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Introduction 

 

The notion of an experimental society relies on the idea that, as a country, we owe it to 

ourselves to constantly find ways to challenge our own social, cultural and political norms in 

pursuit of something newer, better, and more efficient. The form of the “something” is often the 

topic of much debate (as is the idea of an experimental society in and of itself)--however, the 

American experiment relies on one particular societal notion: to be constantly investigated by its 

constituents. Our system of government needs to be able to claim its democracy is representative 

in order to maintain any semblance of validity in regards to its construction. On this front, we 

have failed and rather tremendously. While many Americans use traditional avenues for political 

participation (though even these methods are decreasing in their rates of use) (Putnam, 2007), 

compared to most other democracies across the globe, our institutions fail to encourage voting, 

particularly for those who do not fit a traditional voter profile of being older, Caucasian, wealthy, 

and male (Wattenberg, 2002).  

In modernity, cultural and political factors, as well as gaps in our understanding of the 

ways in which we are able to participate, challenge the search for a change in the way we 

influence our political spheres. One notion that has gone particularly unexplored (at least as a 

valid form of political expression and change making, on par with attending a public forum or 

Town Hall) is participation through artistic expression (Wickstrom, 2014). Even the most 

adamant advocates for artistic and political expression and action fail to conceptualize arts 

education as a facilitator or example of civic engagement. The most widely accessible reports on 

this intersectionality suggest that engaging in the arts on any level has a positive relationship 

with participating in political mechanisms (NEA, 2013). The following experiment works to dive 

deeper into the relationship between civic engagement and arts education and attempts to dispel 
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the notion of the arts as a passive exercise. That is, the experiment assesses whether arts 

education can be more than a device for educating people about the political process, or affecting 

something in an individual’s psyche that creates a secondary response that leads to civic 

engagement as a byproduct. Rather, it will assess whether artistic expression is political action 

and that by engaging with it we reap certain psychological and social benefits--not only 

aesthetically, but also in establishing a more representative community/political consciousness. 

Throughout elementary, middle, and high school, teachers and other interested parties 

attempt to describe the importance of political participation to young people through largely 

theoretical discussions. Even in theory, the furthest that much of our traditional methodology 

conceptualizes participation is as voting and occasionally taking part in traditional community 

dialogue. Not only does this not present any tactile opportunities for participation until young 

people can transport themselves to the participatory locations or legally vote, but in addition, it 

does nothing to promote a sense of individual autonomy or affirm young people’s beliefs and 

opinions. Society asks for young people to have an interest in traditional political expression, 

while refusing to consider mechanisms that might facilitate the political engagement of a 

tremendous section of the people it represents. Simultaneously, the individual incurs tremendous 

opportunity cost through either course of action (participation or non-participation). This gap in 

our civic education results in a climate in which a rational actor likely lacks interest in 

participating. The consequences severely impact many young people. However, they especially 

work to disenfranchise young people with a low socio-economic status. The opportunity costs of 

traditional participation within a system that is disinterested in your viewpoint (and continues to, 

at least aesthetically, demonstrate this disinterest through legislation that appeals to a small 

section of your national community) increase the more politically marginalized an individual is. 
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In the summer of 2017, I conducted an experiment in conjunction with We the People 

Theatre Arts Initiative, the Hippodrome State Theatre, and the FSU Department of Political 

Science to explore some of the factors (both personal and external) that affect political 

participation and action in young people. The experiment assessed ways through which social 

programs and different environments may influence conceptions of the self and levels of political 

participation (both current and expected). The experiment used a pre-post experimental control 

design and investigated four areas of interest: Political Autonomy (individuals’ sense of their 

ability to influence the world around them), Political Interest (how much participants are 

intellectually engaging with their different political spheres), Civic Engagement (how students 

are currently engaging and plan to practically engage with their political spheres), and political 

social networks (with whom they communicate about political issues).  

The experimental group (Group A, consisting of subgroups A1 and A2) was made up of 

of 16 young people ages 10-17 (We the People Theatre Arts Initiative’s Summer Program). I 

administered a survey at the beginning and end of the program. Over the course of 12 days, 

students were randomly assigned to 1 of 2 subgroups (group A1 (WTP Workshop Group) or A2 

(WTP Non-Workshop Group)). Group A1 participated in a number of workshops designed to 

promote engagement in the four previously mentioned areas of interest, and their experience 

culminated in a production of Julius Caesar and a panel discussion with Gainesville city officials. 

Group A2 participated in the production of Julius Caesar, the panel discussion, and the regular 

programming offered by We the People. However, the members of this group did not participate 

in the theatrical workshops designed to target the four areas of interest—instead, they 

participated in theatrical workshops that were unrelated to the four areas of interest. As the 

primary investigator for this project, I served as one of the program directors for We the People 
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over these 12 days. All of group A received the summer program intervention, which was 

designed to address the four areas of interest but in a more traditional sense, while A1 received 

specific intervention techniques as outlined in the lesson plans (included in the appendix). I also 

edited and tailored the script for the production of Julius Caesar. The final cut provided 45 

minutes of text (also included in the appendix). The panel discussion consisted of questions 

selected by the students, who used their performance text as a jumping off point. In this 

(original) iteration of the experiment, the panel consisted of a Gainesville City Commissioner 

and a local community organizer. Throughout the project, students who participated in group A 

maintained contact with the office of the mayor, who expressed interest and support in the work 

they were doing throughout the course of the intervention. 

Simultaneously, the same survey was administered to a group of students participating in 

a summer education program at the Hippodrome State Theatre (the control group (B), with 

subgroups B1 (Control With Workshop) and B2 (Control Without Workshop)). Group B1 

engaged with a traditional “theatre training environment.” Its members worked on a children’s 

show, attended acting classes, and were generally oriented towards a “normal” summer camp 

experience. Group B1 additionally received the same workshops designed to address the four 

areas of interest as group A1. Group B2 only received the ‘normal” theatre summer camp 

experience. 

The experiment was designed to serve several purposes: 1) to test notions of political 

participation and autonomy in young people and the way that arts education and theatrical 

political action can interact with young people’s conceptions of the self, 2)  to outline a 

methodology that can be used in the future by educators and researchers to effect a similar 

reaction in participants, 3) to present an outline for future studies and iterations of the project in 
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the hope of broadening the scope of responses and applications of the model, and 4) to explore a 

holistic definition of art and politics by exploring political participation as artistic expression.  

Throughout, I will provide suggestions for future experimentation related to the goals of the 

project. The experiment operates under the assumption that an increased sense of political 

autonomy and political participation are desirable and may be rooted in theatre and arts 

education practices that are specifically designed to develop these attributes or that coincide with 

traditional conceptions of activities that increase political participation. These practices are 

drawn from a number of sources, including Augusto Boal’s Theatre of the Oppressed, Project 

Zero (an arts education initiative based out of the Harvard College of Education), and notions of 

social capital drawn from the work of Robert Putnam. The full intervention (received by group 

A1) is designed to address the four areas of interest through a number of theoretical and practical 

techniques.  

 

NOTE: Both groups A and B participate in targeted outreach to at risk communities. The 

organizations involved in the experiment (the We the People Theatre Arts Initiative and 

Hippodrome State Theatre) use a sliding scale to determine the cost of the summer programming 

for each individual student based on the student’s family income. The sliding scale provides a 

unique opportunity for leveling the playing field of political participation for participants across 

income disparities. 
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Background and Topics Addressed 

 

Something that American culture holds near and dear to its heart is the idea that America 

is the land of equal opportunity and a representative democracy, both of which contribute to a 

broader sense of freedom and self-determination. However, when we look at these claims and 

observe them in practice there is often little evidence to suggest that we are determined to follow 

through on these ideals. There are dramatic differences in voter turnout and political participation 

across individuals, differences that correlate with levels of socio-economic disenfranchisement 

(Lewis-Beck, 2014). Essentially, wealthier, better educated, higher status people can afford to 

participate more often and in a wider variety of ways than less wealthy, less educated, low status 

folks. 

Low participation is especially evident among racial minorities, financially marginalized 

groups, and young people, all of which suggests that our democracy may not be as representative 

as we would like it to be. Voter turnout rates in the USA are dramatically lower than those of 

other developed countries (Lewis-Beck, 2014). As such, it is essential that we ask why. The 

following experiment explores several explanations and even attempts (on a small scale) to 

remedy some of these problems within a certain context and time frame. The 

explanations/problems that are addressed in the experiment (either practically or theoretically) 

include: access to information, government transparency, access to elites, physical boundaries, 

and limited social networks. Beneath each of these topics, highlighted below, is a brief 

description of the related interventions received by group A1 and the way that they interact with 

these areas of interest. Additionally, each section provides information about the benefits of 

addressing these problems within the context of the experiment. 
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Topic 1: Access to Information 

The workshops and panel discussion will work to provide participants with access to political 

information they may not have otherwise. 

 

 

An aspect of voter behavior and political participation that is often discussed in the 

literature, but is frequently taken for granted in popular discussion, is access to information. 

Voter information costs in the USA are quite high, especially for select groups of people. There 

is a large amount of evidence that suggests that this disparity is systematic (Heimlich, 2006). 

Individuals who belong to lower socio-economic status groups have to spend more time working 

in order to make ends meet, which does not allow them as much time to explore the NPR website 

or read a newspaper. Additionally, access to most forms of voter information is prohibitively 

expensive. There may be wonderful articles included in The New York Times about the political 

climate every Sunday. However, if you lack the time to pick up a newspaper and read or the 

funds to purchase a subscription, there is no way to gain access to even, what is considered in 

some circles, a preliminary understanding of the country’s political state. And these trends do not 

apply strictly to national politics. They extend into many other areas of life for low-income 

citizens. We see lower participation in things like town hall meetings, local government 

elections, PTA meetings, etc.  

 

Topic 2: Transparency 

The panel discussion and workshops that we conduct are designed to give students access to 

governmental processes and the ways that social change can happen. This is achieved through 

communication with local officials as well as conversations about different points of access to 

government processes within the workshops distributed to groups A1 and B1. 

 

 

Another proposed solution to the problem of political participation (particularly for 

underprivileged groups) is an increase in government transparency—making information related 
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to policy formation and internal government processes more accessible to everyone across the 

socio-economic spectrum. Theoretically, it makes sense that, should the political process become 

more accessible in general, information should trickle down into the lower echelons of society 

and help everyone to make more and better political decisions. However, even with an increase 

in government transparency, it is likely that we will observe a general shift in the information 

access to all groups (regardless of status) (Benito and Bastida, 2009), which would continue the 

proportional underrepresentation and low rate of participation among marginalized citizens. 

There is much to be said for this solution in its own right (understanding democracy is arguably a 

very important part of a successful democracy), but it will not eliminate information access 

biases across society. As such, these interventions promote political participation by bringing an 

opportunity for increased transparency to a specific group that historically has been denied 

access to information. 

 

Topic 3: Access to Elites 

The experiment addresses this problem by bringing elites to the students to hear their opinions 

and see the work that they have been doing. 

 

 

Rather than promoting a general shift in terms of information costs, another theory offers 

an alternative route to increasing participation and access to information. It is well established in 

certain academic circles that access to “political elites” is closely related to ideology formation, 

vote choice, and political participation (Putnam, 2007). For the sake of this proposal the 

definition of “political elites” is limited to individuals who have a major influence over a 

governmental system. The idea that being close to individuals who have the power to make 

decisions within government influences your own opinion of your capabilities in influencing 

government makes sense theoretically and has been supported through a number of studies 
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(Pietryka, 2017). The issue here, as it relates to this experiment, is that many disenfranchised 

citizens naturally don’t have access to these political elites—they miss out on information and/or 

do not develop personal belief systems that might otherwise cause them to seek out the resources 

and information necessary to be politically active in an effective way. The experiment deals with 

the idea of targeted interventions related to access to political elites, rather than a general 

addressing of the issue. 

 

Topic 4: Physical Boundaries 

The experiment addresses physical boundaries in that we bring government officials to students 

who otherwise would not have access to such a conversational framework. Additionally, 

everywhere that the show travels will create political dialogue among a diverse range of 

individuals. 

 

 

The notion that there can be, and are in many communities, physical boundaries that 

prevent effective political participation cannot be ignored in this experiment. The city of 

Gainesville, like many Southern communities, is racially and economically divided into different 

sections. The two programs this iteration of the experiment interacts with are located in between 

the historically affluent and white North Side of town and the historically disenfranchised and 

black South Side of town. Interacting with group A, the program works to establish an 

opportunity for political participation for a section of the Gainesville community that does not 

typically have the ability to participate (the touring of the show to area community centers 

effectively does this, as well as the personal invitation and incentivization to attend the final 

performance showing for parents and community members who rally around the participants). 

Town hall meetings do not tend to happen in the hood, and, in many communities, town hall 

itself is often located in areas that are inaccessible to anyone living in poverty. This could be 
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remedied by outreach efforts, but even the majority of political outreach programs happen in 

wealthier settings (art festivals, wealthy schools, after school programs, etc.).  

Transportation to these areas where political participation occurs can be debilitating as 

well. Public transit, especially in rural areas, can be prohibitively expensive and inaccessible, not 

to mention that in some areas of the country lower socio-economic communities do not have the 

same access to well paved roads, effective road systems, or public transportation (even cabs 

won’t pick people up from certain neighborhoods). Another element of physical boundaries that 

is important to keep in mind is that many of these same communities are not located near places 

of necessity for everyday life (banks, grocery stores, schools, etc.). This further reduces the time 

that could be spent doing anything (ideally political participation) other than finding a reasonably 

priced way to get from point A to point B. 

 

Topic 5: Limited Social Networks 

The experiment works to address this problem by introducing students to new people from 

throughout the Gainesville community through the program itself, the panel discussion at the 

end, and  bringing our production of Julius Caesar to different community centers throughout 

the city. 

 

 

Through the theoretical and physical divides that exist between our social and economic 

classes, we see a sorting of ideology that can border on the extreme. Part of this, is the result of 

political parties and political elites having personal incentives to polarize the general public.  

More generally, it has to do with the fact that when we stop having the capability and/or desire to 

seek out new information and opinions, we begin to see ourselves living in political echo 

chambers in the sense that we aren’t meeting different people with different view-points and 

experiences.  These feelings of political complacency and polarization can be amplified to the 

point that our electoral process can be severely altered (Taber and Lodge, 2016). This kind of 



Bonahue  14 

occurrence is human nature and in some regards the instinct to gather by perspective can be an 

effective means of getting things done, but in terms of increasing the representativeness of 

democracy and political participation it is extremely detrimental and can be traced back to lack 

of access to information and systemic societal boundaries. When we speak about polarization 

and the gap between people’s symbolic and practical ideologies, we need to be working towards 

an understanding of the societal boundaries that are infringing on the ability of the most 

vulnerable sections of society to participate politically.  
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Methodology 

Purpose: 

 The purpose of this research is to explore the effectiveness of the activities undertaken by 

the We the People Theatre Arts Initiative and of theatrically framed civic engagement workshops 

(used with a section of We the People’s Summer programming (AKA Pop-Up Gainesville) and 

with a section of the Hippodrome Theatre Summer Spectacular Summer Camp) in promoting 

and changing young people's levels of civic engagement (both current and expected), political 

interest, individual political empowerment, and diversity of social networks. 

Specifically, the research is interested in identifying the impact of social intervention 

programs that employ theatrically framed civic engagement programming on political interest, 

civic engagement (both current and expected), individual political empowerment and the social 

networks of young people. Research has established that there is a relationship between 

education and civic engagement (Sondheimer and Green, 2010) and that access to certain social 

networks impacts the ways that people imagine themselves in the political world (how they 

participate, can motivate the world around them, etc.). This research intends to explore how 

interaction with the We the People Theater Arts Initiative affects the ways that young people 

think about and connect with the political world at formative points in their lives. 

 

Research Question:  

How do the techniques used in the general programming of the We the People Summer 

Camp (AKA Pop Up Gainesville) and in theatrically framed civic engagement workshops (based 

in the work of legislative theatre, theatre of the oppressed, and Project Zero (Harvard Graduate 

School of Education Research Group)) impact the ways in which the participating young people 
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conceptualize and interact with the political world and the social networks they use to discuss 

political issues. 

 

Method: 

Over the course of twelve days (July 8-July 20, 2017), participants in the We the People 

Summer Program (Group A) prepared a production of Julius Caesar (approximately 20-25 

participants). The production involved youth actor training and frequent discussions related to 

the play’s content. The production was followed by a panel discussion with community leaders 

that allowed the students to ask questions related to the play and the work that they had been 

doing in their classes and workshops, using the production as a lens to relate to their community. 

From Group A (participants in We the People Summer programming), participants were 

randomly assigned into one of two sub-groups (group A1 or group A2). For 45 minutes a day, 

both groups participated in a workshop. Group A1’s workshop involved theatrically framed civic 

engagement workshops based in the work of Project Zero (Harvard Graduate School of 

Education Research Group), the work of Augusto Boal’s theatre of the oppressed, and legislative 

theatre. At the same time, Group A2 participated in other theatrical workshops that were 

unrelated to civic engagement, community development, political interest, etc. 

Over the same time period, a group of 20-25 participants from the Hippodrome Theatre 

Summer Spectacular Summer Program (Group B) were randomly selected into one of two sub-

groups (Group B1 orGroup B2). Group B1 participated in the same workshop as A1 on the same 

days with a slight difference in time to allow me to travel between the locations. Group B2 

participated in other theatrical workshops that were unrelated to civic engagement, community 
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development, political interest, etc. Participants in groups B1 and  B2 were involved in neither 

the production of Julius Caesar nor the panel discussion. 

All participants (both Group 1 and Group 2) completed a survey before and after the 2-

week period in which they described their conceptions of their own political 

autonomy/empowerment, interest in politics, current and expected civic engagement, and the 

social networks they use to interact with these ideas. The survey provides 5 questions for each of 

the 4 areas of interest being measured. The survey asks students  to rate, on a scale of 1-5, how 

much they agree with a statement (with 5 being totally agree and 1 being totally disagree). 

Questions 19 and 20 were multiple choice with a free response option to provide additional 

information related to the social networks in which participants were participating (see the 

survey in the appendix for additional information). 

 

Political Autonomy: 

2. I have the power to influence my community right now. 

4. I think my opinions on community and political issues are important and relevant. 

7. People want to hear my opinion when it comes to what is going on in my community. 

9. My opinions will be more important when I am older. 

15. There are ways that I can make my opinions about political and community issues 

heard. 

Interest in Politics (Local, State, and National): 

5. It is important to know what is going on with the government and politics in general. 

6. I can see myself working in government/politics one day. 

12.  I am interested in local politics. 
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13. I am interested in state politics. 

14. I am interested in national politics. 

Current and Expected Civic Engagement: 

1. I believe that it is important to vote and advocate for my beliefs as much as possible. 

3. There are ways I can participate in government and politics other than voting or 

running for office. 

8. I do/plan to actively participate in local politics and community affairs in whatever 

ways I can. 

10. I am the kind of person that would look for ways to get involved in politics. 

11.  I am the kind of person that would look for ways to get involved in my community. 

Political Social Networks: 

16.  I wish there were more people I could talk to about political and community issues. 

17. It is important to hear and understand people with perspectives different than your 

own when it comes to political and community issues. 

18. Talking to people about political issues can be a good way to work towards making a 

change you want to see in your community. 

19. Who do you talk to about community issues? (This question accepts qualitative short 

responses. See Survey in Appendix). 

20. Who do you talk to about political issues? (This question accepts qualitative short 

responses. See Survey in Appendix). 

 

Hypothesis:  
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We will see the greatest increase in political interest, civic engagement, political 

autonomy and diversity of social networks amongthe young people who participate in Group A1 

(Participating in We the People Summer Programming and receiving workshops). The second 

greatest increase will be observed in group A2 (Participating in We the People Summer 

programming and not receiving the workshops). The next greatest increase will be found in 

group B1 (Not participating in We the People Summer Programming and receiving workshops). 

Group B2 shall operate as a control. 

 

Data Analysis:  

The data analysis will consist of a comparison between the surveys (pre intervention 

compared to post intervention) and a discussion of the broader implications of the results for 

investment in similar programs in the future. Mean result comparison will be used to estimate 

average between-subject treatment effects. 

 

Research Design:  

The study will use a pre/post experimental control design.  
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Data 

 

 
Total Participants: 27 

Group A: 16 

 - Group A1: 8 

 - Group A2: 8 

Group B: 11 

  - Group B1: 4 

 - Group B2: 6 

 

Figure 1.0, Pre and Post Intervention Responses in all Subjects:  

 

  

 

 

 

 

 

 

 

 

 

 

 

Responses to the survey were varied and differed widely between the subgroups. While working 

to understand the data in the context of the project, it is important to bear in mind that the 

likelihood of achieving statistical significance from the outset of the experiment is quite small. 

Rather, it is worth observing the data in the hopes of finding suggestions for a larger scale 

experiment in the future. We see in figure 1 that, on average, the majority of responses to the 
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quantitative element of the survey increased in value, suggesting a potential, positive relationship 

between participating in theatre based activities and the four areas of interest. 

 

Figure 1.1: 

 

 

When we consider all of the subjects’ quantitative responses as a whole, we see increases in 

every single area of interest with the largest increase occurring in “Interest in Politics.” 
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Figure 2, Pre and Post Intervention Responses for Group A1: 

  

Similarly, figure 2 demonstrates that group A1 realized similar increases generally, consistent 

with the overall goal of the program. The majority of questions received a positive increase from 

pre intervention to post intervention. It is also worth noting that, as one would expect, the general 

flow of the survey averages is quite similar to those in Figure 1. 
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Figure 2.1: 

 

Group A1 demonstrated an increase in all four areas. The largest increase by far occurred in 

Political Autonomy and Empowerment. As these responses are based on a 5-point scale, the 

large magnitude of the increase in Political autonomy is worth noting, particularly when 

contextualized by, not only the other areas of group A1’s responses, but the changes observed in 

the areas of interest across all of the different intervention groups. 
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Figure 3, Pre and Post Intervention Responses for Group A2 

 

 

 

 

 

 

 

 

 

 

 

Group A2 presents an interesting mix in responses. For certain questions we see tremendous 

increases across the two responses, while other questions yield dramatic decreases.  
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Figure 3.1: 

 

Group A2 provides us with the first example of a negative relationship between an area of 

interest and the program. Quite the opposite from A1, A2 demonstrates a dramatic decrease in 

Political Autonomy. 
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Figure 4, Pre and Post Intervention Responses for Group B1 

  

This graphic demonstrates the leveling off of the first subgroup of the control population (group 

B). Pre and post responses are relatively close in proximity as compared to our two intervention 

groups. With the inclusion of B1’s responses, we have now begun exploring the controls 

reactions to their experiences throughout the 12 days (including, for group B1, the workshop 

interventions). 
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Figure 4.1: 

  

Even so, we see an increase in the 4 areas of interest (though they are certainly the slimmest 

margins of change observed thus far). 
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Figure 5, Pre and Post Intervention Responses for Group B2:

 

In this sample set, there is a decrease in responses across all 5 areas of interest. It is worth noting 

that subgroup B2 is the true control group for the experiment as it received none of the 

interventions being measured. 

 

Figure 5.1: 
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Analysis: 

The intention of the data and methodology presented above is to develop an outline for a 

potential replication experiment that has the option to use a larger sample group and that can 

control for elements (like time of day and population parameters) that could not be accounted for 

in this iteration. As such, the following analysis relays observations based on the data collected 

from this population, in an effort to contribute to a growing body of work related to these 

intervention techniques. The following analysis will focus on the difference in means between 

the intervention groups and the way that the intervention techniques could have worked to adjust 

the 4 areas of interest. 

Figure 6: 

 



Bonahue  30 

 The first and most obvious observation in responses among the different intervention 

groups is the increase in group A1 in “Political Autonomy.” As A1 received both of the 

interventions being studied, this suggests that the techniques employed positively affected  sense 

of political autonomy. The initial responses of group A1 in regards to Political Autonomy led to 

an average rating of: 3.25. This response was relatively low on the 5-point scale when compared 

to the other groups average responses to this interest area pre-intervention (A2: 3.675, B1: 3.63, 

B2: 3.67). However, group A1’s post intervention average response of 3.886   surpassed the 

average rating of the other groups (A2: 3.377, B1: 3.64, B2: 3.313). For future study, it would be 

important to consider whether the difference in response would be less dramatic with a larger, 

randomly assigned group. Had the pre intervention response average been higher, the increase 

may not have been as dramatic. However, for the purposes of this analysis, it is best to consider 

the increase at face value. In regards to political autonomy in group A1, my hypothesis was 

correct. However, from there, the responses vary greatly from what was predicted. In fact, group 

A2 faced quite a dramatic decrease in average responses to questions dealing with political 

autonomy. This suggests that the civic engagement workshops, either alone or in conjunction 

with the regular course of the We the People Arts Initiative’s summer program, increased 

political autonomy, and not the We the People program alone (as was received by group A2). It 

may also be necessary to consider the effects of participant interaction between groups A1 and 

A2. There may have been some error in the study when considering that the participants in A2 

could have felt that their voices were not as important as those who were randomly assigned to 

group A1. In future experimentation on this topic, it would be best to separate groups A1 and A2 

to eliminate any factors related to inter-participant interaction or conceptions of autonomy. 

Figure 7: 
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 The responses of groups B1 and B2 further complicate the conclusion  that workshop 

interventions increased political autonomy. Group B1 demonstrated an extremely slight increase 

in average responses related to political autonomy—although undoubtedly well within the 

margin of error. Group B2, like group A2, was associated with a decrease in average responses. 

If we were to assume that this decrease is natural (as a result of an unseen factor or other wide 

reaching variable not accounted for in the experiment), it could be suggested that the increase has 

a substantial relationship with the workshop interventions. However, the observed change could 

also be the result of interactions between participants (not dissimilar to the potential inter-

participant interaction between groups A1 and A2, as described above). When we consider 

groups A and B holistically (including both subgroups), we see that participants who  received 

the We the People programming had, on average, a larger, positive increase in political 

autonomy than those who didn’t. When we consider subgroup 1 (group A1 and B1) we see a 
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much greater average increase in political autonomy than in subgroup 2 (group A2 and B2), 

suggesting a potential positive relationship with the workshop intervention. 

 Group A2 had the greatest response in the area of political interest (in contrast to the 

hypothesis). Group A1 also had a positive response with an average increase of 0.089, but it was 

surpassed by A2 with an average increase of 0.264. This could be a result of the workshops 

going further in engaging Group A1 participants with other members of their political spheres, to 

a point that they had moderate interest in the actual mechanisms of change making, while group 

A2 had fewer opportunities for intellectual engagement, so that its members may still have been 

in a “honeymoon stage” in their understanding of political mechanisms and a future in politics. 

The response for all of group A was positive, suggesting moderate success of both interventions 

offered by We the People. Group B1 had a slightly positive response, suggesting a possible 

positive relationship with the workshop intervention, while B2 had a negative response. 

 Every intervention group displayed a positive response in regards to civic engagement. 

Group A1 had the smallest positive reaction with an increase of 0.064. The largest positive 

response came from group A2, with an increase of 0.253, followed by B1 with an increase of 

0.19--lastly, group B2 had a negative response with a decrease of –0.266. Again, we see that, 

despite the appearance of success related to the workshop intervention, as demonstrated by 

comparting B1 to B2, A1 is not surpassing A2 in the way that the hypothesis identified. This 

could be accounted for by the inter-participant interaction discussed previously, or possibly from 

the two interventions (the We the People Summer Program and the Workshop interventions) 

operating in conjunction to reduce the increase in response among A1. Even still, the responses 

from the 3 intervention groups compared to the decrease in the control group is quite 
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encouraging in regards to the possibility of the intervention techniques working to increase civic 

engagement. 

Figure 8: 

 

 

 Groups A1 and B1 displayed a tremendous difference between their respective subgroup 

counterparts (A2 and B2). B1 showed the largest increase in the quantitative aspect of the 

measurement of Social Networks interest area (see figure 4.1) with an increase of 0.233, closely 

followed by group A1 with an increase of 0.166. Both A2 and B2 responded negatively, again 

suggesting a potential problem with communication between groups. Qualitatively (in response 

to questions 19 and 20), the responses generally reflect the trends displayed in the quantitative 

data. Qualitatively, every group except for B2 had a positive response (with A2 barely crossing 

into a positive territory). Group A1 members recorded growth in their social political networks, 

largely in the form of increased communication with friends and family. Group A2 was a mixed 

bag. While many respondents reported growth in their social networks via family (3 additional 
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members of the social network), teachers (1 additional member), and other (1 additional 

member), the most frequently recorded adjustment (among all group participants) was a decrease 

in familial social networking. The majority of growth for group B1 was found in friends and 

teachers, with a slight decrease in familial social networking. The largest adjustment for group 

B2 was in a decrease in friends as a part of a group participant’s social networks, with a few 

reported incidents of changes in other categories. 

 

Figure 9: 

 

 

  

 

 



Bonahue  35 

Qualitative Observations 

Social Taboos: 

From the outset of my interactions with participants in the experiment and their parents, it 

was clear that there continues to be a social taboo against children discussing politics. Several 

times when communicating with parents about what the experiment and the survey hoped to do, 

responses like “my child doesn’t know anything about politics” or “I’m not sure I want my child 

fighting with other kids about things they don’t understand” were addressed to me. Both of these 

responses, while they likely reflect a parental instinct and protective prerogative, are 

misinformed, both on the nature of the research and the way that young people conceptualize and 

deal with politics. I was fortunate to be in a position to explain to the parents that the political 

topics the students would engage with were not as volatile as they may appear on the surface and 

that the survey in no way asked for personal beliefs related to the current political climate. This 

factor of the experiment is worth mentioning because not only does it inform the tone of the 

process and the accessibility of experiment participants, but also because it speaks to the ways 

that young people feel they can or cannot participate in their own political spheres. When parents 

and authority figures place such a heavy social weight on young people engaging with their 

political world, it takes that much longer for youth to be able to rationalize participation. 

 

Differences in Engagement within Sub-Group 1: 

 Moving into day 1 of the experiment, I found wide variance in the he participants’ ability 

to deal with the survey material. Several were willing and able to dive right into the survey and 

had no trouble. Others responded to open response questions by asking for words to be defined 

that were clearly defined at the beginning of the passage, and one participant recorded the gender 
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of “horse.” Despite that, the vast majority took to the pre-intervention survey quite well and there 

were relatively few mishaps. The following 12 days were full of adjustments and personalization 

to make the intervention techniques as theoretically and practically effective as possible. 

 In the beginning, the workshop sessions needed to be tailored to be effective to each 

individual student across age ranges, while maintaining the sense of cohesion necessary for the 

experiment to be effective. This led me to work to allow the students to have the autonomy to 

direct their own levels of engagement on their own areas of interest. For example, the members 

of subgroup A1 elected to focus their efforts on exploring mental health in high schools. This 

choice developed through their own experiences and perceptions of their communities. From 

there, the theatrically framed workshop interventions demonstrated how the participants could 

hope to engage deeply with the content and how these tools can, could, and are used to help 

others engage. From here, it was simple to connect the notion of the political actions they were 

taking in the workshops to the work they were doing on the production of Julius Caesar. The 

common thread, as they came to understand it, was having people present and willing to work 

towards an understanding. 

 Group B1 elected to go in a different direction. Its members decided they wanted to talk 

about the recent development of the downtown area (a student had recently had a building s/he 

cared about demolished to make way for construction being done by the University of Florida). 

From here the group members branched into the overdevelopment of Gainesville’s natural areas. 

This point of departure, while being inherently quite political, made maintaining consistency 

between the techniques used by the two groups slightly more challenging than had B1 chosen a 

topic closer to the one selected by group A1. However, the workshops could still be applied to 
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both with relative consistency while the condition of the content the workshops dealt with 

obviously varied. 

 Throughout the 12 days the experiences of the two subgroups B1 and A1 varied greatly. 

Instilling an attitude of seriousness in group A1 was far easier than it was for group B1. Several 

factors contribute to this. To begin with, there is a randomization problem. The two programs 

(We the People Arts Initiative and the Hippodrome State Theatre) are separate and free 

functioning organizations, with some crossover certainly, but they do target different kinds of 

students. It would not at all be unreasonable to suppose that the students who found their way 

into participating with We the People were more naturally directed towards serious engagement 

in the four areas of interest being observed. That said, there is a certain reality that needs to be 

faced in experimentation on social programs: it is impossible to attract everyone to these kinds of 

summer programs in the current political climate. This experiment works to measure the 

intervention techniques as they are applied to students who willingly engage with this kind of 

program. In the future, measuring these techniques as a part of a mandatory civic engagement 

component of public school education would fit within the framework of the experiment to 

effectively further this research (the baseline for participants and members of the control group 

would be expanded in this kind of iteration). 

 One of the largest boundaries towards developing an environment that targeted the four 

areas of interest was a social element. The relationships between students that existed before 

entering into the experiment were occasionally problematic to the working environment. Because 

of the time sensitive nature of the experiment, participants lacking focus worked to destabilize 

the student driven nature of the workshops. However, with a little guidance, the workshops 

continued as planned. Future researchers are encouraged to prepare intervention techniques to 
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refocus participants, or allow for a certain amount of time outside of the 45 minutes to be used 

for socializing.                      

 

Final Showings and Panel Discussion:  

 The final showings of the workshops from groups A1 and B1 took place in their allotted 

workshop time slots. Each group had prepared its own 5-minute piece. The discussions after their 

different showings centered on what they had taken away from the activity. Reactions were 

varied. One student from group B1 said that, while s/he had enjoyed the workshops and 

exploring the subject matter, the participant was still skeptical about the willingness of older 

people to listen to their thoughts. Another student in group B1 mentioned that the workshops had 

helped her/him to see the issue area her/his subgroup dealt with from another person’s 

perspective and that s/he hoped to tie some of the techniques s/he used throughout the course of 

the 12 days into her/his daily life. A student from group A1 explained that s/he felt heard and 

acknowledged in a way that had previously been lacking in her/his experience with schooling 

and summer programs (without divulging too much information, this student had been 

instrumental in helping the group select bullying and mental health as its topic). Other 

participants in A1 expressed that they could see the workshops as a valid and reasonable option 

for making change (more so than group B1 had expressed) and that they were eager to do it again 

with more complex issues. In future iterations of this experiment, it is advisable to work to 

ensure that there will be public showings of the work done by groups that participate in the 

workshop interventions (subgroup 1). 

 The We the People program concluded by touring a production of Julius Caesar 

throughout the city of Gainesville. It traveled to three community centers. At two of the centers, 
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students directed the young people at the community center in empathy training and theatre 

workshops. This took the programming a step further and into a new context. Not only did the 

participants in group A have the chance to perform their show and be heard by a wide array of 

individuals, they were also presented with a new level of autonomy, to the point that they were 

placed in the driver’s seat. This new conception of self was noticeable in the participants’ 

demeanor. There is a certain pride that comes with being able to teach someone what it is that 

you’ve learned (even if it is just the result of a two week program). 

 The panel discussion itself created a wonderful undertone for the final performance at the 

Thomas Center (a Gainesville area landmark, not dissimilar to a town hall). A sense of purpose 

existed for the participants who hadn’t been at the previous showing. They felt like there was a 

goal in mind. Many of their school principals, people who worked for the city of Gainesville, 

friends, family, community members, local business owners, were in attendance and ready to 

listen. This atmosphere was not lost on the students. The discussion that followed the 

performance centered on the way that young people can make change at all levels of their 

communities and what the most efficient ways to go about doing that are. 
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Conclusions 

 Holistic definitions of art and politics are no longer commonplace in the United States. In 

a climate of neoliberalism, much of the cultural and political environment necessary for 

individuals to explore themselves as generalist participators is lacking. Instead, from a young age 

there is a demand for specialization, usually in a technical field. The theory behind this pathway 

is that it helps to establish an efficient, project-oriented, individual who can enter the job force 

and make a reasonable living (Wickstrom, 2014). This is a noble goal in principle and one that 

allows for a traditional notion of success to be readily attainable. However, it is essential that we 

maintain a connection with what it is that is being lost. In a world of specialists, community and 

interpersonal connection become abstracted to the point that we lose the demand for immediacy, 

sharing space with others, not just seeing or reading about but actually engaging with someone 

else’s fundamental humanity. Regardless of any individual’s sense of morality or perceptions of 

right and wrong, the act of voting and participating in your own political sphere is still one of the 

few mediums of communication that requires people to reach points of compromise and even 

physically present themselves in a space. 

 While the evidence collected as a part of this experiment is far from conclusive, the data 

present a lot to be optimistic about. Aspects of the initial hypothesis were incorrect. There was 

not a stairway of positivity from A1 to A2 to B1 to B2. However, in the spectrum of responses 

we see several patterns emerge. Both groups that received the workshop interventions responded 

positively in every single category (subgroup 1). These responses, when compared to the fact 

that the true control group saw a decrease in all 4 areas of interest, suggest the need for further 

study. The decrease in group B2 implies that something happens when students are placed in 

these kinds of environments for a certain period of time or that there was a wide reaching 
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variable that affected this group beyond the constructions of the experiment in a way that 

affected the four areas of interest. One potential explanation is that these participants become 

occupied with their camp work or their social environments, so that they began to perceive 

themselves as not as politically oriented as they might be otherwise. Regardless, this iteration 

calls out for more data. 

 As figure 7 displays, subgroup 1 had holistically more positive reactions to the 

interventions than subgroup 2. This suggests, for future studies, that there may be a positive 

relationship between the workshop interventions and the four areas of interest. Furthermore, 

there is another difference suggested by figure 8. The comparison between responses in group A 

and group B speak well to the effectiveness of the actions undertaken by We the People Theatre 

Arts Initiative in their summer programming for 2017. While it is impossible to replicate the 

exact conditions of the program, detailed outlines of the lesson plans used for the workshop 

interventions, as well as my edited script of Julius Caesar, are included in the Appendix. 

One of the more interesting aspects of these results is the negative response of group B2. 

The control group experienced a decrease in every single area of interest. In future experiments, 

it will be important to expand this subgroup and even consider including an additional group 

(group C) that is not involved in any theatre or artistic settings. In adults, a correlation between 

arts education and civic engagement has been established in many studies (NEA, 2013). The 

response of B2 suggests that an external factor that was unaccounted for in the experiment may 

have affected either some or all populations involved in the study. 

 Beyond the quantitative evidence, there is much qualitative evidence that suggests the 

program was a success. There were countless interactions and developmental factors that 

resulted from this exercise that the survey was not able to capture. For example, one participant 
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in subgroup A2 was nonverbal through the majority of the program. Most of this participant’s 

social interactions with other students were through physical touch and animal sounds. However, 

on stage, through the lens of a character and with a willing audience, this participant was granted 

the autonomy to speak clearly and proudly. The effect was evident in the participant’s 

physicality and engagement with others (they even went on to do a dance number as a part of the 

talent show, to the tune of “September” by Earth, Wind, and Fire). Once we reached the final 

performance, one of our staff members told her/him that the principal of her/his school had come 

to watch the participant perform. That individual bounced off the walls in excitement and Caesar 

was murdered with particular vigor that evening. The potential increase in that student’s 

conceptions of self very well may have gone beyond what the survey is capable of measuring. 

 The choice of Julius Caesar is deliberate and essential to the construction of the project. 

To begin, it is quite easy to draw public attention to a Shakespearean production with at risk 

children, but also its subject matter ties in tremendously well with the themes of this research. 

The students understood the connection almost immediately as did the members of the panel 

discussion. The Roman Mob is a particularly striking image in this day and age. When the 

conspirators kill Caesar, we see performed before us a lack of government transparency and the 

blurring of motives (Brutus’ stoic devotion and Cassius’ Machiavellian savagery), the use of spin 

and misinformation, and a display of the struggle for democracy to reach a point of clarity when 

the Romans shout to murder all of the conspirators. The plight of Cinna the Poet is one that was 

essential to the production from the beginning. In a rush of anger and desperation, as they have 

had their own communal autonomy ripped from them, we see Rome fall into chaos. The city is 

destroyed and death works its way through every level of Roman society. One of the first victims 

of the uproar is Cinna the Poet, a person who shares a name with one of the conspirators. Even 
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after explaining that he is not the Cinna that struck Caesar down, the mob kills him anyway. This 

scene was a point of a lot of discussion with the participants. They pointed out the ways in which 

anger and division work their way through the political climate today (the program taking place 

in the first months of the Trump administration and immediately after an incendiary Shakespeare 

in the Park production of Julius Caesar that featured a Trump-like title character). They left with 

some grasp on the ways that confusion and division can lead to unforeseen consequences. 

 One of the questions asked to the panel in the final production worked well to describe 

many of the takeaways from the exercise. A student asked something in the nature of: “In the 

show, we see lots of different people trying lots of different things to change the world around 

them. As kids, we feel helpless when it comes to politics and our communities. What would you 

suggest someone in our shoes should do to create change?” The question was prepared ahead of 

time and had clearly been polished by one of our staff members. Even still, the poignancy of it 

was hard to ignore. The panel responded well. They suggested that young people show up to 

community events with an understanding of the topics they are hoping to influence. The advice, 

as well intentioned as it may be, still leaves a lot to be desired in terms of the feasibility of 

undertaking it. The underlying mechanisms of participation in the United States do not lend 

themselves to all of our citizens becoming active participants. That is why this research must 

continue: To find the right ways for participation to exist in the public and practical world of 

politics. To make sure that there are as many opportunities for as many voices to be heard as 

possible. In order for these changes to occur, we need to empower underrepresented groups to 

engage, whether they be youth, racial and ethnic minorities, women, low income groups, etc. The 

arts are both a way to do this and to remind us of the importance of the undertaking, lest we see a 
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future fraught with individuals, polities, and populations facing the same fate as Cinna the poet at 

the hands of a democratically failed Roman Mob. 
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2. Lesson Plans: pg. 50-59 

 

3. Parental Consent Form: pg. 60-61 

 

4. Assent Form for Minors: pg. 62-63 

 

5. 45 Minute Edit of Julius Caesar by Edward 

Bonahue: pg. 64-98 

 

6. All Data Available Upon Request 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Bonahue  48 

Lend Me Your Ears: Political Empowerment and Arts Education 

 

 

Gender:  

 

 

How old are you? 

I am         years old.   

 

 

Before we begin the survey, I have provided you with some definitions to make the 

process a little bit easier. You may not need them, but they are here in case you do. 

 

Politics: activities relating to the government or the government itself. When this word (or 

similar ones like, “political”) is used in a sentence, they refer to the government itself and 

the things that it does. 

 

Local Politics: the government of the affairs of counties, towns, etc, by locally elected 

political bodies. For example, the activities done by the Mayor would fall under local 

politics. 

 

State Politics: the government of the affairs of the state you live in (for most of you, this will 

be Florida). For example, the activities done by the Governor would fall under state politics. 

 

National Politics: the government of the affairs of the United States of America. For 

example, the activities done by the President fall would fall under national politics. 

 

Community: a unified body of individuals. A group you are a part of. For example, your 

community can include your school, neighborhood, or church. 

 

 

Please circle the number that you believe most applies to you based on the question. 

           1                2                    3                      4                 5 

(Totally Disagree) (Somewhat Disagree) (Neutral) (Somewhat Agree) (Totally Agree) 

 

 

1. I believe that it is important to vote and advocate for my beliefs as much as possible. 

 

1  2  3  4  5 

 

 

2. I have the power to influence my community right now. 

 

1  2  3  4  5 
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3. There are ways I can participate in government and politics other than voting or running 

for office. 

 

1  2  3  4  5 

 

4. I think my opinions on community and political issues are important and relevant. 

 

1  2  3  4  5 

 

5. It is important to know what is going on with the government and politics in general. 

 

1  2  3  4  5 

 

6. I can see myself working in government/politics one day. 

 

1  2  3  4  5 

 

7. People want to hear my opinion when it comes to what is going on in my community. 

 

1  2  3  4  5 

 

8. I do/plan to actively participate in local politics and community affairs in whatever ways I 

can. 

 

1  2  3  4  5 

 

9. My opinions will be more important when I am older. 

 

1  2  3  4  5 

 

 

10.  I am the kind of person that would look for ways to get involved in politics. 

 

1  2  3  4  5 

 

11.   I am the kind of person that would look for ways to get involved in my community. 

 

1  2  3  4  5 

 

12.    I am interested in local politics. 

 

1  2  3  4  5 

 

13. I am interested in state politics. 

 

1  2  3  4  5 
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14. I am interested in national politics. 

 

1  2  3  4  5 

 

15. There are ways that I can make my opinions about political and community issues heard. 

 

1  2  3  4  5 

 

16.   I wish there were more people I could talk to about political and community issues. 

 

1  2  3  4  5   

 

17. It is important to hear and understand people with perspectives different than your own 

when it comes to political and community issues. 

 

1  2  3  4  5   

 

18. Talking to people about political issues can be a good way to work towards making a 

change you want to see in your community. 

 

1  2  3  4  5 

 

 

Please circle all answers that apply to you. It is okay to circle more than one answer. 

When necessary, fill in the blank spaces provided. 

 

 

19.  Who do you talk to about community issues? 

 

a. My family (if you circled this answer, how many of your family members do you talk 

about community issues with?)   

 

 

B. My friends (if you circled this answer, how many of your friends do you talk about 

community issues with?)   

 

 

C. My teachers (if you circled this answer, how many of your teachers do you talk 

about community issues with?)   

 

D.  Other. (If you circled this answer, without providing their name, explain whom else 

you talk about community issues with and how many people in this category you 

talk about community issues with). 

 

E. I don’t talk to anyone about political issues. 
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20.  Who do you talk to about political issues? 

 

a. My family (if you circled this answer, how many of your family members do you talk 

about political issues with?)   

 

b. My friends (if you circled this answer, how many of your friends do you talk about 

political issues with?)   

 

c. My teachers (if you circled this answer, how many of your teachers do you talk 

about political issues with?)   

 

d.  Other. (If you circled this answer, without providing their name, explain whom else 

you talk about political issues with and how many people in this category that you 

talk about political issues with). 

 

 

e. I don’t talk to anyone about political issues. 
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Each lesson plan will take place once a day for approximately 45 minutes at a time. 

The order of the lessons may change, however this document is intended to provide a basic 

outline for what the workshop intervention will include as a part of the programming for We the 

People Theatre arts Initiative Summer Programming (AKA Pop-Up Gainesville) and the 

Hippodrome Theater’s Summer Spectacular Summer Camp. 

 

 

Lesson 1 

Based on Newspaper Theater: Engaging Art in the Classroom. A lesson plan developed by John 

Harness for the Smart Museum of Art  

 

Warm-up Activity 

• Have students look at an image for just one minute, then remove the image from view.  

• Discuss what students noticed about it. Ask what they think the “main idea” or “subject” 

of the image is.  

• Have students sketch what they remember of the image, giving no more than a couple of 

minutes for sketching.  

• Now reveal the image again and have students compare their sketch to the original.  

• What did they remember? What did they forget? What details do they see now that they 

have more time to look? Do these details change anything about their interpretation of the 

image?  

Main Activity  

• Briefly introduce students to the work of Augusto Boal (bow-AHL) and the Theatre of 

the Oppressed. (Boal is a Brazilian theater director and writer. He developed Theatre of 

the Oppressed as a form of radical education that emphasizes the active participation of 

the “audience” in the creation of a theater performance). 

• Newspaper theater is a style of Theatre of the Oppressed where different pieces of writing 

or images are read aloud in interesting combinations (as if they were assorted clippings 

from a newspaper).  

• Explain to the students that they will be creating their own newspaper theater. Their first 

task will be to choose images and texts relating to a particular topic. As a group choose a 

topic. 

• Using the chosen topic as a guide, students will collect, from a pre-prepared selection, 

texts and images that will become the text of the newspaper theatre performance. It is 

important to let the students choose the particular texts and images that will be used for 

the performance because this encourages student agency and ownership of the project.  

Cool down activity and debrief. 
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Lesson 2 

 

Based on Theatre of the Oppressed: A Manual for Educators by. Gopal Midha. University of 

Massachusetts Amherst  

 

 

Warm up 

 

Columbian Hypnotism Activity 

• Divide the group into pairs.  

• Ask each pair to decide which one of the participants would play the Hypnotized. The 

other participant in the pair shall be the Lead.  

• Now the Lead holds her hand - palm forward. This is the hypnotizing hand. Ask the other 

actor to be totally hypnotized by this hand and start following the hand keeping a 

constant distance (say 6 inches) from it. The Lead now slowly moves the palm the way 

she feels. Up, down, left, right or at any angle.  

• Ask the Lead participants to experiment with different levels. They can do so slowly or 

fast, smoothly or with jerks, and even stay still.  

• Let the Lead participants move around the room and the Hypnotized ones follow in 

different body positions, thus loosening up the joints. Ask the Hypnotized to be AWARE 

of their bodies.  

• Ask the participants: 

o What did this activity evoke?  

o Was it easy to do? Why? Why not?  

o What did you notice about yourself while doing this?  

o How did you feel when you were the leader? 

o How did you feel when you were the hypnotized?  

Main Activity 

Group images  

• Everyone gets into groups of 4 or 5. One of them is the sculptor and the others are clay.  

• Explain that each group would be making only one group image and there might be no 

switching and one of the group tableaus might be shared with all the participants.  

• Give them a word or phrase related to the topic chosen in Day 1 and about 2 minutes to 

make their group tableau.  

• Once the images are frozen, ask the clay to remember their position. Unfreeze. Relax.  

• Request one group to share their tableau.  

• Everyone stands in a circle around it. Ask people to walk around and observe the 

sculpture. Give them a minute.  

• “What do you see?” - Explain that here you are asking for only descriptions – for e.g. 

statements like :  
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o One image has his left hand higher than the other  

o The clay on the right 

sitting and we cannot see her face.  

◦ The clay on the left has her eyes closed....  

• Request participants to just describe. No interpretations. No giving meaning to the image. 

So statements like the following are NOT acceptable at this point:  

o The clay on the right is angry.  

o It seems that these clay know each other.  

o The clay on the left is happy.  

• After the descriptions seem to run out, move into interpretations.  

• Repeat often: “There are no right or wrong interpretations”.  

• When someone gives an interpretation, and it is not clear how they arrived at it, ask them 

to explain more. The tone here is not “Why do you think this clay image is angry?” but 

rather, “ Can you explain to us how you arrived at that?” or “What in the image makes 

you feel that way?”.  

• Probe. Draw out explanations.  

• If participants are stuck and unable to describe, don’t judge them.  

• Some questions useful to raise at this point are:  

o So, who are these characters?  

o What is their story?  

o Do we see a protagonist here?  

o What can we do about this oppression?  

• Put your hand above each clay model and ask the group to imagine it to be a thought 

bubble (like in a cartoon!). Ask, “So, what is the bubble saying?” Again, all 

interpretations are valid.  

• If you have time, go through other groups' tableaus.  

 

Debrief and cool down. 

 

 

Lesson 3 

 

Based on Theatre of the Oppressed: A Manual for Educators by. Gopal Midha. University of 

Massachusetts Amherst  

 

Warm Up 

Variation on Columbian hypnosis activity 

Main Activity:  
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Image in Transition  

• Use one of the tableaus that was created in the activity from day 2.  

• In either case, seek permission of the group for using their tableau.  

• Ask the whole group to come around this particular tableau that you have chosen. At this 

point, we have one tableau in which the images are frozen symbolizing an image they 

created based on the topic the group has selected – and the remaining participants 

standing around it.  

• Explain how this is one image addresses the topic.  

• Now explain that this image must be transformed to a state where the topic has been 

successfully addressed. 

• This transformation would be done by making FIVE changes to each frozen clay. So if 

you want to make clay A, a frozen clay participant who is standing, sit down, that would 

count as ONE change. Or if you want clay B, someone whose arms are down, to raise her 

arms, then that would be one change too.  

• At this point invite any ONE person from the group to go to a frozen clay and make ONE 

change.  

• After that change, ask if someone else in the group would like to make ONE change to 

some other frozen clay. :  

• Make sure that if clay A has been changed once, we do not make the second change to it, 

till all the other clay participants have been changed once too. Going ahead with the same 

logic, if clay C has been changed twice by the group, then we do not make the third 

change to C till all the other clay participants have been changed twice too. Keeping track 

is crucial.  

• Ensure that different people in the group get a chance to make these changes. Request the 

people in the group that if they have already made a change to the tableau. They should 

give others, who have not yet done so, the opportunity to make a change to the clay 

participants.  

• After TWO changes have been made to all clay participants.  

o Ask the frozen tableau to go back to their ORIGINAL state.  

o Ask them to all move slowly into their positions at the end of the FIRST change. 

Let the group observe for a few seconds.  

o Now ask them to move slowly to their positions at the end of the SECOND 

change. This would seem like a slow motion progression. An evolution in 

progress.  

o Insist on SILENCE.  

• Now continue to make more changes. The participants in the group step in one-by-one 

and make a change to one of the frozen clay participants.  

• After 4 changes have been made to every clay participant, ask the clay pieces to go back 

to their original state and move slowly showing the fi rst change, then the second, third 

and the fourth.  

• Now ask the group to do the FINAL change.  

• After the fifth change, let the group observe the new tableau for a few moments. Then ask 

the clay participants to do the slow motion movement from the first to the fifth change. 

(You may softly say 1, 2 ...to keep them on track and in sync).  
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• As the participants: 

• How did it feel like?  

• What did we notice?  

• How did you feel when you were being changed? (for the clay participants)  

• What does it say about the group process that we followed?  

• Can we build on this to counter oppression? How?  

• Where can we use this kind of technique?  

 

Lesson 4 

Based on Newspaper Theater: Engaging Art in the Classroom. A lesson plan developed by John 

Harness for the Smart Museum of Art  

Warm-up Activities  

• Remind the students of Augusto Boal’s Theatre of the Oppressed and newspaper theatre.  

• Look again at the images from Day 1 and refer the earlier discussion about the topics 

chosen.  

• Ask the students if they have anything new to say about the text and images they have 

collected after the previous activities. 

• Have the students stand and pose as a person depicted in one of the selected images.  

• How does standing in this way make them feel?  

• Repeat this exercise posing as a different person from the either the same collected image 

or a different one.  

• How does this new pose make them feel? Do the poses remind them of anyone from their 

own lives or from a story they know?  

• Encourage students to create small scenes (tableaus or vignettes) with poses based on 

their experiences and interactions related to the text and topic they have chosen to 

discuss.  

• Work with the students by focusing on facial features. What emotions do they think those 

features represent? Can they recreate those emotions with their entire bodies, or with a 

movement?  

Discuss how “acting out” the artwork changes their interpretation of it.  

(This activity is meant to activate students’ kinesthetic learning abilities as well as to get them 

more comfortable with performance.)  

 

Debrief and cool down. 

 



Bonahue  57 

Lesson 5 

Based on Theatre of the Oppressed: A Manual for Educators by. Gopal Midha. University of 

Massachusetts Amherst  

Warm up activities 

Main Activity  

 

• Have students read through their selected texts several times.  

• Prompt students to discuss how they will use the texts and images that they have 

collected in their newspaper theater performance.  

• Explain that they might read each piece in sequence, or read pieces in alternating 

sections, or read pieces so that they overlap one another.  

• Have students decide how they will incorporate the images they have collected into their 

performance: they might project the images on the wall as a background, for example, or 

decide to hold up posters of the images while they read. It is up to them!  

Let the students use this time to develop and plan their performance. Allow them to experiment, 

but establish the expectation that they should have a plan for their final performance before the 

time set aside for this activity is over.  

 

Lesson 6 

Based on Theatre of the Oppressed: A Manual for Educators by. Gopal Midha. University of 

Massachusetts Amherst  

Warm Up Activities 

Main Activity -Forum theatre 

• Ask participants to reflect on all the sessions so far.  

• Now explain forum theatre using an example. Boal (2002) provides many examples of 

forum theatre.  

• Ask them what differences do they find between this kind of theatre and the usual theatre 

that they have experienced. Key things to draw out are:  

o The local nature of the problem or oppression  

o Short length of the play  

o Presence and role of the Joker to provoke and engage the audience 

o Breaking the fourth wall and inviting the audience to change the play so that they 

transform into Spect-actors  

o Multiple enactments of the play using different strategies suggested by the spect- 

actors  
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• Now everyone gets into groups of 3-4 and brainstorms themes and ideas for a short forum 

theatre performance. They get 20 minutes and the idea must relate closely to them.  

• In the really unlikely event that they are stuck and cannot come up with any topic, you 

can suggest – Excessive homework, Physical punishment, Bullying, Teasing, Stress due to 

grading, Gender stereotyping or favoritism by school authorities . They can use these 

ideas only if they have experienced it.  

• The groups have to think of how they could go about enacting the oppression. Encourage 

them to draw the scenes or write up a description.  

• Keep moving from one group to another to see how they are doing. Do this for 20 

minutes.  

• Get the groups back into one big circle and request them to share their drawings or 

description.  

• As they do so, write up the descriptions on newsprint and suggest a name for each play.  

• Reserve 10-15 minutes at the end of the workshop for students to return to their 

newspaper theatre piece and rehearse. 

 

Debrief and cool down. 

 

Lesson 7 

Based on a lesson plan created by Project Zero and the Children are Citizens Program 

Warm Up Activities 

 

Main Activity One: 

 

• Have students break back into the groups from forum theatre on Day 6. 

• Provide the students with ample time to return to the work they had done in the last 

session. 

• Have the students identify a location that they all know and understand for the scene to 

take place in. 

• Tell the students to construct a model of that location using the art supplies provided. 

• Once completed, have each group present the setting they created. 

 

Main Activity Two - Complete the Picture/Image  

Based on Theatre of the Oppressed: A Manual for Educators by. Gopal Midha. University of 

Massachusetts Amherst  

• Everyone gets into a circle.  

• Ask for a volunteer to come in the center and strike any pose.  
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• Now you go ahead and pose with the volunteer to make a picture/image that creates a 

relationship between you two. There is no right or wrong way to pose. Go with your gut- 

feel. The relationship is something that exists in your mind. Each person will interpret the 

picture of you two differently.  

• As you freeze, ask her (the volunteer) to unfreeze and pose to create a new picture/image 

with your frozen image. As she poses, you say ,“I relax and I look at (the name of 

volunteer)’s pose. I make another pose that relates to her” .You freeze.” Now, my partner 

relaxes and chooses another pose”...  

• Keep doing this for 3 or 4 poses. Try different things- Touching,Varying the distance 

between her and you, Lying down, changing facial expressions and so on.  

• Now everyone gets into pairs.  

• These pairs have to find a space in the room where they can begin to create images 

together.  

• Remind everyone to go with their gut-feel and simply “play”. There is no right or wrong 

image. If they get stuck, it is fine.  

• After about 2 minutes of creating such joint images, ask everyone to stop, relax and 

remain silent.  

• Explain that you will now call out words. Ask them to let the words influence the images 

they make together. If the word makes them feel stuck, they may ignore the word.  

• Ask for questions or clarifications.  

• Call out a word and ask them to resume creating images together. Suggested Words:  

o Family  

o Happiness  

o Team  

o Rain  

o Bully and the student  

o Strict teacher and student  

o Flower and the pot  

o Independence  

o Hand and glove  

o Pen and ink  

o The gardener and the garden....and so on  

o Lead up to using words related to their chosen topic. 

• Save time at  the end of class to allow students to return to the work they have done with 

the Newspaper theatre (rehearse, oarcatice lines, continue piecing together, etc.). 

 

 

Lesson 8 

 

 Based on Newspaper Theater: Engaging Art in the Classroom. A lesson plan developed by John 

Harness for the Smart Museum of Art  

Warm-up Activities  
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Main Activity (rehearsal) Part 1. 

• Students present a version of their newspaper theater performance. By this point, the 

students are in charge. Allow for improvisation and mishaps! 

• Wrap Up / Cool Down  

• After the rehearsal, encourage students to reflect quietly for a moment, perhaps by 

journaling. Then, prompt the class to discuss their experience of being both an audience 

member and an actor in their performance. What did they expect before the performance? 

What differed from their expectations?  

• Discuss with the class what they gained from this experience of newspaper theater. Have 

they learned anything new about the chosen topic? What did they learn as they prepared 

for the performance? How is acting out a performance different than or similar to 

learning by reading and writing?  

Main Activity Part 2 

Based on Theatre of the Oppressed: A Manual for Educators by. Gopal Midha. University of 

Massachusetts Amherst  

• Allow participants to return to their forum theatre groups. 

• Assist in the development of their forum theatre performance by referring back to their 

physical artistic creation and the tableaus they created. 

• Provide ample time for run-throughs, mistakes, and feeback. 

• Discuss with the class what they gained from this experience of forum theater. Have they 

learned anything new about the chosen topic? What did they learn as they prepared for 

the performance? How is acting out a performance different than or similar to learning by 

reading and writing?  

Cool Down and Debrief. 

 

Lesson 9 

Warm up activities. 

• Allow participants in this block of the workshop to rehearse the pieces in a final form. 

• Work with the forum theatre groups in the first half of the time. 

• Bring entire group back together to rehearse the newspaper theatre piece. 

Cool Down and Debrief. Explain the final performance day. 

 

Lesson 10 
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Warm up activities 

• Organize chairs to provide a play space. 

• Each forum theatre group has the opportunity to present their work to the rest of the 

group in it’s final form. 

• Allow the “audience” to interact with the performers, ask questions, do the clay molding 

exercise, etc. 

• After the forum theatre pieces have finished, allow time for the whole group to perform 

their newspaper theatre piece. 

• Record the piece and play it back for them. 

Debrief about the process in its entirety and cool down. 
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Lend Me Your Ears: Political Empowerment, Civic Engagement, and Arts Education 

 

Parental Permission Form  

 

My name is Edward Bonahue and I am a student in the Political Science Department at Florida 

State University. Your child is invited to be in a research study about how social programs can 

interact with the way young people think and act in regards to political interest, civic 

engagement, political empowerment, and social networks. We are asking that your child take 

part because your child is in the age group and program I want to study. We ask that you read 

this form and ask any questions you may have before agreeing to allow your child to take part in 

this study. 

 

The study: The purpose of this study is to find out whether certain educational techniques 

impact young people’s interest in civic engagement, civics, and political involvement as well as 

their senses of community, empowerment and ability to change their surroundings. It is also 

designed to find which (anonymous) types of people children speak about politics and political 

ideas with. If you agree to allow your child to take part, your child will be asked to fill out a 20-

question survey. Your child will be asked to state how much they agree or disagree with a series 

of statements about community and civic engagement, their senses of their political 

empowerment, political interest, and the social networks that they use to understand and interact 

with these topics. Additionally, they will be asked the kinds of people they speak about 

community and political issues with by identifying the category of people with whom they 

network. 

 

Risks and benefits: The survey involves less than minimal risk for the participants. 

 

Compensation: The Students will receive no compensation for completion of the study. 

 

Confidentiality: The records of this study will be kept confidential, to the extent permitted by 

law. The survey will be anonymous and use no direct identifiers to tie your child’s responses 

back to them. It will not be possible to figure out your child’s answers. Surveys will be kept 

securely for three (3) years after this study ends in a locked cabinet and office. However, 

research information that identifies you may be shared with the FSU Institutional Review Board 

(IRB) and others who are responsible for ensuring compliance with laws and regulations related 

to research, including people on behalf of the Office for Human Research Protections (OHRP). 

  

Voluntary Participation: Your child’s participation in this study is completely voluntary. Your 

child may skip any questions he or she doesn't feel comfortable answering. Your decision 

whether or not to allow your child to take part will not affect your current or future relationship 

with Florida State University or with this program.  If you decide to allow your child to take part, 

your child is free to not do the survey, skip any questions, or stop at any time. You are free to 

withdraw your child at any time without affecting your relationship with the University or this 

program. 

 

The researcher for this study is Edward Bonahue. You may reach him at (352)642-4745, or 

eab14g@my.fsu.edu. Please feel free to ask any questions you have now, or at any point in the 
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future. If you have any questions or concerns about your child's rights as a research subject, you 

may contact the FSU Institutional Review Board (IRB) at 850-644-8633 or you may access their 

website at  

http://www.fsu.research.edu.  You will be given a copy of this consent form for your records. 

 

Please enter your child's name and sign below if you give consent for your child to participate in 

this study. 

Your child's name: ________________________ 

Your signature ___________________________ Date _________ 
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Lend Me Your Ears: Political Empowerment, Civic Engagement, and Arts 

Education 
 

 

Assent Form for Minors 

  

My name is Edward Bonahue. I am a student researcher from Florida State 

University. I am asking if you would like to take part in a research study called 

“Lend Me Your Ears: Political Empowerment, Civic Engagement and Arts 

Education”, which is about what makes young people interested in politics and 

community engagement and what makes them feel like they can make a 

difference. 

  

If you agree to be in this study, you will fill out a 20‐question survey about how 

interested you are in politics, community and civic engagement, how much you 

feel like you can make a difference, and the kinds of people you talk about these 

topics with. You will take the survey Monday July 10
th
, and then once more in 10 

days (5/20/17).  It may take you 10‐20 minutes to work on the survey. 

  

This study may help teachers, educators, and politicians learn better ways to help 

students be interested in civics, civic engagement, and political participation. 

  

Please talk this over with your parents before you decide whether or not to 

participate.  We have asked your parents to give their permission for you to take 

part in this study. But even if you parents said “yes” to this study, you can still 

decide to not take part in the study, and that will be fine. 

  

If you do not want to be in this study, then you do not have to participate. This 

study is voluntary, which means that you decide whether or not to take part in 

the study.  Being in this study is up to you, and no one will be upset in any way if 

you do not want to participate or even if you change your mind later and want to 

stop. 

  

You can ask any questions that you have about this study.  If you have a question 

later that you did not think of now, you can call me at 352‐642‐4745, or ask me 

(Ed). 

  

Signing your name at the bottom means that you agree to be in this study.  You 
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and your parents will be given a copy of this form after you have signed it. 

  

Name of child (please print): 

  

Signature of Child                   Date 
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by 

William Shakespeare 
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Julius Caesar 
by William Shakespeare 

 

 
 

 

Characters 
Julius Caesar; 

Octavius Caesar, his nephew; 

Mark Antony, his lieutenant; 

Brutus } 

Cassius } 

Casca } 

Decius }  conspirators against Julius Caesar 

Cinna } 

Trebonius } 

Metellus Cimber } 

an old Soothsayer 

Artemidorus, a philosopher 

Lucius, a boy, servant to Brutus; 

Lucilius } 

Titinius } 

Messala } 

Pindarus }  followers and servants of Brutus and Cassius. 

Volumnius } 

Clitus } 

Strato } 

Calpurnia, Caesar’s wife; 

Portia, Brutus’ wife. 

Citizens, Soldiers, Servants. 
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Scene 1 
 

(Enter Commoners, Flavius, and Marullus) 

 

Flavius: 

Hence! Home, you idle creatures get you home. Wherefore art not in thy shop today? Why dost 

thou lead these men about the streets? 

 

Commoner 1: 

Sir, we make holiday, to see Caesar and to rejoice in his triumph. 

 

Marullus: 

Wherefore rejoice? What conquest brings he home? What tributaries follow him to Rome, To 

grace in captive bonds his chariot-wheels? You blocks, you stones, you worse than senseless 

things! 

 

Flavius: 

Go, go, good countrymen, and, for this fault, Assemble all the poor men of your sort; Draw them 

to Tiber banks, and weep your tears Into the channel, till the lowest stream Do kiss the most 

exalted shores of all. 

 

(Exit commoners) 

 

disrobe the images, If you do find them deck'd with ceremonies. 

 

Marullus: 

May we do so? You know it is the feast of Lupercal. 

 

Flavius: 

It is no matter; let no images Be hung with Caesar's trophies. I'll about, And drive away the 

vulgar from the streets: So do you too, where you perceive them thick. These growing 

feathers pluck'd from Caesar's wing Will make him fly an ordinary pitch, Who else would 

soar above the view of men And keep us all in servile fearfulness. 

 

 

Scene 2 
 

(Enter a crowd of Citizens, chanting.) 

 

All: 

Caesar!  Caesar!  Caesar! 

 

Citizen 1: 

Let every man make holiday at the games to rejoice in Caesar’s triumph! 

 

All: 
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Ay! 

(Martial music.) 

 

Citizen 2: 

Caesar approaches! 

 

All: 

Caesar!  Caesar!  Caesar! 

 

(Enter Caesar, Antony, Calpurnia, Decius, Brutus, Cassius and Casca.) 

 

Caesar: 

Calpurnia — 

 

Casca: 

Peace, ho!  Caesar speaks! 

 

(The music ceases and the crowd fall quiet.) 

 

Caesar: 

Stand you directly in Antonius’ way, Calpurnia, 

When he doth run his course.  Antonius— 

 

Antony: 

(At his shoulder)  Caesar, my lord? 

 

Caesar: 

Forget not in your race, Antonius, 

To touch Calpurnia and heal her sterile curse. 

 

Antony: 

When Caesar says ‘Do this’, it is perform’d! 

 

Caesar: 

Set on; and leave no ceremony out. 

 

(Music begins again.) 

 

Soothsayer: 

Caesar! 

 

Caesar: 

Ha!  Who calls? 

 

Casca: 

Bid every noise be still:— Peace yet again! 
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(Music ceases.) 

 

Caesar: 

I hear a tongue cry ‘Caesar!’ Speak; Caesar is turn’d to hear. 

 

Soothsayer: 

Beware the Ides of March! 

 

Brutus: 

A soothsayer bids you beware the Ides of March. 

 

Caesar: 

Let me see his face. 

 

(Brutus brings the blind old Soothsayer before Caesar.) 

 

Caesar: 

What say’st thou to me now?  Speak once again. 

 

Soothsayer: 

Beware the Ides of March. 

 

Caesar: 

(Staring at him, then laughing)  He is a dreamer!  Pass! 

 

(Music.  Exeunt all but Brutus and Cassius.) 

 

Cassius: 

Will you go see the order of the course? 

 

Brutus: 

I am not gamesome, Cassius: I’ll leave you.  (Starting to go.) 

 

Cassius: 

Tell me, good Brutus, can you see your face? 

 

Brutus: 

(Turning)  No, Cassius, for the eye sees not itself 

But by reflection from some other thing. 

 

Cassius: 

It is lamented that you have no mirrors to turn 

Your hidden worthiness into your eye. 

 

Brutus: 

Into what dangers would you lead me, Cassius? 
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(Cheering off.) 

 

Brutus: 

I fear the people choose Caesar for their king. 

 

Cassius: 

Ay, do you fear it?  then would you not have it so? 

 

Brutus: 

I would not; but wherefore do you hold me here? 

 

Cassius: 

(Conspiratorial, glancing round)  I was born free as Caesar; so were you: 

And we can both endure the winter’s cold as well. 

One raw and gusty day by the Tiber, 

He said to me ‘Darest thou leap in with me 

Into this angry flood and swim to yonder point?’ 

I plunged in and he followed.  But, ere the point, 

Caesar cried ‘Help me, Cassius, or I sink!’ 

And from the waves did I this Caesar bear. 

And he is now become a god, and we 

Must bow if mighty Caesar do but nod on us. 

 

(Fanfare and cheering off.) 

 

Brutus: 

(Looking off)  They cheer some new honours heap’d on Caesar. 

 

Cassius: 

Why, he bestrides the world like a Colossus! 

 

Voices: 

(Offstage)  Caesar!  Caesar!  Caesar! 

 

Cassius: 

(Pointing)  Why should that name be sounded more than yours? 

There was a Brutus once would have born 

The eternal devil in Rome as easily as a king! 

 

(Fanfare and cheering off.  They stand aside as Caesar and his train enter.  Caesar stops.) 

 

Caesar: 

Yon Cassius has a lean and hungry look: 

He thinks too much: such men are dangerous. 
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Antony: 

(Laughing)  Fear him not, Caesar he’s not dangerous. 

 

Caesar: 

Such men as he be never at heart’s ease 

Whiles they behold a greater than themselves.  Come! 

 

(Exeunt Caesar and all his train except Casca.) 

 

Brutus: 

Casca, tell us what hath chanced today. 

 

Casca: 

(Scornful)  There was a crown offer’d to Caesar.  He put it by and they all shouted. 

 

Cassius: 

They shouted three times: was the crown offer’d thrice? 

 

Casca: 

Ay, Antony offer’d it to him, and he put it by.  And the rabble shouted and utter’d such stinking 

breath, it almost choked Caesar, for he swounded and fell down. 

 

Brutus: 

’Tis very like, — he hath the falling-sickness. 

 

Cassius: 

No, we have the falling-sickness. 

 

Casca: 

I know not what you mean by that, but he fell down, and when he came to, he said if he had done 

anything amiss, it was his infirmity.  Some wenches cried ‘Alas, good soul!’ but they’d have 

done no less if Caesar had stabb’d their mothers. 

 

Brutus: 

For this time I will leave you both.  Farewell. 

(Taking Cassius aside as he goes)  What you have said, I will consider; 

Till then, chew upon this: I cannot repute 

Myself a son of Rome under these hard conditions.  (Exit.) 

 

Casca: 

They say the senators tomorrow mean to 

Establish Caesar king by sea and land. 

 

Cassius: 

What trash is Rome, when it serves t’ illuminate 

So vile a thing as Caesar!  But, O grief, perhaps 
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I speak this before a willing bondsman! 

 

Casca: 

You speak to Casca: I am no tell-tale. 

 

Cassius: 

Know you then that I have moved already 

Some certain of the noblest-minded Romans 

To undergo a dangerous enterprise. 

Will you be incorporate to our attempts? 

 

Casca: 

Ay.  (Shaking his hand.)  O, if we could win the noble Brutus, 

Those deeds that which would appear offence in us, 

His countenance will change to worthiness. 

 

Cassius: 

Be content: I have in Brutus’ window thrown 

Writings unfolding what men think of him, 

And of Caesar’s ambition.  (Giving him papers)  Lay thou this 

Where he may find it, and this at his window.  Farewell. 

 

(Exit Casca.) 

 

Cassius: 

Now, after this, let Caesar seat him sure, 

For we will shake him, or worse days endure.  (Exit.) 

 

Scene 3 
 

(Enter Brutus.) 

 

Brutus: 

He would be crown’d, and ’tis a common proof 

That lowliness is young ambition’s ladder, 

But when he once attains the topmost rung, 

He scorns the base degrees by which he rose; 

So Caesar may, and we must think him as 

A serpent’s egg, which, hatch’d, would as his kind 

Grow mischievous, and kill him in the shell. 

 

(Enter Lucius, with a letter.) 

 

Lucius: 

I found this letter by your window, sir. 
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Brutus: 

(Taking it)  Is not tomorrow, boy, the Ides of March? 

 

Lucius: 

I know not, sir. 

 

Brutus: 

Look in the calendar, and bring me word. 

 

(Exit Lucius.) 

 

 

Brutus: 

(Reading)  ‘Awake and see thyself.  Speak, strike, redress!’ 

Am I entreated to strike?  I promise, 

If the redress will follow, thou receivest 

Thy full petition at the hand of Brutus. 

 

(Enter Lucius.) 

 

Lucius: 

Sir, March is wasted fifteen days. 

 

(Knocking.) 

 

Brutus: 

’Tis good.  Go to the gate; somebody knocks. 

 

(Exit Lucius.) 

 

Brutus: 

Since Cassius first did whet me against Caesar, 

I have not slept.  All the interim 

Between the acting of a dreadful thing 

And the first motion, is like a hideous dream. 

 

(Enter Lucius.) 

 

Lucius: 

Sir, ’tis your brother Cassius at the door, 

And others with him. 

 

Brutus: 

Do you know them? 

 

Lucius: 
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No, sir: half their faces are buried in their cloaks. 

 

Brutus: 

Let ’em in. 

 

(Exit Lucius.) 

(Enter Cassius, Casca, Decius, Cinna, Metellus Cimber and Trebonius.) 

 

Cassius: 

Good morrow, Brutus; do we trouble you? 

 

Brutus: 

I have been up all night.  Know I these men? 

 

Cassius: 

Yes, and every one doth honour you. 

This is Trebonius, Decius, Casca, 

Cinna, and this, Metellus Cimber. 

 

Brutus: 

They are all welcome. 

 

Cassius: 

First let us swear our resolution. 

 

(Following Cassius, all except Brutus start to raise their hands.) 

 

Brutus: 

(Pushing Cassius’s hand down)  No, not an oath! 

We noble Romans need no other spur 

Than honesty to honesty engaged! 

 

All: 

(Lowering their hands)  True. 

 

Decius: 

Shall no man else be touch’d but only Caesar? 

 

Cassius: 

Decius, well urged:— I think it is not meet 

That Mark Antony should outlive Caesar. 

 

(General assent.) 

 

Brutus: 

Fear not, for Antony is but a limb of Caesar, 
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And he can do no more than Caesar’s arm 

When Caesar’s head is off. 

 

Cassius: 

(Urgent)  I fear th’ingrafted love he bears to Caesar— 

 

Brutus: 

(Smiling)  If he love Caesar, all that he can do 

Is to himself,— take thought and die for Caesar. 

 

(Laughter.) 

 

Trebonius: 

There is no fear in him; let him not die. 

 

(General assent.) 

 

Cassius: 

But ’tis doubtful whether Caesar will come forth, 

For he is superstitious grown of late. 

 

 

Decius: 

Never fear that: I can o’ersway him, 

And I will bring him to the Capitol. 

 

Cassius: 

Nay, we shall all of us be there to fetch him. 

The morning comes upon’s: we’ll leave you, Brutus. 

 

Brutus: 

And so, good morrow to you, every one. 

 

(Exeunt all except Brutus.  Enter Portia.) 

 

Portia: 

Brutus, my lord! 

 

Brutus: 

 

Portia!  It is not for your health to commit 

Your weak condition to the raw-cold morning. 

 

Portia: 

Nor for yours neither.  Dear my lord, make me 

Acquainted with your cause of grief: something 
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Will not let you eat, nor talk, nor sleep. 

 

Brutus: 

I am not well in health, and that is all. 

 

Portia: 

No, my Brutus: you have some sick offence 

Within your mind.  I beg you, unfold to me 

Why you are heavy, and what men were here. 

Tell me your counsels: I will not disclose ’em. 

 

Brutus: 

(Embracing her, distressed)  Let us go in, and by and by I will 

Construe to thee the secrets of my heart. 

(Exeunt.) 

 

Scene 4 
 

(Enter Caesar in his nightgown.) 

 

Caesar: 

My mind hath known no peace tonight; 

Thrice hath Calpurnia in her sleep cried out 

‘Help, ho!  They murder Caesar! 

 

(Enter Calpurnia.) 

Calpurnia: 

What mean you, Caesar?  You shall not stir 

Out of your house today. 

 

Caesar: 

Caesar shall forth. 

Cowards die many times before their deaths: 

The valiant never taste of death but once. 

 

(Enter Servant.) 

 

Servant: 

Sir, the augurers would not have you go out: 

Plucking the entrails of an offering forth, 

They could not find a heart within the beast. 

 

Caesar: 

Caesar should be a beast without a heart, 

If he should stay at home today for fear, 

And Caesar shall go forth. 



Bonahue  78 

 

Calpurnia: 

No!  call it my fear.  Mark Antony shall say 

You are not well. 

 

Caesar: 

(Smiling, putting an arm round her shoulder)  I shall not go. 

 

(Enter Decius.) 

 

Caesar: 

And Decius here shall tell them so.  Decius, 

Tell the senators I will not come today. 

 

Decius: 

Most mighty Caesar, let me know some cause. 

 

Caesar: 

Calpurnia stays me at home: she dream’d 

She saw my statue, running blood, 

And many Romans bath’d their hands in it. 

 

Decius: 

If you shall send word you will not come, 

Someone may whisper ‘Lo, he is afraid: 

Break up the senate till another time, 

When Caesar’s wife shall meet with better dreams.’ 

 

Caesar: 

I am ashamed that I did yield to her: 

Give me my robe, for I shall go. 

(Enter Brutus, Cassius, Metellus, Casca, Cinna, and Trebonius.) 

 

Caesar: 

(Embracing Brutus)  And look who is come to fetch me! 

Good morrow, gentlemen: thanks for your pains. 

 

(Enter Antony.) 

 

Caesar: 

See!  Antony, that revels long o’nights 

Is with us: good morrow, Antony. 

 

Antony: 

So to most noble Caesar. 
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Caesar: 

Good friends, go in and taste some wine with me, 

And we, like friends, will straightway go together. 

 

(Exeunt.) 

 

Scene 5 
 

(Enter Artemidorus, reading a paper.) 

 

Artemidorus: 

‘Caesar, beware of Brutus, take heed of Cassius, come not near Casca, mark well Metellus 

Cimber, trust not Trebonius.  If thou beest not immortal, look about you.’ 

If thou read this, O Caesar, thou mayst live; 

If not, the Fates with traitors do contrive. 

 

(Trumpets.  Enter a crowd of people, including the Soothsayer.  Enter Caesar, Antony, 

Brutus, Cassius, Casca, Decius, Metellus, Trebonius and Cinna.) 

 

Caesar: 

(To the Soothsayer)  The Ides of March are come. 

 

Soothsayer: 

Ay, but not gone. 

 

Artemidorus: 

Hail, Caesar!  Read this schedule! 

 

(Caesar takes it and prepares to read it.) 

 

Artemidorus: 

’Tis a suit that touches Caesar nearly. 

 

Caesar: 

(Rejecting it)  What touches us ourself shall be last served. 

Artemidorus: 

(Urgent)  Delay not, Caesar: read it instantly! 

 

Decius: 

(Pushing him away)  Are you mad, sirrah?  Give place! 

 

Cassius: 

Come up to the Capitol. 

 

(Caesar leads the Senators to the Capitol.  Trebonius, talking, leads Antony away.) 
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Cinna: 

(Aside)  Casca, you are the first that rears your hand. 

 

(Fanfare.) 

 

Caesar: 

What is amiss that Caesar’s senate must redress? 

 

Metellus: 

(Kneeling)  Caesar, I throw before your seat a humble heart— 

 

Caesar: 

Metellus, thy brother by decree is banish’d: 

Know that Caesar doth not wrong. 

 

Metellus: 

Is there no voice more worthy than my own? 

 

Brutus: 

Caesar, I too desire that Publius Cimber 

May have immediate repeal. 

 

Caesar: 

(Surprised)  Brutus? 

 

Cassius: 

As low as Caesar’s foot doth Cassius fall, 

To beg enfranchisement for Publius Cimber. 

 

Caesar: 

I could be well moved, if I were as you, 

But I am constant as the northern star, 

Which alone in heaven doth hold its place; 

So in the world: of all men do I know 

But one unshaked of motion: I am he. 

I am constant Cimber should be banish’d! 

 

Casca: 

Speak, hands, for me! 

(All surround him and stab him, except for Brutus, who holds back.  The others draw 

back, revealing Caesar with his tunic bloodied.  He staggers to Brutus and embraces him 

for support.  Brutus stabs him.) 

 

Caesar: 

Et tu, Brute?  Then fall, Caesar!  (Dies.) 
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Cinna: 

Liberty!  Freedom!  Tyranny is dead! 

 

Brutus: 

Be not afear’d: ambition’s debt is paid! 

 

Cassius: 

Run hence, cry liberty about the streets! 

 

(The Citizens run off, shouting.  Drums beat.  The noise fades.  Trebonius hurries on.) 

 

Cassius: 

Where is Antony? 

 

Trebonius: 

Fled to his house amaz’d: 

Men cry and run as it were doomsday. 

 

Brutus: 

Let’s bathe our hands in Caesar’s blood, then go, 

Crying out ‘Peace, freedom and liberty!’ 

 

(They smear their hands.) 

 

Brutus: 

How often shall the knot of us be call’d 

The men that gave their country liberty! 

 

All: 

(Raising their arms and shouting)  Liberty! 

 

Brutus: 

Soft, who comes here? 

 

Cassius: 

A friend of Antony’s. 

 

(Enter Servant.  They lower their arms.) 

 

Servant: 

My master bids me say, if Brutus will vouchsafe 

That he may safely come and be resolv’d 

How Caesar hath deserved to lie in death, 

Mark Antony will follow noble Brutus. 

Brutus: 

He shall be satisfied, and depart untouch’d. 
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Servant: 

I’ll fetch him presently.  (Exit.) 

 

Brutus: 

(Confident)  I know that we shall have him well to friend. 

 

Cassius: 

I wish we may, but yet I fear him much. 

 

Brutus: 

Here he comes. 

 

(Enter Antony.) 

 

Brutus: 

(Meeting him and holding out a hand)  Welcome, Mark Antony! 

(Antony walks past him, ignoring him, and kneels by Caesar, grieving.) 

 

Antony: 

O, mighty Caesar, dost thou lie so low? 

Fare thee well.  (Covering Caesar and standing.) 

I know not who else must be let blood: 

If I myself, fulfil your pleasure now. 

 

Brutus: 

O, Antony, beg not your death of us: 

Our hearts you see not,— they are pitiful. 

And when we have appeased the multitude, 

We will deliver you the cause why I, 

Who loved Caesar, have so proceeded. 

 

Antony: 

Let each man render me his bloody hand.  (Gazing at each in turn.) 

First, Marcus Brutus, will I shake your hand, 

Next Caius Cassius, now Decius, 

Now yours, Metellus and yours, Cinna, 

And, my valiant Casca, yours.  And last, 

Not least in love, yours, good Trebonius. 

Caesar, if thy spirit look upon us now, 

Shall it not grieve thee to see thy Antony 

Shaking the bloody fingers of thy foes? 

 

Cassius: 

Mark Antony— 
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Antony: 

Pardon me, Caius Cassius: 

But even Caesar’s enemies shall say this. 

Cassius: 

But will you be numbered in our friends? 

 

Antony: 

Friends am I with you all, if you shall give me 

Reasons why Caesar was dangerous. 

 

Brutus: 

If you were Caesar’s son, you should be satisfied. 

 

Antony: 

Then may I produce his body in the market-place, 

And speak in the order of his funeral? 

 

Brutus: 

(Smiling)  You shall, Mark Antony. 

 

Cassius: 

(Pulling Brutus aside, urgently)  Do not let him speak in the funeral: 

Know you not how he may move the people? 

 

Brutus: 

(Aside)  By your pardon, I will myself speak first, 

And show the reason of our Caesar’s death. 

I will say that Antony speaks by our permission. 

 

Cassius: 

(Aside)  I like it not. 

 

Brutus: 

Mark Antony, take Caesar’s body.  You shall 

Speak after me and you shall not blame us. 

 

Antony: 

Be it so: I do desire no more. 

 

Brutus: 

Prepare the body then, and follow us. 

(Exeunt all but Antony.) 

 

Antony: 

O, pardon me, Caesar, that I am so gentle 

With these butchers!  Over thy wounds now 
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Do I prophesy: fierce civil strife shall cumber 

Ev’ry part of Italy; blood and destruction 

Shall be so in use and carrion men shall 

Smell above the earth, groaning for burial! 

 

(Enter Octavius’ Servant.) 

 

 

Antony: 

You serve Octavius Caesar, do you not? 

 

Servant: 

I do, Mark Antony.  O, Caesar!  (Seeing the body, he weeps.) 

 

Antony: 

Is thy master near? 

 

(Servant nods assent.) 

 

Antony: 

Stay till I have tried in the market-place 

How the people take the cruel issue 

Of these men, then haste thee back and tell him 

What hath happen’d.  Lend me your hand. 

 

(Exeunt with Caesar’s body.) 

 

Scene 6 
 

(Enter Brutus and a throng of Citizens.) 

 

Citizens: 

We will be satisfied!  We will be satisfied! 

 

Brutus: 

Give me audience, friends, and I shall render 

Public reasons of Caesar’s death.  (Going up onto the rostrum.) 

 

Citizen 1: 

Silence!  The noble Brutus is ascended. 

 

Brutus: 

If any dear friend of Caesar’s demand why I rose against Caesar, this is my answer,— not that I 

loved Caesar less, but that I loved Rome more.  Would any here rather that Caesar were 

living, and die a slave, than that Caesar were dead, to live a free man?  If any, speak, for him 

have I offended. 
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Citizens: 

None, Brutus, none! 

 

Brutus: 

Then none have I offended.  Here comes his body, mourn’d by Mark Antony. 

 

(Enter Antony and his Servant with Caesar’s body.) 

 

Brutus: 

(Descending)  With this, I depart, and as I slew Caesar for the good of Rome, I have the same 

dagger for myself, when my country shall need my death. 

 

Citizen 1: 

Live, Brutus, live! 

 

Citizens: 

Ay! 

 

Citizen 2: 

Bring him with triumph home unto his house! 

 

Citizens: 

Ay! 

 

Brutus: 

Good countrymen, let me depart alone, 

And, for my sake, stay here with Antony: 

I do entreat you, not a man depart.  (Exit.) 

 

Citizen 1: 

Stay, ho!  And let us hear Antony. 

 

Antony: 

(Ascending)  For Brutus’ sake, I am beholding to you. 

 

Citizen 2: 

’Twere best he spoke no harm of Brutus here. 

 

(General assent.) 

 

Antony: 

You gentle Romans,— 

 

Citizen 2: 

This Caesar was a tyrant. 
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Citizens: 

Ay! 

 

Citizen 3: 

Peace!  Let us hear what Antony can say. 

Antony: 

Friends!  Romans! Countrymen! 

 

(Some Citizens are still restive and muttering.) 

 

Antony: 

(Loud) Lend me your ears! 

I come to bury Caesar, not to praise him! 

 

(Silence.) 

 

 

Antony: 

(More quietly)  He was my friend, faithful and just to me, 

But Brutus says he was ambitious. 

When that the poor hath cried, Caesar hath wept: 

Yet Brutus says he was ambitious; 

And Brutus is an honourable man. 

You all did see me offer him a crown, 

Which he did thrice refuse: was this ambition? 

You all did love him once: what cause withholds 

You then to mourn for him?  Bear with me: 

My heart is in the coffin there with Caesar, 

And I must pause till it come back to me.  (Turning away, weeping.) 

 

Citizen 1: 

If you consider, Caesar has had great wrong. 

 

Citizen 2: 

Mark’d you his words?  He would not take the crown; 

Therefore ’tis certain he was not ambitious. 

 

(Antony and the Servant move the bier to the edge of the rostrum.) 

 

Citizen 4: 

Poor soul!  His eyes are red as fire with weeping. 

 

Antony: 

Now come and behold the corpse of Caesar. 
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(They crowd round.  Anthony pulls the cover back.) 

 

Antony: 

Look, in this place ran Cassius’ dagger through: 

See what a rent the envious Casca made: 

Through this the well-beloved Brutus stabb’d; 

And when the noble Caesar saw him stab, 

Then burst his mighty heart and Caesar fell. 

O, what a fall was there, my countrymen: 

Then I, and you, and all of us fell down! 

Behold him, marr’d, as you see, with traitors! 

 

(Pulling the robe back to reveal Caesar’s wounds.  Gasps of horror.) 

 

Citizen 2: 

We will be revenged! 

 

Citizens: 

Ay!  (Starting to run off.) 

 

Antony: 

(Loud)  Stay, countrymen!  Here is a parchment: (Producing it.) 

’Tis Caesar’s will, and in it he bequeaths, 

To every citizen, seventy five drachmas!  (All cheer.) 

Here was a Caesar!  When comes such another? 

 

Citizens: 

Never!  We’ll burn his body in the holy place, 

And with the brands fire the traitors’ houses!  Away! 

 

(Exeunt with the body.) 

(Enter Servant in haste.) 

 

Servant: 

Sir, Octavius is already come to Rome; 

I heard him say, Brutus and Cassius 

Are rid like madmen through the gates of Rome. 

 

Antony: 

Belike they had some notice of the people 

How I had moved them.  Bring me to Octavius. 

 

(Exeunt.) 

(Citizens run on.) 

 

Citizen 1: 
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Pull down benches! 

 

Citizen 2: 

Pull down windows, forms, anything, then burn!  (Taking the bier.) 

 

Citizens: 

Burn!  burn!  burn! 

(Exeunt shouting.) 

(Enter Cinna the Poet) 

 

Cinna the Poet: 

I dreamt to-night that I did feast with Caesar, 

And things unlucky charge my fantasy: 

I have no will to wander forth of doors, 

Yet something leads me forth. 

(Enter Citizens) 

 

First Citizen: 

What is your name? 

 

Second Citizen: 

Whither are you going? 

 

Third Citizen: 

Where do you dwell? 

 

Fourth Citizen: 

Are you a married man or a bachelor? 

 

Third Citizen: 

Your name, sir, truly. 

 

Cinna the Poet: 

Truly, my name is Cinna. 

 

First Citizen: 

Tear him to pieces; he's a conspirator. 

 

Cinna the Poet: 

I am Cinna the poet, I am Cinna the poet. 

 

Fourth Citizen 

Tear him for his bad verses, tear him for his bad verses. 

 

Cinna the Poet: 

I am not Cinna the conspirator. 
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Fourth Citizen 

It is no matter, his name's Cinna; pluck but his 

name out of his heart, and turn him going. 

(Exit Cinna) 

 

Scene 7 
 

(Enter Octavius and Antony.) 

 

Antony: 

(Ticking names on a list)  All these senators shall die: consent you, Octavius? 

 

Octavius: 

(Scanning the list)  I do, upon condition that Publius, your nephew, 

Shall not live:— Look, with a cross I damn him.  (Returning the list.) 

 

Antony: 

And now, Octavius, listen great things:— 

Brutus and Cassius are levying powers; 

Therefore let our alliance be combined, 

Our best friends made, and our best means stretch’d out, 

And let us presently go sit in council, 

How open perils may be surest answered. 

Octavius: 

Let us do so: for we are at the stake, 

And bay’d about with many enemies. 

 

(Exeunt.) 

 

Scene 8 
 

(Brutus’ tent.  Drumming.  A table with papers set.  Enter Brutus, Lucilius, Titinius and 

Pindarus.) 

 

Brutus: 

What now, Lucilius: is Cassius near? 

 

Lucilius: 

He is at hand, and Pindarus is come 

To do you salutation from his master. 

 

Brutus: 

Welcome, Pindarus.  Comes Cassius’ army on? 

 

Pindarus: 
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They mean this night in Sardis to be quarter’d: 

The greater part are come with Cassius. 

 

(Drumming.) 

 

Brutus: 

Hark!  he is arriv’d. 

 

Cassius: 

(Off)  Stand, ho! 

 

Soldier: 

(Off)  Stand! 

 

Cassius: 

Most noble brother, you have done me wrong. 

 

(Exit all but Brutus and Cassius) 

 

Brutus: 

Judge me, you gods! Wrong I mine enemies? 

Let me tell you, Cassius, you yourself 

Are much condemn'd to have an itching palm; 

To sell and mart your offices for gold 

To undeservers. 

 

Cassius: 

I an itching palm! 

You know that you are Brutus that speak this, 

Or, by the gods, this speech were else your last. 

When Caesar lived, he durst not thus have moved me. 

 

Brutus: 

Peace, peace! you durst not so have tempted him. 

 

Cassius: 

I durst not! 

 

Brutus: 

No. 

 

Cassius: 

What, durst not tempt him! 

 

Brutus: 

For your life you durst not! 
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Cassius: 

Do not presume too much upon my love; 

I may do that I shall be sorry for. 

(beat) 

You love me not. 

 

Brutus: 

I do not like your faults. 

 

Cassius: 

A friendly eye could never see such faults. 

 

Brutus: 

A flatterer's would not, though they do appear 

As huge as high Olympus. 

(beat) 

Sheathe your dagger: 

Be angry when you will, it shall have scope; 

Do what you will, dishonour shall be humour. 

When I spoke that, I was ill-temper'd. 

 

Cassius: 

Do you confess so much? Give me your hand. 

 

Brutus: 

And my heart too. 

 

(Enter Pindarus, Lucilius, Titinius, and Messala) 

 

Cassius: 

(Embracing Brutus)  Most noble brother! 

Pindarus, bid our commanders lead 

Their charges off a little from this ground. 

 

Brutus: 

Lucilius, do you the like, and let no man 

Come to our tent till we have done our conference. 

(Exeunt Pindarus and Lucilius.) 

 

Brutus: 

Welcome, good Messala; now, sit we down 

And call in question our necessities. 

We hear that young Octavius and Antony 

Are advancing towards us with a mighty power, 

Bending their expedition towards Philippi. 
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What think you of marching down to Philippi? 

 

Cassius: 

I do not think it good.  ’Tis better that 

The enemy seek us.  So shall he waste his means, 

Weary his soldiers, while we, lying up here, 

Are full of rest, defence and nimbleness. 

 

(Messala and Titinius nod in agreement.) 

 

Brutus: 

(Smiling)  Your good reasons must give place to better. 

The people ’twixt Philippi and here do stand 

But in a forced affection, and the enemy, 

Marching by them, shall come refresh’d, encouraged; 

From which advantage shall we cut him off, 

If we do face him there at Philippi 

Cassius: 

(Yielding reluctantly)  Then we’ll go meet them at Philippi.  (Standing) 

Good night: early tomorrow will we march. 

 

Brutus: 

(Calling)  Lucius, my gown.  Farewell, everyone. 

 

Cassius: 

Good night, good brother. 

 

Titinius and Messala Togther: 

Good night, lord Brutus. 

 

(Exeunt Cassius, Titinius and Messala.) 

(Enter Lucius with the gown and a small harp.) 

 

Brutus: 

Give me the gown.  Where is thy instrument? 

 

Lucius: 

(Holding up his harp and yawning.)  Here, my lord. 

 

Brutus: 

Poor knave, canst thou hold up thy heavy eyes, 

And touch thy instrument a strain or two? 

 

Lucius: 

Ay, my lord, an’t please you. 
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(Brutus writes, and Lucius strums on the harp.  The light is fading.) 

 

Brutus: 

This is a sleepy tune. 

 

(Lucius falls asleep.  Brutus takes the harp from him.) 

 

Brutus: 

I’ll take it from thee.  Good boy, good night.  (Sitting and writing again.) 

(Eerie music.) 

 

Brutus: 

(Staring up)  Ha!  Who comes here? 

I think it is the weakness of mine eyes 

That shapes this monstrous apparition. 

Speak to me what thou art. 

Caesar: 

(Offstage)  Thy evil spirit, Brutus. 

 

Brutus: 

Why com’st thou? 

 

Caesar: 

(Offstage)  To tell thee thou shalt see me at Philippi. 

 

Brutus: 

Well, I shall see thee again? 

 

Caesar: 

(Offstage)  Ay, at Philippi! 

 

Brutus: 

(Loud, standing)  Why, I will see thee at Philippi, then! 

 

(The music stops and the lights come up.) 

 

Brutus: 

Now I have taken heart, thou vanishest. 

(Shaking Lucius)  Lucius, didst thou dream, that thou so cried out? 

 

Lucius: 

My lord, I do not know that I did cry. 

 

Brutus: 

Didst thou see anything? 
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Lucius: 

Nothing, my lord. 

 

Brutus: 

Go and commend me to my brother Cassius; 

Bid him set on his powers and we will follow. 

 

Lucius: 

It shall be done, my lord. 

 

(Exeunt.) 

 

Scene 9 
 

(Trumpet call.  Enter Octavius and Antony.) 

 

Octavius: 

(Triumphant, pointing)  See, Antony, our hopes are answered: 

You said the enemy would keep to the hills, 

But their army is at hand: they mean to warn us 

Here at Philippi before we do demand of them. 

 

(A Soldier hurries in.) 

 

Soldier: 

Prepare you, generals!  The enemy 

Comes on in gallant show! 

 

(Drumming.  Enter Brutus and Cassius.) 

 

Antony: 

They stand, and would have parley. 

 

Octavius: 

(Calling to their army off)  Stir not until the signal! 

 

Brutus: 

Words before blows:— is it so, countrymen? 

 

Antony: 

You, Brutus, do give good words: you all cried 

‘Long live, Caesar!’ as your daggers hack’d him! 

You bow’d like bondmen, kissing Caesar’s feet, 

While damned Casca struck him from behind! 

 

Octavius: 
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Come, come, the cause.  Look:  (Drawing a sword) 

I draw a sword against conspirators: 

When think you this sword goes up again? 

Never, till Caesar’s every wound be well avenged! 

Cassius: 

(Scornful) A peevish schoolboy, 

Join’d with a masker and a reveller! 

 

Octavius: 

(Taking Antony’s arm)  Come, Antony, away! 

If you dare fight, traitors, come to the field! 

(Exeunt Octavius and Antony.) 

 

Cassius: 

If we lose this battle, this is the very last time 

We shall speak together.  What will you do? 

Are you contented to be led in triumph 

Through the streets of Rome? 

 

Brutus: 

Never, Cassius.  But this same day 

Must end that work the Ides of March begun. 

For ever and for ever, farewell, Cassius! 

If we do meet again, why, we shall smile. 

 

Cassius: 

Farewell, Brutus; if we do meet again 

We’ll smile; if not, this parting was well made. 

 

(Trumpet.) 

 

Brutus: 

Well, lead on.  O, that a man might know 

The end of this day’s business ere it come.  Away! 

 

(Exeunt.) 

 

Scene 10 
 

(Trumpets.  Brutus and Messala hurry on.) 

 

Brutus: 

(Pointing)  Ride, Messala, unto the legions on the other side: 

Let them set on at once against Octavius’ wing, 

For sudden push gives them the overthrow! 

(As Messala hesitates)  Ride, ride!  Let them all come down! 
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(Exeunt.) 

 

Scene 11 
 

(Drumming.  Enter Cassius and Titinius, exhausted and distressed.) 

 

Titinius: 

(Angry)  O, Cassius, Brutus gave the word too early, 

Who, having some advantage on Octavius, 

Took it too eagerly: his soldiers fell to spoil, 

Whilst we by Antony are all enclosed. 

 

(Pindarus runs in.) 

 

Pindarus: 

Fly, my lord: Mark Antony is in your tents! 

(Urgent)  Fly, noble Cassius, fly far off! 

 

Cassius: 

This hill is far enough.  Look, look, Titinius (Pointing) 

Are those my tents where I perceive the fire? 

 

Titinius: 

They are, my lord. 

 

Cassius: 

Mount thou my horse, and ride to yonder troops 

And here again, and say if they are friend or enemy. 

 

(Exit Titinius.) 

 

Cassius: 

Go, Pindarus, get higher on the hill, 

Regard Titinius and tell me what thou see’st. 

 

Pindarus: 

O, my lord, Titinius is enclosed round about, 

Yet he spurs on,— Now they are almost on him— 

Now, Titinius!— He lights!  O, he’s taken! 

 

(Distant shouting.) 

 

Pindarus: 

And hark, they shout for joy! 
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Cassius: 

(Depressed)  Come down, behold no more; coward that I am, 

To see my best friend taken.  Thou hast sworn 

To do whatsoever I did bid thee, 

Come, keep thine oath, and with this sword 

Search this bosom.  Take thou the hilt. 

 

(Pindarus takes the sword and looks away; Cassius hesitates, then suddenly impales 

himself.) 

 

Cassius: 

Caesar, thou art revenged, 

Even with the sword that kill’d thee!  (Dies.) 

 

(Pindarus hesitates, terrified, then sees someone coming and runs off.) 

 

(Titinius and Messala hurry in.) 

 

Messala: 

It is but change for change, for Octavius 

Is overthrown by noble Brutus’ power, 

As Cassius’ legions are by Antony. 

Where did you leave Cassius?  (Alarmed)  Is not that he? 

 

Titinius: 

(Crossing to Cassius)  No, Messala, for Cassius is no more.— 

Mistrust of my success hath done this deed. 

 

Messala: 

Stay here, while I go tell the noble Brutus.  (Exit.) 

 

Titinius: 

Did I not meet thy friends?  Didst thou not hear 

Shouts of joy?  Alas, thou misconstrued everything! 

 

(Drumming.  Enter Brutus, Lucilius, Strato and Volumnius.) 

 

Brutus: 

Where doth his body lie? 

 

Titinius: 

Here, my lord. 

 

Brutus: 

O, Julius Caesar, thou art mighty yet, 

And turn’st our swords into our own entrails. 
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I owe more tears to him than you shall see me pay.— 

Take him, and set our army on, for yet ere night 

We shall try fortune in a second fight! 

 

(Exeunt with the body.) 

 

(Trumpets.  Brutus’ men run on in flight, turn to fight Antony’s men briefly, then flee.) 

 

(Enter Antony.) 

 

First Soldier: 

Brutus’ men have fled, my lord.  (Pointing) 

 

Antony: 

Go see if Brutus be alive or dead; 

And bring us word unto Octavius’ tent. 

 

(Exeunt.) 

 

 Scene 12  
 

(Enter Brutus, Clitus, Strato and Volumnius, exhausted.) 

 

Brutus: 

Come, poor remains of friends, rest on this rock. 

(They lie or sit, Brutus apart.) 

 

Clitus: 

Varro show’d the torchlight; but he is ta’en or slain. 

 

Brutus: 

Come hither, good Volumnius; list a word. 

The ghost of Caesar appear’d to me last night 

And I know that my last hour is come. 

 

(Low drumming.) 

 

Volumnius: 

Not so, my lord. 

 

Brutus: 

Nay, I am sure it is. 

Our enemies have beat us to the pit, 

And ’tis better to leap in than to be push’d. 

Pray, hold my sword-hilt while I run on it. 
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Volumnius: 

That’s not an office for a friend, my lord. 

 

(Trumpets.) 

 

Clitus: 

(Looking off)  Fly, my lord, fly: there is no tarrying here! 

 

Brutus: 

(Shaking their hands)  Farewell to you, and you, Volumnius; 

Farewell to thee, too, Strato.  Countrymen, 

I shall have more glory by this losing day 

More than Octavius and Mark Antony. 

 

Voices: 

(Offstage)  Fly, fly, fly! 

 

Brutus: 

(Holding Strato back)  Hence, I will follow. 

 

(Exeunt Clitus and Volumnius.) 

 

Brutus: 

Strato, hold thou my sword, and turn away, 

While I do run upon it.  Wilt thou, Strato? 

 

Strato: 

Give me your hand first: fare you well, my lord. 

 

 

Brutus: 

Farewell, good Strato.  Caesar, now be still: 

I kill’d not thee with half so good a will.  (Impales himself and dies.) 

 

(Drums and trumpets.  Enter Octavius, Antony, Messala, Lucilius and Soldiers.) 

 

Octavius: 

What man is that? 

 

Messala: 

My master’s man.  Strato, where is thy master? 

 

Strato: 

Free from the bondage you are in, Messala: 

For Brutus only overcame himself, 

And no man else hath honour by his death. 
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Antony: 

How died he? 

 

Strato: 

I held the sword, and he did run on it. 

 

Antony: 

All the conspirators save only he, 

Did that they did in envy of great Caesar; 

He only, in a general honest thought, 

And common good to all, made one of them. 

His life was such that Nature might stand up 

And say to all the world, ‘This was a man!’ 

 

Octavius: 

So, take him up: and let’s away, 

To part the glories of this happy day. 

 

(Drumming.  Exeunt with the body.) 

 

(Curtain.) 

 


