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ABSTRACT 
 

 This thesis examines Governor Rick Scott’s 2016 Degrees to Jobs Summit, treating it as 

a discourse with significant cultural and political power as to shape and bear on the trajectory of 

the Florida education system. Specifically, this thesis considers the potential impact of Degrees 

to Jobs discourse on student agency, self-conception, and choice within the academy, by 

examining a variety of genres located within, emerging from, or connected to “Degrees to Jobs.” 

These genres include media transcripts, public statements made in response to the Summit, 

statements on university and department websites consistent with the Summit’s rhetoric, Florida 

Board of Governor’s university performance standards, and State and Federal education policies 

and mandates.  Degrees to Jobs discourse has epistemological consequences for the way that 

students, faculty, administrators, and the public all interact with and view the purpose of higher 

education in Florida. To perform this work, I employ a form of textual analysis that enables me 

to examine the situational circumstances of the discourse, such as acting agents and contexts. 

Primarily, I rely on Critical Discourse Analysis (CDA) (Huckin, et al) to provide a general 

framework through which to analyze the ideological implications of this discourse, and 

secondarily I examine how the “rich features” (Barton) in the discourse support more specific 

ideological functions. This work is driven by qualitative critical analysis and does not attempt to 

put forward solutions to problems that require a quantitative approach. However, this thesis does 

concern itself with the role of the English classroom as a critical space that allows students to 

grow through the ideological pressures set forth by this discourse. Degrees to Jobs discourse has 

epistemological consequences for the way that students, faculty, administrators, and the general 

public all interact with and view the purpose of higher education in Florida.  
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CHAPTER 1: INTRODUCTION 
 

In June of 2016, Governor Rick Scott of Florida hosted his inaugural Degrees to Jobs 

Summit, in which administrators, politicians, and business leaders were invited to discuss the 

state of higher education and the economy in Florida. Governor Scott framed the call-to-action of 

the event in the following way: “Since December 2010, the hardworking businesses of our State 

have created over 1,056,000 new jobs. To continue this success, our higher education system 

must focus on preparing students for these newly created jobs” (Scott “Degrees to Jobs”; 

emphasis added). Language such as the above represents a sort of cultural appraisal in how we 

value and view the purpose of higher education in our society. Language such as “preparing 

students for these newly created jobs,” “every school has a job to do,” and even the word 

“workforce,” reaffirms and establishes the cultural link that exists between education and 

economic demand.  

What is notable about Rick Scott’s Summit, however, is not how it establishes a link 

between higher education and the present demands of the economy. Rather, the significance of 

this language is how it privileges this definition of education above all others. This privileging is 

accomplished through the elevation of satisfying economic demand to a level of primary 

importance, coupled with the diminishment of any other kind of effect that higher education 

might produce. Of little concern to Scott and his Summit is the effect of university education on 

students’ minds, nor the role the university plays in helping students become critical, civically 

engaged members of our society. Such language is simply not used in any speech related to or 

around the Degrees to Jobs Summit. Rather, solely in the above excerpt, there is an explicit 

maneuver to frame and redefine education per a specific end. In this thesis, I am interested in 

how this link is constructed and maintained, as well as how these discourses carry and perpetuate 
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ideologies that frame and define what the higher education experience is, and more specifically, 

how students exercise academic choice within it. 

First, the question should be asked, what is Degrees to Jobs? How, as a discourse entity, 

is it defined? Is it limited solely to a three-day Summit in May of 2016? Is it a piece of rhetoric 

or genre? For the purposes of this thesis, Degrees to Jobs is treated as a discourse event, one that 

is connected invariably to discourses that stemmed before it, occurred around it, and grew out of 

it afterwards. It is not simply language or rhetoric, but a system of interconnected discourses that 

bear and influence those around them in a variety of important ways. There are many actors and 

agents; speakers and audiences; genres and forms. All of them are Degrees to Jobs, all of them, 

in some way, interact with and perform ideological work. With that very wide lens established, it 

is simply not possible to examine every piece of rhetoric emerging from this discourse. In order 

to focus the scope of this thesis, I employ the method outlined in the following chapters as my 

limiting principle. As a means of organization, I examine the discourse by genre, noting the 

context, actors, and critical textual relationships within each. 

At the very heart of this thesis is the Structuralist ideology, found in Michel Foucault’s 

Discipline and Punish, that discourses form, order, and create systems of knowledge (194). We 

see that this relationship is not sustained only by circumstance by also by entrenched ideological 

forces that change and shape the way individuals view and interact with these systems in their 

everyday lives. The result is a new episteme that helps constitute a means of interacting with the 

world, which in turn constitute a “relations of power” (Foucault 93). In this thesis, I analyze the 

ways in that the Degrees to Jobs discourse, extending before and after the 2016 Summit, works 

within and around the modern American university to shape students' vision of the world and of 

themselves.  
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Discourse bears directly on why students cultivate certain values, why and how 

institutions promote certain things to their students, and what vocabulary students and 

institutions use to describe the issues around them. Because of this narrowed choice, I examine 

how the Degrees to Jobs discourse create, engender, and sustain power hierarchies within and 

outside the academy, reinforce certain inequalities and preserve marginalized groups in their 

disadvantaged position. Explicitly, of particular importance to this thesis is the impact of this 

discourse on student choice. As I say in the beginning of this chapter, discourses like Degrees to 

Jobs create a new epistemological reality in which students must live. In Distinction: A Social 

Critique of the Judgement of Taste, Pierre Bourdieu refers to this same phenomenon: “In a sense, 

one can say that the capacity to see (voir) is a function of the knowledge, or concepts, that is, the 

words, that are available to name visible things, and that are, as it were, programs for perception” 

(2). Put simply, I am primarily concerned in this thesis with how Degrees to Jobs discourse limits 

the ways that students interact with their own education and come to “see” themselves. 

These discourses include language found in the following genres, emerging from or 

related to, Degrees to Jobs: Speeches, journalistic text, news reports, University Strategic Plans, 

University English Department Websites, as well as State university performance standards.  

Though there are few exceptions, I position this study firstly within the confines of the 

Florida Education System. After this, I locate the language within the context of certain systems 

and qualitatively analyze the implications of the discourse’s genres for the various impacts they 

have both on their originators and their targets. 

Literature Review 

In “English Studies, Work, and Politics in the New Economy,” James Berlin describes 

the power of economic demand to affect the way the university defines its own function and 
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bears on our society (216). In it, he separates economic demand into two distinct stages: Fordism 

and post-Fordism. A Fordist system is one in which labor is “de-skilled and fragmented into a set 

of mechanized movements” (216). In this paradigm, the role of the laborer is to learn to execute 

these movements as best as he possibly can (217). In a post-Fordist designation, work is 

decentralized and open, which requires a broader, more versatile skillset. In the case of both, 

however, economic demand has placed the impetus on workers and students to shape themselves 

in the image of what the economy is presently dictating. By design, then, the role of the 

university – as mandated by the discourse – is to create an environment where tremendous 

pressure is placed on its students, by society and the university, to learn the sort of “mechanized 

movements” they need to be “successful” in the modern economy. To this end, in “Ideology and 

Ideological State Apparatuses,” Louis Althusser asserts that social formations are shaped and 

driven by self-sustaining ideological forces. These ideological state apparatuses (ISA) reinforce 

and imprint behaviors and beliefs that perpetuate the means of production of the system in such a 

way that corresponds with the desires of the social order (138). Through these structures, this 

“ruling class” ensures that society acts and forms according to its interests and needs (132). 

The central focus of Berlin’s text is first, what is expected culturally of the worker in 

their work environment. Second, it questions the role of higher education in preparing the worker 

for a specific end. In the Fordist period, cultural expectations for the worker entailed the 

equipping of the graduate to perform one set of singular tasks, over and over again, in a 

structured, regimented environment. In an era of flexible accumulation, it is equipping workers 

with the skills necessary to function in a nuanced, fluid, decentralized, multi-skill workplace 

[218-220]. In both cases, the demands of the workplace bear on the academy in such way that 

there are specific expectations placed upon them to curate a certain type of education, in which 
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the skills required by the economic circumstances of the time are being inculcated in the students 

who are graduating to fill these positions. In both these cases, the economic demands directly 

impact the personal will of the student in divining their own educational experience. 

In this respect, discourse is epistemological because it helps shape peoples’ capacity to 

view and interact with their realities along very specific lines that institutions define, and from 

which divergent visions of reality seem unlikely, implausible, or wrong. Language that has 

become directed and appropriated by ideology, bears directly on the life of the individual, and 

creates a culture of behavior that, in turn, sustains the discourse.  

In shaping these attitudes, and creating a structured sense of propriety in their subjects, 

the ISAs are engaged in “not only a reproduction of its skills, but also, at the same time, a 

reproduction of its submission to the rules of the established order.” In this sense, the 

relationship with between economic demand and education that Berlin illustrates is sustained by 

a series of self-preserving ideological forces, and commissioned by an ruling class who benefits 

from its preserving. This gives way to Antonio Gramsci’s concept of “cultural hegemony”. In his 

“Prison Notebooks,” Gramsci states that the public unknowingly submits to this domination 

because of “the prestige (and consequent confidence) that the dominant group enjoys because of 

its position and function in the world of production” (306-7). Furthermore, he states, “The 

realization of a hegemonic apparatus in so far as it creates anew ideological terrain, determines a 

reform of consciousness and of methods of knowledge: it is a fact of knowledge, a philosophical 

fact” (192). In the sense that Berlin describes it, this “world of production” is what necessitates 

certain skills on the part of the workforce. Whether Fordist or post-Fordist, the conditions of 

labor necessitate a given response on the part our universities, which in the process, serves as an 

executor of this “dominant class”. This shapes, creates, and places our students directly within 
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the confines of an academy where agency is not theirs, and their existence is defined in relation 

to the ideologies that have brought them here in the first place.  

This role of the English classroom as a space for critical thinking and exploration is of 

particular interest to me in this thesis. In both stages of economic demand, Berlin argues that the 

English classroom has become an executor, shaping itself to serve the purpose that society 

demand it fill: to teach students specific skills that will make them good workers. Although he 

points out the appropriateness of the English classroom to prepare students for success in the 

economy, Berlin states that “this can never be a simple accommodation” (233). Rather, 

“Colleges ought to offer a curriculum that places preparation for work within a comprehensive 

range of democratic education concerns” (233). Instead of a system where the purpose of the 

academy is dictated by economic necessity, he posits the viability of the English classroom as an 

antidote to an ideological complex that demands that students make choices along its lines. In 

doing so, American universities will produce “intelligent, articulate, and responsible citizens who 

understand their obligation and their right to insist that economic, social, and political power, be 

exerted in the best interests of the community as a whole” (224). In short, in Berlin’s paradigm, 

what the English classroom allows is a “critical literacy” that simultaneously satisfies and 

transcends the dictates of economic demand (223). It is necessary to note that this thesis does not 

pretend to treat the English classroom as exclusive in this respect. Rather, the English classroom 

is taken up as one of many disciplinary lenses through which the observable effects of Degrees to 

Jobs could be approached, parsed out, and examined. Purely, I am interested in how Berlin 

describes the English classroom as a space that subverts the hegemonic, ideological relations of 

power perpetuated by “Degrees to Jobs,” in which “critical literacy” can be claimed. This ideal 

serves as the basis for my treatment of the English classroom in this thesis.  
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CHAPTER 2: METHODOLOGY AND APPROACH TO ANALYSIS 

 

Qualitative Analytical Stance 

The issue of where discourse analysis falls between the measure of quantitative and 

qualitative research has been debated at length by scholars, and is not for this thesis to judge. 

However, for the sake of clarifying my method in this study, I base my findings not in 

quantifiable research but within the lines of Barton’s assertion1 that the goal of qualitative 

research is “plausible interpretation rather than complete reliability” (22). The questions I ask in 

this thesis, and the parameters I use to guide them, are entirely established through patterns and 

example, driven by inductive claims I make about the observable discourse situation (Corbett 

68). 

Critical Discourse Analysis and Situational Rhetorical Analysis 

In order to examine the different ways that audiences might receive information about 

their culturally constructed understanding of education, this study follows principles consistent 

with a rhetorical analysis. In their essay, “Rhetorical Analysis,” Fahnestock and Secor state that 

rhetorical analyses must always concern themselves with a speaker, audience, and “’moment’ of 

a text as explanatory principles for the linguistic and strategic choices identified” (178). The 

basic premise underlying situational rhetorical analysis  is the belief that speakers, as well as the 

discourses and texts they produce, have both implicit and explicit designs on their audiences 

(Fahnestock and Secor 177).  Situational rhetorical analysis seeks to examine these designs and 

uncover the underlying intentions behind the discourse through an explication of the technical 

functions and maneuvers of texts comprising the various genres that make up the discourse. In 

the process, it illustrates a relationship between the speaker, audience, and context that the 

                                                 
1 Based on Huckin’s essay, “Context.” 
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speech is occurring in such a way that sheds light on what, and how, the discourse accomplishes 

its end. In this way, rhetoric becomes “situational as well as functional” (Fahnestock and Secor 

178). 

Ultimately, my use of Fahnestock and Secor’s “situational rhetorical analysis” is driven 

by the pursuit of the following questions: “How is the speaker being constructed? How is the 

audience being constructed? And how do these three aspects either reinforce or interfere with 

each other?” (180). It is important to note that I am utilizing situational rhetorical analysis not as 

a systematic method of ringing through a text, but as one of many approaches suited towards 

identifying salient features and grappling with the observable features of the discourse.  

To this end, however useful, Fahnestock’s and Secor’s situational rhetorical analysis 

leaves us with certain serious limitations. First, while situational rhetorical analysis is fixated on 

the relationship between speaker, audience, and moment, it does not seriously account for the 

presence of multiple actors. In a discourse like Degrees to Jobs, there are multiple authors, 

audiences, and moments acting on each other at once that need to be contended with. Fahnestock 

and Secor’s situational rhetorical analysis is simply not flexible enough to serve as a means of 

identifying the “rich” features at the heart of this discourse. Furthermore, this thesis does not 

treat the texts emerging from the Degree to Jobs Summit as simply texts; rather, they function as 

coded knowledges that impact and operate through tightly woven cultural and social formations. 

To contend with these, I make use of Critical Discourse Analysis as means to explore, 

identify, and tease out certain rich features that I have identified as being particularly relevant to 

the concerns of this thesis. For my purposes, here, I use the form of Critical Discourse Analysis, 

as defined by Huckin, Andrus, and Clary-Lemon in their piece “Critical Discourse Analysis 

(CDA) and Rhetoric and Composition.” Rhetorical analysis and Critical Discourse Analysis are 
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in many ways, very similar. They both place a heavy emphasis on understanding and examining 

context, as well as the sentence-to-sentence semiotic details of a text. However, the manner in 

which Critical Discourse Analysis differentiates itself from rhetorical analysis – and becomes 

useful for the purposes of this thesis and for identifying rich features – is its emphasis on the 

social aspects of rhetoric, and its reconciliation of social and rhetorical theory in one 

methodology. This is seen in Huckin, Andrus, and Clary-Lemon’s definition of “Critical 

Discourse Analysis” as being “fundamentally interested in analyzing opaque as well as 

transparent structural relationships of dominance, discrimination, power and control when these 

are manifested in language” (Wodak 53, as qtd. in Huckin, et al, 107-108).  

Furthermore, built into CDA’s model is an awareness of how ideology, power, and 

culture work together within to a given text to direct and shape its effects. This allows it to 

critically investigate, “social inequality as it is expressed, constituted, and legitimized by 

language use” (Huckin, et al, 107). CDA’s heavy focus on the social situation – its relationship 

to people, society, and its problems, make its use ideal for this type of study. 

Identifying and Selecting Salient Features. 

My intention with this thesis is to examine the observable consequences and features of 

the Degrees to Jobs discourse network. These “rich features” as Barton calls, them are points 

within the text that are particularly interesting, relevant, noteworthy, or consequential as it relates 

to what the Speaker and Audience are effecting through the text in relation to the context where 

it is occurring. They, in effect, function as residual evidence of other possible understandings of 

genres in the discourse, in which Barton’s “plausible interpretation” can take place and open up 

(22). The actual means of my identifying these salient features has come through exhaustive, 

repetitive examination of the texts in question until these relevant patterns emerge. As Barton 
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states, “Reading the data closely and repeatedly inevitably reveals features that coalesce into 

patterns” (27). Furthermore, they are rich because they “point to the meaningful relations 

between a text and its context” (28). 

The challenge that is presented when examining a text for pertinent “rich features” is 

establishing which ones to examine, and which to ignore. In genres as complex and layered as 

the ones I examine in this piece, it would be beyond the scope of this thesis to attempt to account 

for them all. Therefore, a method is required of identifying and pursuing rich features that 

enables me to select the ones which are useful and relevant, at the expense of those which may 

be interesting and peripherally related, but which distract from the overall scope of this work. 

Critical Discourse Analysis is useful towards establishing this logic, helping to guide my 

examination of the patterns and maneuvers which convey the salient features at work in this 

piece of rhetoric. 

In the case of this thesis, the “rich features” I examine are salient insofar as they pertain 

to some form of knowledge making in the text. An example of these salient features include line-

by-line examinations of how Rick Scott employs coded language to advance is end. The use of 

the pronoun “we” in a speech concerning the need for a renewed investment by institutions into 

STEM degrees, is worthy of attention, and represents much more than its simple appearance. 

Instead, it has epistemological implications for who is included in that we; who is represented, 

who is not represented? Furthermore, in invoking the collective, what are the implications for 

available choice for students who may find themselves at odds with line of thinking expressed in 

the rhetoric? These are the questions I intend to answer through a definition of the rich features 

at the heart of this piece. 

Context: Relations of Production and the Environment of Degrees to Jobs 
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Understanding and identifying the important moments within Degrees to Jobs discourse 

relies on understanding the context in which it occurs. It is impossible to analyze the ideological 

predispositions of a speaker, or to identify sentence level maneuvers designed to appeal to a 

certain audience (with their own judgements and implicit biases, that are, in turn, tied to the 

context) without parsing out and exploring what is at stake in the context that originates the 

discourse, as well as how those stakes come to bear on what is expressed in the rhetoric. In her 

essay, “Inductive Discourse Analysis: Discovering Rich Features,” Ellen Barton states that 

context in discourse analysis is “typically defined broadly” (24). These include, but are not 

limited to, “such aspects as the interlocutors and their social roles, their purposes, the genres of 

their oral and written texts, their institutional relations and frameworks, the prior text or talk, the 

setting, or other relevant factors” (24). These frameworks take the shape of the relationships 

between the state and the university, the state and students, the state and business leaders, the 

university and business leaders, the university and students, as well as the university and faculty, 

to name a few.  

As I have noted, navigating this task is made even more difficult by the fact that Degrees 

to Jobs does not have one author; but rather, many speakers who filter the text through their own 

means and ideologies. The use, then, of context in the midst of this instability comes through 

towards establishing a set understanding of where, and in what sense, these voices are being 

produced, that creates a vantage point through which common salient features can be observed 

and considered.  

 Establishing the reality of this context serves as a primary lens through which I 

systematically analyze how those “rich” features (speaker, audience, genre, dialectical appeals, 

and institutional choices—as well as responses to the rhetoric itself from outside entities such as 
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professors and journalists [who are treated in this thesis as speakers in their own right].) 

demonstrate how the discourse is hitting and manifested within and against the context that 

produced it.  

Agent Relations in the Discourse: Modal Speakers and Audiences 

As stated, Degrees to Jobs is not merely a set of texts, but a whole complex of 

representative discourses that complement and reinforce one another. Therefore, there is not one 

static speaker and audience. Instead, what arises is a network of agents (or actors) who exercise 

power through the discourse in different ways. Agents, with activity and voice in the text – 

possess power to direct their respective genres and texts, while those who are directly addressed 

by the agents activity are thusly considered to be “patients”. My treatment of Agent-Patient 

relations in this thesis is drawn from Thomas Huckin’s notion that Agent-Patient interactions 

should answer the question, “who is doing what to whom?” as well as how, “in most cases, the 

semantic agent is depicted as having more power than the patient” (160). They key word to 

understand is “depicted”. Although the agent-patient interaction is one of power, it is modal; 

meaning, that while a given entity may play the role of an agent in one genre in the discourse, 

they may well be a patient in another. Agents and patient move and shift through their use power 

across genre, occupying different roles, and forming unique actor-patient relationships. It is 

important to note that “actor” and “patient” are not synonyms for “speaker” and “audience”. 

Oftentimes, the patient being addressed in an agent-patient relationship through the text is not the 

sole, or even principal audience. For example, in the “2025 Strategic Plan”, the Board of 

Governors state they want to “Support students’ development of the knowledge, skills, and 

aptitudes needed for success in the global society and marketplace. (10)” 
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 However, this is does not make “students” or “global society and marketplace” the sole 

or audience of the text. While students and businesses clearly form part of the audience, 

examining the context of the document shows us that university administrators are the primary 

intended audience of this genre. This example shows us that the terms “actor” and “patient” 

simply denote a lexical relationship within the text, in which the speaker is not the sole actor and 

the patient is not the sole audience. 

This use of power creates a hierarchy of actors, in which the actions of one group bears 

directly on the actions of the others. Chief among what I look for from each of the above agents 

is an indication of who their speech is for and who it is intended to impact. This is done with the 

understanding that agents in this discourse are modal and fluid, and the that texts I look at often 

have implications for multiple audiences, as well as multiple speakers.  

Discourse Does Ideological Work: Patterns and Hierarchies of Power 

In this chapter, my main findings are best framed through the dynamic created by actors 

and agents in the genres they occupy and speak through. The intent and purpose of this chapter is 

to, in short, examine and observe how these actors and agents manipulate genre to create new 

forms of knowledge, and within it, perpetuate repeatable forms that temporarily define and 

isolate shared understandings and meanings. These “understandings and meanings” are what 

Pierre Bourdieu refers to as “habitus” in Distinction: A Social Critique of the Judgement of 

Taste. In it habitus is defined as the “systems of dispositions characteristic of the different classes 

and class fractions.” In this way, each class has its own habitus, with their own movements, 

social markers, gestures, expressions, and means of understanding the world and themselves (6). 

Each habitus, then, is tied to differing levels of social capital, that allow members of that class to 

gain higher access and agency within their respective environments. In this way, the study of 
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genre in degrees to jobs is concurrently the examination of how agents are conditioned – and 

perform condition on other agents – through language. The term “genre”, as I am using it, denote 

different forms of text who are used by Degrees to Jobs agents to shape the epistemological 

realities within the space the wider discourse occurs. The first difficulty of classifying genre is 

identifying its scope. Many of the genres I examine in this thesis could, conceivably, find 

themselves classified under some other metric. For the purposes of this work, I have tried to keep 

my examination of genre as specific and local as possible. These genres include university 

mission statements; university departmental statements; speeches by government, business, and 

education actors; university strategic plans and internal campaigns; state education legislation; 

state education standards; television reporting and newspaper articles. Underlying these genres, 

and present in the network of relations they create, are various “rich features”, that describe how 

the text is functioning and how the agents and actors are working within them. These are derived 

through an examination of text-level features and functions, as well as the ways in which the 

context interacts with the agents, actors, and exterior audiences. The “rich features” – or salient 

features – I am looking for are those that have to do with the following: exhortations to a 

particular definition of an idea through the use of classification and connotation; the shaping of 

the target’s relationship to knowledge through the use of modal words and phrases; the 

establishing of “supposed” facts, in addition to other lexical maneuvers taken at the text level 

that I have outlined in my method chapter. Although they vary slightly along with genre 

convention, these rich features stay largely consistent across genre. In this chapter, I examine 

how the actors work through these genres within the discourse in relation to the context in which 

they are placed. 
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In the Degrees to Jobs discourse, I examine how the individual genres discourse create, 

reinforce, upend, or otherwise impact certain systems of power within the institution or audience 

at hand. Additionally, I also look for cases in which these systems of power engender or touch 

issues of inequality within the location I am looking at. Examples of these are issues of race, 

language, class, as well as discipline within the academy. While these implications of inequality 

are not the principal means through which I treat power in this piece, they do represent important 

consequences of the rhetoric insofar as they extend from, and are consequences of, these created 

power dynamics and cannot be ignored if one is to have a holistic understanding of the text. 

Directly related to this, and of much greater concern, is the implication of these 

hierarchies of power on issues of personal choice and academic freedom2. This thesis concerns 

itself with examining the relationships between power, discourse, epistemology, and choice. In a 

few words, I am examining these discourses for Salient features that shed light on how these 

rhetorics create and convey a very specific politics of power within the academy. This hierarchy, 

in turn, establishes and reinforces new knowledges about the academy itself and those within it. 

Coded in those knowledges is an understanding of how one is supposed to behave, prioritize, and 

act out. The consequences, then, are very real for individuals in the academy who find 

themselves on the lower sides of this power dynamic. This is evident in Rick Scott’s famous 

pronouncement that anthropology degrees are a waste of time and not worthy of government 

investment when contrasted with STEM degrees, that, in his estimation, better prepare students 

for Florida Jobs (Weinberg).  

The analytic concepts behind Critical Discourse Analysis compels the reader to take into 

account factors such as connotation, as well as classification, which describes the logic behind 

                                                 
2 In line with the principles expressed by the American Association of University Professors in 1970 (AAUP).  
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why the speaker chooses to order items in the specific manner that they do. Additionally, code 

words, a derivate of connotation, is the use of a specific word (or words) that conveys a singular, 

unspoken meaning. An example of this from the Degrees to Jobs discourses is the invocation of 

the word “family”, which carries with it emotional connotations not directly tied to the intended 

use of the term. Continuing this, presuppositions – statements that assume a status of self-

evident, understood truth – convey a versatility of voice that shapes the rhetoric and its results in 

powerful ways. At the sentence level, Critical Discourse Analysis conveys us to pay attention to 

transitivity – that examines how the main action of a sentence is encoded between the agent and 

recipient – as well as topicalization, which describes how the positioning of a given sentence 

element lends it prominence (Huckin 161). At the text level, we are given a means to grapple 

with notions of genre, framing3, coherence, and heteroglossia4, as well as higher-level concepts 

such as silence, naturalization5, and reading position6 (162). 

To this end, Critical Discourse Analysis is suited for handling the issues of power and 

ideology, which underlie the observable features of Degrees to Jobs, and in conjunction with the 

principles of rhetorical analysis, form the basis of my method in this thesis. 

  

                                                 
3 Refers to the “slant or spin” an author gives to the text (Huckin 162). 
4 The presence of multiple voices or shifts within a given text (162). 
5 The process by which sentence elements begin to normalize and seem “natural” for the recipient (163). 
6 The manner in which a text is read, which impacts the degree that critical scrutiny can be applied to it (163). 
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CHAPTER 3: FINDINGS 

The Aims of Degrees to Jobs 

It is important to understand that the central stated aim of Degrees to Jobs, right from the 

beginning of the Summit, is to create and maintain a politics of dependency between the state, 

education, and economy, in which education meets the needs of economic demand. In service of 

this, the educational infrastructure is joined to the present economic infrastructure in such a way 

that the missions of these education institutions are subverted to fit to the demands of economic 

circumstance. 

Following from chapter II, the purpose of this thesis is to examine how Degrees to Jobs 

accomplishes this discursively through the examination of selection of texts from different 

genres that comprise the discourse. This examination is for certain “rich features” that reveal 

how the Degree to Jobs discourse is working across various genres, and what its epistemological 

results are. Having examined these texts, I have identified a series of key discursive 

relationships, by which Degrees to Jobs is sustained. The relationships are those between what I 

am calling “research and the market commercialization”, “student teaching and learning”, as well 

as “society and the economy” 

These relationships are used across genre and work as the primary means through which 

the epistemological ends of the Degrees to Jobs discourse network are accomplished. In each text 

examined, the rhetorical aims of the actor and speaker consistently rely on the invocation of 

differing combinations of these relationships, using various lexical maneuvers to reinforce them. 

These discursive relationships form the primary basis for my Critical Discourse Analysis and the 

lens through which I define and appraise it for salient features.   

Board of Governors: State University System Strategic Plan and Institutional Standards 
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As the governing body of Florida’s universities, The State University System of Florida 

Board of Governors administer and control the standards to which Florida universities are held 

and by which their successes are measured. Because of this unique administrative perspective, 

the Board of Governors’ have an especially strong vantage point from which to perform 

epistemological work concerning Florida’s universities. The two most important Board of 

Governors’ texts to consider for the purposes of analyzing the Degrees to Jobs discourse are the 

“2025 System Strategic Plan” as well as the “Methodology for Updating Programs of Strategic 

Emphasis in the State University System of Florida, Board of Governors 2012 – 2025 Strategic 

Plan” (hereby known as the “System Methodology). The first is a document, developed in 2012 

by the Board of Governors, expressing their long-term strategic vision for the university system 

of Florida, outlining specific goals, attitudes, and beliefs about the role public universities should 

play in our state infrastructure. The Board of Governors’ dictates find direct parallels in the ideas 

expressed and advocated at the Degrees to Jobs Summit. The second is an outline of the specific 

performance metrics, laid out in full in the Strategic Plan, against which the efficacy of the 

university system is measured. Together, these three documents form a genre that bridges writing 

about the academy with academic policy; the uniting of the strategic plan with the dictates of 

state legislation. An additional reason to examine this genre first in the wider scope of the 

discourse is that the three key relationships outlined earlier in the introduction are particularly 

salient in this text, and serve as a prototypical example of how Degrees to Jobs operates as a 

discourse in a way that potentially informs our understanding of the other genres. 

 We begin with the first – and most expansive – Board of Governors’ document, the 2025 

System Strategic Plan. Put forward in 2012, this strategic plan lays out a vision for the State 

University System of Florida’s operational priorities through the year 2025. Though it is styled 
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as a strategic plan, it unique insofar that it does not hold in the same way as a typical university 

strategic plan. In the university setting, a strategic plan is a self-created guideline for how the 

institution wants to operate in the years going forward. Conversely, the “System” strategic plan 

is set not for itself, but for the twelve-public universities that make up this system. Therefore, 

instead of setting expectations for how the governing body will operate, this strategic plan is a 

set of guidelines whose “success” is predicated on how other institutions embody and carry it 

forward. Discursively, this is significant, since it operates more like a commission than a self-

guided plan. This affects the tone, language, and rhetorical devices employed by the “System to 

accomplish its goals” (7). 

 The aim of the document is to lay forward a series of assumptions and directives about 

what the mission, purposes, and ends of higher education in Florida should be. It accomplishes 

this through the establishing of specific relationships between commonplace educational entities 

– such as “research”, “innovation”, “community” and “teaching –, that overtly and indirectly 

creates new knowledges about how higher education is supposed to function. The key 

relationships the Strategic plan puts forward are written through the stated goals that form its 

crux: “Scholarship, Research, Innovation” (14); “Community and Business Engagement” (15); 

“Teaching and Learning” (13). 

 To understand how these goals come to bear in the plan, it is important to look at how the 

State University System Board of Governors’ chooses to define itself. What’s notable is that it 

chooses not to do so altogether, choosing instead to cite its operational definition as defined in 

the Florida Constitution: “[to] operate, regulate, control, and be fully responsible for the 

management of the whole university system” (Article IX, Section 7(d)). Right away, this 

intertextual invocation of the state government situates this text firmly in an administrative 
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context that the language goes on to bear out. Additionally, it affirms the heteroglossic nature of 

the text, wherein multiple voices of Degree to Jobs are layered and spoken through 

simultaneously. 

 Right away, the Board of Governors’ frames their relationship in stark, definite terms 

that are more evocative of tropes traditionally associated with Fordist business practices than 

those of a higher education institution. “operate, regulate, control, and be fully responsible for”. 

From this, business-minded language and measurements permeate the text. The word 

“efficiency” is used Seventeen times to describe the twelve institutionsi, as well as “productivity” 

serving as one of the criteria through which the proposed priorities are justified. this language 

sets up an ontological paradigm where there effectively is little operational difference between 

the State University System and the institutions it administers. The language used here does not 

denote a dependent, stark relationship, in which the System serves as panopticon with 

omnipotent access to its twelve independent institutions. Supportive language such as “guide” or 

“support” is almost entirely missing from the tract. Instead, the directive the System invokes 

leaves little room for institutional maneuvering and suggests a hierarchy in which the role of the 

individual institutions is to support the mission and objectives of the System take priority over 

those of the twelve member institutions. 

 The System then grounds this primate-subordinate relationship in another invocation of 

the Florida Constitution, focusing more specifically on the actual ends to which the relationship 

will be pursued, stating that its function is pursuant, “to achieve excellence through teaching 

students, advancing research and providing public service for the benefit of Florida’s citizens, 

their communities and economies” (Article IX, Section 7(a)). 
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 Here, we are introduced to the tri-partite mission of the State University System for the 

first time and the relationships that will form the backbone of their strategic plan: teaching 

students, achieving research excellence, and providing public service, all of that is for the benefit 

of “Florida’s citizens, their communities and economies” 

Research is an important stated goal of the State university system. It is one of the three 

pillars on which the System’s mission is built and an expectation that forms a very large part of 

its strategic plan. However, research, as built into this document, is always referred to in relation 

to its value for business and commercialization. In the “Scholarship, Research, and Innovation” 

section of the document, it states that “The component of the State University System’s tripartite 

mission that is unique to universities is the ability of its scholarship, research, and innovation to 

transform economies and societies” (14). The goals the System has for supporting research on 

university campuses specifically pertain to increasing the number of patents and start-up 

companies that emerge from that research, fostering “entrepreneurial campus cultures”, and 

increasing the “quality and impact” of research with respect to commercialization efforts (14). 

The lexical relationship is perhaps clearest in the second part of the System’s vision statement: 

In light of the velocity with which the 21st century is moving ahead, 

however, the Board of Governors recognizes the need to view this public 

mission through a clearer lens and with a sharper focus on teaching and 

student learning, research and commercialization, and community and 

business engagement. (11) 

From this, we have three interconnected discursive pairs that are fundamental to the 

working of the strategic plan and connected to its epistemological aims. The epistemological 

purpose of this maneuver is to frame the value of research – and researchers – squarely within 
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the realm of commercialization. The value of research as academic endeavor is not “discovery” 

or “inquiry” or “solving problems” – but rather, how it contributes to, and supports, the Florida 

economy. They System makes it very clear that it is incumbent upon Florida institutions of 

higher education to ensure that they are “transforming and revitalizing Florida’s economy and 

society” (10) through research. In the mission statement, this command is prefaced by the use of 

the modal verb “will”, exerting the full force of the centralized authority that the system claims 

for itself in the introduction. 

 One possible implication of this discourse is that the equating of research value with 

commercial potential privileges certain disciplines over others. This goes in line with the 

System’s stated emphasis on STEM degrees, and its desire to develop and support those across 

all goals. To this end, it states that “The Legislative Affairs Committee is considering strategies 

that will demonstrate the Board’s commitment to STEM education and the commercialization of 

university research discoveries” (7). In this light, the repeated use of the binary “research and 

commercialization” results in a form of naturalization for the reader, in which whatever prior 

conceptions the reader had about the value of research are formed to fit the definition put 

forward by the state university system. 

 Particularly related to the subject of research is another important binary that the 

“System” tries to establish: community and business engagement. Similar to how research is 

nearly always mentioned in tandem with “commercialization”, “community” – and “society” – 

are likewise phrased along with “business engagement” and “economy” or some derivative of 

the same. We see this in the mission statement, where it purports to want to, “Transform and 

revitalize Florida’s economy and society (emphasis mine) through research, creativity, discovery, 

and innovation”; “Support students’ development of the knowledge, skills, and aptitudes needed 
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for success in the global society and marketplace”; as well as “Deliver knowledge to advance the 

health, welfare, cultural enrichment, and economy through community and business engagement 

and service” (10). 

If we look further, the strategic plan’s vision states that, “As Florida and the nation face 

economic competition on an unprecedented scale, the State University System must prepare 

graduates to excel in the global society and marketplace.” As seen in the third example, words 

such as “public service” are used as well. Lexically, what occurs in these examples is the attempt 

to form a transitive relationship between two terms that do not mean the same thing – in this 

case, “community” or “society” and the marketplace. By pairing one very general term 

(community, with its multiplicity of interpretations) with a very specific and grounded one 

(marketplace) the door is opened discursively for a blind equivalence to take place. Because 

“society” is never explicitly defined, it can be made to mean whatever it is that the author intends 

it to mean in each sentence. On the contrary, the strategic plan’s use of “economy” and 

“marketplace” are very specific in its references to the Florida infrastructure. Going back to the 

portion on research, the plan states that “Through its research programs, the State University 

System is now playing a critical role in expanding and diversifying Florida’s economy” (14). 

Additionally, “This System Strategic Plan serves as the Board’s commitment to enhancing the 

quality and reputation of the State University System and to focus its academic resources to lead 

Florida’s efforts to expand the state’s knowledge and innovation economy” (13). Because the 

plan is so specific about what “marketplace” means – and so generally treats “community” – 

what occurs is that “community” subsumes “marketplace”, taking on its meaning in the process 

since it has no firmly grounded definition of its own. This is also accomplished through the 

foregrounded of “community” or “society” in the sentence order. In most cases, “community” – 
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the vaguer term – comes first, with “economy”, “businesses”, or “marketplace” coming last in 

the pairing. The ordering causes the reader to pay more attention to the more defined term. This 

adjustment causes the reader to adjust their reading position in-line with the effect that the 

language order has created. 

The last major relationship the 2025 Strategic Plan creates is the relationship between 

“teaching” and “learning”. The actual form and function of these roles, as well as the relationship 

between teaching and learning, are commonly effected through a process of insinuation and 

through indirect lexical links in the text. The real crux of this relationship is found through 

examining what it is that the strategic plan appears to wants the students to learn and the teacher 

to teach. To this end, the strategic plan possibly infers that “teaching” and “learning” are 

valuable insofar as they are effective towards helping the System meet its goals for reaching 

national pre-eminence, as well as producing an increased number of STEM graduates. 

Throughout the entire text, the system states that it is incumbent upon universities to 

prepare students for their role in the “knowledge economy” (16). To this end, the role of teachers 

then becomes equipping students with the skills necessary to fulfill this promise. However, what 

exactly is entailed by the “knowledge economy?” What are the skills that are needed? Such a 

thing is never explicitly stated. However, lexically, it is insinuated multiple times throughout the 

text. The following quote in the “Planning context” section of the document contains evidence of 

how “teaching” and “learning” are connected in view of the demands of the “knowledge 

economy”: 

State universities have prioritized the coordination of academic program 

delivery in order to optimize resources, to expand efficiencies, and to 

respond to workforce demands for graduates with specific knowledge and 
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skills.  Specifically, university goals are being set to increase the number 

of graduates with degrees in the STEM (science, technology, engineering, 

and math) fields. (7) 

Right away in this text, the use of rhetorical framing helps to define and ground the type 

of teaching that the Board of Governor’s is advocating. The use of flashy phrases such as 

“optimize resources” and “expand efficiencies” so that graduates are better prepared with 

specific types of skills again echoes the business rhetoric that lines this document the Degrees to 

Jobs discourse. The exact types of “skills” instructors are expected to optimized are informed by 

the priorities of the text, which state that the aim of teaching such skills is to ultimately increase 

the number of STEM graduates universities are producing. (10) Therefore, there is a codified 

pressure being placed on institutions by the Board of Governors’ to cultivate, recognize, and 

support faculty who can provide instruction along these lines. This is displayed in the following 

quote: 

Florida must increase the educational attainment levels of its citizens and 

increase the entrepreneurial spirit of its workforce. To accomplish this, the 

state universities must respond by becoming more efficient in awarding 

degrees and focus on improving its portfolio of research and intellectual 

property to outside investors. (12) 

First, we must note the possessive presupposition employed in the use of 

“entrepreneurial” in the first sentence. There is no reason why the citizenry of Florida should be 

considered especially entrepreneurial in mindset. In assuming this as a given truth, the Board of 

Governors writes in a lexical justification for why students would need to be taught this specific 

set of skills. The passage also gives attention back to the notion of efficiency – in this case in 
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teaching. According to this characterization – and in-line with the ethic expressed in the previous 

two examples – successful teaching and learning can be judged along the lines of how efficiently 

students learn the skills they need to learn to succeed in the knowledge economy as well as how 

well teachers teach it to them. In this paradigm, teachers play a role similar to that of a worker in 

the Fordist set, performing a specific, repetitive role as parts (students) role down the line (Berlin 

217). How successful they are in their teaching is graded and evaluated against how successful 

they are at performing the maneuver, and how well it thusly shows up in their students’ 

performance. 

These key relationships in the 2025 Strategic Plan, as well as the discursive rich features 

that mark them, find their way into the standards by which the twelve institutions are held 

accountable. In one sense, they operate as a critique of policies like “Degrees to Jobs,” yet they 

also contribute to the discourse by reiterating an ethic of quantitative measuring: “To ensure each 

university is striving to excel and improve on key metrics, there must be a financial incentive. 

That financial incentive will not only be new state funding, but an amount of the base state 

funding reallocated” (SUFBG, Board 2). 

In that, a lexical agent-patient relationship between the Board of Governors and its twelve 

institutions is reinforced along the lines of an investor and investment dynamic. In laying out this 

edict, they assert that the existence of universities is mainly valuable insofar that they are able to 

accomplish these metrics and prove their worth to the discourse. The metrics themselves, once 

examined, tell an even fuller story. 7 They are as follows: 

                                                 
7 The following is a brief history of the State University System of Florida Board of Governors’ Performance Based 
Funding Model for its twelve public universities, taken from the State University System of Florida Board of 
Governors’ website: “The Performance Based Funding Model was approved at the January 2014 Board of 
Governors Meeting. The development of the model included university presidents, provosts, boards of trustees, and 
other stakeholders starting in the fall of 2012. The model includes 10 metrics that evaluate Florida institutions on a 
range of issues. These metrics were chosen after reviewing over 40 metrics identified in the University Work Plans. 
The model has four guiding principles: 1) use metrics that align with SUS Strategic Plan goals, 2) reward Excellence 
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1. Percent of Bachelor's Graduates Employed and/or Continuing their Education 

2. Median Wages of Bachelor’s Graduates Employed Full-time in Florida 

3. Average Cost per Bachelor’s Degree 

4. Six Year Graduation Rate (Full-time and Part-time FTIC) 

5. Academic Progress Rate (2nd Year Retention with GPA Above 2.0) 

6. Bachelor's Degrees Awarded in Areas of Strategic Emphasis   

7. University Access Rate (Percent of Undergraduates with a Pell-grant) 

8. Graduate Degrees Awarded in Areas of Strategic Emphasis    

9. Board of Governors Choice 

10. Board of Trustees Choice. (Performance Based Funding Model 1) 

In this paradigm, the value and calling of the university through the lens of Degrees to 

Jobs get no more specific than the values expressed in this chart. This matters because its 

possibility to shape how universities view themselves as well as what they concern themselves 

with. Out of that, the choices universities make in response to these metrics have the potential to 

limit how students see themselves and assert their agency within the institution. According to 

these above standards, it is not enough to simply graduate employees, but they must be employed 

in Florida (1); it is not enough to graduate and retain students, but they must be graduated in 

disciplines of “strategic emphasis”; it is not enough that students graduate at all, but they must do 

so in four years. If a university fails to meet the marks set by the discourse, it is considered a 

failure in the eyes of that same discourse. Since students are the some of the principal agents of 

its success, the burden is placed by the state on universities to create an environment where 

students are encouraged to make the choices they need to make for the institution to be sustained. 

                                                 
or Improvement, 3) have a few clear, simple metrics, and 4) acknowledge the unique mission of the different 
institutions. 
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Actors: Relations of Power Within the State University System 

The primary actor in the genre – as well as key perpetuator of the discourse – is the 

Florida Board of Governors. However, they are not the only actor speaking through the text. 

Since he possesses appointing power over the Board of Governors, the presence of Rick Scott, 

bears very heavily on the text. The priorities expressed through in this strategic plan are 

completely in line with the ideas and rhetoric expressed at the Degrees to Jobs Summit, that 

functions effectively as a showcase for why such priorities are worth pursuing. To the question 

of audience – and who is treated as “patient” in the discourse – the universities are the foremost 

subject. They are addressed directly and robbed entirely of voice. They are dictated to and 

ontologically defined by the state system, whom effectively writes them through this document. 

In the same way, faculty are passive receptors of the text’s aims. The guideline that the plan 

intends to “Recognize and value the roles and contributions of faculty/staff (8)” rings as hollow 

lip-service considering the relationship that it then goes onto describe. In the same way as the 

institutions themselves, this opens the door for the discourse for faculty to be robbed of voice 

and defined in the manner the discourse wishes to frame them. 

Students, in this document, are also robbed of their voice as agents. However, instead of 

being silenced, they are spoken for by the primary actor. Their cause is appeared to be taken up 

and advocated for by the text, and an equivalent relationship pre-supposed between the students’ 

hopes and the actor’s intentions. More-so, the causa sui of the discourse in its entire is staked in, 

and justified by, the motion of advocating for students within the system. When arguing for the 

increased need for re-defined model of teaching to suit the knowledge economy, the text justifies 

it by stating that doing so will, “Increase student access and success in degree programs in the 

STEM/Health fields and other Programs of Strategic Emphasis that respond to existing, 
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evolving, and emerging critical needs and opportunities” (13). In its mission statement, it 

justifies the creation of this document by stating its need to “Support students’ development of 

the knowledge, skills, and aptitudes needed for success in the global society and marketplace” 

(10). In its guiding principles, it foregrounds “Focus on students and enhancing their learning, 

development, and success” as the very first on the list (8). In this way, the Board of Governors 

treat students as the “patient” in this discourse and text; who, having no voice of their own, are 

given a voice by the actor in the justification of their own priority. The cause articulating the 

need for such priorities is spoken through the students’ mouths, though not by students 

themselves. The result is the rendering of “students” as a lexical device – a “code word” that 

connotes the intentions of the primary actor and servers as a near-faultless justifier for all it 

intends.    

What is “Society”? 

The same is true for the text’s (and wider discourse’s) invocation of “society”. As has 

been described already, the rhetorical function society is often that of “catch-all” that contains a 

multiplicity of meaning, most of which are never defined. The three ways that “society” is 

addressed by both the Degrees to Jobs speeches genre, as well as by the Board of Governors’ 

standards texts, refer to three specific levels: local, national, and global. (4) As written, it is 

almost always invoked, in economic terms: As a binary, alongside “economy”, “marketplace” or 

some variation. However, the only level that is codified in the standards of the text is local. 

Although there is no direct definition of “communities” or “society” in the text, the heavy focus 

on the local (state of Florida) is ubiquitous and inescapable. This emphasis is most clearly 

defined by examining the guidelines of the Vision statement of the strategic plan, that makes the 

following assertion:  
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As Florida and the nation face economic competition on an unprecedented 

scale, the State University System must prepare graduates to excel in the 

global society and marketplace.  Individually and collectively, state 

universities must advance innovation — new technologies, new processes, 

new products, new ideas— in their local and state economies; help 

Florida’s employers prosper and grow through knowledge transfer and a 

steady stream of qualified graduates; and make community and business 

engagement an integral part of their institutional culture. (11) 

Most clearly, the text’s mission statement adds the following: 

Mobilize resources to address the significant challenges and opportunities 

facing Florida’s citizens, communities, regions, the state, and beyond. (10) 

In this sense, the invoking of a society outside of Florida is not of any serious interest to the 

discourse. Similar to how the Board of Governors invokes students, they use the “national” and 

“global” society as a rhetorical prop to further justify its assertions about how students should be 

educated and how universities should be run. However, in the case of the local, state society 

based on the binary that is created through the equation of society with economy, the reading 

position is shifted so that the interests of economic stakeholders, as well as all the other entities 

that make up society (citizens, political establishments, NGOs, etc.). In this, the use of society as 

a rhetorical object in the discourse leads to the creation of a transitive relationship where the 

interests of the economic cognoscenti are reflected as the interests of all. 

The Degrees to Jobs Summit: Speeches and Call to Action 

In examining the speeches that took place the physical Degrees to Jobs Summit in 2016, 

we see how fundamental the discursive rich features first explored in the 2025 Strategic Plan, 
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and the relationships that carry them, truly are to the wider discourse. Additionally, in examining 

these relationships in the context of the new genre, we see how the genres of Degrees to Jobs 

function as complementary entities, each working through and highlighting different aspects of 

the same key maneuvers. Taken together, these genres demonstrate the discursive potential of 

Degrees to Jobs to create epistemological ties between agents of different positions and levels of 

power, as well as how Degrees to Jobs can operate as a heteroglossic, multi-voice discourse. 

In this genre, the three texts that I look at are as follows: Rick Scott’s online video 

introduction to the Summit, his opening keynote address at the actual Summit, as well a portion 

of a speech take from Businesswoman’s Liz Grasso’s remarks to the Summit delegation.  

The first way this relationship is established in the discourse is through Governor Scott 

himself, who operates as a ubiquitous, highly potent agent throughout the discourse. The 

following passage is the complete transcript from Gov. Scott’s welcome video for the “Degrees 

to Jobs Summit”:  

I'm Governor Rick Scott and I would like to invite you to my degrees to 

jobs Summit in Orlando. Since December 2010, the hard-working 

businesses of our state have created more than 1,005,600 jobs. To continue 

this success, our higher education system must focus on preparing students 

for these newly created jobs. The Summit will connect higher education 

stakeholders with Florida’s businesses to find ways to better prepare 

students for the growing job market in our state. We want each graduate to 

be prepared with the skills they need get a job and succeed in Florida. I 

look forward to hearing your ideas on how we can make Florida the best 
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in the nation for education and connecting our students with jobs. (Scott 

Degrees to Jobs) 

Two main themes bely the speech throughout: the relationship that Scott is attempting to 

create between businesses and education; and the need to prepare students for a specific 

outcome. To look at the first, Scott invites readers to see common ground between businesses 

that create jobs and other education stakeholders. In this paradigm, the purpose of education is 

unfixed, and dependent on the whims of economic circumstance. Since economic demand is a 

fluid, ever-changing thing, the mandate placed on the education system is likewise never set as 

well. This bleeds into the second theme that Scott populates his speech with: that our education 

system must find a way to prepare our graduates for work and “connect our students with jobs.” 

In this dynamic, both business and higher education are framed as sharing the same 

mission with differing roles. The purpose of this paragraph is to help frame those roles, and to 

establish relationships between Scott, business leaders, education, and society that will 

continually be taken up throughout the discourse. We see this framing occur immediately with 

the statement of the problem the Summit is trying to solve. He illustrates this by stating that his 

administration has created “1,005,6000 jobs” since the start of his administration is credited to 

the “hard work” of Florida’s small businesses. Out of that, a direct challenge is issued by Scott to 

the education system to “focus on preparing students for these newly created jobs.” Within this, 

society finds itself illustrated through Scott’s use of the word, “Our”. In this, Scott can be seen as 

reaffirming society’s ownership over its university system while simultaneously framing its 

purpose: to ready students with the skills necessary to fill these jobs. In beginning this way in the 

introduction, Scott establishes his prominent role within the discourse in a manner that he never 
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backs down from. He is personally inviting those to whom the video is aimed to come to the 

event, connecting them with business leaders and other entities.  

The significance of this role however, is not that of an originator, which Governor Scott 

is not. Rather his role in the discourse operates closer to that of a syllogism. His presence is 

symbolic in such a way that he legitimizes and runs through the rest of the Summit. This 

symbolism is significant because opens the possibility of an insinuated premise that is advanced 

by Scott’s status as an elected official. As the elected leader of the executive branch, Scott can 

invoke and speak for nearly any aspect of society he wishes (including educational 

administrators, faculty members, as well as common students). His status as Governor allows 

him to frame himself as the legitimate representative of any of these interests; simultaneously 

claiming to have the people’s interests at heart.  

This maneuverability allows Scott to operate as the bearer of multiple, sometimes 

conflicting needs and desires concerning the interests of education. In establishing himself in this 

opening speech, he is connecting himself to every speaker who will come after him. This gives 

way to the framing of the next actor: “you”. Immediately, at the text level, there is a motion of 

topicalization, in which the invitation to “you” is lent increased significance by its prominent 

place in the sentence. In emphasizing it in the way he does, Scott constructs an immense about of 

importance on this question, of “you”. This follows to the next question: When Scott says, “I 

would like to invite you” – who exactly is you? We discover this by examining the audience that 

is directly addressed in the text. This opening invitation was not a private event. It was not sent 

out covertly to business leaders or other people Scott wants at the event. Rather, it was placed on 

his website with the intention that it be widely seen and shared. In this sense, Scott is inviting 

“you” – the everyday voter and viewer, to his Degrees to Jobs Summit. However, this invitation 
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does not function as literal. Rather, it is an invitation to care. Its purpose is to make the viewer 

aware of the Summit in a way that will mark a mental investment in what it is supposed to 

accomplish. In this way, it enables a coded awareness that carries with it certain values, 

equations, and understandings that the event seeks to proselytize. In inviting you, Scott is 

potentially making a direct invitation to specific special interest groups – business leaders, 

educational professionals, as well as the workforce – from Degrees to Jobs in such a way that 

binds them in a fundamental relationship of need.  

Faculty – whose “interests” are taken up by the discourse – are given no such space to 

speak. The same is true for students. Business and economic interests, however, are elevated to a 

substantial platform within the Summit genre. The potential of this is seen in the speech of a 

CareerSource panel, featuring Liz Grasso of BioLucid, who is commenting on the changing 

nature of employment, in their view.  

The way I envision the workplace, it’s going to become very virtual. You’re 

going to be sitting at a screen talking to someone; you’re not going to be sitting 

right next to one another. So, if you don’t have good communication skills, as 

well as the soft skills – that’s going to be needed. I think some emphasis needs to 

be put on that. (CareerSource, Grasso) 

Here, Grasso is acting through the relationship that has already been established between 

employers and education through the discourse. In priority ordering – per value –  the manner in 

that she feels education needs to serve businesses, Grasso is reinforcing education’s status in the 

lexical patient status that education occupies in its relationship with the business community. In 

this part of the text, she does this by framing and outlining the pedagogical priorities that 

institutions should pursue with respect to their students; in this case, emphasizing virtual 
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“communication and soft skills. However, the significance of the discourse is the way that Rick 

Scott, as an actor in the discourse, speaks through another actor to reinforce its effects. In these 

Summit speeches, Scott places a heavy emphasis on STEM jobs and the importance of the 

education system training students to fill these jobs.  

Central to Degrees to Jobs is the initiative, “Finish in Four, Save More.” The initiative 

advocates for an increased effort on the part of universities to ensure that students are graduating 

on a consistent, four-year time table. Behind this initiative is the notion that the longer students 

are attending university, the longer they are away from the workforce. This, in the eyes of 

Degrees to Jobs, prevents them from earning a salary that, combined with paying tuition, ends up 

costing students more money. The initiative aims to balance the time students are spending in the 

university learning the skills they will need to work a job, with ensuring that they can begin 

filling those jobs in a timely manner. As part of the initiative, Scott proposes cutting fees, 

especially those for online classes. In framing this, Scott states that "Florida's students should 

have every opportunity to earn a degree without bearing the burden of excessive costs and fees, 

(Dunkelberger)" as well as “Many students work and go to school full time and they should not 

be penalized for choosing to take online classes that can be more convenient than driving to 

campus. In fact, online education should cost less. (Dunkelberger)" In this, Scott is once again 

positioning himself in the text in such a way to make him appear that he is speaking for students. 

In invoking students in the above text, he is drawing the relationship between them and him – an 

implied equivalence between the goals of this Summit and the goals of students. 

Commenting on the same, Joe Negron, State of Florida Senate President, has spoken in 

praise of the Scott’s initiative:  
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I see it as reducing the impact these financial insecurities have on their 

ability to graduate in four years. We also want to increase opportunities 

for students who work throughout college to gain real world experience in 

their field of study that will improve their job prospects following 

graduation. (Barillas) 

Again, this text must be evaluated through the established relationships that sustain and 

speak through Degrees to Jobs. Scott, and the discourse, has made no attempt to hide its 

alignment with the notion that the highest thing an education can do is prepare the student well 

for work. To exist, then, this discourse must be sustained by those others that preceded it. To that 

end, we see Negron attempting to draw a relationship between ending financial insecurities for 

students and helping them find work. Through that, Negron is enforcing a process of 

naturalization, where these links, relations, and systems are not challenged, but viewed as 

commonplace.   

University Strategic Plans 

In view of how the State University Board of Trustees’ plan is connected to the Degrees 

to Jobs discourse, the individual twelve institutions have the potential to be faced with the effects 

of the relationships and interests spoken through by the Board of Governors, as well as actors at 

the Summit itself, when considering their own course as universities. For Florida State 

University, Goal V of The Future is Florida State: Strategic Plan 2017-2022, “Preparing our 

Graduates for 21st Century Careers,” specifies that universities would do the following: 

 Create strategic alliances with Florida organizations supporting economic and 

workforce development that allow them to seek talent from our campus. 
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 Build partnerships and connections via technology that expand our reach with 

employers and alumni. We’ll enhance FSU’s value as a source of expertise and 

talent—able to provide Florida’s employers with both potential employees and 

programs for professional development. 

 Continue to develop our electronic job-search application that guides students and 

alumni through the process: providing them guidance on networking, interviewing, 

and resume development; and offering employers the ability to post career 

opportunities viewable only by FSU students. 

 Analyze student experiences and satisfaction in short- and long-term employment as 

well as employer feedback on their satisfaction with the FSU students they hire, and 

use this information to improve employers’ recruitment success, retention of new 

hires, and quality of job fit for students. (“The Future is Florida State: Strategic 

Plan 2017-2022”) 

Through language such as “providing Florida’s employers with both potential employees 

and programs for professional development,” the plan takes up themes that Degrees to Jobs has 

laid out in other genres. In addition, the strategic plan offers further advice about how the 

university could take further steps toward actualizing this purpose:  

As we grow our graduate programs across the University—ensuring that FSU is well-

represented among the next generation of pioneers, experts, and thought-leaders—we 

must be ready to offer these advanced students, as well as their undergraduate 

counterparts, the mentoring and employment networks that make the most of their talents 

and their educational investment. (“The Future is Florida State: Strategic Plan 2017-

2022”) 
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Most noteworthy in this passage is the phrase, “educational investment”, which affirms a 

theme that education is, and should be approached, as an investment. In that, through this 

strategic plan, the university attempts to justify itself as a sound investment, one that meets the 

goals that the state has laid out for it and will allow students to access and achieve the things they 

expect through this experience. 

 The rest of the Strategic Plan follows this line of thinking. Goals such as “Deepening our 

Distinctive Commitment to Continuous Innovation” and “Ensuring Student Success on Campus 

and Beyond” read like an advertisement, to all the various actors in this discourse, that this 

university is abiding by its purpose in attempting to be a place that students can “make good” on 

this investment. The last goal of the strategic plan, “Investing Strategically in Our Institution and 

Reputation,” is almost a self-definition of what is being performed in this strategic plan (Goal 

VI). The final line of that goal openly makes this connection: “With support from our 

stakeholders that is commensurate with our bold, ambitious vision, FSU’s momentum will be 

truly unstoppable: we will be known as a university that makes a difference in the lives of our 

students and in the quality of life of our society” (Goal VI). The difference it intends to make, 

however, has been shaped by the Degrees to Jobs discourse, which set it along these lines. It is 

the real “stakeholder”, one that this strategic plan cannot escape. 

 The University of South Florida’s (USF) strategic plan follows largely in the same way. 

In USF’s 2013-2018 Strategic Plan, the university lays out the following four priorities: 

1. USF will, through a continued commitment to student success, produce well educated 

global citizens 

2. USF will, through its high-impact research and innovation, change lives for the better, 

improve health, and foster sustainable development and positive societal change 
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3. USF will, as a highly effective major economic engine, create new partnerships to 

build a strong and sustainable future for Florida in the global economy 

4. USF will pursue a more secure economic base, greater operational and resource 

efficiencies, and increased transparency in its business practices. (“2013-2018 

Strategic Plan”) 

Right away, rhetorically, there is mimetic pattern between the priorities set forth by the 

State University System of Florida. There is a focus on “student success”, a commitment to 

fostering “high-impact research and innovation”, a desire to function as a “highly effective major 

economic engine”, as well the directive to pursue “greater operational and resource efficiency”. 

Uniting these with the directives in the Board of Governor’s plan is the modal verb “we”, 

denoting what appears to be agency and self-direction, but when viewed considering the Degrees 

to Jobs discourse, is revealed as a form of embodying a discourse. 

Likewise, these same discursive relationships show up in the University of Florida’s 

strategic plan. Goal V of the UF Strategic Planning document states the desire to see “A 

strengthened public engagement of the university’s programs with local, national, and 

international communities.” This goal is a re-speaking of the Board of Governors’ desire to see 

its institutions “create the knowledge that is shaping society — locally, nationally and globally” 

(4). The heavy emphasis on research, entrepreneurship, graduate work, and maintaining 

institutional “pre-eminence” found in goals Two, Three, Four, and Seven – as well as their desire 

to have a “A high quality, widely recognized, financially accessible undergraduate, graduate and 

professional education and experience”, particularly echo and mimic the rhetorical movement of 

the Degrees to Jobs discourse. 
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A potential implication of this is a value system, endemic to the academy, that favors this 

mandate and bleeds throughout the various programs that students interact with every day. The 

intended result, said in short, is that universities try to condition their students to think and see 

themselves in the image of the demands the State places on their institution; in line with what 

Paulo Freire calls the “banking concept of education” (72). 

In the wake of Rick Scott’s Degrees to Jobs Summit, The Orlando Sentinel Published an 

Op-Ed in support of the Summit’s “Finish in Four, Save More” campaign. In it, the Sentinel 

states the following: 

Scott's plan is based on an uncomfortable fact: Fewer than half of 

undergraduates at public universities in Florida — 44 percent — now earn 

their degrees within four years. Another 27 percent take six years to 

graduate. 

They go on to echo many of the claims brought up by proponents of the plan: 

With undergraduates spending about $17,000 a year for tuition, fees, 

books and living expenses, the cost of those extra two years adds up. It 

increases the debt load for students who must borrow to bankroll their 

educations. It also delays them from joining the working world full time. 

Scott calculates the total additional cost in tuition and other school 

expenses, together with lost wages, at $100,000. Some steps would seem 

to be simple for colleges and universities to carry out, such as routinely 

telling students as they pick their majors and schedule their classes about 

the money they'll save if they finish in four years. Another no-brainer is 

ensuring students receive credit for college and advanced-placement 
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courses they took in high school. A third is making it easier for them to 

qualify for class credit for internships, that also will give them a boost in 

landing a good job after they graduate. 

The piece ends with the Sentinel concluding that the sooner that university students 

graduate, the sooner “they will get a head start on realizing their dreams and strengthening their 

communities” (Orlando Sentinel). 

What grounds this piece discursively is how the Sentinel chooses to end it. In stating that 

the sooner students graduate, the sooner they will be able to go on and “achieve their dreams” 

while benefitting their communities, the authors are creating stakes that would then necessitate 

the cause of writing. What is at stake in students not graduating in four years is not simply 

money – as the article also states; but rather the students’ entire future. More-so, unless the 

student graduates on time, the community is also deprived of the “strengthening” force of the 

student, who, through the achieving of their goals, benefits the community in its entire. Choosing 

to background this idea of goal achieving rhetorically frames the entire piece in that context. 

In these secondary actor genres, we are faced with many problems like that of the first. 

Instead of the Degrees to Jobs discourse being perpetuated by the apparent “source”, the rhetoric 

espoused in those genres is merely recycled in these. The speakers are limited by what has 

already been said, and thus can only speak within a confined space. In the university genres of 

“critical thinking”, “departmental pages”, and “strategic plans”, the actors are the universities 

themselves, spoken through the administrative avenues the university has put in place to manage 

those entities.   

 In these examples, we see the potential for how different ways in which agents can work 

within this discourse. The effects of this for students is significant. As we have established, 
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students are entering the academy with the expectation – or at the very least, pressure – to justify 

their university experience in the form of a job upon graduation. Statements such as “practically 

prepares” and “prepares students for diverse careers”, reinforce the mindset that the point of the 

undergraduate education is to gather what skills are required to succeed in a career later in life. 

This end-result colors just about every choice the student makes during their time at the 

undergraduate level – from courses they take, certificates they pursue, and extracurricular 

activities they get involved in. In all, the Degrees to Jobs discourse has the potential to affect a 

system of new knowledges concerning the definition and purpose of higher education, that bears 

directly on the politics of choice for institutions, faculty, and students. 
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CHAPTER 4: CONSEQUENCES 

 First, it is important to preface that I do not pretend the implications and consequences of 

the discourse that I identify in this chapter to be absolutes. There are limits to what can be 

accurately discerned through the tools and structures of discourse analysis, limits to which this 

thesis certainly is bound. For instance, while it is used to examine impacts, discourse analysis 

cannot be used to deduce the intention behind these effects. In this chapter, the impact of the 

implications of Degrees to Jobs that I identify must be understood and considered in light of 

these constraints. 

 In this chapter, I focus my discussion on the critical consequences of the salient features 

of the discourse by examining its consequences for students, institutions, as well as the English 

classroom. For students, I primarily focus on the epistemological force that is built around them 

by the Degrees to Jobs and advanced through each of its genres. I examine how the frequent 

rendering of students as a “patient” in the text works epistemologically to potentially shape the 

way in which students view and access their own education. I ground this examination in a 

discussion of how students’ voices can be marginalized through the discourse and examine the 

crisis of student agency that results from this action. Additionally, within this topic, I examine 

the issue of student choice, and argue for how the discourse operates as a force that aims to lead 

students down specific paths. Specifically, this discussion takes place with respect to student 

participation in undergraduate research, extracurricular involvement, selecting a discipline to 

study, as well as university campaigns such as “Finish in Four” and “Think 15”. 

 For universities, I argue that the Degrees to Jobs discourse bears on institutions in such a 

way that hampers and complicates their ability to function as individual, independent universities 

with their own missions. I demonstrate how Degrees to Jobs has a homogenizing effect on 
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universities, holding them all to the same, uniform standard in line with the discourse’s vision of 

how universities should operate. Additionally, I highlight inconsistencies within the standards 

these institutions are held to and demonstrate instances in which certain universities are given 

more agency to define their own path than others. Within the university, I examine how Degrees 

to Jobs privileges certain academic disciplines ahead of others, relating this to the issue of 

academic freedom and choice that I raise in the student section.  

 Last, I argue that the Degrees to Jobs discourse bears particularly saliently for humanities 

disciplines, specifically the English classroom. Grounded in James Berlin’s “English, Work, and 

Politics”, I examine the English classroom as a space in which critical literacy is nurtured and 

developed in the present day economic-educational landscape, specifically alongside the rhetoric 

of “skills gap” of Grasso and others (“CareerSource”). Following this, I explore how they 

problem of student agency and voice is taken up in the English classroom, and demonstrate the 

ways in which it is well-suited to cultivate these values. Additionally, I grapple with the notion 

of “efficiency” – as characterized in several of the Degrees to Jobs genres – for the university as 

well as the English classroom – and argue for how it impacts the functioning of the English 

classroom as an educational space. Out of this, I argue for how the values of Degrees to Jobs 

complicate the multicultural classroom, and has the potential to disadvantage and deny access to 

certain populations of minority students based on race, language, or ethnic origin.  

Students: Habitus, Values, and Reduced Choice 

To start, though students do not interact with all levels of the Degrees to Jobs discourse, 

the ones they see are significant in terms of how they rhetorically carry and convey agency 

through the text. For students, most the Degrees to Jobs’ discourse’s salience comes from its 

treatment of learning and the rhetoric of the “skills gap.” The 2025 State University System of 
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Florida Board of Governors Strategic plan makes the argument that students need to learn 

specific “skills, and aptitudes” needed for succeed in a “global society and marketplace” (10). At 

the Degrees to Jobs Summit, Liz Grasso repeats this notion when she states the need for students 

to learn certain “communication and soft skills”. This especially becomes salient in terms of how 

universities choose to present their academic programs to students. The University of Central 

Florida’s undergraduate biology program frames its value of for students in terms of its ability to 

“satisfy professional school (e.g., medical, dental, optometry, pharmacy, veterinary) admission 

requirements” while completing their degree (About UCF Biology). Likewise, the University of 

North Florida College of Business frames itself to students purely in terms of the vocational 

value defined by Degrees to Jobs, stating that “Students with a strong business education 

position themselves to excel in a multitude of different types of career opportunities” (UNF, 

“College of Business”). Even humanities degree tracks, which are not as explicitly vocationally 

focused, are forced to define and frame themselves in terms of the values presented by the 

discourse. The University of Florida’s Department of English’s undergraduate degree description 

touts how the English Degree helps, “[prepare] students for diverse careers in law, publishing, 

advertising, media and business, teaching and advanced degree work” (UF, “Undergraduate”). 

A potential impact of this specific genre and messaging comes from the presentation of a 

narrow lens through which students are given to make choices pertaining to their own academic 

agency and freedom. In this sense, the discourse does not itself force anyone to choose anything. 

Rather, it carries the discursive power of an entire system of interests that bears and describes the 

important interfaces that students use regularly to make their academic choices. In this way, 

these specific texts produce relations of knowledge that the student is given no choice but to 
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interact with. The result, through repeated exposure to this system of knowledges and being 

pressured by its priorities, is that the student becomes subject to its presupposition (Huckin 160). 

 Out of that, then, there is clear pressure being exerted from this discourse on students to 

choose a specific career path. If a student does desire to pursue one of these undesirable degrees, 

they enter a culture in the academy that is pointed entirely in the opposite direction of where they 

are going. They are made to feel, by the university community, that their choice is less worthy 

because it less vocationally focused. There is increased pressure on them to justify their choice 

strictly on the lines of the discourse: its ability to find the student a job and contribute to the 

Florida economy in the same way that a science major would. This, then, can easily lead to a 

like-pressure on less vocationally focused disciplines, such as English and the humanities, to 

justify their existence as disciplines along the same front. In that frame, they are not justifying 

their worth in terms of merits that they frame and control. Rather, they are speaking back at the 

discourse along lines it created. 

This potentially places pressure on students to do the same. Students may want to choose 

one of these “less desirable” majors, but find the social and economic risk too great to attempt 

the venture. Pressures from family and society to choose a degree with a clear vocational 

trajectory also compounds this. When students grow up hearing from teachers and parents that 

they must do well in school to “get a good job,” and are judged by standards meant to measure 

skills that will allow them to perform well in those jobs, then it is to be expected that the legions 

of students entering our universities would view the opportunity as nothing more than a four year 

“boot camp” to get a job. Their decisions about their higher education are made within that 

paradigm. If the point of learning is to get a job, then there is little incentive for an engineering 

major to take classes that won’t directly help them become engineers. High costs of accumulated 
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credit hours serve as a further deterrent of this behavior. Regardless of discipline, if students 

believe that they are at a university to eventually matriculate into a job, then the whole liberal 

studies curriculum will be wasted. They will view “required” liberal studies classes as a waste of 

time at its very worst, and at best, an opportunity to learn certain “soft skills” for their careers. 

These discourses cultivate students’ interests in line with the demands of present economic 

circumstances. In this way, the ISA preserves itself, and imprints the “rules of good behavior” 

(132) that determine how our students will behave not only at university, but also in their lives. 

Even academically minded extracurricular activities – such as undergraduate research – 

are not free of the influence of this lexical, epistemological framework. In the State University of 

Florida Board of Governors’ 2025 Strategic Plan, “Scholarship, Research, and Innovation” is 

one of the state goals. Listed under these goals is the desired effect that involvement in 

undergraduate research should, “Improve the quality and impact of scholarship, research, and 

commercialization activities” while leading to “[Increased] undergraduate participation in 

research to strengthen the pipeline of researchers pursuing graduate degrees.” In this case, the 

stated intent for the university to foster such activities is not academic or personally 

development, but primarily vocational. This influence affects how universities present the 

opportunity of undergraduate research to students, where they can then interact and be formed by 

the directives of the wider discourse. Florida State University’s Undergraduate Research 

Opportunity Program lists among the five most important benefits of engaging with 

undergraduate research as the chance to “Gain hands-on knowledge and application of research 

principles, a competitive and tangible asset for graduate and professional school applications, 

and an attractive skillset for future employers” (UROP). Similarly, the University of Florida’s 

Center for Undergraduate Research lists among its functions that involvement with 
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undergraduate research “helps prepare students to continue their education beyond the 

undergraduate level and to more effectively contribute to the workforce” (Center for 

Undergraduate Research). The result of this, in line with the process of discursive normalization 

that occurs in the process of selecting an academic discipline, is that students view the value of 

engaging with entities such as research as firstly, vocational. This has the effect of limiting and 

discouraging such students to whom the prospect of undergraduate research is not line with any 

vocational interest, while privileging and support those disciplines to whom this is a more readily 

achievable aim. 

Per the Chronicle of Higher Education, this pressure has led to the increase in double 

majors, that allows students to attempt to justify the pressure to pick a “strategically emphasized” 

degree, while still pursuing those in line with the student (Selingo). Still, a relationship built 

between these two majors, through the discourse itself. For a student who is a 

Business/Sociology double major, the environment the student lives in immediately recognizes 

the value of the former. The latter, however, must still be justified, often along the lines of the 

discourse whose pressures helped to shape the student to make that choice in the first place. 

State and university campaigns such as “Finish in Four, Save More” operate through 

these same maneuvers. When Scott, in support of “Finish in Four”, states that "Florida's students 

should have every opportunity to earn a degree without bearing the burden of excessive costs and 

fees”, he is placing a special emphasis on the word “opportunity”. This emphasis is performing 

the same epistemological supposition of the academic department genre, which, through a 

repeated equivalency between what the discourse desires and student “success”, aims to help 

students view it the same for themselves. To the same effect, Senate President Joe Negron 

comments that “We also want to increase opportunities for students who work throughout 
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college to gain real world experience in their field of study that will improve their job prospects 

following graduation” (Barillas). 

What we see occurring in these two examples occurs at many other times throughout the 

discourse. In being made the text’s patient, students are simultaneously elevated to a position 

where their needs are treated as paramount, while being robbed of all power and voice with 

which to express those needs. 

 Through the enactment of these choices, students are, in turn, sustaining the discourse. 

For Althusser, this is a consequence of how Ideological State Apparatuses operate. In shaping 

these attitudes, and creating a structured sense of propriety in their subjects, the Ideological State 

Apparatuses are engaged in “not only a reproduction of its skills, but also, at the same time, a 

reproduction of its submission to the rules of the established order,” so that “they, too, will 

provide for the domination of the ruling class.” 

 Put clearly, when students enter the university, which is shaped and formed by this 

discourse, they become agents of its sustenance, acting on its behalf. Attempting to find 

employment along the lines demanded by the discourse is an act that works to reinforce it. After 

a while, students learn the discourse; they begin demanding of their university the things that the 

discourse has been pressuring their institution to do since before they were they. The phrase 

“increase the value of your degree” is littered throughout the FSU strategic plan. They start to 

look at their university in such a way in that its favorability is staked to how well it performs the 

function that they believe it was meant to perform.   

Outside the academic pressure that exists to choose a degree track that corresponds with 

the priorities of the institution (and this, tacitly, the values of the discourse), there is an increased 

social pressure to demonstrate that one is abiding successfully by its values in their own personal 
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life. Students are expected to justify how their choices at the university are – or have – translated 

into job prospects. This social pressure is exerted by family, friends, and fellow students, who all 

in the process become agents of the discourse. For example, as seen in the Florida State 

University strategic plan, there has been an increased pressure on the part of the university to 

provide internship opportunities for students (“Goal V”), to gain practical, hands-on experience 

in their field that in theory, will prepare them for later work. However, the degree tracks that 

make natural bedfellows for internships are largely the ones that the discourse is trying to 

privilege – namely business, technology, and hard sciences. There is pressure, then, on students 

to whom an internship might not be necessary or useful, to get one in order to not raise questions 

about his or her viability as a student.  

In this, a social hierarchy is built within the academy, whereby students may be 

encouraged to act along the lines of the discourse. This hierarchy shapes and bears on students. It 

challenges their self-concept in such a way that the values and beliefs of the more dominant class 

(the university administration and those entities through which the discourse manifests) are 

thusly adopted by the students. Central to this process, in which students’ values and identities 

are shaped and molded by the discourse, is Pierre Bourdieu’s notion of “Habitus” and “Cultural 

Capital”. To this end, Bourdieu states that “the relationship between tastes which vary in a 

necessary way per their social and economic conditions of production, and the products on which 

they confer their different social identities” (104). Thus, the habitus functions as “an objective 

relationship between two objectivities, enables an intelligible and necessary relation to be 

established between practices and a situation, the meaning of which is produced by the habitus 

through categories of perception and appreciation that are themselves produced by an observable 

social condition” (105). In the university context, both the students and the institution itself find 
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themselves in this “objective relationship”, in which certain practices are mutually expected. The 

control of these practices, however, lay with those who possess the greater social capital – in this 

situation, the institution itself and those who implicate it through the discourse – and whom have 

specific behavioral outcomes in mind. Bourdieu describes this imperative in the following 

fashion:  

One must therefore construct the objective class, the set of agents who are placed 

in homogeneous conditions of existence imposing homogeneous conditionings 

and producing homogeneous systems of dispositions capable of generating similar 

practices. (101)   

From this, a new “class habitus” is created, in which students understand themselves and 

their role in the institution in line with the set of practices and expectations put forward by this 

dominant class of agents. Pierre Bourdieu refers to this same phenomenon as the capacity to see 

(voir),” and as “a function of the knowledge, or concepts, that is, the words, that are available to 

name visible things, and that are, as it were, programs for perception” (2). In this respect, 

discourse is epistemological because it can help shape peoples’ capacity to view and interact 

with their realities along very specific lines that defined by their institutions, and from which 

divergent visions of reality seem unlikely, implausible, or wrong. Language that has become 

directed and appropriated by ideology, bears directly on the life of the individual, and creates a 

culture of behavior that, in turn, sustains the discourse. 

Thusly, the discourse, created and sustained by many ideological state apparatuses, gives 

way to new ones within the academy. In this, these new ideological state apparatuses are owned, 

operated, and enacted by students. The most tangible ways in which I believe students work to 
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sustain these discourses are in the extracurricular activities students choose to the concern 

themselves with while they are in school. 

A relevant example of the reproductive power of ISAs can be seen in Student 

Government Associations. Student Government is constructed in a manner to mimic the three-

branch structure of the American government. In this, they function as a mini-microcosm of the 

state; with a legislative branch that passes “legislation” and resolution, a Judicial branch that 

upholds them, and an executive branch that runs the many agencies and student organizations. In 

the case of all three, they operate with a budget of many millions derived from student fees. 

However, Student Government functions so well as an ideological state apparatus 

because of its proximity to the administration, as well as the value system that sustains it. 

Additionally, it represents the selective re-empowerment of an agent who has been made patient 

in the discourse by more powerful actors. In student government, those students are being given 

voice back, so that their voice can be thusly shaped by the discourse in a new way. In student 

government, top-level leaders routinely engage directly with administration, staff, and other 

university officials. In this sense, they are given access to Bourdieu’s special class, and through 

this access, imparted with the ability to see the university as they do. Conversely, the 

administrators often treat these students as willing agents of their priorities. Thus, they are taught 

to care and articulate the problems that the administration cannot directly manage. Thus, when a 

university like FSU develops an initiative such as “Think Fifteen”, these students become 

executors of that priority on the student level. In such, you have a whole class of students who 

are treated as enactors of this ideological discourse apparatus, thus sustaining it in kind. 

In terms of the value system, student government is built on a strict code of protocol and 

authority. In the executive branch, there is a Student Body President, paid by the university, who 
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oversees the workings of the whole affair. In the legislative branch, there is a Senate President 

who is charged with doing the same. In both realms, each must be addressed by their official 

title; Student Body Senators, with no official power of their own, refer to each other as “senator”. 

In a sense, they are practicing reverence for hierarchy and a certain kind of authority. This is, as 

Michel Foucault states in Discipline and Punish an example of the productive nature of power: 

In fact power produces; it produces reality; it produces domains of objects 

and rituals of truth. The individual and the knowledge that may be gained 

of him belong to this production’ (194). 

 Unlike in Discipline and Punish, however, the power at work in the academy is not 

administered by an overarching Panopticon. Instead, it is an extension of Bourdieu’s habitus, 

where power is wielded by an objective actor in such a way that opens the potential for the 

conditioning of others through a form of “soft” performance. In this case, the ideological state 

apparatus is both simultaneously created and sustained by the action of the agent (students) 

within its structure. The knowledge/self-making power, in the case of structures like student 

government, is received through acting through them. In the process, a new habitus is formed; 

one that rewards the centralized, “fiercely hierarchical (Berlin 217)” relations of production of 

Degrees to Jobs. Successfully abiding to the norms of the habitus is rewarded, while divergent 

behavior is looked upon with scorn. In this sense, it is possible to see students in student 

governments (and like university organizations) as being trained in a mode of thinking that 

makes them ready and willing agents of discourse communities such as Degrees to Jobs not only 

now, but for all their lives. While they may leave the confines of student government, many take 

with them a mindset that fits entirely with the demands and intentions of Degrees to Jobs that 

follows them into their careers and beyond. 
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Universities: Reduced Agency and Crises of Self-Definition 

Much in the same way that it does for students, the Degrees to Jobs discourse presents an 

epistemological challenge for universities. As a middle-level actor in the discourse, public 

universities are in the position of being simultaneously an executor and recipient of the 

discourse. They are, at once, charged with carrying out a discourse that is not wholly theirs, 

whilst reconciling it with what characteristics the university may embody that contradicts with 

the ethic of the discourse. These reveal a possible ontological crisis for universities within the 

Degrees to Jobs discourse: managing the demands of a discourse against whose standards its 

success is measured, while simultaneously attempting to exert autonomy and control over its 

own future. This question is ontological insofar that it pertains to the conflicting definition of 

what constitutes its own identity as a university that is at once sovereign and subject. 

If we examine the State University System of Florida Board of Governors’ 2025 

Strategic Plan, it opens by that they are “working to build on these institutions’ individual 

strengths and unique missions as each one claims its rightful place on the national and 

international stage” (4). However, the standards that the institutions are held to leave little room 

for institutions to interpret their fulfillment according to each ones’ “individual strengths and 

unique missions”. This notion is further complicated by language such as the following: 

State universities have prioritized the coordination of academic program 

delivery in order to optimize resources, to expand efficiencies, and to 

respond to workforce demands for graduates with specific knowledge and 

skills” (7). 

This directive, addressed to each, lays out how the twelve institutions, regardless of individual 

mission, are expected by the state to perform. Furthermore, each institution is held to the same 
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performance standards set forth by the Board of Governors, that determine the degree to which 

the institutions fulfill the aims of the discourse. 

This all-conforming pressure is further seen in how the individual strategic plans of the 

major Florida universities all conform to the central tenets in the 2025 Strategic Plan, that 

includes an emphasis on commercialized research, STEM focused teaching, and societal 

engagement through service (13-16). The academic mission of the University of Florida’s 

commitment to “Teaching”, “Research and scholarship”, and “Service” for the public good, can 

be almost exactly drawn to the Board of Governors’ tri-partite mission of the of “teaching, 

research, and public service” (12). 

 In light of this, one possible challenge for universities emerges from attempting to 

cultivate an identity that allows the school to pursue its own interests, while not failing the 

discourse. Often then, what the university is forced to is create its own identity along the lines 

and goals of what the discourse demands.  

The following is an example of this in the form of a speech given by Rick Scott at the 

University of Florida in 2013. In the speech, Governor Scott appears on stage with then- UF 

President Machen on the stage with Scott to discuss the specific purpose and role of the 

University of Florida in the Florida Educational Landscape. Scott starts the speech off saying the 

following:  

The Florida Families First Budget invested in both our colleges and our 

universities and continues to hold the line on tuition in order to make 

college affordable for students and future students, like my grandson, 

August. Specifically, at our universities, it's a total of $390 million in 

increased funding, $167 million for performance funding, $118 million for 
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additional operating expenses and $15 million for the University of 

Florida to achieving national ranking a Top 10 university. (Governor Rick 

Scott Discusses His Support) 

Right away, this discourse establishes a potential function for the university in the 

paradigm that Scott has created: to serve students. However, the principal ways in which students 

are classified as being “served” have little to do with the actual educational experience offered 

by the university. Instead, UF can best serve students by ensuring that tuition costs are as low as 

they can possibly be for them to attend. This is the first link in this discourse between education 

and economics. President Machen, in fact, begins his introduction by illustrating this connection, 

stating that the value of “having [UF] become a Top 10 Public University will enable Floridians 

to have access to the highest quality educational degrees and programs while at the same time 

providing economic development to our state in order to bring jobs to our locations” (“Governor 

Rick Scott”; emphasis added).   

In this paradigm, the most noteworthy consequence of creating access to high quality 

degree programs is economic investment and retention within the state. This mandate reinforces 

the hierarchy through which students, faculty, and administrators are made to consider 

themselves and their places within the academy. In this lens, the possible reasons students attend 

universities include to receive the training they need to become contributors to the Florida 

economy; professors, regardless of discipline, are meant to train students in the skills necessary 

to carry out this task; administrators are meant to manage an ecosystem favorable to this 

outcome. 

Continuing along this line of the relationship between education and economics in this 

discourse, Scott goes on to qualify that the state’s investment in UF has been very much that – an 
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investment, the value of which is be measured on its usefulness to advancing the goals of the 

state for higher education. He lays this out in the following statement:  

Now the goal is to put the $15 million into the University of Florida in a 

very measurable way, and it will be $15 million a year on a recurring 

basis, over a five-year period of time. The university will also put up $15 

million on the private side. At the end of that time frame, we will have a 

Top 10 University. [President Machen] has this very specific goal that this 

should be a Top 10 university, and it's not for the accolades of being a Top 

10 University because he knows by being a Top 10 University he will 

create more opportunities for Florida families to get jobs -- that's why he 

has that focus. (University of Florida) 

Through the statement, “being a Top 10 University will create more opportunities for Florida 

families to get jobs” Governor Scott reaffirms the above mandate, and draws a straight line to the 

types of rhetoric we see emanating from the Degrees to Jobs Summit. 

This tension of self-definition is seen in the United Faculty of Florida’s response to 

Degrees to Jobs (viewed earlier in the piece), in which they argue back at the assertions made at 

the Summit by through the paradigm it created, stating that they “are in the classrooms and in the 

labs” with students, and are the ones “teaching these future leaders the skills necessary to 

succeed.” In the same breath, in a piece by “Florida Politics’” Jim Rosica, they make the 

following statement: 

The very premise of Rick Scott's Summit is problematic in that the 

mission of higher education is much more than just jobs. While obtaining 

a job after graduation is important, higher education is about developing 
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educated, well-rounded citizens and future leaders who are able to 

communicate and write effectively, think critically and solve problems — 

skills that are also important criteria for those who do the hiring (Rosica). 

For faculty, being in the classroom with students, it is their charge to manage the 

consequences of ever-changing institutional priorities, dictated by discourses such as Degrees to 

Jobs in a way that bodes positively for students. Therefore, when the Board of Governor states 

that “The Board expects the state universities to increase efficiencies and broaden their use of 

innovative methods of delivering educational programs”, the burden falls directly on teachers to 

mitigate the pressures of the text in line with their own pedagogical approaches, and for the 

university to support teaching methods along the lines of the discourse. 

 Much as it does for students, the Degrees to Jobs discourse network creates a disciplinary 

hierarchy within the academy that privileges certain disciplines ahead of others. When the Board 

of Governors designates a discipline to be “strategically emphasized”, the university does not 

have much choice but to cater to that end. Therefore, less vocationally direct disciplines such as 

anthropology, English, and history are made to suffer, being frequently passed over in terms of 

funding and attention. The burden, then is unfairly placed on these disciplines to justify their 

existence in alignment with the wider discourse. We see this activity take place in the American 

Anthropological Association’s response to Scott’s criticism of Anthropology majors. “Perhaps 

you are unaware,” the statement begins, “that anthropologists are leaders in our nation’s top 

science fields, making groundbreaking discoveries in areas as varied as public health, human 

genetics, legal history, bilingualism, the African American heritage, and infant learning” 

(Lende). 
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In this act, however, institutions are steered by the discourse along specific paths to 

reconcile their self-definition with the demands of the discourse itself. Because of Scott’s 

criticism, and the specific dictates of the discourse originating it, the above statement conforms 

and attempts to reason with the discourse along the lines that the discourse created. What the 

AAA statement does not do is attempt to justify Anthropology as a discipline outside of the 

boundaries set by the discourse. It does not resist or reject the discourse; rather, it attempts to 

nullify it by demonstrating that it is invalid to begin with (Lende). However, in whatever way a 

given institution chooses to define itself, it must do so contending with a wider discourse 

network that seeks to see the university act along specific, defined lines, which the university is 

made to acknowledge in order to preserve its place in the wider educational landscape. 

The English Classroom as a Space for Critical Literacy 

Though not inherently vocational, the English classroom has long been a place where Liz 

Grasso’s demand for increased emphasis on “communication and soft skills. (Gagliano)”, the 

tensions at the heart of Degrees to Jobs, particularly come to bear. Cultural theorist, Jim Berlin, 

writes on this crisis extensively in his essay, “English, Work and Politics.” In it, he positions the 

English classroom as a space in which the problems of the post-manufacturing economy can be 

parsed out, and a mode of critical citizenship attained.  

As I stated at the start of this thesis, my intent in focusing on the English classroom is not 

to claim any exclusive function or status for it in the educational landscape with respect to 

Degrees to Jobs. Much of what I write about the English classroom could also be said for many 

other disciplines in the humanities and the Social Sciences. I am using the English classroom as a 

lens – one of many lenses – in which the effects of Degrees to Jobs can be observed and potential 

problems mitigated. 
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Central to Berlin’s discussion is the relationship between the evolution of the economic 

system and the demands it places on workers and students (218). In this way, Berlin’s framework 

becomes an important way in which the discursive function of Degrees to Jobs can be 

understood in relation to the English classroom. First, is the rhetoric of “efficiency” that pervades 

the Degrees to Jobs discourse. At many points, the speech surrounding “productivity” and 

“skills” takes on an explicitly Fordist tone. 

Fordism, in Berlin’s paradigm, focuses on “mass production (216)” systems of the early 

twentieth century. During this time, labor was de-skilled, centralized, and homogenous, with 

workers being trained to fill a single specific role in the framework. Fordism eventually gave 

way to post-Fordism and the regime of flexible accumulation. By contrast, post-Fordism is de-

centralized, while emphasizing specificity and flexibility in skillset (217). 

While the economic situation in which Degrees to Jobs is occurring is certainly, by 

Berlin’s definition, post-Fordist, the way universities are treated by the discourse is firmly tied 

into a Fordist mode. They key piece for why this is so lies in the standardization of the Fordist 

model. In Fordism, production is “standardized” to function in the most efficient way possible. 

The repeated use of the words such as “efficiency” to refer to the expectations in place for 

member universities, when understood through the standards implemented to control for these 

efficiencies, insinuates a relationship between the institutions and governing body that is very 

much akin to that of a factory-owner in a Fordist plant. As outlined, universities have a clear 

function to perform in the educational landscape of the state. The degree to which they do so is 

judged by specific standards – easily measurable – and in a manner consistent with the action of 

Fordist practices.   
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 We see this ethic most clearly carried out by Degrees to Jobs in the 2025 Board of 

Governors Strategic plan, which operates with respect to its universities through a set of 

standardized ideals that all twelve are held accountable to. In the text, universities are charged 

with, “[increasing] access and efficient degree completion for students” (12). Additionally, with 

respect to teaching, “The Board expects the state universities to increase efficiencies and broaden 

their use of innovative methods of delivering educational programs” (13). In terms of research, 

the Board expects its member universities to “become more efficient in awarding degrees and 

focus on improving its portfolio of research and intellectual property to outside investors” (12). 

In this paradigm, the relationships between the state, economics, and education are such 

that the academy performs a function akin to that of a Fordist factory; the English classroom 

finds itself in stark opposition to these values. As has been shown earlier in the chapter, the 

English classroom, by its position as a non-vocational discipline, occupies a space of unique 

tension, in which it is being simultaneously marginalized and conditioned by the values of the 

discourse. Out of this, I posit that the English classroom is well-suited to perform what Berlin 

refers to as “economic democracy”. In opposition to the “radically individualistic and 

hierarchical modes of production and work relations” (224) found in the current regime, 

“economic democracy” calls for “new forms of cooperation in production, distribution, 

exchange, and consumption that encourage democratic arrangement throughout the workplace” 

(224). In short, Berlin imagines the English classroom as a space in which society can be thought 

of, and education defined, outside of the narrow vision of Degrees to Jobs. 

Degrees to Jobs, however, does not account or concern itself with “democratic 

educational concerns” (223). Therefore, working towards these concerns, in the pursuit of a 

“larger institutional objective” is always, in a sense, a struggle against the discourse. In Berlin’s 
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vision, the English classroom is place where a new educational habitus is created. He posits 

English as a space where the “radical collaborative” nature of post-Fordist society can be upheld, 

and the objective actors of the economy and educational landscapes can be remade through the 

education of consumers whose mindset concerns itself not simply with personal self-interest, but 

a wider awareness of the conditions and systems where their behavior occurs (224). This moves 

beyond mere ethical posturing. As Berlin states, the English classroom has served as the “support 

and stay of certain ethical and political positions” since the great depression.” Rather, the English 

classroom, as Berlin imagines it, must move beyond its traditional role as a “powerful ethical 

force in influencing the private experience of individuals” and move to “prepare students to 

critique the conditions of their economic, political, and cultural involvement” (225). To this end, 

the aims of the English classroom are not necessarily vocational or even “anti-vocational” – but 

rather, to inculcate “critical literacy” in students as individuals and members of a wider 

community. 

To this end, how the English classroom accomplishes this is through its function as a 

critical space where examination and self-development are integral functions. Furthermore, 

students have some amount of agency in divining how these activities unfold. In bell hooks’ 

“Teaching to Transgress”, hooks describes her early experience learning in public schools, 

saying, “knowledge was suddenly about information. It had no relation to how one lived, 

behaved (4).” The latter point reveals the potentially powerful function of the English classroom 

in line with Berlin’s definition: as a space whose primary function should not be simply to gain 

information, but to learn how to live; to be a fully fleshed out human being. Once this space is 

set, hooks states, the English classroom can become a “space of radical responsibility” (12), 

where the “will to be self-actualized can be affirmed” (18). Inherent in these statements is the 
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immense focus that is placed in the English classroom upon “experience” to understand and 

create meaning. In addition to studying literature or rhetoric, the individual student is very much 

their own subject, and entity that is revealed through the acts of writing, thinking, and speaking. 

This occurs in a larger assemblage of individuals, all performing this function together, in such a 

many that places community right at the forefront of this self-examination. Therefore, the 

individual’s creation of their own self through the activities of the English classroom is 

invariably tied up in the context where the examination occurs – the awareness of the individual 

contextualized by the respective experiences of others. In this, hooks is taking up Berlin’s notion 

of “critical literacy” and tying it together with the self-reflexive nature of the English classroom.  

In this “self-actualization”, the student is given back power to define their own self and 

educational experience as they see fit. This is extended through an embracing of expressivist 

writing philosophies, advocated by Peter Elbow in his text, “What is Voice?” students find 

themselves in the middle of writing as an individualized effort, in which the author inserts and 

explores their voice through interacting, playing with, and subverting other voices around them 

(218). In that space, they are free to define themselves and their experience in the academy 

outside of the dictates and confines of the Degrees to Jobs discourse. Additionally, in Jacqueline 

Royster’s “When the First Voice You Hear is Not Your Own”, the classroom is a contact zone, 

in which a variety of subjectivities, co-existing with one another in the same space, can lead to 

an increased understanding of critical problems, the self, and the other (559).  

In this respect, multiculturalism becomes a vehicle through which students are given 

control over their own selves. In their essay, “Flattening Effects,” Jonathan Alexander and 

Jacqueline Rhodes speak about this challenge – and opportunity –  of teaching multiculturalism 

in the English classroom. They warn against the “flattening effect” – a homogenization of 
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difference that occurs in the pursuit of creating a multi-voice classroom, instead of encouraging 

students to grapple with these differences head-on (431). It is in grappling with these 

“differences” however, that hooks’ “self-actualization” occurs most powerfully and opens the 

window for students to begin to take back their own selves). In this, the English classroom is 

positioned as a liminal space in which issues like the one Berlin speaks about can be more fully 

explored. As Berlin states, “Multiculturalism is a reality of daily experience” (220), in the 21st 

Century. This is even more-so the case at universities, which function as contact zones for people 

of all walks, languages, and creeds. Learning to manage this adequately is a reality and challenge 

of the modern educational experience. 

Returning to Bourdieu’s notion of habitus and its relationship to social capital and the 

means of production, the English classroom is well suited towards identifying and addressing the 

inequalities that emerge from the Degrees to Jobs discourse. Since the aim of Degrees to Jobs is 

condition students in the mold of a specific habitus, a primary implication is that, depending on 

social background, certain students are going to be far more successful in adopting this behavior 

than others. This provides the basis for the discrimination of students whose cultural, ethnic, or 

linguistic backgrounds make meeting these standards very difficult. For students in traditionally 

marginalized communities, the consequences can be critical. In an environment where they are 

already at a disadvantage, the Degrees to Jobs discourses insert these students within a 

framework where their power and control over their educational experience is lessened to an 

even more extreme degree. The English classroom provides a space in which this structure can 

be subverted, and agency created in a new, powerful way. 

One way this occurs is again taken up by Bourdieu. In Distinction, he states that “The 

individuals grouped in a class that is constructed in a respect (that is, in a particularly 
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determinant respect) always bring with them, in addition to the pertinent properties by which 

they are classified, secondary properties that are thus smuggled into the explanatory model” 

(102). The implication of this is that despite the homogenizing intent of the relations of 

production, where students are created through the confines of the specific habitus, there are 

specific differences that remain noticeable, the implication of which can mean the privileging of 

certain groups at the expense of others who are not as well-versed in the context where relations 

are occurring. Bourdieu describes this, stating that “One needs to examine what the list of the 

criteria used by the analyst derives from the state of the struggle between the groups separated by 

these criteria, or more precisely from the capacity of groups defined by these criteria, to get 

themselves recognized as such”, as well as that “the most selective groups (a concert audience or 

the students of a grande ecole) may doubly conceal the real principle of their selection”. The 

result of this is that certain students, because of language, race, or ethnic and national origins, 

may find themselves at a disadvantage when attempting to model the habitus that Degrees to 

Jobs demands. In this same way, Bourdieu concludes: “A number of official criteria in fact serve 

as a mask for hidden criteria: for example, the requiring of a given diploma can be a way of 

demanding a particular social origin.” Though the path may appear to be fair, the underlying 

values that are assumed to be in place cause potential problems of access for students who 

simply do not have the right “makeup.”  

In this sense, this standardization of experience is exactly what Jacqueline Royster’s 

politics of subjectivity, as well as Alexander and Rhodes, are trying to resist. By emphasizing the 

multiplicity of experience that can exist in the college classroom, they are taking the English out 

of Degrees to Jobs and the priorities it represents. Instead, they are creating a space in which lost 

agency can be reclaimed, by students as well as faculty. In this lens, the English classroom is 
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about claiming and defining the individual voice; a calling that Alexander and Rhodes refer to as, 

“The desire to create spaces for ‘free expression,’ so that students from diverse backgrounds can 

communicate to us, to one another, and to themselves their different truths” (433). 

However, this expression does not eliminate the wider Degrees to Jobs Discourse. Such a 

thing would be a waste of the efforts of educators and students. Rather, through this space of 

“free expression”, the English classroom becomes a place in which the Degrees to Jobs discourse 

can be faced, analyzed, and challenged. Berlin phrases this possibility in the following manner) 

In this frame, the English classroom is prescriptive. It is a place in which many of the 

consequences of Degrees to Jobs can begin to be solved and parsed out. As Berlin states, the 

English classroom has the versatile potential to function as a place in which students can 

simultaneously be prepared to be effective workers in the “post-modern” economy, while still 

having the space to engage with a plethora of other concerns related to the goals of education 

(224). It is a place where the problem of identifying an independent institutional ethic – made 

difficult by the standards of Degrees to Jobs – can be considered fully and freely. Regardless, 

what the English classroom can do in the Degrees to Jobs environment is impart, to all the 

variety of perspectives it contains, the ability to contend all varieties of discourses – academic or 

not – which make demands of the student, the university, or its related agents. In understanding 

the “larger operations of the workface”, the student and the teacher are given freedom to choose 

how they engage with, and how they think relate to, Degrees to Jobs itself. In this, the English 

classroom becomes a place in which the consequences and problems of Degrees to Jobs can be 

deconstructed and agency reclaimed for students, faculty, and society. 
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Appendix 
 

Degrees to Jobs Speech, 2016 
 
Four years before I got elected, the cost of a pre-paid plan was around $100 a month. By the time 

we stopped the tuition increases, which were going up 15% a year (for many years) It was $350 a 

month. That was way too much money for a lot of people- those are after tax dollars. If you have 

two children at $700 a month, that’s a lot of money for people. So we were finally able to stop 

the tuition increases and the cost of a pre-paid dropped in half. Now we have record number of 

pre-paid tuition sales. 

We’ve said, “will you make sure that 100% of your full-time students either go-on to a four-year 

institution, or walk away with a job. They all agreed to the challenge. After that Daytona state 

college – the only state college this year that lowered tuition in this state. 

STEM Degrees! As we know, we have a lot of job openings in this state – I think it’s something 

close 270,000 job opening. A lot of them require STEM degrees, and so we need STEM 

graduates. We’ve had a 30% increase in the last five years in STEM degrees. Our STEM degrees 

are growing three times as fast as our non-STEM degrees for undergraduate, and almost six 

times faster at the graduate level. So we are headed in the right direction. Our job growth rate is 

40% faster than the country, our wage growth is 40% faster, and our labor force is growing 50% 

faster. So, we are now leading the nation. And while often if you look now at the federal 

economy, which is getting soft, our economy to date – knock on wood – is still growing. We’ve 

grown 29,000 jobs in the month of April; we’ve added about 255,000 jobs in the last twelve 

months, so we’re continuing to prosper. Now what happens with that is you have more state 

revenues. So, with the support of the legislature, we’ve cut taxes 55 times – over $1B in the last 

two years [$5.5B]. But on top of that, we’ve invested in the State. Whether it’s investing in the 
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environment, investing in safety nets, we’re clearly investing in education. Record funding for 

K-12 education. Record funding for universities. Record funding for our state colleges. Our 

university funding is up 35% in the last five years. %35. That’s not going on all around the 

country. 

Speech at UF, 2013 

 
Bernie Machen: Having this university become a Top 10 Public University will enable 

Floridians to have access to the highest quality educational degrees and programs while at the 

same time providing economic development to our state in order to bring jobs to our locations.  

 

Rick Scott: The Florida Families First Budget invested in both our colleges and our 

universities and continues to hold the line on tuition in order to make college affordable for 

students and future students, like my grandson, August. Specifically at our universities, it's a 

total of $390 million in increased funding, $167 million for performance funding, $118 million 

for additional operating expenses and $15 million for the University of Florida to achieving 

national ranking in a Top 10. Now the goal is to put the $15 million into the University of 

Florida in a very measurable way, and it will be $15 million a year on a recurring basis, over a 

five year period of time. The university will also put up $15 million on the private side -- there 

will be specific benchmarks -- but the plan will be, and we will get there because this is a great 

university and it hits its goals, right? [Laughs] It will be, at the end of that time frame, we will 

have a Top 10 University. He has this very specific goal that this should be a Top 10 university, 

and it's not for the accolades of being a Top 10 University because he knows by being a Top 10 

University he will create more opportunities for Florida families to get jobs -- that's why he has 

that focus. To expand S.T.E.M. education, the budget also includes $100 million in new funding 
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to be awarded by the Board of Governors for up to four universities for construction of S.T.E.M. 

buildings. As part of our overall commitment to higher education, my budget includes both the 

$14 million for state colleges and the $160 million for university performance funding. It's a real 

honor to be here. It's an honor to be a part of a university system that is so great. It's always a 

great honor to be in Gainesville and be at the University of Florida. 
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