts, 148. 
15 Ibid, 148. 
16 Ibid, 148. 
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at a four-year, public university in 1976 was $1,216; by 2006 the average cost had risen to 

$10,913.17 Many of these newly enrolled students, along with those graduating and enrolling 

immediately after high school, did so through the use of federal student loans. Left with little 

choice, large numbers of students took out considerable amounts of loan money at high interest 

rates and are still left struggling to repay them. Many economists believe the student loan bubble 

will be the next to burst.18 

Both the recession of the early 2000s and the Great Recession beginning in 2008 

ultimately had a substantial impact on American consumption of arts and culture. With 

nonexistent or reduced disposable income, many Americans decreased or ceased their patronage 

of monetary contributions to arts and culture organizations. In the 1990s, significant attention 

was placed on the continued development of arts and culture organizations in smaller, rural areas 

for the development of individual projects; in the 2000s the NEA shifted its focus to large-scale 

initiatives that would create national-level impact and generate positive publicity for the 

organization and the arts overall.19  

In the late 2000s and early 2010s, the NEA was generally well-received in the political 

sphere, in large part because of support from First Lady Laura Bush and President Barack 

Obama. In these years, the NEA enjoyed budget increases allowing their reach to expand. 

However, in recent years, the NEA has again been forced to advocate for funding and its very 

existence. As recently as 2018 Congress has threatened severe budget cuts to the organization.  

The Birth of the Doctoral Degree in Music 

                                                
17 “Digest of Education Statistics, 2007.” n.d. Accessed February 22, 2019.  
18 Grant, Jennifer, and Lindsay Anglin. 2013. “Student Loan Debt The Next Bubble?” 

American Bankruptcy Institute Journal; Alexandria 32 (11): 44–45, 88–89. 
19 Bauerlein, Mark, and Ellen Grantham, eds. 2009. National Endowment for the Arts: A 

History 1965-2008. Washington, DC: National Endowment for the Arts, 149. 
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The professional Doctor of Music was first proposed by the NASM Graduate 

Commission in 1950, but this was not the first time a terminal degree for performers was 

seriously considered. Support and proposals for the degree of Doctor of Philosophy were a part 

of the official NASM records since the late 1930s.  

Arguably the strongest proponent of the creation of the doctorate in applied music was 

Howard Hanson. Hanson was instrumental in ensuring the degree’s acceptance by the National 

Association of Schools of Music. 

A prolific educator and composer, Hanson publicly supported the idea of a practitioner’s 

degree for years before it was brought to a vote by the Commission on Graduate Studies and 

continued to defend the Association’s position regarding the degree for years following its 

approval. Amongst his peers, Hanson was well-respected and trusted, so much so that he acted as 

President of the National Association of Schools of Music for over eight years between the years 

1935 and 1944.20 He served on various NASM committees prior to the Graduate Commission, 

namely the Curricula Committee, and had a notable reputation as an educator. His most 

noteworthy position outside of those with the National Association of Schools of the Music was 

Director of the Eastman School of Music. Hanson’s reputation, vast knowledge, and passion for 

formalization of music education standards undoubtedly helped him gain support for a terminal 

practitioner’s degree. According to Neumeyer, Hanson believed “the professional doctorate was 

compared to the Doctor of Medicine degree and not the Doctor of Philosophy degree, the former 

being a degree for the practitioner and the latter for the scholar.”21 

                                                
20 Neumeyer, Carl Melvin. 1954. “A History of the National Association of Schools of 

Music.” D.Mus.Ed., United States -- Indiana: Indiana University, 115. 
21 Ibid, 181. 
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Hanson’s appointment as Chairman of the Graduate Commission in the 1930s allowed 

him the opportunity to influence and advocate for the creation of the practitioner’s degree. 

Formed upon Hanson’s suggestion, the Committee was charged with examining current schools 

offering graduate degrees in music, ultimately working towards the creation of nationally 

recognized standards for advanced music degrees. After working for years on the Curricula 

Committee regarding the standards and requirements for the Bachelor of Music degree, Hanson 

felt strongly that a special committee needed to be formed to objectively examine and address 

the unique problems associated with graduate study in music. The Association supported Hanson 

and the Graduate Committee, later named the Commission on Graduate Studies, was formally 

accepted.22 Hanson was the only member of the Graduate Commission that served since the 

committee’s formation in 1933, which afforded him a comprehensive understanding of all the 

topics and issues relating to graduate education in music. In essence, he was the leading authority 

among the committee members.  

In its initial conception, three areas for doctoral study in music were advised, including 

musicology, composition, and music theory.23 During the period between the initial mention of 

the Doctor of Philosophy degree in music in 1934 and 1950, a consensus developed among 

educators within the Association that the degree Doctor of Philosophy was less appropriate for 

the fields of composition, music education, and theory than it was for musicology.24 A study 

conducted by the Graduate Committee showed disproportionate numbers of PhDs in musicology 

were awarded when compared with the other PhDs offered. Of the 223 Doctor of Philosophy 

                                                
22 Neumeyer, Carl Melvin. 1954. “A History of the National Association of Schools of 

Music.” D.Mus.Ed., United States -- Indiana: Indiana University, 161-162. 
23 Ibid, 179. 
24 Ibid, 179. 
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degrees in music awarded between 1934 and 1951, 110 were awarded within the musicology 

field, 79 in composition, 17 in music education, 10 in psychology of music, 1 in sociology, and 1 

in acoustics.25  

Upon further investigation of the Doctor of Philosophy in Music, the Commission 

determined there was no appropriate degree track for musicians who wished to pursue graduate-

level studies in music performance; instead, students were forced to choose a secondary area of 

study, like musicology. Reports from the NASM Commission of Graduate Studies during this 

period indicate that students interested in obtaining terminal degrees in music performance 

instead chose to pursue musicology, which served as the primary contributing factor for the 

comparably high number of Doctor of Philosophy in Musicology degrees during this period.26  

In the years following the first recommendations by the Commission, numerous members 

of the Association voiced their support for the establishment of a doctorate for practitioners. 

Among such supporters were Otto Kinkeldey (Professor of Musicology at Cornell) and Hugo 

Leichtentritt (Harvard University), both members of the first Graduate Commission that 

surveyed the Doctor of Philosophy in Music degrees in the early 1940s, and Howard Hanson, 

who served as Director of the Commission at the time the Doctor of Music degree was formally 

accepted by NASM. Neumeyer summarizes Hanson’s ardent support for the need of a terminal 

practitioner’s degree in his 1954 dissertation, A History of the National Association of Schools of 

Music, saying,  

The application of the traditional doctoral requirements for the persons interested 

primarily in performance and in the creative fields was felt by some to be unrealistic. As 

stated by Hanson in the 1953 report of the Graduate Commission, the professional 

doctorate was compared to the Doctor of Medicine degree and not to the Doctor of 

                                                
25 Neumeyer, Carl Melvin. 1954. “A History of the National Association of Schools of 

Music.” D.Mus.Ed., United States -- Indiana: Indiana University, 179. 
26 Ibid, 179-181. 
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Philosophy degree, the former being a degree for the practitioner and the latter for the 

scholar.27  

Despite the support of the Graduate Commission for a terminal practitioner’s degree in 

music, there were still challenges to overcome. Chief among these challenges was the stigma 

attached to the term Doctor of Music. Since establishment of the National Association of Schools 

of Music, member institutions were not permitted to offer the Doctor of Music degree. It is 

particularly interesting to note that the Doctor of Music degree had long since been established in 

British universities. However, in American universities, the Doctor of Music was reserved as an 

honorary degree for outstanding achievement in music and did not carry the scholastic respect of 

the traditional Doctor of Philosophy degree.28 Consequently, the NASM developed explicit 

regulations that prohibited member universities from formally offering the Doctor of Music. 

When the Graduate Commission officially recommended the National Association of Schools of 

Music approve the creation of the performance doctorate, they also submitted a request that this 

previous restriction banning the Doctor of Music degree as a formally earned degree be 

rescinded.29  

The National Association for Schools of Music adopted the Commission’s 

recommendations and subsequent request in November 1951 and member institutions were 

encouraged to begin submitting programs for the professional doctorate to the Committee for 

approval. The Doctor of Music degree passed committee vote in November 1951 and the degree 

track was first adopted in 1951 under the title “Doctor of Music” at Florida State University and 

University of Southern California. By the end of 1952, four additional institutions received 

                                                
27 Neumeyer, Carl Melvin. 1954. “A History of the National Association of Schools of 

Music.” D.Mus.Ed., United States -- Indiana: Indiana University, 180-181. 
28 Ibid, 181. 
29 Ibid, 181-182. 
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approval to offer the degree, including Eastman School of Music, University of Michigan, 

Indiana University, and Northwestern University. Indiana and Northwestern followed the 

precedent set forth by Florida State University and University of Southern California offering 

their doctorate under the title Doctor of Music, while Eastman School of Music and University of 

Michigan adopted the title Doctor of Musical Arts. Because the Doctor of Music had 

traditionally been awarded as an honorary degree, the December 1954 Graduate Commission 

recommended those offering the so-called “Doctor of Music” degree rename the degree “Doctor 

of Musical Arts,” in an effort to further legitimize the degree and remove pre-existing stigmas.30 

After the NASM recommendation, University of Southern California began offering their degree 

under the title, Doctor of Musical Arts, while Northwestern, Indiana, and Florida State retained 

the original title, Doctor of Music.31 Today, Florida State University and Indiana University are 

the only two institutions continuing to offer the degree under its original title, Doctor of Music.   

Controversy Surrounding the Degree 
 

From the moment the idea of a terminal degree for performers was proposed by music 

educators, the validity and content of such a degree program has been long debated. Central to 

this debate is the traditional understanding of the objective of graduate studies in the arts and 

humanities. Why do advanced degrees in music exist? What purpose do they serve? Are such 

degrees designed to produce applied teachers? Are graduate music programs simply glorified 

trade schools for musicians? Do they exist to serve as a professional credential to obtain respect 

                                                
30 Neumeyer, Carl Melvin. 1954. “A History of the National Association of Schools of 

Music.” D.Mus.Ed., United States -- Indiana: Indiana University, 184. 
31 Mann-Polk, Sharon. 1984. “The DM/DMA. Degree in Piano Accompanying and 

Ensemble Performance (Doctoral, DM, DMA).” United States -- Illinois: Northwestern 

University, 50. 
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and entry into the field? What is the ideal balance between the specialized applied study and the 

other scholarly components that would create a comprehensive music education? Today, these 

questions and others remain a relevant discussion among educators. 

Advocates of the Doctor of Music degree believed a terminal degree for the artist-teacher 

was long overdue, arguing that those who earn the Doctor of Music degree are “comprehensively 

trained musicians able to synthesize the theoretical, historical, and aesthetic elements in a 

musical work.”32 

Opponents of the degree had several concerns regarding the consequences of offering a 

terminal degree in the applied arts. Chief among these concerns was the idea that offering the 

“practitioner’s degree” would devalue the worth of other advanced degrees. Those not in support 

of a terminal degree for performers argue that a clear dichotomy exists between applied study 

and the theoretical study traditionally pursued by those in PhD programs, that musical 

performance itself is not a scholarly pursuit since its focus relies on the subjective beauty of a 

musical performance. Finally, there was a strong stigma attached to the title “Doctor of Music” 

since the degree was traditionally awarded as an honorary degree. This precedent seriously 

weakened the degree’s credibility in academic circles, which ultimately led the Association to 

recommend the degree be offered under the title “Doctor of Musical Arts.”  

Perhaps one of the most outspoken dissenting voices was Paul Henry Lang, prominent 

musicologist and editor of The Musical Quarterly during the 1940s and 1950s. While the 

National Association of Schools of Music was still in the discussion stage, Lang published 

several editorials in the journal defending his position that universities were not the appropriate 

                                                
32 Mann-Polk, Sharon. 1984. “The DM/DMA. Degree in Piano Accompanying and 

Ensemble Performance (Doctoral, DM, DMA).” United States -- Illinois: Northwestern 

University. p. 56. 
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place for the professional training of performers. In one such article published in January 1950, 

Lang wrote,  

The practical musician may give a good performance of a piece of music and thereby 

give his hearers an artistic experience, but this is an entirely different mode of 

communication, and as a rule when the last chord evaporates his mission ends. This 

experience is certainly vital, but this is not what (liberally taught) college programs call 

for. The college wants to plow up the human mind, as yet young and fallow. To dismiss 

this aim by saying that music does not belong among the humanities and should be taught 

either professionally only or in easy doses of ‘baby talk’ by the practitioners of arts, is a 

comfortable, simple, but wholly unperceptive formula. It dispenses with an obligation on 

the part of its proponents to think, and encourages that intellectual turgidity that is 

endemic among artists.33 

 

Lang’s public disdain for doctoral programs for performers would continue even after the 

NASM approved the degree program. When an announcement was published in The New York 

Times by critic Howard Taubman in October 1953 that the Eastman School of Music would 

begin offering the Doctor of Musical Arts degree, Lang immediately responded, sparking a 

public debate between Lang and Hanson that lasted nearly a month. Lang’s distaste for the 

Doctor of Music degree is apparent in his response:  

Now we are to have doctors of playing and singing. I can very well see what this will 

mean: an earnest violinist who spends all his time on improving his art and consequently 

won’t have the time to seek a ‘doctorate,’ will be left behind by some ersatz fiddler who, 

by obtaining a questionable degree, will be acceptable to some august college in 

preference to the more accomplished artist. When the conservatories feel the pinch of 

competition thus created for their graduates, they too will establish a degree factory and 

turn out doctors of piccolo playing and duo pianism.34 

 

Howard Hanson earnestly defended the Doctor of Musical Arts degree, saying  

                                                
33 Lang, Paul Henry. 1950. “Editorial.” The Musical Quarterly 36 (1): 88–91. quoted in 

Mann Polk, Sharon. 1984. “The DM/DMA. Degree in Piano Accompanying and Ensemble 

Performance (Doctoral, DM, DMA).” United States -- Illinois: Northwestern University, 52. 
34 Lang, Paul Henry. 1953. “Letter to the Music Editor.” The New York Times, 

November 1, 1953, sec. Music Section. quoted in Mann-Polk, Sharon. 1984. “The DM/DMA. 

Degree in Piano Accompanying and Ensemble Performance (Doctoral, DM, DMA).” United 

States -- Illinois: Northwestern University, 53. 
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…there are a large number of professional doctorates which have no relationship to the 

degree in philosophy…Professor Lang seems obsessed with the idea that the professional 

degree is a substitute for the philosophy degree, an assumption which is as gratuitous as it 

is unfounded. There is also the obsession that the professional degree must have ‘lower’ 

standards than the Ph.D. degree. Finally, Dr. Lang attempts to clinch the argument by 

asking why the practical musician needs a degree. This is a very good question. May I in 

turn ask why a professor needs a degree in musicology? Can he not prove his scholarship 

without the academic stamp of approval? If he cannot – and apparently he cannot – he 

has answered his own question.35  

 

Lang would respond to Hanson one last time before the debate among them settled. On 

November 22, 1953 Lang wrote,  

…Dr. Hanson and I have really no quarrel about the school of music as long as it remains 

a true professional school, but the school of music does encroach on the liberal arts 

school. This encroachment may be tragi-comic in the graduate school, but it is fatal in the 

college…there is no reason why musician and scholar cannot live in perfect entente 
cordiale; all that is needed is intelligent casting for their respective roles. If this is done 

we shall have better scholars, critics, writers, and teachers, and the musician will be 

respected for his talents, not for his professional degree.36 

 

In 1981, thirty years after NASM conferred the Doctor of Music degree and the public 

Lang-Hanson debate, the purpose and necessity of the degree was still a topic of much debate. 

The Music Educators Journal published an article written by then Dean of the School of Music 

at Ithaca College, Joel R. Stegall, entitled “The Nonsense of a Doctorate for Artist-Teachers.” 

Stegall argues,  

…the doctoral degree is irrelevant in evaluating the artist-teacher. It is not that the studio 

teacher doesn’t like the doctorate, is not smart enough, or disdains or holds in awe those 

who have the degree. Instead, it is that the degree has no important meaning for the 
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generation, preservation, and transmission of knowledge of music making – the heart of 

music’s aesthetic experience.37  

 

Stegall firmly believed that the value of artist-teachers should not center around their level of 

education, but instead on the aesthetic of their performance; the performer’s primary concern 

should be the art of performance, not the understanding of why or how the piece of music came 

to be.  

It should be noted that Stegall does not hold a general disdain for the music doctorate. 

Instead, he believes the doctorate should be reserved for the more scholastic studies of music, 

including musicology, music theory, and music education. For Stegall, these areas are the 

“support studies for the aesthetic experience” and rely heavily on logical, verbal, and written 

presentations in both educational and professional activities.38 It is clear that for Stegall and other 

opponents of the terminal performance degree, a clear dichotomy exists between the 

philosophical study of an art form and the practical application to the performance of the art 

form. 

In a rebuttal to Stegall’s article, then Director of the Eastman School of Music, Robert 

Freeman, ardently voiced his support for the necessity and legitimacy of the Doctor of Musical 

Arts degree. Freeman believed, 

…the capacities to think clearly and to express oneself persuasively orally and in writing 

are as important for a musician as are the capacities to hear and to listen…it is not easy to 

foretell what an eighteen-year old musician’s best long-term potential may be, and that if 

music in America is to survive, it is vital that we develop musicians who understand the 

importance of broadening music’s influence in American society.39 

 

                                                
37 Stegall, Joel R. 1981. “The Nonsense of a Doctorate for Artist-Teachers.” Music 

Educators Journal 67 (7): 71. 
38 Ibid, 71. 
39 Freeman, Robert. 1981. “Rebuttal: The No-Nonsense DMA Degree.” Music Educators 

Journal 68 (2): 54. 
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The broadening to which Freeman refers includes the idea that music education must be 

comprehensive.  

Freeman also correctly points out that longtime advocates of the terminal degree in 

performance understood that “more comprehensively trained musicians would be needed than 

those equipped only as artist teachers of the heckelphone or as educators of scholars primarily 

capable of dealing with the interpretation of the dozen musical fragments surviving from 

classical antiquity.”40 Even more so, those who supported the creation of the Doctor of Musical 

Arts degree appreciated the “wholeness of music and the importance that those who call 

themselves musicians and teachers recognize, appreciate, and make use of the contributions of 

other musical specialists in music’s ever-changing array of subdisciplines.”41  

Debate among academics regarding the validity of the Doctor of Musical Arts degree has 

since settled, most now agreeing that performers should enjoy the level of scholastic recognition 

afforded to musicologist and theorists. Higher education administrators believe it is essential for 

those earning professional degrees also to study music theory, history, and literature as to inform 

their musical interpretations. Despite the acceptance that the education of artist-teachers must be 

comprehensive, there are still areas in which the degree has not equipped graduates to succeed. If 

universities truly seek to offer a comprehensive, terminal degree for performers, the degree must 

continue to evolve with the ever-changing demands of the industry.   

  

  

                                                
40 Freeman, Robert. 1981. “Rebuttal: The No-Nonsense DMA Degree.” Music Educators 

Journal 68 (2): 54 
41 Ibid, 54.  
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CHAPTER 3 
 

DEGREE REQUIREMENTS AND SAMPLING OF CURRENT 
COURSEWORK 

 
 

As to be expected in any graduate program, course requirements in the music field are 

much less prescribed than those of the undergraduate degree. A brief investigation of three of the 

largest NASM accredited institutions offering the Doctor of Music or Doctor of Musical Arts 

degrees demonstrates a sampling of the current course requirements to obtain the applied 

doctorate. 

National Association of Schools of Music Requirements 
 

In the 2018-2019 National Association of Schools of Music Handbook, the Association 

outlines the purpose of doctoral degrees, saying, 

Doctoral degrees in music are intended for those planning to engage and participate at the 

most advanced academic and professional levels of musical endeavor. Students admitted 

to doctoral study are expected to achieve competencies that enable them to function 

consistent with their specializations as musicians, as scholars, and as teachers who can 

communicate effectively both orally and in written form.  

 

The artist diploma may be more appropriate than the doctoral degree for the student 

seeking total concentration in performance or composition at the post-master’s level.42 

 

The Association also specifies the basic principles of “practice-based” degrees, like the Doctor of 

Musical Arts or Doctor of Music degrees, saying, 

At the doctoral level, the basic orientation is the highest level of professional practice 

emphasizing the creation or performance of musical works and the application and 

transmission of knowledge about musical works, or pedagogy, or the practice of music 

education. Creation, performance, and teaching are highly disciplined efforts; inquiry and 

investigation, and often research and scholarship, are components of performance 

practice.  
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The program typically culminates in the awarding of the degree, Doctor of Musical Arts 

or Doctor of Music. However, it is recognized that some institutions offer practice-

oriented degrees with other titles.43 

 

When addressing the specialization of applied music at the doctoral level, NASM summarizes 

the profile for the degree with the following statement:  

The doctoral degree program in performance emphasizes presentation in a specific 

performing medium. Performance competence is at the highest professional level with 

historical and theoretical knowledge supportive of the development of individualized 

interpretations. Competencies also include a broad knowledge of repertory and literature. 

Additional studies in pedagogy are recommended.44 

 

It is interesting to note that the official summary of the degree profile published by the National 

Association of Schools of Music has remained unchanged since Mann-Polk’s dissertation quoted 

the degree profile in 1981.45  

 The National Association of Schools of Music also outlines the residency requirements, 

as well as expectations of previous degrees. The Association says the following regarding the 

requirements:  

Doctoral programs require the equivalent of at least three years of full-time graduate 

work beyond the baccalaureate. The Master of Music, Master of Arts, or a Master of 

Science degree may comprise part of this study; however, completion of a master’s 

degree program or the awarding of a master’s degree need not be a prerequisite for 

admission to doctoral study.  

 

Programs leading to the doctorate utilize similar frameworks; the specifics of each 

framework and the policies and procedures associated with it are determined by each 

institution.46 
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The Association also outlines the following “Qualifying Prerequisites” as they pertain to 

qualifying for and earning the Doctor of Music or Doctor of Musical Arts degrees.  

1) Regardless of the area of specialization:  

a. Intellectual awareness and curiosity sufficient to predict continued growth and 

contribution to the discipline.  

b. Significant advanced, professional-level accomplishment in composition, 

conducting, performance, scholarship, or teaching.  

c. A knowledge of and ability to use general biographical resources in music.  

d. Research skills sufficient to enable the pursuit and acquisition of knowledge and 

spur ongoing intellectual curiosity.  

e. Writing and speaking skills sufficient to communicate clearly and effectively to 

musicians and scholars, and to members of wider communities.  

f. Institutions may add other prerequisites in areas such as, but not limited to, 

administration, management, and policy.  

2) As appropriate to the area of specialization:  

a. A knowledge of and ability to apply the techniques of music theory sufficient to 

perform advanced analysis. 

b. A knowledge and understanding of representative literature, historical periods and 

their significance, and musics of various cultures. 

c. An understanding of and ability to guide music teaching and learning.47 

 

In addition to prescribed coursework, most institutions require preliminary or comprehensive 

qualifying (written and/or oral) examinations in music history, theory, and the literature of the 

student’s primary applied instrument. 

 Though the specifics are not prescribed by the aforementioned National Association of 

Schools of Music requirements, institutions offering the Doctor of Music degree also require 

students to enroll in one or more pedagogy courses. Requirements regarding the number of credit 

hours in pedagogical studies vary dramatically at each institution, as does the content of the 

required courses.  

 Although not mandated by the National Association of Schools of Music, most 

universities offering the Doctor of Musical Arts degree also stipulate some sort of scholarly 

                                                
47 National Association of Schools of Music. 2019. “National Association of Schools of 

Music Handbook 2018-2019.” Reston, VA: National Association of Schools of Music, 136. 



27 

writing as a component to earning the degree. Each institution exercises a considerable amount 

of individual choice regarding the specific requirements of this component. In an effort to 

modernize the degree, many institutions offer students the option to present lecture recitals that 

supplement a shorter written document. It is worth noting, however, that the writing component 

of the degree is still heavily debated among music administrators; those who do not believe a 

writing component should be included cite that when interviewing for collegiate teaching 

positions, hiring decisions are largely based on how well one plays the instrument. A survey of 

the three largest, public universities that offer the Doctor of Music or Doctor of Musical Arts 

degrees and are accredited by the National Association of Schools of Music follows and outlines 

degree requirements at each institution. 

A Survey of Required DM/DMA Coursework at Three Institutions 

 Currently, the Doctor of Music or Doctor of Musical Arts degree is offered by fifty-two 

NASM accredited schools and departments in American universities. For the purpose of this 

treatise, the three largest public music units were selected for survey. Units that functioned under 

the conservatory model were excluded from consideration since such programs typically place a 

heavy emphasis on the applied study over scholastic activity of students. For the purpose of this 

study, the conservatory model refers to institutions that focus heavily on practical performance 

training and experience and reduce the study of traditional “general education” or core 

curriculum. 

The three programs chosen for survey include: Florida State University, University of 

North Texas, and Indiana University. The College of Music at Florida State University, the 

College of Music at the University of North Texas, and Jacobs School of Music at Indiana 

University each have a current student enrollment of more than 1,000 music students, although 
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the number of currently enrolled graduate students is significantly smaller. Each of the selected 

programs are well-established, nationally known and respected, and serve as leaders in the 

education of the next generation of performers. Additionally, each of the aforementioned 

universities has a long history of offering the Doctor of Music degree, particularly Florida State 

University and Indiana University, who were among the first to offer the degree after its approval 

by the National Association of Schools of Music.  

 Aside from the previously mentioned standards placed on institutions by the National 

Association of Schools of Music, it is difficult to generalize about all three programs. Each offers 

enrolled students a unique experience and facilities, faculties, and coursework vary widely. Even 

the title of the degree differs among the institutions; Florida State University awards their degree 

as Doctor of Music in Performance, University of North Texas offers the degree under the title 

Doctor of Musical Arts in Performance, and Indiana University offers a Doctor of Music in 

Music Literature and Performance. The DM and DMA degrees in Woodwind Performance are 

the focus of this research. 

The information gathered regarding each program and its subsequent requirements was 

collected via published information on the unit’s website. The information presented in no way 

assumes to offer a complete representation of each institution’s programs. It is necessary to note 

that each individual student at these institutions has the ability to further customize the degree 

and the coursework to fit his or her specific needs and career goals – the unlimited number of 

potential customizations are not specifically addressed within this treatise. 

Florida State University 

 Florida State University requires all students pursuing the Doctor of Music degree to 

complete 94 credit hours beyond the bachelor’s degree; at least 64 of the 94 required credit hours 
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must be earned at FSU. The College of Music also stipulates that of the 64 hours earned at 

Florida State, 24 credit hours must be earned from recital and treatise hours while the remaining 

40 credits are to be earned through coursework. Incoming students are required to take a music 

theory proficiency exam and must earn a passing score before enrolling in any graduate-level 

music theory coursework or graduating. Of the 40 credit hours earned from coursework, students 

must take the following: 8-24 credit hours of applied lessons; 6 credit hours of music literature 

and pedagogy in the chosen area of study; 6 credit hours of coursework all in either music theory 

or music history; and 2 credits of music bibliography. The 24 credit hours earned from recital 

and treatise break down as follows: two solo recitals at 1-4 credit hours each, one chamber recital 

for between 1-4 credit hours; one or two lecture recitals for between 1-4 credit hours; and a 

minimum of 4 credit hours for the treatise. Doctor of Music in Performance students are also 

required to take preliminary examinations during or after the last semester of coursework, which 

include both written and oral components. 

 The College of Music at Florida State University also requires all Doctor of Music 

students to complete a treatise and offers two different paths of completion. Students may either 

1) Author an “extensive research document” of at least 12,000 words, or 2) Perform an 

additional lecture recital, in additional to the one lecture recital required of all DM students, 

containing a minimum of 2,500 words and author a research document of at least 6,000 words 

based on the lecture recitals. For both options, students may be required to submit a prospectus to 

their graduate committee for approval and complete an oral defense of their treatise. 

University of North Texas 

 At the University of North Texas, students pursuing the Doctor of Musical Arts degree 

are required to earn 60 credit hours post-master’s degree. Before coursework begins, students 
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must complete entrance examinations in music theory and history. If a student does not earn 

passing scores on the entrance exams, necessary remedial coursework in those areas must be 

completed before the student enrolls in music theory or history courses that will apply towards 

the DMA. Additionally, incoming students must also earn a qualifying score on the written 

component of the GRE or pass the Graduate Writing Exam administered by the College of 

Music. Of the 60 required credit hours, 34 credits must be earned in the major field and include 

the following: 16 credits of applied lessons; 3 credits of literature of the student’s applied area; 3 

credit hours chosen from literature, music entrepreneurship, instrumental pedagogy and 

repertoire, or music and medicine; 6 credits of music history; and 6 credits of music theory. The 

University of North Texas College of Music expects that all doctoral students have taken a 

graduate level research course in their master’s degree – if this is not the case, the student must 

enroll in a remedial course. In addition to the 34 credit hours taken in the major area, students are 

required to choose a “Related Field” and earn 12 credit hours within that area. Students pursuing 

the Doctor of Musical Arts degree in Woodwind Performance must also enroll in 12 credit hours 

of “dissertation” recitals. Students must perform a minimum of two solo recitals and have the 

option to prepare a third solo recital or a chamber recital. Performance majors must also give a 

lecture recital. The remaining 2 credit hours of the required 60 to be earned at UNT, students are 

able to select 2 credit hours to allocate at their discretion. In addition to the required coursework, 

students must also complete qualifying examinations in both the major and related fields. The 

qualifying exams include written and oral components and can be taken after the student has 

completed 30 hours of coursework beyond the master’s degree and presented two degree recitals.  

 At UNT, the “DMA Document” encompasses the written portion of the DMA 

dissertation, and is required of all students pursuing the degree. Students have three options for 



31 

the written component of the DMA dissertation: 1) three recitals, each taken for 3 credit hours 

and one lecture recital with performance and critical essay of a minimum of 6,250 words; 2) 

three recitals, each taken for 3 credit hours and one lecture with critical essay of a minimum of 

10,000 words; or 3) 3 recitals, each taken for 3 credit hours and one thesis containing a minimum 

of 25,000 words.  

Indiana University 

 Students pursuing the Doctor of Music in Music Literature and Performance at Indiana 

University must take a minimum of 60 credit hours, including 36 within the major field, 12 in the 

minor field, and 12 credits inside or outside of the major field. Before coursework begins, 

students must complete entrance examinations in music theory, music history, styles, and 

keyboard. Necessary remedial coursework in those areas must be completed before the student 

enrolls in music theory or history courses that will apply towards the DM. Of the 60 required 

credit hours, 36 must be earned in the major area and include the following: 15 credit hours of 

applied lessons; 6 credits of literature in the chosen area; 9 credit hours of ‘other’ courses (to be 

chosen from pedagogy, college music teaching, orchestral repertoire, or chamber music 

coaching); 3 credit hours of recitals, including two solo recitals and one chamber recital; and 3 

credit hours of final project. DM students at Indiana University are also required to select a 

“Minor Field” of either music education, music theory, or music history and literature, and 

complete 12 credit hours of coursework within that field. A music bibliography course is also 

required of all students pursuing a Doctor of Music in Woodwind Performance. The remaining 

12 credits of the degree are deemed ‘elective’ and students may choose an area inside or outside 

of the Jacobs School of Music in which to apply these credits. In addition to coursework, 
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students must also complete written and oral qualifying examinations in both major and minor 

fields after the last semester of coursework in order to be formally admitted to candidacy.  

 Indiana University also requires students pursuing the Doctor of Music degree in 

Woodwind Performance to complete a “DM Final Project.” According to the Jacobs School of 

Music website, the final project document should be “substantial” and “build on the work a 

student has done in the major field and be relevant to that field’s repertory, pedagogy, history, or 

practice.” For performance majors, the written component of the DM Final Project includes a 

document consisting of 50-80 pages from which a script for the public lecture recital is to be 

drawn. 

Pedagogy 

As previously mentioned in the discussion of the National Association of Schools of 

Music’s current curriculum requirements for the Doctor of Music, there is not a standard that 

mandates the study of pedagogy for degree candidates. As a result, the way accredited 

institutions choose to implement pedagogy into their curriculum varies. As it stands now, most 

universities do require a minimum of one course in the study of pedagogy. Institutions who offer 

a Doctor of Musical Arts in Performance and Pedagogy, or some variant thereof, place greater 

emphasis on the study of pedagogy often requiring students take two courses in pedagogy.  

Of the three institutions included in this study, Indiana University does offer their 

performance doctorate under the title “Doctor of Musical Arts in Performance and Pedagogy.” 

At Indiana University, students are required to take 9 credit hours in “Other Courses.” Included 

in the “Other Courses” section, students must enroll in the following courses: Instrumental 

Pedagogy (2 credits), College Music Teaching (3 credits), Orchestral Repertoire (1 credit hour, 2 

semesters required), and Coaching Chamber Music (1 credit hour, 2 semesters required).  



33 

By contrast, University of North Texas and Florida State University do not offer their 

degree with the inclusion of “pedagogy” in the title and as a result the curriculum does not 

emphasize the study of pedagogy. At the University of North Texas, pedagogy coursework is 

included with the Major Area credit hours. 3 of the required 34 credit hours in the Major Area 

are to be selected from courses including: Literature (3 credits), Music Entrepreneurship (3 

credits), Instrumental Pedagogy and Repertoire (3 credits), Introduction to Music and Medicine 

(3 credits). At Florida State university, students are required to take one course (3 credits) in the 

pedagogy of their chosen area; pedagogy accounts for 3 of the required 54 credit hours in the 

Major Area. 

Specialized Programs & Secondary Areas 

 Within the last several decades, a number of institutions have begun offering or requiring 

doctoral students to select a secondary area of interest that compliments their chosen degree 

program. Such programs offer students the opportunity to further develop academic and research 

skills, ultimately influencing musical interpretation and performance. Aside from the benefits to 

the performance area, secondary study areas diversify and broaden the student’s knowledge base, 

potentially increasing marketability within the field. 

Florida State University 

 At Florida State University, students pursuing the Doctor of Music degree have the 

option to select from the following “Specialized Study” areas: Arts Administration, College 

Teaching, Early Music, Jazz Studies, Music Education and Leadership, Music of the Americas, 

Organ Performance, Piano Pedagogy, Sacred Music, Special Music Education, and Theory 
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Pedagogy.48 The requirements for each Specialized Study area vary dramatically, but typically 

students must earn between 9-18 credit hours in their chosen area. Of the offered specialized 

study areas, the Arts Administration, College Teaching, and Music Education and Leadership are 

of particular interest to this study. 

Students who choose to pursue Specialized Study in Arts Administration enjoy a great 

deal of flexibility regarding the selection of coursework. Students are required to earn 15 credit 

hours in Arts Administration coursework and must take Introduction to Arts Administration (3 

credits) and an internship (3 credits). The remaining 9 credit hours are flexible, allowing students 

to enroll in courses they feel will best serve them throughout their career. Courses available to 

students include: Audience Development and Arts Marketing, Fiscal Resource Management in 

Arts Organizations, Fundraising in the Arts, Arts and Community Engagement, Grant Writing 

and Development, Grad Survey of Music Technology, Legal and Business Issues in the Arts, 

Leading the Arts Organization, and Survey of Musical Arts Management.49 Students may take 

courses outside those listed with faculty approval.  

The College Teaching Specialized Study at Florida State University is more prescribed 

than the other Specialized Study areas and requires 9 credit hours of coursework. Students who 

elect to pursue this secondary area must enroll in a 3 credit hour Supervised Teaching course and 

choose one of the following courses: College Teaching: Music in Higher Education, Pedagogy of 

                                                
48 “Specialized Studies”, Florida State University College of Music, accessed March 3, 

2019, https://music.fsu.edu/programs/specialized-studies. 
49 “Arts Administration”, Specialized Programs, Florida State University College of 

Music, accessed March 3, 2019, 

https://music.fsu.edu/sites/g/files/upcbnu406/files/Specialized%20Studies/ArtsAdmin.pdf. 
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Music Literature and Appreciation, and Pedagogy of Music Theory.50 The remaining 3 credit 

hours are to be selected from Pedagogy of Winds and Percussion (already a requirement of the 

DM), Techniques for Coaching Chamber Music, and Vocal Pedagogy Seminars.51 For students 

wishing to emphasize the pedagogical component of their degree, the College Teaching 

Specialized Study area allows them to do so.  

The Specialized Study in Music Education and Leadership requires extensive coursework 

in the subject area. Students who choose to pursue this secondary area must take 18 credit hours 

of additional coursework, including: Behavior Modification in Music (3 credits), College Music 

Administration (3 credits), Music in the Community College (3 credits), College Teaching: 

Music in Higher Education (3 credits), and Development in Music Curriculum (3 credits).52 The 

remaining 3 credit hours are to be chosen from Arts Administration courses, including: 

Introduction to Arts Administration, Fundraising in the Arts, and Audience Development and 

Arts Marketing.53 This secondary area is designed to help prepare students for a career in higher 

education leadership and would prove incredibly useful for those interested in becoming applied 

faculty within academia. It is worthwhile to note that this secondary area requires coursework in 

Arts Administration, implying that knowledge of arts administration is of value to those hoping 

to function within higher education. 

University of North Texas 

                                                
50 “College Teaching”, Specialized Programs, Florida State University College of Music, 

accessed March 3, 2019, 

https://music.fsu.edu/sites/g/files/upcbnu406/files/Specialized%20Studies/CollegeTeaching.pdf. 
51 Ibid. 
52 “Music Education and Leadership”, Specialized Programs, Florida State University 

College of Music, accessed March 3, 2019, 

https://music.fsu.edu/sites/g/files/upcbnu406/files/Specialized%20Studies/Leadership.pdf. 
53 Ibid. 
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 Doctor of Musical Arts students at the University of North Texas are required to select a 

“Related Field” that consists of a minimum of 12 credit hours. Students may choose from the 

following options: Collaborative Piano, Composition, Conducting (Choral, Orchestral, or Wind), 

Computer Music, Contemporary Music, Early Music, Jazz Studies, Music and Medicine, Music 

Education, Music Entrepreneurship, Music Theory, Musicology, Opera, Piano Pedagogy, Sacred 

Music, and Vocal Pedagogy.54 If a student wishes to pursue a Related Field outside of those 

options, he or she must submit a proposal for review to the Graduate Performance Degree 

Committee for approval. Overall, the University of North Texas offers a wide variety of options 

from which students may choose. 

 Students who choose to pursue a Related Field in Music Entrepreneurship have a 

prescribed set of courses they must take, including the following courses: The Musical 

Entrepreneur (3 credits) and Practicum in Music Entrepreneurship/Performing Arts Management, 

(3 credits).55 In addition, students must also choose 6 credit hours from the following: Seminar in 

Music Entrepreneurship (3 credits), Seminar in Performing Arts Management in Music (3 

credits), or other course chosen in consultation with the area coordinator in music 

entrepreneurship.56 

 The Music Education Related Field allows for considerable flexibility and customization. 

Like all other Related Fields, students are required to earn 12 credit hours, but only 3 of those 

hours are assigned to specific courses, meaning each student has the ability to choose the 

                                                
54 “Related Field Requirements”, DMA Handbook 2018 – 2019, University of North 

Texas College of Music, accessed March 3, 2019, https://graduate.music.unt.edu/dma-handbook-

2016-17#2.%20General%20Degree%20Requirements.  
55 “Music Entrepreneurship”, Performance DMA Catalog, University of North Texas, 

accessed March 17, 2019, 

http://catalog.unt.edu/preview_program.php?catoid=19&poid=7325&returnto=2013. 
56 Ibid. 
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remaining 9 credit hours. All students must enroll in Applied Research in Music Education (3 

credits).57 The remaining 9 credits are to be chosen from 5000- or 6000-level Music Education 

coursework.58 

 Students who choose the Music and Medicine Related Field also enjoy some freedom in 

the selection of coursework. All students who choose the Music and Medicine Related Field 

must enroll in Introduction to Performing Arts Health (3 credits) and Advanced Seminar in 

Performing Arts Health (3 credits).59 The remaining 6 credit hours of the Related Field are 

chosen at the student’s discretion, in consultation with the Related Field advisor, from 5000- and 

6000-level courses outside the College of Music.60 

Indiana University 

 Like UNT, the Jacobs School of Music at Indiana University also requires Doctor of 

Music students to formally declare a “Minor Field” of at least 12 graduate level credit hours. 

Students may select minor areas in music history and literature, music theory, or music 

education. Unlike the University of North Texas, students are generally not permitted to select an 

area outside of these areas, unless they have already completed a master’s degree in either music 

history, theory, or education. Requirements for specific coursework in the Related Field are 

flexible, the only stipulation is that courses counting towards the Related Field must be taken at 

                                                
57 “Music Education”, Performance DMA Catalog, University of North Texas, accessed 

March 17, 2019, 

http://catalog.unt.edu/preview_program.php?catoid=19&poid=7325&returnto=2013. 
58 Ibid. 
59 “Music and Medicine”, Performance DMA Catalog, University of North Texas, 

accessed March 17, 2019, 

http://catalog.unt.edu/preview_program.php?catoid=19&poid=7325&returnto=2013. 
60 Ibid. 
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the graduate level. Students are able to choose any courses offered within their chosen Related 

Field to satisfy the 12 credit hours necessary. 

 Indiana University does allow students to choose a second Minor Field offered inside or 

outside of the Jacobs School of Music, but it is not required. Second Minor Fields within the 

Jacobs School of Music include: Brass Instruments, Choral Conducting, Composition, Early 

Music, Electronic Music, Guitar, Harp, Jazz Studies, Music Education, Organ, Percussion, Piano, 

Sacred Music, String Instruments, Voice, Wind Conducting, and Woodwind Instruments.61 

Options for a second Minor Field outside of the Jacobs School of Music include: Arts 

Administration, Astronomy, Comparative Literature, Computer Science, English, 

Ethnomusicology, History, Informatics, Languages, Mathematics, Psychology, Religious 

Studies, Speech and Hearing, and Theatre.62 

Summary 

 As mentioned previously, the real challenge of the doctorate degree is finding the 

appropriate balance between performance specialization and scholarship. Each of the three 

programs discussed has devised their own unique approach to achieving that balance. 

 The programs at the University of North Texas and Indiana University seem to parallel 

one another quite closely. Both programs require an extensive amount of coursework, not only in 

the major field, but also in the chosen secondary area. Recitals and applied lessons are weighted 

relatively low in terms of credit hours when compared to credit hour requirements in core 

                                                
61 “Minor Field Requirements”, Doctoral Program Minors, Indiana University, accessed 

Mach 3, 2019, https://music.indiana.edu/degrees/graduate-

diploma/doctoral/docMinors.shtml#Minor. 
62 “Doctoral Minors”, Jacobs Schools of Music Graduate Division, Indiana University, 

accessed March 3, 2019, https://bulletins.iu.edu/iub/music/2017-2018/graduate/doctoral-

minors/index.shtml.  
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curricula courses like pedagogy, literature, theory, and history. The two programs do differ in 

regard to the secondary area options. The University of North Texas offers many different 

related areas, while Indiana University offers just a few. Although students are able to customize 

the degree through the secondary area of study, these programs do not allow for any further 

customization because of the prescribed nature of the degree requirements. 

 The program at Florida State University does vary significantly from the other programs. 

The prescribed coursework seems to allow for more flexibility and focus on performance. Unlike 

the other universities, Florida State requires 24 credit hours of recital and treatise, which is a 

significant portion of the required 60 credit hours. Additionally, coursework from the music 

theory, music history, literature and pedagogy areas only constitute 14 credit hours of the 

required 60. The remaining credit hours are dedicated to applied lessons, ensembles, and 

electives. This flexibility in the degree allows each student to tailor the degree to meet their 

needs, ultimately enabling individuals to find their own balance of performance and scholarship.    
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CHAPTER 4 
 

ENROLLMENT TRENDS AND EVOLUTION OF THE FIELD 
 

 

Critical to understanding the current nature of the field is a brief examination of the 

enrollment trends within recent historical context. Examination of these trends helps to put the 

current condition of the field into perspective, especially concerning life post-graduation.  

Enrollment Trends: 1983-present 
 

It is worthwhile to note that the data that follows was obtained from the Higher Education 

Arts Data Service (HEADS) Data Summary Reports, which only contain information gathered 

from institutions with membership or working towards membership to the National Association 

of Schools of Music. While these universities represent a large portion of the doctoral student 

population, there are several large institutions that offer the Doctor of Music or Doctor of 

Musical Arts degree that are not NASM members. National figures including the entire 

population are available from the National Center for Educational Statistics but were not within 

the scope of this research.   

Figure 1 shows the number of Doctor of Music or Doctor of Musical Arts degrees 

awarded from institutions accredited by the National Association of Schools of Music from the 

1983-84 academic year to the 2017-2018 academic year. Figure 2 shows enrollments in Doctor 

of Music and Doctor of Musical Arts degree programs at institutions accredited by the National 

Association of Schools of Music from the 1983-84 academic year to present. Please note that the 

data from the 1987-1988 academic year is not included in the data; the information for this year 

is not available. In Figure 1 and Figure 2, Doctor of Music degrees specializing in areas outside 

of applied performance, including composition, conducting, opera, and sacred music, are not 
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included in the data. The data in Figures 1 and 2 includes Doctor of Music degrees in 

performance, including: accompanying, brass, guitar, harp, harpsichord, jazz, organ, percussion, 

piano, strings, voice, and woodwinds.  

Both Figure 1 and Figure 2 demonstrate a steady increase in awarded degrees and degree 

program enrollment. As Figure 1 indicates, the number of students who earn doctoral degrees in 

performance has increased by 238% (from 179 in 1983-84 to 605 in 2017-18) throughout the 34-

year period. As Figure 2 indicates, the number of students enrolled in performance doctoral 

degree programs has increased by 182% (from 1218 in 1983-84 to 3438 in 2017-18).  

Figures 3-5 show the number of degrees awarded at NASM accredited institutions 

between academic years 1983-84 and 2017-18 broken down according to area of specialization. 

Figure 3 illustrates doctoral degrees awarded in the keyboard areas (accompanying, organ, 

piano). Figure 4 illustrates doctoral degrees awarded in the string and voice areas. Figure 5 

illustrates doctoral degrees awarded in the wind, percussion, and jazz areas. Like Figure 1, 

Figures 3, 4, and 5 demonstrate a general trend of increase in the number of doctoral 

performance degrees awarded. It is worth noting that there are areas that have shown a decrease 

in the number of degrees awarded, including accompanying and organ, but the general trend of 

the graph indicates an overall increase.  

The data shown in Figures 3-5 is particularly alarming when the percentage increase in 

doctoral degrees in each area is considered. Throughout the period included in the data, each of 

the following areas experienced a dramatic increase in the number of doctoral degrees awarded: 

doctoral degrees in piano performance increased by 137% (from 60 degrees in 1983-84 to 142 

degrees in 2017-18); doctoral degrees in voice performance increased by 148% (from 33 degrees 

in 1983-84 to 82 degrees in 2017-18); doctoral degrees in brass performance increased by 196% 
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(from 23 degrees in 1983-84 to 68 degrees in 2017-18); doctoral degrees in woodwind 

performance increased by 579% (from 19 degrees in 1983-84 to 129 degrees in 2017-18); 

doctoral degrees in string performance increased by 1080% (from 10 degrees in 1983-84 to 118 

degrees in 2017-18). 
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Figure 1: DM/DMA Degrees in Performance Awarded, 1983-2018 
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Figure 2: DM/DMA in Performance Fall Semester Enrollment, 1983-2017 
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Figure 3: DM/DMA Degrees Awarded, Keyboard Area (1983/84 – 2017/18) 
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Figure 4: DM/DMA Degrees Awarded, String & Voice Areas (1983/84 – 2017/18)  

1 0 2 1 2 1 2 3 3
7

13

4 5 3 5 7 7 6
9

13
8

15
18

21

9

18 19 19

27

20

13 12 12
17

10

18

11
16 17

12

21

13

26
30

51

33

45

35
40

45

36
40 38

79

57 59

86

76 76 76

113

101

110

125

108

117

133

118

33

24

38

29 31

40 39 41

52

45

54

75

60
55

51

65

78

62

52
57

64

75

62

53

100 99

90

105

90
95

84

104

86
82

19
83

-8
4

19
84

-8
5

19
85

-8
6

19
86

-8
7

19
88

-8
9

19
89

-9
0

19
90

-9
1

19
91

-9
2

19
92

-9
3

19
93

-9
4

19
94

-9
5

19
95

-9
6

19
96

-9
7

19
97

-9
8

19
98

-9
9

19
99

-0
0

20
00

-0
1

20
01

-0
2

20
02

-0
3

20
03

-0
4

20
04

-0
5

20
05

-0
6

20
06

-0
7

20
07

-0
8

20
08

-0
9

20
09

-1
0

20
10

-1
1

20
11

-1
2

20
12

-1
3

20
13

-1
4

20
14

-1
5

20
15

-1
6

20
16

-1
7

20
17

-1
8

Guitar Strings Voice



47 

 

Figure 5: DM/DMA Degrees Awarded, Brass, Woodwind, Percussion, & Jazz Areas (1983/84 – 2017/18)  
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Implications of Enrollment Trends 

 As the Higher Education Arts Data Service Data Summary Reports demonstrate, 

enrollment in Doctor of Music and Doctor of Musical Arts programs has continuously increased 

over the last 30 years. As a result, more highly skilled, qualified, and developed performers 

graduate each year with the degree and enter the job market, likely looking for employment in 

higher education.  

 When considering the data presented above it is important to consider what makes a 

candidate ‘qualified.’ In the years following the National Association of Schools of Music’s 

decision to approve the Doctor of Music degree for formal offering, the definition of what made 

a professional qualified to teach in higher education shifted. Like those who opposed the degree 

feared, the Doctor of Music degree has become a requirement in order to obtain a position as 

applied faculty within academia. Many institutions have granted exceptions to this requirement 

for those with considerable professional experience in their chosen field, allowing those without 

the doctorate to hold collegiate positions. Such exceptions typically cite commensurate 

experience in place of the terminal degree. However, for new graduates or those who have not 

yet established themselves as professionals, the doctorate is almost always expected. The advent 

of the terminal degree for performers, coupled with increasing enrollment, has ultimately 

increased the prevalence of job postings requiring the doctorate.  

Available Positions in Higher Education 

A soon to be published article by Dr. Michael Thrasher, Associate Dean of Academic 

Affairs and Director of Graduate Studies in the College of Music at Florida State University, 

provides staggering statistics regarding the highly competitive nature of the search for 

employment in higher education. Dr. Thrasher cites job postings from The College Music 
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Vacancy List throughout the 2017-2018 academic year and compares those listings with the 

number of students who were awarded the doctorate in the previous year.63 Dr. Thrasher’s 

findings focus on the wind and percussion areas suggest that the number of open positions in 

higher education are far less numerous than the number of credentialed artists who graduate and 

enter the job market. In his research, Dr. Thrasher says, “an informal review of the 2017-2018 

edition of the College Music Society’s Music Vacancy List suggests that new doctorate degrees 

have been awarded at two, three, or even four times the rate of advertised collegiate positions.”64 

According to the HEADS Data Summary Reports, between July 1, 2016 and June 30, 2017 the 

following DM or DMA degrees were awarded: 68 in brass performance, 21 in percussion 

performance, and 129 in woodwind performance.65  

These findings demonstrate the highly competitive nature of the field, but this 

competition increases when graduates from former years who have not yet found employment 

and those who are already employed within higher education but are looking for a new position 

are added to the mix. The number of qualified applicants for any given position is certain to far 

exceed the need, likely meaning that numerous highly qualified applicants will not even be given 

consideration for the position or make it past the resume round.  

The extraordinary competition for jobs is not a recent problem; positions in higher 

education have always been limited and highly competitive. Although data demonstrating trends 

in available applied music faculty positions between 1983 and the present were not available to 

the author during the research of this treatise, such information would certainly provide further 

                                                
63 Thrasher, Michael. 2019. “Doctoral Graduation Rates in Wind and Percussion: 

Implications for Higher Education.” National Association of College Wind and Percussion 
Instructors Journal, no. 3 (May). 

64 Ibid. 
65 NASM 2017-2018 HEADS Data Survey, Data Summary Report  
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insight into the reality of the collegiate job market as it compares to the number of people who 

hold the Doctor of Music degree.   

When the current job market and available positions in higher education are considered, it 

becomes increasingly apparent that the highly skilled artists produced by doctoral programs will 

inevitably be forced to creatively find their place in the industry. Constantly increasing 

enrollment and graduation numbers mean musicians holding the doctorate will have to find some 

other way to earn a living. There are simply not enough available jobs within higher education 

for every student who earns the doctorate.  

A Comprehensive Degree 
 

When the idea of a doctorate degree for the performer was first proposed, the major 

premise surrounding the degree was the concept of a comprehensive degree program. At the 

time, the term ‘comprehensive’ centered around the ideology that performers must use the 

knowledge gained through study of musicology, music theory, and music literature to inform 

their performance choices. The argument stood that the performer is not merely concerned with 

the aesthetic of the art form but also the concepts that created the art itself. The use of these other 

bodies of knowledge to inform performance legitimized the degree in scholastic circles, a 

necessary task given the tremendous controversy that surrounded the establishment of the 

terminal practitioner’s degree in the first place.  

Today, the idea of a comprehensive graduate education for performers still stands and is 

generally widely accepted. Every institution accredited by the National Association of Schools of 

Music offering the Doctor of Music or Doctor of Musical Arts degree requires coursework in 

music history, theory, and literature. However, the concept of what defines comprehensive has 

generally not shifted.  
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What constitutes a comprehensive education for doctoral students today? Certainly, the 

demands placed on artist-teachers in higher education have changed since the 1950s when the 

degree was conferred by the National Association of Schools of Music. Outside of academia, the 

state of the arts has dramatically changed in the decades that followed NASM’s approval of the 

degree. Then, institutions were challenged with proving the validity and necessity of the degree. 

Those who taught in higher education were struggling to establish themselves as equals of their 

counterparts in more traditionally scholastic departments. Today, music units are generally well-

established within higher education. Like every industry, music educators and administrators 

must continually evaluate and assess the programs offered in relation to the ever-changing 

demands of the field.  
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CHAPTER 5 
 

CONCLUSION AND SUGGESTIONS FOR THE FUTURE 
 
 

 This investigation sought to examine the doctoral degree in performance with a particular 

focus on the curricula as it relates to current trends in the job market. This chapter outlines the 

conclusions of this project and offers proposals moving forward.   

Conclusions 

 Although the ideas presented in this research serve only as an introduction to the current 

challenges facing current DM/DMA students and recent graduates, several conclusions can be 

drawn.  

1) Data suggests that recent graduates of DM/DMA programs are not primarily applying 

their degrees within the university setting. Institutions of higher education do not 

have the capacity to house all those who have earned the degree, therefore, degree 

holders must apply their skills outside of the academic world.   

2) Institutions offering the Doctor of Music or Doctor of Musical Arts degree must find 

ways to develop other, supplemental skills and specialties in their students. Doing so 

not only diversifies their education and contributes to the scholarly requirement of a 

terminal degree, but also sets graduates apart from other applicants in the job market.  

3) There is no consistent national standard regarding the balance of specialized 

professional training and a comprehensive education.  

4) The idea of a comprehensive degree still stands today, but the definition of what 

constitutes a comprehensive degree must shift to reflect the demands of the industry. 

If doctoral degrees are to truly symbolize the completion of professional preparation, 
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they must include all areas of professional preparation; not just those concerning 

performance.   

5) It is possible for Doctor of Music in performance programs to emphasize both 

scholarship and performance, contributing to the student’s scholastic and musical 

growth, however, the degree as it exists can no longer boast being “comprehensive” 

in today’s market.  

6) Data suggests that historically it has been a challenge to predict where the field is 

heading and how musicians will fit into the ever-changing field. Higher education 

administrators and faculty members must take cues from pioneering and 

entrepreneurial students and continue to evaluate course offerings and degree 

requirements in order to continue providing a comprehensive education to students.  

Proposal: Implementation of a Comprehensive Degree 

  While the traditional path for those earning doctoral degrees in performance has been to 

pursue a career in higher education, this is becoming less likely as universities continue to 

produce more highly skilled performers every year. As the number of degree holders entering the 

workforce continues to increase, degree-holders are left to find alternate paths for building a 

successful career in music. Whether or not a Doctor of Music or Doctor of Musical Arts graduate 

finds employment as a professor of applied music in the higher education setting or finds 

employment outside higher education, additional skills are needed to successfully navigate a 

lifelong career in music. Universities cannot be expected to accurately predict where their 

students will find employment after graduation, but they can better prepare those pursuing the 

degree for the reality they will face by providing opportunities to develop the practical skills 

necessary to forge a career in the arts.   



 54 

 Musicians have always been entrepreneurs, creating meaningful and sustainable careers 

in the arts through various types of work. This reality still holds true today – very rarely do 

musicians earn their income from one source. A not yet published lecture presented by doctoral 

candidate Jen Guzman at the University of North Texas proposes a new career model for 

performers called the “portfolio career”, which is defined as combining several part-time jobs to 

create full-time work.66 Musicians have been creating “portfolio careers” for years, but scholars 

are just now beginning to define and quantify the term. The premise of Guzman’s research relies 

on the fact that musicians can find employment outside of performing that inspires music-related 

work. Institutions preparing professional-level musicians for work in the field must facilitate the 

exploration and development of skills in secondary areas to create a truly comprehensive 

education for the modern performer. Doing so allows students to identify potential areas of 

fulfilling employment outside of performance that provide financial security and long-term 

sustainability, while also inspiring creativity as a musician. 

 The idea of the artist-something is not new. When the Doctor of Music degree was first 

proposed, the term “artist-teacher” was in vogue. In the decades following the creation and 

subsequent development of the doctoral degree for performers, that term has remained constant. 

Because of the very nature of the arts industry and economy, as well as the global nature of the 

world today, perhaps an addition to the term “artist-teacher” is overdue. For those who do not 

hold positions within academia, the term artist-entrepreneur may better fit the reality of modern 

musical life. A truly comprehensive education should facilitate and encourage the development 

of the artist-teacher and the artist-entrepreneur.  

                                                
66 Jen Guzman, Facebook message to author, March 4, 2019. 
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Regardless of the path a student chooses to pursue after earning the degree, exploration in 

areas of entrepreneurship and administration through graduate coursework will prove 

advantageous. The suggestions that follow are meant to benefit both students who are hired in 

higher education and those who create their own careers in music outside of academia.  

Music Entrepreneurship 

In the most basic sense, an entrepreneur is a self-starter, someone who does not wait for 

things to happen but makes things happen. Entrepreneurs use available resources to create 

something of value. This is an essential trait for anyone who pursues a career in the music field. 

Music entrepreneurship teaches people to create and identify opportunities and provides them 

with the tools necessary to creatively build something of lasting value. Music entrepreneurship 

fuses together the worlds of music and business. Musicians who develop an entrepreneurial 

mindset are able to envision and create careers for themselves that are more profitable and 

sustainable than those who simply develop their skills as a musician.  

An introductory course in Music Entrepreneurship would allow students the opportunity 

to explore the skills outside of music that they already have and further develop them to cultivate 

a career uniquely their own. For musicians with the doctorate in performance, these skills are 

particularly vital. The artist-entrepreneur must work diligently to create opportunities in the field. 

Some options for performers outside of academia and ensemble careers include freelance private 

teaching, freelance performances (weddings, birthday parties, corporate events, etc.), instrument 

sales and/or repair, contract work with local music schools or summer camps and festivals for 

students, and countless others. There are plenty of career options for musicians out there, but 

they must have the mindset to identify and cultivate each idea as it presents itself. 
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Entrepreneurial skills are useful for those who gain employment within the university 

setting as well. Applied professors well-versed in entrepreneurship will be better able to mentor 

their students, assisting in the identification of potential opportunities within the field and help 

devise plans to make the vision come to life. Additionally, many recent college graduates will 

not earn tenure-track positions immediately, instead they will likely serve in adjunct or visiting 

roles or will be a part of a small music unit within a liberal arts college or community college. 

Applied faculty in these situations will need to find other areas of income to support themselves 

and the entrepreneurial skills will ultimately assist them in doing so.  

Arts Administration 
 
Given the tumultuous state of the arts in American politics it is essential that all involved 

in the field are able to act as advocates for music and arts. In order to do so, they must have a 

basic understanding of the history of the arts in American culture and policy – in order to 

understand where we are headed, we must also understand from where we have come. This is 

very similar to the commonly accepted idea that musicians must study music from a historical 

perspective in order to provide compelling performances. Understanding the ‘machine’ in which 

all musicians function ultimately allows for optimal performance.  

In order to cultivate a successful career in the arts, the artist-entrepreneur must be able to 

effectively market and promote themselves and their art form. Such skills are clearly important 

for those who intend to create careers performing outside of academia, but they are also essential 

for those operating within higher education. In order to create marketing materials for an 

upcoming performance, the performer must have a basic understanding of the principles of 

marketing. 
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In order to meet the aforementioned areas of need, students pursuing doctoral degrees in 

performance should enroll in an Introduction to Arts Administration course. This introductory 

course would provide students with a basic understanding of the fundamental principles that the 

not-for-profit music industry operates under – the one in which all classically trained musicians 

must also operate. Topics like the history of arts and culture policies and practices, development, 

leadership, management, and audience development are commonly included in introductory arts 

administration courses. Not only does this type of course prepare students to advocate for the arts 

to a variety of audiences, but it also helps cultivate the next generation of arts leaders. Those 

employed within higher education who have taken introductory administration courses will be 

better equipped to serve as future department chairs within their music unit.  

In addition to an introductory course in arts administration, Doctor of Music students 

would find great benefit in a course centered around the Principles of Non-Profit Marketing. 

These courses already exist at most universities and typically include information regarding 

digital and social media marketing, as well as more traditional print marketing. Coursework in 

this area would provide students with the tools necessary to market themselves, their studios 

(both within or outside of academia), and their universities to prospective students, audience 

members, and even donors.  

Pedagogy 

As previously mentioned in Chapter 3 in the discussion of the National Association of 

Schools of Music’s current curriculum requirements for the Doctor of Music, there is not a 

standard that mandates the study of pedagogy for degree candidates. As a result, the way 

accredited institutions choose to implement pedagogy into their curriculum varies. As it stands 

now, most universities do require a minimum of one course in the study of pedagogy. Institutions 
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who offer a Doctor of Musical Arts in Performance and Pedagogy, or some variant thereof, place 

greater emphasis on the study of pedagogy often requiring students take two courses in 

pedagogy. This is the case at Indiana University and was discussed in Chapter 3.  

Additional studies in pedagogy at the doctoral level would be beneficial to all pursuing 

the degree. Students who do not obtain positions within academia would find these studies useful 

as freelance teachers. Required coursework from the programs with existing graduate music 

education curriculum could be used to strengthen the performer’s doctorate. Courses focused on 

the educational psychology or motivational techniques would prove useful to private lesson 

instructors and other areas outside of higher education.  

Challenges with Implementation 
 
Whenever changes are proposed within academia, there are inherent hurdles to overcome 

before achieving the goal. Some of these challenges include: 1) altering existing coursework 

and/or creating new courses for students takes time and university systems are generally slow to 

change and approval from multiple stakeholders is often required; 2) adding additional 

requirements to the degree will inevitably take away some of the flexibility of the degree; 3) 

smaller universities may not have the resources to offer students these courses due to budget or 

faculty limitations; 4) additional faculty or additional time commitments from already existing 

faculty will be necessary in order to adequately fulfill course obligations; 5) those in positions of 

authority and influence within academic administration must be persuaded that such changes are 

necessary for both the present and the future.  

As already mentioned, one of the major challenges of the proposed alterations to the 

curriculum is the inherent reduction in perceived flexibility of the degree. Although the 

additional coursework or requirement of a secondary area of study would occupy any existing 



 59 

elective hours built into the degree, adjustments could be made to the current distribution and 

allocation of credit hours to accommodate these additions. For example, institutions that heavily 

weigh the credit hours of applied lesson, recitals, and/or the doctoral document like Florida State 

University could reduce the number of credit hours allocated to recitals and treatise (currently 

recitals and treatise hours must account for 24 of the 60 needed to earn the degree) to allow for 

the addition of a secondary area requirement. Doing so ultimately gives each student the ability 

to further customize the degree to best suit their skills and interest via the secondary area. In 

addition, if institutions are able to offer a wider variety of secondary areas to their students this 

increases the flexibility of the degree since each student will have the option to choose an area 

that matches their goals. 

Another potential challenge with the proposed alterations to the Doctor of Music 

curricula concerns the students pursuing doctoral degrees in performance. Some musicians 

choose to enter into doctoral programs to continue their musical training, further honing skills 

and developing craftsmanship to prepare them for careers as ensemble musicians or soloists. For 

some, the degree is used as a placeholder until they win an orchestral job. Other students pursue 

the degree as a safety net of sorts, citing that “one day” they may want to teach in higher 

education. For such students, implementing coursework seemingly outside of the musical arena 

could be a deterrent for pursuing the degree since such coursework would inevitably take time 

away from individual practice time. It is paramount that both students, administrators, and 

applied faculty seriously consider the student’s motivation for pursuing the degree before 

admission is granted. Before entering a doctoral program, students must be counseled to be sure 

that they understand what kind of commitment they are making. Real consideration must be 

given by students considering pursuing a doctoral degree. Are they aware of the current state of 
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the job market in higher education and the arts in general? Do they plan to teach in higher 

education or are they just hoping to continue to develop skills on their applied instrument? Have 

they identified other skill sets or areas of interest that they will study concurrently? Which 

program or degree path will best help them achieve their goals? 

Final Thoughts 

Institutions like the three included in the curriculum survey in Chapter 3 who offer or 

require students the opportunity to select a secondary area of interest have made an admirable 

first step towards increasing the preparedness of students for entering the field. When taken 

advantage of by students, these secondary areas have undoubtedly increased the student’s 

chances of employment after graduation. Applied professors, especially those in smaller music 

units, are often expected to teach subject areas outside of their applied area. Classes like Music 

Appreciation, Music Theory for Non-Majors, and Popular Music frequently appear in job 

descriptions as ‘secondary’ duties of such positions. Because positions with secondary duties are 

becoming increasingly common in higher education, the ability to dedicate a significant amount 

of time to a secondary or minor field during the doctorate is increasingly valuable. It is important 

that these secondary areas are continually evaluated as the demands of the field change, and 

secondary areas in entrepreneurship or arts administration would undoubtedly prove valuable to 

musicians with careers in academia or outside of academia. This treatise does not propose the 

removal of the already existing secondary areas, but rather encourages the creation and 

development of additional secondary areas to increase the flexibility and customizability of the 

degree. Academic institutions can look to their most resourceful students who are already finding 

ways to diversify and increase their marketability in the field for guidance regarding which 
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courses may be of particular use after graduation. Universities should strongly consider adding 

areas of arts entrepreneurship or administration to their list of approved secondary areas. 

 Providing students with sound, scholastic coursework that compliments their long-term 

goals and objectives as artists only enhances their potential contribution and continued growth in 

the field. The proposed additions to the existing curricula equip musicians with another set of 

highly transferable skills that will help facilitate a sustainable and meaningful career as an artist-

entrepreneur. A comprehensive degree for music practitioners must include the tools necessary 

to actively practice music in the field and modifying the existing curricula to include scholarly 

study of music entrepreneurship and administration will move universities one step closer to 

providing students with a truly comprehensive terminal degree. 
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APPENDIX A 
 

NASM ACCREDITED INSTITUTIONS OFFERING DM/DMA DEGREES 
Institution Degree Offered Location 

Arizona State University Doctor of Musical Arts in 
Performance (DMA) Tempe, AZ 

The Catholic University of 
America 

Doctor of Musical Arts in 
Performance (DMA) 

Washington, 
D.C. 

Case Western Reserve University Doctor of Musical Arts in Historical 
Performance (DMA) Cleveland, OH 

Cleveland Institute of Music Doctor of Musical Arts in 
Performance (DMA) Cleveland, OH 

Eastman School of Music Doctor of Musical Arts in 
Performance & Literature (DMA) Rochester, NY 

Florida State University Doctor of Music in Performance 
(DM) Tallahassee, FL 

George Mason University Doctor of Musical Arts in 
Performance (DMA) Fairfax, VA 

The Hartt School Doctor of Musical Arts in 
Performance (DMA) 

West Hartford, 
CT 

Indiana University Doctor of Music in Music Literature 
& Performance (DM) Bloomington, IN 

James Madison University Doctor of Musical Arts in 
Performance (DMA) 

Harrisonburg, 
VA 

Louisiana State University Doctor of Musical Arts in 
Performance (DMA) 

Baton Rouge, 
LA 

Michigan State University Doctor of Musical Arts in 
Performance (DMA) 

East Lansing, 
MI 

North Dakota State University Doctor of Musical Arts in 
Performance (DMA) Fargo, ND 

Northwestern University Doctor of Musical Arts in 
Performance (DMA) Evanston, IL 

Ohio State University Doctor of Musical Arts in 
Performance (DMA) Columbus, OH 

Pennsylvania State University Doctor of Musical Arts in 
Performance (DMA) 

University Park, 
PA 

Rutgers University, The State 
University of New Jersey 

Doctor of Musical Arts in 
Performance (DMA) 

New Brunswick, 
NJ 

Shenandoah University Doctor of Musical Arts in 
Performance (DMA) Winchester, VA 

Temple University Doctor of Musical Arts in 
Performance (DMA) Philadelphia, PA 

Texas Christian University Doctor of Musical Arts in 
Performance (DMA) Fort Worth, TX 
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Institution Degree Offered Location 

Texas Tech University Doctor of Musical Arts in 
Performance (DMA) Lubbock, TX 

University of Alabama Doctor of Musical Arts in 
Performance (DMA) Tuscaloosa, AL 

University of Arizona Doctor of Musical Arts in 
Performance (DMA) Tucson, AZ 

University of Cincinnati Doctor of Musical Arts in Literature 
& Performance (DMA) Cincinnati, OH 

University of Colorado Boulder Doctor of Musical Arts in 
Performance (DMA) Boulder, CO 

University of Connecticut Doctor of Musical Arts in 
Performance (DMA) Storrs, CT 

University of Florida Doctor of Musical Arts in 
Performance (DMA) Gainesville, FL 

University of Georgia Doctor of Musical Arts in 
Performance (DMA) Athens, GA 

University of Houston Doctor of Musical Arts in 
Performance (DMA) Houston, TX 

University of Illinois Urbana-
Champaign 

Doctor of Musical Arts in 
Performance & Literature (DMA) Urbana, IL 

University of Iowa Doctor of Musical Arts in 
Performance & Pedagogy (DMA) Iowa City, IA 

University of Kansas Doctor of Musical Arts in 
Performance (DMA) Lawrence, KS 

University of Kentucky Doctor of Musical Arts in 
Performance (DMA) Lexington, KY 

University of Maryland – College 
Park 

Doctor of Musical Arts in 
Performance (DMA) 

College Park, 
MD 

University of Memphis Doctor of Musical Arts in 
Performance (DMA) Memphis, TN 

University of Miami Doctor of Musical Arts in 
Performance (DMA) 

Coral Gables, 
FL 

University of Michigan Doctor of Musical Arts in 
Performance (DMA) Ann Arbor, MI 

University of Minnesota Twin 
Cities 

Doctor of Musical Arts in 
Performance (DMA) 

Minneapolis, 
MN 

University of Missouri Kansas 
City 

Doctor of Musical Arts in 
Performance (DMA) 

Kansas City, 
MO 

University of Mobile Doctor of Musical Arts in 
Performance (DMA) Mobile, AL 

University of Nebraska Lincoln Doctor of Musical Arts in 
Performance (DMA) Lincoln, NE 

University of Nevada Las Vegas Doctor of Musical Arts in Applied 
Music (DMA) Las Vegas, NV 
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Institution Degree Offered Location 
University of North Carolina 
Greensboro 

Doctor of Musical Arts in 
Performance (DMA) Greensboro, NC 

University of North Texas Doctor of Musical Arts in 
Performance (DMA) Denton, TX 

University of Oklahoma Doctor of Musical Arts in 
Performance (DMA) Norman, OK 

University of Oregon Doctor of Musical Arts in 
Performance (DMA) Eugene, OR 

University of South Carolina Doctor of Musical Arts in 
Performance (DMA) Columbia, SC 

University of Southern Mississippi Doctor of Musical Arts in 
Performance & Pedagogy (DMA) Hattiesburg, MS 

University of Texas at Austin Doctor of Musical Arts in 
Performance (DMA) Austin, TX 

University of Utah Doctor of Musical Arts in 
Performance & Pedagogy (DMA) 

Salt Lake City, 
UT 

University of Wisconsin Madison Doctor of Musical Arts in 
Performance & Pedagogy (DMA) Madison, WI 

West Virginia University Doctor of Musical Arts in 
Performance (DMA) 

Morgantown, 
WV 
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APPENDIX B 
 

FEDERAL APPROPRIATIONS TO THE NATIONAL ENDOWMENT FOR 
THE ARTS 1966-PRESENT 
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BIOGRAPHICAL SKETCH 
 

PROFESSIONAL EXPERIENCE 

TALLAHASSEE SYMPHONY ORCHESTRA 
Marketing & Engagement Coordinator, April 2018 – May 2019 
• Collaborate with CEO to develop promotional materials for print and digital campaigns and 

execute marketing calendar 
• Curate and develop content for TSO’s social media platforms to increase brand recognition, 

followers (+15% Facebook, +235% Instagram), and website traffic 
• Lead creation, design, layout, and edits of season program book, including sales, solicitation, 

and gathering of all advertisements, guest artist biographies, and donor lists 
• Plan, organize, and manage TSO Carnegie Hall Link Up! concerts for 1,000+ Title 1 students 
• Collaborate with CEO, GM, Board of Directors, and external community partners to plan, 

organize, and coordinate all aspects of the TSO’s Ode to Understanding concert and 
community dialogue, featuring “The Seven Last Words of the Unarmed” 

• Manage sponsor and advertiser benefits and assist CEO and GM in the planning and 
execution of donor and sponsor events 

• Assist CEO and Board of Directors with Patron Growth and Fundraising initiatives, 
including creation and design of new social media fundraising strategies, as well as season 
subscriptions, including mailings, processing, and annual fund contributions 

Box Office Manager, January 2017 - present 
• Recruit, interview, and hire all box office employees, and provide thorough and continued 

training on Patron Manager and customer service relations throughout the concert season 
• Oversee all box office operations, effectively supervise box office employees in the office 

and at concert venues, and provide constructive criticism when warranted  
 
COLLEGE OF MUSIC ADMISSIONS, FLORIDA STATE UNIVERSITY 
Admissions & Recruitment Assistant, Aug 2018 – May 2019 
• Recruit and communicate with prospective College of Music students and families regarding 

the application and audition process 
• Lead information sessions and tours of the College’s facilities for prospective students and 

families 
• Process undergraduate and graduate applications using Slate CRM 
• Coordinate and facilitate College of Music auditions for approximately 1,500 applicants each 

season 
• Represent the College of Music at recruitment events, including college fairs, and 

professional conferences 
 

COLLEGE OF MUSIC REGISTRAR’S OFFICE, FLORIDA STATE UNIVERSITY 
Assistant to the Registrar, August 2016 – May 2018 
• Assisted College of Music Registrar will all aspects of student enrollment 
• Managed and supervised undergraduate student recital course, including maintenance of 

course website 
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• Project coordinator for digitization of historical student files  
 

INTERLOCHEN ARTS CAMP 
Director of Intermediate Girls Lakeside, April 2016 – April 2018 
• Interviewed, hired, trained, and evaluated summer counselor and administrative staff of 32  
• Developed and implemented training materials for cabin counselor staff 
• Served as liaison between division staff and camp administration 
• Collaborated with other Intermediate division directors to ensure all divisions functioned 

cohesively and utilized the same set of policies and practices 
• Coordinated, implemented, and enforced all division policies and activities and act as final 

authority on camper disciplinary issues  
 

COLLEGE OF MUSIC OFFICE OF GRADUATE STUDIES, FLORIDA STATE 
UNIVERSITY 
Student Assistant for the Dean of Graduate Studies, May 2018 – August 2018 
• Prepared and maintained confidential student files via paper and electronic records 
• Communicated with current and prospective students regarding course requirements and 

College of Music policies 
 

RUBY DIAMOND CONCERT HALL, FLORIDA STATE UNIVERSITY 
House Manager, January 2017 – May 2019 
• Facilitate front of house operations at Ruby Diamond Concert Hall (1,172 capacity) and 

coordinate day-of vendor needs  
• Train new ushers and house managers, schedule all necessary shifts, and supervise ushers 

during events 
 
TEACHING EXPERIENCE 

SCHOOL OF MUSIC, UNIVERSITY OF AKRON      
Music Theory Teaching Assistant, August 2015 - 2016 

• Tutor for all undergraduate music theory courses 
• Assisted students with music theory homework assignments, aural skills, and test prep 
• Taught Introduction to Music course (7500:100-001) 
• Developed course lectures, materials, and examinations 
• Consulted weekly with music theory department head for course feedback 

 
SCHOOL OF MUSIC, UNIVERSITY OF AKRON    
Chamber Music Coach, August 2015 – May 2016     

• Coached undergraduate clarinet quartet weekly (7510:110-032 and 7510:110-022) 
• Developed syllabus defining weekly rehearsal and daily practice expectations 
• Prepared groups for performance on the annual Woodwind Night recital  
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SCHOOL OF MUSIC, UNIVERSITY OF AKRON       
Clarinet Teaching Assistant, August 2014 – May 2016      

• Taught weekly individual lessons to undergraduate non-major and non-performance 
major clarinet students 

• Developed customized lesson plans to meet individual students’ needs and goals  
• Created weekly practice schedules and plans for students to facilitate musical growth 
• Successfully prepared students to audition for music major/minor 

 
CLARINET INSTRUCTOR & CLINICIAN     
Denton, TX; Akron, OH; Tallahassee, FL, August 2012 – present      

• Taught weekly individual lessons to clarinet students ranging from 5th-12th grades 
• Developed customized lesson plans to meet individual students’ needs and goals  
• Created weekly practice schedules and plans for students to facilitate musical growth 
• Taught educational clinics at area high schools on topics including: clarinet 

care/maintenance, embouchure, practice strategies, articulation, and warm-ups 
 
 
EDUCATION 

Florida State University, Tallahassee, FL 
Doctor of Music in Clarinet Performance (ABD) 
Specialized Studies in Arts Administration             May 2019 
 
University of Akron, Akron, OH 
Master of Music in Clarinet Performance             May 2016 
 
University of North Texas, Denton, TX 
Bachelor of Music in Clarinet Performance, Minor in Music Theory    
Summa Cum Laude & Honors College Honors                   May 2014 

 
 

PRIMARY TEACHERS 

Dr. Deborah Bish, Professor of Clarinet           August 2016 – May 2019 
Florida State University 

 
Dr. Kristina Belisle Jones, Professor of Clarinet          August 2014 – May 2016 
University of Akron 
 
Jeanmarie Riccobono, Clarinet Instructor       Summer 2015 
Bay View Music Festival 
 
Scott Anderson, Professor of Clarinet         Summer 2011, 2012 
Interlochen Arts Camp 
 
Dr. Kimberly Cole Luevano, Professor of Clarinet          August 2010 – May 2014 
University of North Texas 
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SELECTED MASTER CLASS PERFORMANCES 

Frank Kowalsky, Professor Emeritus, Florida State University   
Florida State University, November 2016 
 
Todd Levy, Professor of Clarinet, University of Wisconsin – Milwaukee 
University of Akron, November 2015 
  
Nathan Williams, Professor of Clarinet, University of Texas at Austin 
University of Akron, April 2015 
 
Frank Cohen, Former Principal Clarinet Cleveland Orchestra 
Kent State University, October 2014; University of Akron, February 2016 
 
Dr. Robert Spring, Professor of Clarinet, Arizona State University 
University of North Texas, April 2014 
 
Dr. Diane Barger, Professor of Clarinet, University of Nebraska – Lincoln 
University of North Texas, January 2013 
 
Keith Lemmons, Professor of Clarinet, University of New Mexico 
University of North Texas, April 2012 
 
Dr. Elsa Ludewig-Verdehr, Emeritus Professor of Clarinet, Michigan State University  
Eastern Michigan University, February 2011 
 
 

SELECTED CHAMBER MUSIC EXPERIENCE 

LUNARIS WIND QUINTET            August 2014 – May 2015 
• Weekly coaching sessions with Dr. Kristina Belisle Jones 
• Developed original skit and musical program for pre-Kindergarten to middle school-aged 

children and toured Akron area schools giving 8 total community outreach performances 
 
BAY VIEW CHAMBER MUSIC FESTIVAL          June 2015 – August 2015 

• Participated in woodwind quintet and gave weekly performances to the public 
• Received daily coaching sessions from faculty woodwind quintet 
• Clarinet book in Ragtime and La Bohème 

 
 

SELECTED SOLO & CHAMBER MUSIC PERFORMANCES 

Lecture Recital, Florida State University            April 2019 
Doctoral Solo Recital, Florida State University       January 2019 
Doctoral Chamber Recital, Florida State University          April 2018 
Doctoral Solo Recital, Florida State University       October 2017 
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Graduate Clarinet Recital, University of Akron              November 2015 
Lunaris Quintet Recital, University of Akron           April 2015 
Joint Bassoon/Clarinet Recital, University of Akron     February 2015 
Lunaris Quintet Recital, University of Akron               December 2014 
Senior Recital, University of North Texas             April 2014 
Junior Recital, University of North Texas           March 2013 
Joint Sophomore Recital, University of North Texas        March 2012 
 
 

SELECTED BAND & ORCHESTRA EXPERIENCE 

Co-Principal Clarinet 
Florida State University Symphony Orchestra            August 2017 – December 2017 
 
Sub Clarinet 
Pensacola Symphony Orchestra              May 2017 – present 
 
Sub Clarinet  
Ocala Symphony Orchestra                            January 2017 – present 
 
Clarinet 
Florida State University Wind Orchestra      Aug. 2016-May 2017 
 
Clarinet 
Florida State University Chamber Winds                       August 2016 – December 2016 
 
Co-Principal Clarinet 
University of Akron Symphony Orchestra                  August 2014 – May 2016 
 
Clarinet 
University of Akron New Music Ensemble                  August 2014 – May 2016 
 
Clarinet 
Canton Comic Opera                       June 2015 
 
Principal Clarinet 
University of Akron Symphonic Band                    August 2014 – May 2015 
 
Clarinet 
University of North Texas Symphonic Band                  August 2011 – May 2014 
 

PROFESSIONAL ASSOCIATIONS 

International Clarinet Association  
College Music Society 
Phi Kappa Phi 
Pi Kappa Lambda 


