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ABSTRACT 

The recent two decades have witnessed a developing historical debate between China and 

Japan. Standing in the center of this debate are different historical interpretations presented in 

textbooks. Both China and Japan seem to blame each other for promoting supposedly 

politically-biased historical education. This has become a growing problem causing wide 

concerns even internationally: on the one hand, there is an increasing debate about the supposed 

existence of "Anti-Japanese" education in China since the last decade of 20th century; on the 

other, many scholars from China, Japan and the Western world also criticize what they see as a 

distorted (or omitted) history of the war presented in Japanese textbooks. According to the 

"framing" theories introduced by scholars such as Foucault, Giltin, Gamson, and Modigliani in 

the late 20th century, history textbooks, just like media, could "organize the world" both for 

authors who wrote them and students who rely on them. There are many skills in framing history 

in textbooks and one of them is the skill of "pointing at one [to] abuse another." Using a specific 

technique to analyze the interplays between changing politics and educational narratives 

surrounding World War II (which began in China in 1937) in Chinese and Japanese middle 

school textbooks during a certain period: 1950-1990, the paper aims to discover the history of 

changing narratives about World War II in both Chinese and Japanese middle school history 

textbooks and how they interacted with politics over time.



 

 1 

CHAPTER 1 

INTRODUCTION 

The recent two decades have witnessed a developing historical debate between Chinese and 

Japanese. Standing in the center of this debate are different historical interpretations presented in 

textbooks. Along with the reemergence of "history issues" plaguing foreign policy between 

China and Japan, both China and Japan have blamed each other for promoting supposedly 

politically-biased historical education. This has become a growing problem causing wide 

concern even internationally: on the one hand, there is an increasing debate about the supposed 

existence of "Anti-Japanese" education in China since the last decade of 20th century; on the 

other, many scholars from China, Japan, and the Western world also criticize what they see as a 

distorted (or omitted) history of the war presented in Japanese textbooks.  

"School history textbooks have often sparked debate and conflict, in Asia and beyond, 

especially after 1990s."1 Their unique role in educating children about the history, especially the 

national history, makes them an important battleground upon which diverse views of national 

identity can fight each other.2 They thus become a part of national politics, even though some 

authors are not aiming for a political impact and not all textbooks are government controlled. 

According to "framing" theories introduced by scholars such as Foucault, Giltin, Gamson, and 

Modigliani in the late 20th century, history textbooks, just like media, could "organize the world" 

                                                        
1 Peter Cave. "Japanese Colonialism and the Asia-Pacific War in Japan’s History Textbooks: Changing representations and their 
causes." Modern Asian Studies 47, 2 (2013): 542. 
2 For case studies and discussion, see: Hein, L. and Selden, M. (eds) , Censoring History: Citizenship and Memory in Japan, 

Germany and the United States (New York: M.E. Sharpe, 2000); Vickers, E. and Jones, A. (eds) , History Education and National 

Identity in East Asia (New York: Routledge, 2005); Foster, S.J. and Crawford, K.A. (eds), What Shall We Tell The Children? 

International Perspectives on School History Textbooks (Greenwich, Conn: IAP- Information Age Pub. Inc, 2006). 
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both for authors who wrote them and students who rely on them. By reading a history textbook, 

students not only reach historical literacy, but imagine the frame in which specific meanings 

align with political interests.3 National identity and historical emotions could be strengthened or 

weakened in these narrative-based imaginings. For a history textbook, the narratives, and 

historiography, determine not the fact of knowledge, but the emotion of views. In this case, 

history textbooks are not only influenced by politics, but also constitude a specific kind of 

politics themselves. There are many ways of presentation that could evoke different emotions in 

the readers, and this thesis focuses on one of these techniques: "pointing at one [to] abuse 

another," which was presented by the textbooks of both China and Japan. Orginally, "pointing at 

one [to] abuse another"(指桑駡槐) is a Chinese idiom which means when someone is seemingly 

abusing one thing, he is actually abusing something else. This skill was commonly used in 

Chinese and Japanese middle textbooks with changing targets to blame during the 1950s to the 

1980s. Using a specific technique to analyze the interplays between changing politics and 

educational narratives surrounding WWII (which began in China in 1937) in Chinese and 

Japanese middle school textbooks during a certain period: 1950-1990, this paper aims to discover 

the history of changing narratives about World War II in both Chinese and Japanese middle 

school history textbooks and how they interacted with politics over time.4  

                                                        
3 Peer C. Fiss and Paul M. Hirsch. "The Discourse of Globalization: Framing and Sensemaking of an Emerging Concept." 
American Sociological Review. Vol. 70, No. 1 2005. p. 31 
4 Although it is true that the WWII did not start in a worldwide level until 1939, the year of 1937 was treated as the beginning of 
the second Sino-Japanese war and by that time, Chinese Kuomintang was recieving guidence from Nazi Germany while the 
Chinese Communist Party was under the assistance from the Soviet Union. In a sense, the WWII already happend in China since 
1937. 
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Among all the issues surrounding history textbooks throughout the world, the current 

disputes between China and Japan stand out. Along with the reemergence of "history issues" 

plaguing foreign policy between China and Japan, both countries blame each other for promoting 

supposedly politically-biased historical education--a growing problem causing wide concern 

even internationally. There are globally increasing debates among scholars about the supposed 

existence of "Anti-Japanese" education in China since the last decade of 20th century, an issue 

that is partially addressed in Zheng Wang's pivotal 2012 book, Never Forget National 

Humiliation: Historical Memory in Chinese Politics and Foreign Relations. From a western view, 

Matthew Forney writes in his article that "Chinese kids can be forgiven for thinking Japan as a 

nation of 'devils,' a slur used without embarrassment in polite Chinese society" and "Grade 

school textbooks recount the callous brutality of Japanese soldiers in graphic detail, and credit 

the Chinese Communist Party (hereafter CCP) with defeating Japan." 5  From a Japanese 

viewpoint, there is a growing debate about historical textbooks between China and Japan since 

the 1980s.6 Stepping into the 21st century, Japanese commentators started to fight back against 

the blame from the Chinese government about the Japanese historical revisionism in textbooks. 

In April 2004, Nobutaka Machimura, the Japanese government foreign minister, said on a 

Nippon Hoso Kyokai (NHK) TV show that the Japanese government planned to ask China to 

correct those history textbooks with a strong Anti-Japan sentiment. He also said that China’s 

government produced the history textbooks and the whole country only has a single version, 

                                                        
5 Matthew Forney, "Why China Loves to Hate Japan", Time Magazine, December 10, 2005, 
http://content.time.com/time/world/article/0,8599,1139759,00.html 
6 Mitani Hiroshi, Rekishikyoukashomondai [The Controversies of Historical Textbooks], (Hongkong: Apollo Book Co. Ltd. 
2007), p. 311. 
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which is an unreasonable excuse.7 Some Chinese scholars also believe that Chinese textbook 

writers make many mistakes in framing history, especially when they talk about modern Chinese 

history. The representative of this thought is Yuan Wei Shi (袁偉時), a professor of Sun Yat-Sen 

University. His famous 2006 article, Modernization and Historical Textbooks, pointed out that 

Japan is not the only country to have problems in framing history textbooks and Chinese also 

have to face their problems.8 The article was published in Bing Dian magazine. Because of this 

article, the magazine was suspended and the chief editor of the magazine was fired. Besides the 

scholars who claim the importance of political and educational influence in Chinese attitudes 

against Japanese, there are also scholars in China who insist that Chinese politics and education 

never contributed to Anti-Japan sentiment, or at least, never aimed at it. One example of this is 

the article, "A Brief Essay to Say that there is no So-called Anti-Japanese Education", written by 

Song Zhao Zhen.9 At the same time, many scholars from China, Japan and the Western world 

also criticize what they see as a distorted (or omitted) history of the war presented in Japanese 

textbooks. 10 In China, blaming Japanese history textbooks for misrepresentations of the past is 

widely accepted by the Chinese people and has become one of the major international issues 

between China and Japan. There are also numerous studies on this topic by Chinese scholars 

such as Yang Yan Mei, Zhang Hai Peng, Ya An, Li Xiu Shi, and Su Zhi Liang, who all produced 

                                                        
7 "Japan want to review Chinese history textbooks and claim the Chinese anti-japanese education", China Youth Daily. 
September 27, 2004, accessed in March 4th, 2016, http://news.sohu.com/20050927/n227066244.shtml. 
8 "Modernization and historical textbooks". Bing Dian magazine. Published by China Youth Daily 574 (2006), accessed in 
March 8th, 2014, http://zqb.cyol.com/gb/zqb/2006-01/11/content_118530.htm. 
9 Zhao Zhen Song, "A Brief Essay to Say that there is no So-called Anti-Japan Education", Science .22.(2010): 152. 
10 The "distorted history" and "omitted history" are translated concepts from Chinese. Distorted history is the historiography that 
changes the major historical facts while omitted history points to the historiography that deliberately misses important historical 
facts.  
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academic works on the so-called "distorted history" or "omitted history" in Japan.11 In Japan, 

there has been a long tradition of disputes over history textbooks after the war. Most importantly, 

Japanese right-wing nationalists have launched three major attacks on school textbooks over the 

second half of the twentieth century.12 Additionally, there are many scholars in Japan who 

attempt to view this problem academically such as Eguchi Keiichi, Inoue Kiyoshi, Hori Yukio 

and so on.13 At the same time, Western scholars also contribute to this controversy. For example, 

Claudia Schneider discusses this issue by placing it into an East Asian international context.14 

Peter Cave's article demonstrates the changing Japanese middle school textbook from late 20th 

century to the present and points out that since the 2000s, the market also determined what 

publishers would put into textbooks, along with right-wing groups like the Tsukurukai also made 

an impact.15  

However, disregarding the huge number of publications on the dispute between Chinese and 

Japanese textbooks, there are still two basic issues needing to be answered. On the one hand, is it 

possible to integrate China’s and Japan’s historical interpretations? The recent decades have 

witnessed many great papers on either the Chinese or Japanese case, but not a comparison. On 

                                                        
11 Case studies, see: Yan Mei Yang, "Ri ben jiaokeshuzhidu jiqi qishi [Japanese Textbooks and their inspirations]", Education 

Science 01 (2003); Hai Peng Zhang and Ping Bu,. Riben jiaokeshu yu wenti pingxi [The analysis of Japanese Textbooks and their 

issues]. (Beijing: Social Sciences Academic Press, 2002); Ya An, "Riben jiaokeshu shi zenme shendingde [How did Japanese 

Textbooks Screen?]". People.com.cn. 2001. Xiu Shi Li, "Riben lishijiaokeshu wentipoxi (1947-2002) [An Analysis on Japanese 
History Textbooks (1947-2002)]". Historical Research 05 (2002); Zhi Liang Su, Riben jiaokeshu fengbo de zhenxiang [The Truth 
of Japanese Textbooks Issues], (Beijing: People's Publishing House, 2001). 
12 Yoshiko Nozaki and Mark Selden, "Historical Memory, International Conflict, and Japanese Textbook Controversies in Three 
Epochs", Journal of Educational Media, Memory & Society 1 (2009),: 117 
13 Case studies see: Yukio Hori, Sengo no uyoku seiryoku [Postwar Right-Wing Forces], (Tokyo: Keisoushobou, 1983); Keiichi 
Eguchi, Nippon no shinryaku to nipponjin no sensou kan [Japanese Invasion and Japanese Ideas of War], (Tokyo: Iwanami 
Shoten, 1995); Kiyoshi Inoue, Tennou no sen sou sekinin [War Responsibility of the Emperor], (Tokyo: Gendaihyouronsha, 
1975). 
14 See Claudia Schneider., "The Japanese History Textbook Controversy in East Asian Perspective", The Annals of the American 

Academy of Political and Social Science 617( 2008): 107-122 
15 Peter Cave, "Japanese Colonialism and the Asia-Pacific War in Japan’s History Textbooks: Changing representations and their 
causes." Modern Asian Studies 47, 2 (2013): 542–580. 
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the other, is it possible to find enough materials in China and is it possible to look at Japanese 

textbooks as a whole? The limitation of the primary recourse has always been a great obstacle to 

the study of Chinese and Japanese textbooks. In China, there have has been a single national 

version of history textbooks from 1950s under the government's control, except during the 

Cultural Revolution (1966-1976).16 But the problem is that the old textbooks are very difficult to 

find nowadays and most libraries don't have them. In Japan, it would be easier to find the books, 

but the Japanese do not share a single national version of history textbook like the Chinese. The 

studies on Japanese history textbooks were always based on books from one or two publishers. 

This method of focusing on specific publishers is understandable, but it could make the argument 

unconvincing.  

This thesis is set to help solve these issues. For one thing, by focusing on a single skill of 

historiography, this thesis examines Chinese and Japanese textbooks as a whole, which could 

help readers understand the use of history education in postwar China and Japan; For the other, 

this thesis will be based on analysis of all the Chinese and Japanese middle school textbooks 

from 1950 to 1990: by buying books from secondary markets in China, I was able to find all 

relevant Chinese textbooks; during my visit to Japan in the summer of 2015, I was also able to 

find all Japanese textbooks in this time period (198 in total), make notes and take statistics on 

them. I also found the official records about the changing usage of textbooks in certain years. A 

                                                        
16 After the Culture Revolution, other versions of textbooks also developed slowly in China and there are several versions of 
textbooks in China nowadays. However, this paper will only focus on the most important version since most schools in China in 
fact only used the books published by the People's Education Press during 1950s to 1980s. 
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full-scale database that I created allows me to make confident arguments and using quantitative 

analysis.  

Due to the fact that the disputes between the versions of Chinese and Japanese history 

textbooks focus on the wartime narrative, this thesis will focus on the wartime statements 

presented in these textbooks. Examining all the history textbooks seems to be a project too 

ambitious for this thesis. Thus, I chose the middle school textbooks from 1950 to 1990 as my 

primary database. This choice was based on several factors. Firstly, middle school textbooks 

were easier to find than high school textbooks. Also, the middle school education is more 

important than primary school or high school in some cases: Compared with primary school 

textbooks, I believe the middle school textbooks have deeper information for analysis; In China, 

most Chinese went to middle schools, but not high schools during the early postwar period; 

According to the National Bureau of Statistics of China, the enrolment rate for middle schools 

developed from 44.2% to 74.6% from 1957 to 1990 and even went beyond 90% in 1952 and 

1975, while the enrolment rate for high schools only increased from 30% to 40.6% during the 

same time period.17 In Japan, the situation was different, but middle school education also 

enjoyed a larger population base than high school.  

The reason why I stop at 1990 is that after this year the new media, escially the Internet in 

the late 1990s, changed people's mind and textbooks were not that important since then. Also, the 

1989 student movement in China forced the Chinese government to rethink their historical 

education making 1990 a good cutting-off point, when new versions of historical textbooks 
                                                        
17 National Bureau of Statistics of China. The Statistical Yearbook China (1999): T17. Accessed in March 4th, 2016. 
http://www.stats.gov.cn/yearbook/indexC.htm. 
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hadn't been used. My decision on the start date of 1950 is more difficult to explain. It is easier to 

explain in the Chinese case since it was the year that the new education started in communist 

China. But the US Occupation of Japan ended in 1952, and Japanese textbooks were once again 

independent from outside censorship. Although the censorship of the Occupation ended in 1950, 

the influence of the Occuptation still played an important role until the end of it. The interesting 

thing is that there were no textbooks entered Japanese middle school curriculum from 1950 to 

1952. In this case, the Japanese story would be incoherent if I don't provide an introduction about 

the textbooks before 1950. This makes the time period between 1950 and 1952 a tough period to 

distinguish. It is indeed a problem if I cut the time period in the Japanese case to fit the Chinese 

case. However, this is also a chance. As I said before, this thesis will be constructed around a 

specific historiographical skill and the politics they involved in. By having some samples in the 

US Occupation, the thesis will be better at presenting a changing political context and how those 

textbooks interplayed within the context.  

The thesis findings are based on both qualitative and quantitative methods. By bringing 

ideas from sociologists such as Foucault, Weber and Lefebvre18, the paper also demonstrates the 

economic and social forces behind the political aspects of the textbook. However, the thesis does 

suffer from several limitations. One of the biggest issues is the fact that the databases are almost 

on the producers’ side rather than the customers’ side. What textbooks want to tell is one thing, 

how people receive them is the other. Also, the counterpart of the theory of "framing" is the 

                                                        
18 According to Foucault, there were not only "real" but "unreal" spaces in our society while Lefebvre pointed out that space was 
socially conceptualized produce. By reading textbooks, the students could reach the "space" of the past through imagination. In 
the thesis, I will use this theory to analyze some important "spaces" in the Sino-Japanese conflicts such as the Lushun in 1984, 
Haerbing in 1931 and Beiping in 1937.  
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theory of "sensemaking": while framing emphasizes the external, strategic process of creating 

specific meaning in line with political interests, sensemaking stresses the internal, self-conscious 

process of developing a coherent account of what is going on.19 It is indeed important to think 

about the process by which people turn the narrative into their own knowledge. However, since 

this thesis will be mainly based on textbooks, official announcements and records, the studies of 

the consumption and sensemaking of textbooks have to rely on other secondary sources, which is 

why I decided to construct the paper by the narratives of the textbooks.  

The thesis will be based on certain parts of the textbooks. Since the paper is mainly dealing 

with the narrative of World War II between China and Japan, I will limit the database of primary 

sources to that which deals with WWII: along with a concentration in the narratives of the 

history during 1931 to 194520, I will also add other examples about the first Sino-Japanese war 

(1894-1895) to make a coherent history. The thesis will have four major parts: the introduction, a 

Chinese part, a Japanese part, and the conclusion. In the introduction, I have discussed the major 

arguments of the thesis, made a academic review of Western, Chinese and Japanese disputes 

about textbooks, introduced the basic situation of Japanese and Chinese textbooks plus 

demonstrated the importance of my thesis. Then, in Chapter 2 and 3, I will demonstrate the 

different history of middle school textbooks in China and Japan. In Chapter 2, the stories will 

provide examples of political impacts on Chinese history textbook narratives through the 

govermental control of publishing. As a result, we can see a direct reflection of politics in 

                                                        
19 Peer C. Fiss and Paul M. Hirsch. "The Discourse of Globalization: Framing and Sensemaking of an Emerging Concept". 
American Sociological Review 70, 1 (2005).: 31 
20 Although it is true that the WWII happened later, both Chinese and Japanese textbook treat the Mukden Incident as the 
beginning of process of the war.  
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Chinese middle school textbooks. In Chapter 3, Japanese textbooks were not directly determined 

by the government. But textbooks still played a role in politics. On the one hand, the Japanese 

textbooks still needed to be approved by the Japanese Ministry of Education before publication 

and the government still had an important influence over the writing of the books. On the other, 

the competition between different Japanese textbooks in fact provided a platform to argue about 

politics. By providing different narratives about the past, the authors of the textbooks presented 

their political concerns and interacted with the political agenda. In the final chapter, a conclusion 

will be made based on former chapters by demonstrating that no matter whether the state 

controls textbooks or not, the writing of textbooks is always joined with political concerns. The 

diverse ways of framing a history could make a difference, which brings leasons to historians to 

rethink their relationships with politics, their historiography, and the limitation of their usage of 

textbooks as sources.  
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CHAPTER 2 

THE CHINESE PART 

2.1 The Anti-Japan Sentiment and Chinese Middle School Textbooks 

2.1.1. Anti-Japan sentiment in China 

Anti-Japanese sentiment is deeply rooted in the history of the Sino-Japanese relationship. 

This Anti-Japanese sentiment is very strong in China, growing especially strong in the recent 

decades. The distrust, hostility and negative feelings towards Japan, the Japanese people and 

Japanese government is widespread. The hostility has become stronger since the rise of Senkaku 

Islands dispute in the 1990s. According to a 2014 BBC World Service Poll, only 5% of Chinese 

people hold a positive view toward Japanese influence and over 70% of Chinese people express 

a negative view of Japan. This makes China one of the most anti-Japanese nations in the world.21 

In addition to the territorial dispute, historical problems are also important sources of the strong 

Anti-Japanese attitude in China. The history of this sentiment dates back to early modern times. 

Just like what many Western powers did during the era of imperialism, Japan obtained territories 

from China towards the end of the Qing Dynasty through treaties like the Treaty of Shimonoseki 

[Ma Guan Tiao Yue]22 (1895). The dissatisfaction with Japanese settlements and the Twenty-One 

Demands by the Japanese government led to serious boycotts of Japanese products in China 

                                                        
21 BBC, "2014 World Service Poll," accessed 14 October 2014, 
http://downloads.bbc.co.uk/mediacentre/country-rating-poll.pdf.37-38. 
22 The Treaty of Shimonoseki was an unequal treaty signed in Japan on April 17, 1895, between the Empire of Japan and the 
Qing Empire, as a result of the First Sino-Japanese War. In this treaty, China recognized the independence of Korea, ceded the 
Liaodong Peninsula and the islands of Formosa (Taiwan) and Penghu (also known as the Pescadores) to Japan,  paid Japan a 
war indemnity of 200 million Kuping taels, and confirmed the opening of various ports and rivers to Japanese trade. 
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since 1915.23 However, the Anti-Japan sentiment was just a part of a larger Anti-imperialism 

sentiment at the beginning of 20th century China and the boycott only happened in big cities like 

Peiping(Later Beijing) where people had easy accesses to the modern media. 

 

 

 

Figure 1. The Japanese Controlled Chinese Territories at the End of World War II.24 

 

 

                                                        
23 The Twenty-One Demands were a set of demands made by the Empire of Japan during the First World War . The demonds 
were sent by Japanese Prime Minister Ōkuma Shigenobu to the government of the Republic of China on January 8, 1915. The 
demands tried to greatly extend Japanese control of Manchuria and of the Chinese economy, which hurted the interests of Britain 
and the United States. In the final settlement Japan gained a little but lost a great deal of prestige and trust in Britain and the US. 
24 Courtesy of the United States Military Academy Department of History, "Historical Map of China 1945," the History Map 
Archive, accessed 14 March 2016, http://www.emersonkent.com/map_archive/china_1945.htm.  



 

 13 

The Second Sino-Japanese War and World War II broadened the population base of the 

Anti-Japanese sentiment. After the Mukden Incident of 1931 and the July 7 Incident of 1937, the 

Imperial Japanese Army started to invade the entirety of China. Because of Japan's largescale 

occupation of China, the Anti-Japan sentiment became even more widespread and entrenched. 

The united propaganda disseminated by both the CCP and the Kuomintang (the Nationalist Party) 

stimulated large swaths of the Chinese population to fight against the Japanese invaders. The 

Anti-Japan sentiment has remained pervasive in China since then. 

Today, the Chinese government still condemns the Japanese atrocities of the Second 

Sino-Japanese War and Japan's post-war actions. The critiques from the Chinese government are 

almost always realted to the perceived lack of a straightforward acknowledgment of wartime 

atrocities on the part of Japan, the Japanese government's employment of known past war 

criminals, and Japanese historic revisionism in textbooks.25 The Museum of the War of Chinese 

People's Resistance Against Japanese Aggression in Beijing have exhibitions for people to view 

photos of war atrocities, such as records of Japanese military forcing Chinese workers into 

wartime labor,26 the Nanking Massacre27, and the issues of Comfort women28. For most Chinese, 

a discussion about the Japanese can still evoke powerful abhorrent emotions. Many Chinese 

people believe that most Japanese are aware of what happened but have never engaged 

                                                        
25  "China and Japan: Seven decades of bitterness", BBC News, February 13, 2014, accessed 14 April 2014. 
http://www.bbc.com/news/magazine-25411700 
26 "The Chinese labor mend the road under Japanese bayonet," Museum of the War of Chinese People's Resistance against 

Japanese Aggression, http://admin.1937china.com/apps/album/current/310 
27 "People visit Museum of War of Chinese People's Resistance Against Japanese Aggression in Beijing," Xinhuanet, February 
27, 2014, accessed 14 April 2014, http://news.xinhuanet.com/english/photo/2014-02/27/c_133147912.htm 
28 "Comfort women--the The Japanese military sexual slavery," Museum of the War of Chinese People's Resistance against 

Japanese Aggression, http://www.1937china.com/kzls/sszx/20120521/656.shtml 

http://en.wikipedia.org/wiki/Comfort_women
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introspective self-examination, as Germany did.29 The usage of Japanese military symbols is 

still controversial in China. A good example would be the incident of Chinese pop actress Zhao 

Wei's photo of wearing a Japanese war flag dress for a fashion magazine in 2001. There was not 

only criticism on the Internet, but also a public letter from a Nanking Massacre survivor was sent 

asking the singer to apologize. She was eventually attacked violently. Another example would be 

the "2012 China Anti-Japanese Demonstrations." The movement began with a peaceful reflection 

on the Senkaku Islands dispute but later became violent.30 Also, China is producing and 

displaying Anti-Japanese films and TV series. "About 100 anti-Japan films and nearly 70 TV 

programs were produced in 2013, according to Reuters, which estimates that the genre holds as 

much as 70 percent of the market."31 People can see the strong Anti-Japan sentiment behind 

these films and TV series.  

2.1.2. Chinese history textbooks for middle schools in 1950-1990 

However, the problem of Anti-Japan sentiment in China is rather a complex problem. What 

kind of materials can help people understand the political and educational impacts on the 

Anti-Japanese sentiment and provide a historical context? My answer would be the history 

textbooks for middle schools published by People's Education Press from the 1950s to the 1990s. 

The reasons for this choice can be divided into three parts: why history textbooks, why middle 

school books, and why those from the 1950s to the 1990s. I have discussed these reasons a little 
                                                        
29 Matthew Forney, "Why China Loves to Hate Japan", Time Magazine, December 10, 2005, accessed 25 October 2014, 
http://content.time.com/time/world/article/0,8599,1139759,00.html 
8. "Chinese Pop Singer under Fire for Japan War Flag Dress", China.org, December 13, 2001, accessed 14 April 2014, 
http://www.china.org.cn/english/23647.htm 
30 "The violence and robbery are not patriotism but damaging acts to people," Beijing Youth Daily (in Chinese), September 16th, 
2012, retrieved September 16th, 2012. http://news.sina.com.cn/pl/2012-09-16/000025182748.shtml 
31 Philip J Cunningham, "China's TV War Machine", The New York Times, September, 11, 2014, accessed 14 April 2014, 
http://www.nytimes.com/2014/09/12/opinion/chinas-tv-war-on-japan.html?_r=1 
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bit in the introduction. But I believe it is necessary to clearify them more in different contexts. 

Let me begin with the reasoning for history textbooks. I choose this kind of textbook because 

textbooks were the main source for student to understand the world when communication was 

inconvenient; furthermore, under the control of central government, the whole country usually 

had the same history textbook except in certain areas like Shanghai.32 Most Chinese used the 

books published by People's Education Press throughout the history of the People's Republic of 

China, with the exception of the Cultural Revolution (1966-1976). Finally, because they were 

controlled by the central government, the textbooks always reflected the political changes 

overtime and how politics influenced people's understanding of Japan over time.  

There are several reasons why I choose middle school books rather than ones from primary 

school or high school. There are many advantages to using Chinese middle school textbooks: 

First of all, middle school textbooks are studied by most Chinese Students and could contribute 

directly to generational Anti-Japan attitudes. Although the concept of the "nine-year compulsory 

education system" didn't became a law until 1986, and some families in rural areas didn't send 

their children to middle schools, most students went to middle schools during 1950-1990.33 

According to the National Bureau of Statistics of China, 96% of the students that graduated from 

primary school entered middle schools in 1952, and this rate for 1990 was 74.6%. After the 

establishment of the People's Republic of China, the Chinese government encouraged every 

                                                        
32 Shanghai Education Press was established in 1958 as the second publisher allowed publishing history textbooks in the People's 
Republic of China. In fact, the CCP always treated old big cities in China differently. There are several reasons for this 
phenomenon: at first, old cities are still important windows connecting the outside world; Then, Mao said that the there should be 
a certain period to reform people's mind. As the old center of capitalists, it might be difficult to change people's mind in big cities. 
In this case, diverse local textbooks might be helpful. 
33 See The compulsory education law of the People's Republic of China, passed by National People's Congress of China, April 12, 
1986 
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farmer and illiterate peasant to study and learn to read. The anti-illiteracy campaign movement 

that started in the 1950s helped farmers learn how to read and some of them went to middle 

school later. One example is a farmer from Chenzhou whose name is Deng Li Ren. After the 

Agrarian Revolution, he attended middle school and became a leader in rural areas. Deng Li Ren 

believed "many poor farmers who didn't have the chance to study before got the chance to study 

at middle school".34 Also, middle school was a bridge between cities and villages in China. 

Many middle school students were from villages, but the schools were always in cities or towns. 

Students from the village studied in cities and brought the knowledge back, and in this way the 

information of the book could influence the rural areas. At the same time, middle schools in 

1950-1977 often organized students to participate in farm activities in rural areas. The middle 

school students were welcomed by farmers since those students could bring them knowledge. 

The interaction between middle school students and farmers broadened the population base of 

the middle school textbooks. Compared to middle school textbooks, the ones for high schools 

were untouchable for most people. Regarding primary school textbooks, although it is true that 

someone had to finish the primary school before attending middle school and elementary school 

coould reach a wider population, middle school textbooks have another advantage in that the 

content in the books is deeper than those used by primary school students. To analyze the 

Anti-Japan sentiment behind the paper, a proper depth is needed.  

                                                        
34 Deng Xuxiong, “The discovery of a middle school diploma in Gui DongCounty", Chenzhou News, May 26, 2014, accessed 14 
April 2014, http://www.czxww.cn/2014/05/26/175237437155.html. 
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Figure 2. Deng Li Ren's Diploma.35 

 

 

In regards to the reason for choosing the time period during 1950-1990, I was mainly 

concerning about whether this was the time period when textbooks are the main information 

sources for students. 1950 was the year that the first Chinese govermental publisher started to 

write history textbooks for middle schools. And in 1990 history textbooks started to change and 

become unimportant. The 1989 student movenmet had a great impact on Chinese historical 

education later on. Since the 1990s, the media in China has developed fast and influenced 

people's understanding of the world. The development of the Internet in the late 1990s also 

                                                        
35 Deng, “The discovery of a middle school diploma in Gui DongCounty". 
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brought dramatic changes. Students in the 21st century believe the Internet more than textbooks. 

It is for these reasons that I choose 1950-1990, a time period when textbooks made a huge 

impact on students' understanding of Japan, even the world. In the next part of this chapter, I will 

go over the history of the history textbooks for middle schools and explain how they reflect 

politics as well as their contribution to the Anti-Japan sentiment. 

2.2 "Point at one, abuse another" in Chinese Middle School Textbooks 

"Pointing at one [to] abuse another"(指桑駡槐) is a Chinese idiom which means when 

someone is seemingly abusing one thing, he is actually abusing something else. The history 

textbooks for middle schools in China change through time. Each of the books reflect certain 

political concerns in its historiography. Japan is a target of every book, but sometimes it is not 

the true target. This chapter of the paper will go over the history of those textbooks and explain 

this special phenomenon.36   

2.2.1. 1950-1955: Point at Japan [to] abuse the Nationalist Party (Kuomintang) 

The 1950s is the time period when united Chinese history textbooks start to emerge. This 

period can be divided into two parts: 1950-1955, when the first attempt were made by the new 

government to present history in the framework of Historical materialism, and 1956-1959, when 

certain writing styles began to form. Let's begin with the first part. After the establishment of the 

new country in 1949, the CCP was eager to learn how to govern a country and make a new world. 

The history education for middle school was in a mess without a syllabus. The only standard 

                                                        
36 In this part, I would like to let the books speak for themselves and use records directly from the textbooks. However, because 
those books are written in Chinese and there is no official translation for them, I will do all the translation works here. 
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educators could follow is the "Temporal Teaching Plan for Middle School (Draft)"37 issued by 

the Chinese Ministry of Education. However, the Chinese Ministry of Education didn't set any 

rules for the textbook at that time. The first history textbook published by People's Education 

Press appeared in this environment. During September of 1950, the sessions of the national 

publication work opened and the representatives decided to unite the publication and supply all 

textbooks under the government's control. They also decided to establish a new press under the 

Chinese Ministry of Education and the General Administration of Press and Publication. In 

October, this new press published its first Chinese history textbook for middle schools. However, 

it was just a revised version of the formal textbook used in the "Shaanxi-Gansu-Ningxia border 

region"38. In December 1950, the People's Education Press was established. In March of the 

following year, the first national secondary education convention was held by the Chinese 

Ministry of Education and the meeting decided the principles for the reformation of education. It 

was decided that "all textbooks must maintain scientificness and patriotism".39 After the meeting, 

the People's Education Press published its first history textbook for middle schools in 1951. This 

version was also the first one to be accepted nationwide.  

This 1951 version of textbooks consists of two books for Chinese history and two for world 

history. All records of the Japanese in these books are in the second book of both the Chinese 

                                                        
37 "Zhongxue zanshi jiaoxue jihua (caoan) [Temporal Teaching Plan for Middle School (Draft)]" , was issued by Chinese 
Ministry of Education at August 1st, 1950.  
38 Shaan-Gan-Ning (1937-1950) was one of the two border region governments with the capital at Yan'an, named after the 
provinces of Shaanxi, Gansu, Ningxia. It was created by the CCP in agreement with the Kuomintang as a part of the Second 
United Front policy, substituting the former anti-Kuomintang Soviets. 
39 Xuan Li, "History and Politics -- A Study on the Chinese History Books for Middle Schools in the First Sixty Years Of New 
China." (Master Thesis,.Xinyang Normal University, 2013): 11.  
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history section and world history section. Let's begin with the second book of Chinese history.40 

In this book, the first appearance of Japan can be found when the author is talking about 

Kuomintang Reactionaries: "The Kuomintang Reactionaries led by Chiang Kai-shek established 

a fascist regime... his traitorous dictatorship invited the Japanese invasion since 1931."41 "When 

we read the history during this 10 years (1927-1936), we should pay attention to the question of 

how serious the damage reactionaries made in this 10 years."42. It seems that Japanese invasion 

was invited by the Kuomintang Reactionaries and Chiang Kai-shek. Then the book turns to the 

separate depictions of the Red Army and the Chiang Kai-shek's regime. In this section, Chiang 

Kai-shek tried very hard to help Japanese imperialists take over China. In 1927, "Chiang 

Kai-shek went to Japan and begged imperialists for bigger help...Then he married Song May-ling 

and became a Christian so he could collude with imperialists from England and America 

easier...In early May, Japanese Troops massacred people in Jinan. But Chiang Kai-shek 

prohibited his troops to fight back...In March of 1929, Chiang Kai-shek claimed that the Jinan 

accident had been solved and said that he will try his best to protect Japanese people in China."43. 

The next chapter is about the Second Sino-Japanese War. The book puts forth several reasons for 

why the Japanese invaded China: the first reason is that "the conflicts between Japan and 

America in Northeast China was stronger. Japan decided to conquer the land by force since the 

economical power of Japan is not as strong as America." The second and third reasons were the 

Japanese former "Mainland policy" and great economic crisis. The last reason is that Chiang 
                                                        
40 Ding Xiao Xian, The Home Country Modern History Textbook for Middle Schools, Beijing: People's Education Press, 1951, 
the seventh revised in 1954.  
41 Ding, The Home Country Modern History Textbook for Middle Schools vol 2, 52 
42 Ding, The Home Country Modern History Textbook for Middle Schools vol 2, 53 
43 Ding, The Home Country Modern History Textbook for Middle Schools vol 2, 59-60. 
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Kai-shek had capitulated to imperialism and Japanese imperialists believed that he would never 

fight back.44 From the view of the book, the reasons for Japanese invasion seem to be fair. This 

kind of analysis gives the reader the impression that Chiang Kai-shek was responsible for the 

Japanese invasion. When it comes to the process of the war, the combination of Chiang Kai-shek 

and Japanese is emphasized. The book talks about Chiang Kai-shek or the Nanjing Government 

almost every time it mentions Japanese invaders. For example, when the Japanese troops 

attacked the Chinese 19th Route Army in Shanghai, the Nanjing Government tried every method 

available to force the 19th Route Army to stop fighting and leave Shanghai45; When the Japanese 

invaded Chahar, the Nanjing Government disintegrated the fighting Chinese troop and united 

with the Japanese army to lay siege to the Chinese army46; and when the Japanese asked the 

Nanjing Government to stop any Anti-Japan movements, the Government immediately enacted 

laws and gave the police the right to kill anyone who dared to fight against Japan.47 The book 

doesn't contain any records regarding the Nanking Massacre. Instead, the book mentions that 

Chiang Kai-shek dug up the Yellow River levee to stop the Japanese Troop and the flood killed 

millions of people.48 

Throughout the book, the depiction of Japanese War Crimes is limited. The only thing I can 

find directly about the war crime is a single sentence when the book talks about the Japanese 

"mop-up" invasion49: "When the Japanese invaders attacked into the 'Liberated Area'50, they 

                                                        
44 Ding, The Home Country Modern History Textbook for Middle Schools vol 2, 64-65 
45 Ding, The Home Country Modern History Textbook for Middle Schools vol 2, 67 
46 Ding, The Home Country Modern History Textbook for Middle Schools vol 2, 70 
47 Ding, The Home Country Modern History Textbook for Middle Schools vol 2, 76. 
48 Ding, The Home Country Modern History Textbook for Middle Schools vol 2, 85. 
49 Chinese "saodang". Strategy Japanese troops used to fight against the army of CCP.  
50 The areas charged by the CCP.  
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followed the policy of 'burn all, kill all, and loot all'. They even spread poison and virus during 

their retreat."51  

From what is discussed above, one can't easily pinpoint Anti-Japanese records in this work. 

The book doesn't talk a lot about Japanese war crimes. Instead, this textbook attributes all evil to 

Kuomintang and Chiang Kai-shek. The framing process in the book can give the reader a 

powerful sense of the evil within the former government, which was very important for the 

politics at that time. Although Kuomingtang and the CCP joined in a United Front against Japan 

during the Second Sino-Japanese War, they could not peacefully coexist. In history, these two 

parties had cooperated and then fought a civil war once during the 1920s and the 30s. The Civil 

War called "the War of Liberation" started in 1946 and ended in 1949 when the CCP won over 

Kuomingtang even though Kuomingtang had huge advantage in the beginning of the war. The 

result was a new regime. There might be two reasons for the CCP to blame Kuomingtang: at first, 

it was an emergency to justify the new regime. Only by abusing the former government were 

they able to prove the rightness of the new regime; also, the threat of Kuomingtang was still 

there for the CCP. In order to wipe out the potential threat, the Campaign to Suppress 

Counterrevolutionaries was launched by the People's Republic of China in 1950 aiming to 

eradicate opposition elements, especially former Kuomintang functionaries accused of trying 

damage the new Communist government. The 1951 version of Chinese history textbook was a 

trailing indicator of the politics. It is not surprising to see that the book blames Kuomintang 

harshly. Although the book still provides the context of the war against the Japanese and 

                                                        
51 Ding, The Home Country Modern History Textbook for Middle Schools vol 2, 89. 
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protection of the homeland, the emphasis is not about this. By listing Chiang Kai-shek's war 

crimes during the section on the Japanese invasion, this textbook is a perfect example of the 

Chinese idiom," pointing at one [to] abuse another."  

The other part of the 1951 version worth closer examination is the two books on world 

history. The second volume of this book provides a brief introduction to major world affairs.52 

However, there are no obvious records or depictions of Japanese war crimes. Instead, the book 

tries hard to prove that the Soviet Union is strong and no one can stop the Communist Red Army. 

For example, the book claims that "one million Japanese Troops collapsed immediately when 

they faced unbeatable Red Army from the Soviet Union."53 Contrary to the high praise for the 

Soviet Union, the book holds a negative attitude towards the United States when it talks about 

Japan. It is said in the book that:  

"The United States overstepped authority and controlled Japan itself. Then 

America perfectly protected the Institutions of aggression in Japan such as the 

imperial system and the capitalist system. The United States also illicitly released 

Japanese war criminals since June in 1946."54  

It seems that only the Soviet Union could save the Chinese people from the Japanese 

invasion while America wanted to help Japan prepare to fight against China. The depiction in 

this book seems strange. But if we think about it from the perspective of international Cold War 

politics of the day, it is understandable. The Korean War began in 1950 and China started to 

engaged in battle with the United States. It was reasonable to blame a current enemy. Also, after 

World War II, two of the most powerful countries started to intervene the Chinese war of 

                                                        
52 Shen Chang Hong, Wang Zhi Jiu and Zhang Ji Jun. The foreign History Textbook for Middle Schools vol 2, Beijing: People's 
Education Press, 1951, the first revised version in 1952. 
53 Shen, Wang and Zhang, The foreign History Textbook for Middle Schools vol 2, 47. 
54 Shen, Wang and Zhang, The foreign History Textbook for Middle Schools vol 2, 56. 
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liberation. Contrary to the Soviet Union, the United States decided to help Kuomintang rather 

than the CCP. From the logic of the CCP, the United States was the true master of Chiang 

Kai-shek. By abusing the USA, this foreign textbook is a powerful proof for the Chinese history 

textbook we mentioned above.  

In a word, the first Chinese nationwide history textbooks for middle school contain limited 

Anti-Japan records. Although it is true that Japan is a target of abuse in these books, the guilt of 

the Japanese are combined with negative depictions of the former government or foreign powers 

behind the former government. As a new regime, the CCP needed to prove its legitimacy at the 

beginning of the 1950s. By both praising the Soviet Union and abusing the United States, the 

textbooks also provide a metaphor for the superiority of communism when compared to 

capitalism.  

2.2.2. 1956-1965: Point at Japan [to] abuse countries from Japan to the United States 

As I mentioned earlier, the history of textbooks in the 1950s can be divided into two parts, 

1950-1955 and 1956-1959. However, I would like to talk about the textbooks from 1956 to 1965. 

In this time period, the Japanese war crime statements began to increase and the trend, "Pointing 

at one [to] abuse another", started to change its target from Kuomintang to the United States. At 

the same time, the textbooks were receiving more and more political influence.  

In the middle of 1950s, the education in the People's Republic of China started to become 

more professonalized. The Chinese Ministry of Education promulgated "the Syllabus for Chinese 

Historical Education in Middle Schools (Draft)". Then the People's Education Press started to 

write history textbooks under this guideline. In 1955-1956, they published the second set of 
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nationwide history textbooks for middle schools. After the publication of these books, the 

People's Education Press's books spread to every corner of China. From this point, the so-called 

"single guideline, single textbook" historical education was formed.55  

The second set of nationwide history textbooks for middle schools includes four books 

about Chinese history and two books about the world history. Most of the records about Japan 

are in the fourth volume of the Chinese history textbooks and the second volume of the world 

history textbooks. Let's look at the Chinese history part first.56 There are many depictions of the 

cruelty and inhumanity of Japanese army during the war in the book: "Japanese cruelly enslave 

Chinese workers... the Japanese invaders burning, killing and pillaging everywhere. The blood 

and tear perfuse in the land of Northeast China."57 "The invaders massacre normal people, which 

made the broad plain become a miserable land that 'every village had funeral and the cry could 

be heard anywhere.'"58 In this textbook, Kuomintang and the United States were still being 

abused. For example, "the Kuomintang Reactionaries and the United States... even asked the 

Japanese army to keep the order and fight the troops of the CCP."59 Although the book does 

have some negative statements on Kuomintang and USA, the abuse for them are not associated 

with Japanese war crimes. The depictions of Japanese war crimes are directly targeted at 

Japanese Imperialism. Ten years after the end of World War II, the authors might want to help 

young people remember that war. It is true that these depictions may have contributed to people's 

                                                        
55 Fang Jun, "The Transformation and Development of Chinese Historical Classes and Textbooks for Middle School in Mainland 
China", Secondary education: Social sciences and humanities (2003): 5-6. 
56 Unknown, Chinese History Textbook for Middle School (Beijing: People's Education Press, 1956), the fourth revise in 1959.  
57 Unknown, Chinese History Textbook for Middle School vol 2 (1956), 35. 
58 Unknown, Chinese History Textbook for Middle School vol 2 (1956), 50. 
59 Unknown, Chinese History Textbook for Middle School vol 2 (1956), 55-56. 
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anti-Japan sentiment. However, it is difficult to blame that since the education of patriotism is 

needed in every country, especially when it is only one decade after the war.  

What about the records for Japanese wartime crimes in the second volume of the 1956's 

world history textbooks? The records in these books are different from the books on Chinese 

history. In fact, there is no Anti-Japan record in this book except some objective statements about 

Would War II. However, when referring to the Japanese invasion, the author of the book thinks 

that it is the United States who helped Japan to invade China. There is a comment the author 

makes about the attack on Pearl Harbor: "Previously, the United States gave Japan supplies like 

munitions and crude oil and let Japan invade China. Then he became the victim of his own evil 

deeds."60 It seems that the culprit of the Sino-Japanese war was the USA. The book somehow 

turns its abuse towards the United States. Combined with the statements about Japanese war 

crimes in the Chinese history book, the Anti-Japan sentiment could be easily transformed into the 

Anti-American sentiment. As we all know, the 1950s was a time when China was influenced by 

the Cold War. Just like the famous slogan Chairman Mao said, “lean to one side", and China was 

on the side of the Soviet Union although China was not allied with the USSR. Now that China 

choose to stand at the side of Communism, the leader of the capitalist world must be evil. It is no 

surprise that the author in 1956 believed that the United States was one of the culprits of the 

suffering of Chinese people. 

The political environment changed fast in the 1950s and 1960s. In 1958, the Chinese 

Communist Party Central Committee decided to start a nationwide "Great Leap Forward" 
                                                        
60 Unknown, World History Textbook for Middle School vol 2 (Beijing: People's Education Press, 1956), the sixth revise in 1960, 
56.  
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Movement.61 The committee also called upon “the positive technical and culture revolutions 

along with the economical and social revolutions." After the meeting, extreme leftist ideas spread 

to every corner of the country. In terms of education, one of the members of the Central 

Committee, Kang Sheng(1898-1975), argued in an important meeting that the history textbooks 

focus too much on the ancient and pre-modern periods. Influenced by this talk, the People's 

Education Press started to write a new set of textbooks that increased the amount for 

contemporary history while eliminating ancient history. This set of books turned out to be the 

first history textbook version for Chinese nine-year schools. However, the books were written 

under the control of the government and influenced by extreme leftist ideas. The books are filled 

with the history of the CCP. Some scholars think these books are simply extensions of the party's 

history.  

This set of books does not discriminate between Chinese and foreign history. Most of the 

depictions of Japan are in the third volume.62 Influenced by extreme leftist ideas, the records 

about Japan in this book not only present a strong anti-Japan sentiment, but also an anti-USA 

sentiment. Most records about Japanese war crimes directly target the Japanese. For example, the 

book provides lots of details from people who lived in Japanese occupied areas: "Every time 

Japanese controled a new territory, they would burn, kill, rape, and pillage... the Japanese army 

collected foods and only leave a month’s ration of food to farmers...";63 "The people living in 

Japanese occupied areas didn't have any freedom. Japanese forced Chinese to bow and take off 
                                                        
61 The movement was led by Mao Zedong, which aimed to rapidly transform China from a traditional agrarian society into a 
socialist society through rapid industrialization and collectivization. The movement intruduced many leftist ideas to mass 
population and became a reason for the Great Chinese Famine from 1959 to 1961. 
62 Unknown, History Textbook for Nine-year School (Beijing: People's Education Press, 1960).  
63 Unknown, History Textbook for Nine-year School vol 2 (1960), 130.  
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hats when they met Japanese..."; "All Chinese people must have the 'Certificate of no Criminal 

Conviction', you would be killed without this certificate"; "Chinese people couldn't get food and 

daily supplies. Take Shanghai as an example... most people could only eat fodder that used to 

feed animals"; "From a incomplete statistics in 1943, 300 person starved to death everyday in 

Peiping" and "Japanese invaders forced Chinese to work, even women and children couldn't 

escape... there was no chance to survive for those people who were forced by Japanese to 

work."64 The book also provides depictions for the Japanese "mop-up" invasion with much more 

details than the former textbooks: "During the 'mop-up' invasion, Japanese would kill anyone in 

sight and never thought about if he or she was a child or women"; "They [Japanese] would burn 

every house they found and robbed all food they could find. If they couldn't bring too much food, 

they would burn it all"; "'Japanese army also put poison in the wells before they left" and "those 

beasts even released poisonous smoke and gas... villages turn into ashes when their beast hooves 

stepped into our land."65 

From the depiction of the book, one can feel a strong Anti-Japanese sentiment. Influenced 

by extreme leftist ideas, the book exaggerates the historical facts and puts strong emotions in the 

historical writing. The writing is so emotional that they even use the word "beast (野獸)". There 

must be some reason for this special expression. However, the book doesn't provide a list of 

authors so we are unable to trace their life experience to understand why they hate the Japanese 

so much. The book also provides images of Japanese war crimes (see Figure 3). The interesting 

thing is that there are no records of Nanjing Massacre in the book although the book provides a 
                                                        
64 Unknown, History Textbook for Nine-year School (1960), 131-132. 
65 Unknown, History Textbook for Nine-year School (1960), 135. 
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strong Anti-Japan sentiment. These kind of words and depictions contributed to a growing 

Anti-Japan sentiment.  

 

 

 
Figure 3. The Situation in the Village of Pan Jia Yu after Japanese Invasion, January 194166 

 

 

Along with the strong anti-Japan sentiment, the book also provides an anti-USA sentiment 

when it talks about the Japanese. The book claims that the USA was "afraid that Chinese people 

would stand up and then the United States wouldn't be able to control China in the future"; "So 

                                                        
66 Unknown, History Textbook for Nine-year School.vol. 3 ( Beijing: People's Education Press, 1960), 134 
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they sold many weapons to Japan and hoped Japanese could stop the revolution in China" and 

"In the first three years of Sino-Japanese war, 70% of the oil Japanese used were from the United 

States."67 The authors of the book also think that America helped the Japanese invade us just like 

the authors of the 1956 version of textbooks.  

Many scholars note the problem of historical writing under the influence of extreme leftist 

ideas. In 1962, the People's Education Press asked advice from famous historians like Jian Bo 

Zan (1898-1968) and Wu Han (1909-1969). They helped the People's Education Press write a 

new set of textbooks and tried to avoid the influence of extreme leftist ideas. The new set of 

textbooks was published in 1963 to the high praise of Chinese scholars.68 But these textbooks 

were only used by students from Beijing and Tianjin for no more than one year. By 1964, the 

books were forbidden. Although most materials all praise the 1963 version of textbook, they are 

difficult to find since the books have been prohibited for more than 50 years. Considering the 

fact that most of the population in China have not been influenced by this version, this book will 

be omitted. In 1964, there was a drawback in history classes offered, with the subject taught only 

at the third year of middle school. In reply to this change, the People's Education Press tried to 

write a new book which would contains all basic information. But before the book's publication, 

the Great Cultural Revolution happened.  

Because the education system was in a mess during the middle 1960s, Chinese students in 

most areas still used the 1956 and 1960's textbooks. These books contributed directly to peoples' 

                                                        
67 Unknown, History Textbook for Nine-year School vol. 3, 108. 
68 Wang Hongzhi, "A Brief History of Historical Textbooks Published by People's Education Press for Primary, Middle, and 
High schools", People's Education Press. November 28, 2002. 
http://www.pep.com.cn/gzls/js/ztts/kg/201008/t20100831_840633.htm 
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anti-Japan and anti-American sentiment. Compared to those textbooks discussed above, the 

depictions of Japanese wartime crimes increased. The connection between Japanese crimes and 

Kuomintang were not as strong as before. Instead, the Anti-Japan records are related to the 

America. The anti-Japan and anti-USA sentiment in the textbooks made huge improvements. The 

textbooks we discussed above all reflected and contributed to the Anti-Japan understanding at 

their time.  

2.2.3. 1966-1977: Point at Japan [to] abuse the United States 

The Chinese Communist Party Central Committee passed the decision to start a great 

Cultural Revolution on August 8th, 1966.69 According to the "The decision made by central 

committee of the communist party of China about the great proletarian cultural revolution", "all 

education systems must be reformed, especially the textbooks... we must thoroughly change the 

phenomenon that bourgeoisie scholars control our schools". 70  Influenced by this special 

environment, all the former textbooks were treated as "the dark textbooks" and students in the 

middle schools stopped taking classes. They even started to beat their teachers physically. Most 

middle schools closed soon after the beginning of the Cultural Revolution and the People's 

Education Press stopped their publication. In 1971, the sessions of the national publication 

claimed that "the revolution of textbooks must be thorough and we should encourage the writing 

of new textbooks". After this meeting, all provinces started to write their own history textbooks. 

                                                        
69 The Cultural Revolution was set by Mao Zedong, then Chairman of the Communist Party of China with a goal to preserve 
'true' Communist ideology in the country by purging remnants of capitalist and traditional elements from Chinese society, and to 
re-impose Maoist thought as the dominant ideology within the Party. The Revolution marked the return of Mao Zedong to a 
position of power after the Great Leap Forward. The movement was later led by the “Gang of Four”and went out of control. It 
brought chaos into Chinese social, political, economical, educational and military fields. 
70 "The Decision Made by Central Committee of the Communist Party of China about the Great Proletarian Cultural Revolution", 

People's Daily, August 9th, 1966. 
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Education during the Cultural Revolution was almost none-existent. There are lots of history 

textbooks in this time period. But none of these books had huge impacts on people's thinking 

since most students didn't go to school or take classes. It may seem that these textbooks are not 

important for this paper. However, it is important to look at the books in this period in order to 

build a coherent history.  

Because of the difficulty of finding textbooks from this time period, I would like to choose 

textbooks from two different areas, Shanxi and Beijing, to analyze the anti-Japan records in 

them.71 For Shanxi, I chose the History Textbook for Shanxi Middle School (Modern History)72 

and the World History Textbook for Shanxi Middle School (The Second Volume)73. For Beijing, I 

chose the Modern World History Textbook for Beijing Middle School.74 When I read those books, 

I found out that there are no anti-Japan records or even depiction of Japanese war crimes. For 

example, the History Textbook for Shanxi Middle School (Modern History) is a collection and 

historical introduction of "Mao Zedong Thought" (the thought of Chairman Mao). Although it is 

true that the book mentions the Japanese several times, there is no obvious negative comment on 

them. The other two books also fail to write about Japanese war crimes. Considering the 

establishment of diplomatic ties between China and Japan in 1972, one explanation for the 

reason why the authors in the 1970s didn't write about Japanese wartime crime is that they didn't 

want to damage the Sino-Japan relationship. In fact, the Chinese government greatly valued the 

                                                        
71 Both Beijing and Shanxi were important areas in the 1960s and 70s. Beijing, the Chinese captital, was the center of Chinese 
politics and culture. And Shanxi was one of the most important industrialized province with a dense population.  
72 Unknown, History Textbook for Shanxi Middle School (Modern History) (Taiyuan: Shanxi People's Publishing House, 1972) 
73 Unknown, World History Textbook for Shanxi Middle School (The Second Volume) (Taiyuan: Shanxi People's Publishing 
House, 1974) 
74 Unknown, Modern World History Textbook for Beijing Middle School (Beijing People's Publishing House, 1977) 
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Sino-Japan relationship at that time. China even refused to recieve Japanese reparations of war in 

1972. People's Daily made an editorial comment for the reestablishment of diplomatic ties 

between China and Japan.75 It is said that: “Sino-Japanese Peace Treaty marked the bankruptcy 

of Soviet imperialism's conspiracy to interrupt and damage China."76 Also, since the 1970s, the 

Japanese started to give financial aid to China, which was one of the most important foreign 

assistances China had at that time.77 Due to inernational politics, the authors in the 1970s did not 

want to damage the Sino-Japan relationship.  

However, to give up writing about Japanese wartime crimes doesn't mean that the authors 

gave up abusing something. Both the world history textbook of Shanxi and Beijing provide 

Anti-American statements when they talk about Japan. In the World History Textbook for Shanxi 

Middle School (The Second Volume), there are two Japanese-related but Anti-American 

statements: the first one is about the reason of Japanese invasion. "In fact, the Japanese invasion 

was encouraged by the United States and the British... the United States even instigated Japan to 

go further and invade the Soviet Union."78 The second statement is about the two atomic bombs. 

"At the August 6th and 9th, America dropped atomic bombs at Hiroshima and Nagasaki, which 

killed more than 200,000 peaceful residents. The United States dropped the only two bombs in 

Japan just because they wanted to wipe out the huge contribution China made to defeat Japan, to 

counteract the politic influence of the Soviet Union and to threat the people in the world."79 It is 

                                                        
75 In China, the editorial comments from People's daily always represent the official attitudes.  
76 "The. Editorial Comment", Peope's Daily, August 14, 1978.  
77 Sun Hui and Lin Xuguang, "The Sino-Japanese Peace Treaty and Sino-Japan Relationship in the 1970s", Fudan University, 
accessed December 6th, http://www.jsc.fudan.edu.cn/picture/jl080201.pdf 
78 Unknown, World History Textbook for Shanxi Middle School (The Second Volume), 122. 
79 Unknown, World History Textbook for Shanxi Middle School (The Second Volume), 151. 
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surprising to see a Chinese textbook shows sympathy to wartime Japanese residents. It is also 

astonishing to see the author blamed the United States in such a way. Since there is no depiction 

of Japanese wartime crimes, blaming the USA would create a sense that America is much worse 

than Japan. The blame here reminds me of the famous slogan during the culture revolution: 

"Down with American Imperialism!" The interesting thing is that this kind of blame for the 

United States is not unique in Shanxi's textbooks. In another textbook, Modern World History 

Textbook for Beijing Middle School, there is an exactly same statement. Since the Beijing's 

textbook was much later than Shanxi's textbook, the same statements make me wonder if the 

textbook in Beijing is a plagiarized copy of Shanxi's book or both the books were written by 

single person. It is also possible that all the textbooks were under the control of the central 

Cultural Revolution group.80  

2.2.4. 1978-1990: Point at Japan and abuse Japan 

After the Cultural Revolution, the Chinese government tried hard to revive history 

education in middle schools. In 1977, the Chinese Ministry of Education gathered the former 

editors from People's Education Press and other experts to discuss. After a long debate, a new 

creedal document, Initial Opinion about How to Deal with Some Basic Principles in Chinese 

History Teaching Syllabus and Textbooks, was passed in March of 1978. The new creedal 

document became the guideline for writing history textbooks. In 1986, National People's 

Congress passed The Compulsory Education Law of the People's Republic of China. Every 

Chinese must attend middle school after the law was put into effect. In 1988, the Chinese State 

                                                        
80 Because of the disorder and lack of information, I stop this analysis here. 
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Education Commission passed a new syllabus for history textbooks. It allowed the publication of 

history textbooks outside People's Education Press. In 1989, People's Education Press published 

a new version of history textbooks for middle school, which was used until the 21st century by 

many Chinese middle schools.81  

The reform and opening-up policy made a huge impact on Chinese economy and culture 

since 1978.82 Chinese people started to accept the world and extreme leftist thoughts decreased 

in the 1980s and the 1990s. As a reflection of people's understanding about history, Chinese 

history textbooks after the culture revolution contain less abuse for others. The trend of "pointing 

at one [to] abuse another" was also curtailed. There were still depictions about Japanese wartime 

crimes. However, these records were not used to abuse other powers. For example, although 

there were critics of Kuomintang's non-resistance policy83, there was no statement to say that it is 

Kuomintang who invited the Japanese invasion. Instead, the statements of Kuomintang's 

contribution in World War II increased; although the blame for America's support to help 

Kuomintang fight against the CCP were still there,84 the statements about how the United States 

helped Japan invade China and claim of American wartime crimes by dropping the atomic bomb 

disappeared; and although depictions of Japanese wartime crimes were increasing, excessive 

allegations were eliminated.  
                                                        
81 Xuan Li, "History and Politics -- A Study on the Chinese History Books for Middle Schools in the First Sixty Years Of New 

China", 14. 
82 "The Reform and Opening up" started in December 1978 by reformists within the CCP led by Deng Xiaoping. Economic 
reforms introducing market principles began in 1978 and were carried out in two steps. The first step, in the late 1970s and early 
1980s, concerntrated on the decollectivization of agriculture, the opening up of the country to foreign investment, and the 
permission for entrepreneurs to open companies.The second step of reform, in the late 1980s and 1990s, went further by 
promoting the privatization of much state-owned industry and the lifting of price controls, protectionist policies, and 
regulations.The reform had a huge impact on Chinese attitudes toward foreign powers. Hoping for cooperations with other major 
powers, Chinese people became more familar with outside world, which helped Chinese people give up blames for capitalism. 
83 Unknown, Chinese History Textbook for Middle School 3, (Beijing: People's Education Press, 1987), 46-47. 
84 Unknown, World History Textbook for Middle School (Beijing: People's Education Press, 1989), 154. 
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The international politics also changed dramatically after 1978: The establishment of 

Sino-US diplomatic relations in 1979 gave Chinese people a chance to understand the United 

States; The "One nation , Two systems" theory released the tension between Mainland China and 

Taiwan; The fast developing trade between China and Japan expanded the folk mutual trust. 

Influenced by the rapidly developing international relationships, Chinese textbooks also reigned 

in talk about the war crimes of other powers.  

However, the depictions of Japanese wartime crimes did not decrease in Chinese history 

textbooks. Instead, the statement of the Nanjing massacre started to emerge since in the 1980s. 

Why? There are several reasons. As mentioned above, the first national secondary education 

convention said that "all textbooks must maintain the scientificness and patriotism." "Patriotism" 

is always an important standard for Chinese textbooks. Now that China couldn't give students 

patriotism education by abusing the USA or Taiwan like Chinese authors did decades ago, the 

Japanese would be the best target for patriotism education. In fact, Japan is really the best target 

the Chinese could have: firstly, Japan is the only country which invade China for so many years 

in modern times. There must be some natural hatred towards Japanese; secondly, the Japanese 

really did horrible things in China. It is more natural to blame them than to blame others; thirdly, 

the Japanese wartime crimes are inevitable in modern historical writing, especially in China 

because the CCP treats modern history too seriously. Lastly, Chinese people have become used to 

treating Japan as a patriotism target. Almost all generations in China learn about Japanese 

wartime crimes from a young age.  
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2.3 Anti-Japanese Statement and the So-called "Anti-Japanese Statement" 

Some may think that all statements expressing a negative feeling about Japan, are 

Anti-Japanese statements. I disagree. I believe that people and historians have the right to depict 

things that really happened. Anti-Japan records, just like Anti-Japan sentiment, should involve 

some forms of emotions. The standard for determining if the statements are Anti-Japan records is 

to examine whether the depictions of Japanese wartime crimes in Chinese books are strange, 

exaggerated, or false. If so, they are Anti- Japanese statements. However, to make the topic easier 

to understand, I choose the concept, "so-called 'Anti-Japanese' record", to refer to all statements 

which can cause a negative feeling about Japan. So, what is the difference between the emotional 

and objective depictions for Japanese war crimes in these books? A comparison between these 

two kinds of depictions would help us understand this difference. For example, the descriptions 

for the Japanese "mop-up" invasion are different in textbooks from different time periods. In the 

1960's version, it is said that:  

"During the 'mop-up' invasion, Japanese invaders followed the extremely cruel 'burn 

all, kill all, loot all' policy. In the areas suffered from this kind of invasions, Japanese 

invaders killed every Chinese people, burnt every house, and robbed all the food in sight. 

They showed no mercy even for old man, kids and women. In the cases when they were 

not be able to move the grains, they burnt them all. Then they broke all pots, filled all 

wells and put poisons in water... the broad plain became a place where 'every village have 

funeral and cry could be heard anywhere'. The beast-like Japanese even used gas and did 

bacteriological warfare. Every village stepped by their bestial feet became scorched earth. 

Their crimes made for Chinese people could never be described by human language."85 

However, in the 1987's version, the description is very different: 

"In order to establish the rear base for the Pacific War, Japanese imperialist used 

most Japanese armies in China and practiced the 'Great Mop-up Invasion'. They followed 

                                                        
85 Unknown, History Textbook for Nine-year School (1960), 135. 
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the 'burn all, kill all, and loot all' policy and tried to shrink the guerrilla area step by 

step..."86 

The different descriptions for a same topic from these two books are good examples for my 

division of emotional or objective records. In the 1960's version, the text used many extreme 

words such as "beast", "extremely cruel", "every" and "all". It is clear that the writer put his or 

her emotion in the historical writing. However, I can't find any emotional or extreme wording in 

the 1987 version. According the division I made earlier, both depictions in these two books are 

so-called Anti-Japan records. However, only the ones from the 1960's version of textbook could 

be treated as true Anti-Japan records.  

From my understanding, the so-called "Anti-Japan" records are in every history textbook 

talking about World War II. However, most of the true Anti-Japan records are in the textbooks 

published during 1955 to 1965. In most cases of other time periods, the depictions of the 

Japanese in the textbooks don't involve any kinds of emotion. Although it is true that talking 

about Japanese wartime crimes in history textbooks can contribute to the Anti-Japan sentiment, I 

believe that those textbooks shouldn't be blamed. Although it is true that the Chinese history 

textbooks we talked about all fit in political needs, most records about Japan in the books are fair 

and usually based on truth without making up facts. Based on a different political environment, 

some of the textbooks even try to provide an Anti-Kuomintang or Anti-American sentiment. 

Most textbooks were not aimed to provide Anti-Japan statement at least.  

Anti-Japan education in China is a huge assumption scholars make in order to better 

understand the Anti-Japan sentiment. Some scholars assumes that there must be Anti-Japan 

                                                        
86 Unknown, Chinese History Textbook for Middle School 3 (1987), 79. 
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textbooks in China throughout the history of the People's Republic of China. However, the 

history of the history textbooks for middle schools in China provides us with a different image. 

Although it is true that there are some Anti-Japan records and Chinese history textbooks may 

contribute to people's Anti-Japan sentiment, the information that textbooks can give us is too 

little to understand Anti-Japan sentiment. To understand the Anti-Japan sentiment, education is 

not enough and we will need more complex historical research. Let's turn to the Japanese part 

now.  
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CHAPTER 3 

THE JAPANESE PART 

3.1 Japan’s Nationalists and Japanese Middle School Textbooks 

Japanese history textbooks have been famous in recent dacades since they sometimes 

demonstrate nationalist ideas that have called international disputes. On the topic of Japanese 

colonialist history and the war, Japan and China have blamed each other in the past decades. In 

the Chinese part, we have discussed the situation in the Chinese case. Why did Japanse history 

textbooks become an issue? To answer this question, an introduction to Japanese nationalists and 

their attack on history textbook is needed. It is said that "Japan’s neonationalists have launched 

three major attacks on school textbooks over the past half century."87 These attacks happened in 

1955, the late 1970s, and the mid-1990s. According the theory of "framing" I mentioned in the 

introduction, history textbooks could "organize the world" both for authors who wrote them and 

the students who rely on them. This makes school textbooks important “weapons of mass 

instruction” as Charles Ingrao tells us.88 To make an impact, Japanese nationalists waged attacks 

on history textbooks. Although these attacks might be the most famous parts of the Sino-Japanse 

debate about textbooks, I am not going to talk about them too much in this thesis due to the fact 

that those attacks were mainly focused on high school textbooks rather than those for middle 

                                                        
87 The Japanese rightwing nationalists we examined here particularly refer to historical memory and textbook controversies. The 
term “neonationalism” is used to refer to nationalism of the political right since the mid-1990s till present-day. The positions 
taken by political parties, groups, and figures in that group vary from moderate conservatism to something akin to fascism. I 
understand that nationalism of the left also exists; however, it is beyond the scope of this paper. On Japanese leftwing nationalism 
see, for example, Oguma Eiji, “Minshu” to “aikoku”: Sengo nihon no nashonarizumu to kokyosei [“Democracy” and 
“patriotism”: Nationalism and the sense of public in postwar Japan] (Tokyo: Shinyosha, 2002). -- "Japanese Textbook 
Controversies, Nationalism, and Historical Memory: Intra- and Inter-national Conflicts", The Asia-Pacific Journal 7, 24 (2009). 
88 Charles Ingrao, “Weapons of Mass Instruction: How Schoolbooks and Democratization Destroyed Multiethnic Central 
Europe,” Paper presented at the Department of History Symposium at the University of Chicago “History Textbooks and the 
Profession: Comparing National Controversies in a Globalizing Age,” 2007. 
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schools. Most former studies on Japanese history textbooks were based on high school textbooks. 

Why should we look at middle school textbooks in Japan? Firstly, I believe that middle school 

textbooks provide a proper depth in their discussion: on the one hand, high school textbooks 

involved too many details to handle in a thesis; on the other, primary school textbooks are too 

simple to analyze. Secondly, middle school textbooks cover fewer interpretations than high 

school textbooks and focus more on establishing the sense of history. The first impressions are 

much more important than the later knowledge, especially for lower-educated population. Then, 

middle school textbooks could reach a wider population than high school textbooks. Lastly, it is 

also due to the limitation of my data base since I don't have the whole access to high school 

textbooks.  

Before we turn to Japanese middle school history textbooks, I want to briefly introduce 

some distinctive features of the postwar Japanese system of textbook: its writing, approval, and 

adoption process.89 Since 1947, the state published instruction guidelines (shidô-yôryo) for 

grades 1 through 12, with commercial publishers writing texts according to the guidelines. Texts 

need to be authorized as “school textbooks” (kyôkasho) by the state in order to be used by both 

public and private schools. Publishers submit draft texts to the Ministry of Education, Culture, 

Sports, Science and Technology (Monbushô; hereafter MOE) for approval by the textbook 

screening system, which was introduced in 1948.90 Textbook Screening Examiners examine the 

                                                        
89 Although its main structure has remained intact, procedures and details of the postwar textbook system have constantly 
evolved through ministerial announcements and regulations.  
90 In 2000, the MOE became the Ministry of Education, Culture, Sports, Science, and Technology. I will use the abbreviation 
MOE throughout this article. 
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texts while the Textbook Screening Council makes decisions.91 A screening process often takes 

at least several months and the texts are usually only conditionally approved, which means that 

revisions might be asked by the state.92 Over the past half century, the government repeatedly 

required history textbook authors to make changes on sensitive issues about the Asia Pacific War 

(1931 - 1945). Each high school (grades 10 through 12) applies texts from the authorized texts. 

For elementary and middle schools (grades 1 through 9), local districts adopt books. Teachers are 

required to use the authorized texts for instruction, although they may supplement the text with 

other books and their own handouts. In contrast to countries such as China and Korea, Japanese 

textbooks are not neither written under direct government supervision nor published by the state. 

Instead, multiple books are available for a given subject in the Japanese system. However, 

different from the American system, in which larger states, such as Texas and California, vet 

texts produced by commercial publishers, affecting the content of textbooks available nationwide, 

the Japanese system has operated through a national government screening system which limits 

publisher options, notably in periods of sharp nationalist attack on textbooks. In other words, the 

American system controls textbook content through state level controls, adoption processes and 

market forces while the Japanese system performs control mainly through state screening.93 This 

special system leads to many different textbooks being used simultaneously in Japan. The total 

number of Japanese middle school textbooks from 1950 to 1990 is 198 and they were published 
                                                        
91 Who actually makes decisions is not very clear. According to Yoshiko Nozaki, in the past, more often than not, the Council 
acted as a place to stamp. The MOE technically makes final decisions, although such cases have rarely been reported.  
92 The examiners are inner employees, and the members of the council are appointed. 
93 For further discussion of the textbook screening system, see Yoshiko Nozaki and Hiromitsu Inokuchi, “Japanese Education, 
Nationalism, and Ienaga Saburô’s Textbook Lawsuits,” in Laura Hein and Mark Selden, eds, Censoring History: Citizenship and 

Memory in Japan, Germany, and the United States (Armonk: M. E. Sharp, 2000), 96-126; and Yoshiko Nozaki, War Memory, 

Nationalism, and Education in Postwar Japan, 1945-2007: The Japanese History Textbook Controversy and Ienaga Saburô’s 
Court Challenges (London: Routledge, 2008).  
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by various presses such as Yamakawa Shuppan (山川出版社), Shimizu Shoin (清水書院), 

Jitsugyo no Nihon Sha (実業之日本社), Kairyudo Publishing (開隆堂), Kokon Shoin (古今書

院), Shouei Shuppan (秀英出版), Dainipponyuubengai Kodansha (大日本雄辯會講談社), 

Nichi Shoin (日地出版), Hoshino Bookstore (星野書店), Yanagihara Bookstore (柳原書店), 

Fuenikkusu Shoin (フェニックス書院), Shoryudo Shuppan (昇龍堂出版), Gakken Shoseki (學

研書籍), Jikkyo Shuppan (実教出版), Futaba Press (二葉株式會社), Osaka Shoseki (大阪書籍), 

Tokyo Shoseki (東京書籍), Teikoku shoin (帝國書院), Sanseido (三省堂), Nippon Shoseki (日

本書籍), Kyoiku Shuppan (教育出版), Gakko Tosho (學校図書), Shobenkan (修文館), Aiikisha 

(愛育社), Dainippontosho (大日本図書), Daishokan (大修館), Nippon Shoin (日本書院), 

Nippon Kyoto (日本教図) and Chokyo Shuppan (中教出版). Each of these textbooks played 

certain roles in their age:  

 

 

Table 1: Statistic on Presses and Their Middle School Textbooks during 1950-1990 

Publication Time period of usage  Number of Books Published 

Yamakawa Press  1952-1960 3 

Shimizu Shoin 1953-1990 15 

Jitsugyo no Nihon Sha 1952-1961 7 

Kairyudo Publishing 1955-1961 3 

Kokon Shoin 1955-1961 5 

Shouei Shuppan 1955-1961 2 
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Table 1 - continued 

Kodansha 1954-1959 5 

Nichi Shoin 1955-1957 2 

Hoshino Bookstore 1953-1954 1 

Yanagihara Bookstore 1953-1955 1 

Fuenikkusu Shoin 1952-1956 4 

Shoryudo Shuppan 1954-1957 2 

Gakken Shoseki 1962-1965 1 

Jikkyo Shuppan 1955-1962 3 

Futaba Press 1954-1961 5 

Osaka Shoseki 1955-1990 13 

Tokyo Shoseki 1954-1990 17 

Teikoku shoin 1955-1990 13 

Sanseido 1953-1965 9 

Nippon Shoseki 1952-1990 15 

Kyoiku Shuppan 1955-1990 17 

Gakko Tosho 1952-1990 21 

Shobenkan 1956-1961 2 

Aiikisha 1952-1955 3 

Dainippontosho 1962-1965 1 
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Table 1 - continued 

Daishokan 1955-1957 2 

Nippon Shoin 1955-1966 6 

Nippon Kyoto 1952-1954 3 

Chokyo Shuppan 1954-1990 17 

 

 

The statistic presented in the form above can provides many hints. Firstly, there were not 

any records about the middle school textbooks during the postwar period before 1952.94 It is not 

reasonable to say that there were no textbooks in Japan during the occupation. There might be 

only two possibilities for this phenomenon: 1. there were no new textbooks published during the 

occupation period and students still used the wartime textbooks. Or, 2. MOE didn't record those 

textbooks for whatever reason. Both of them were true. On the one hand, the screening time for a 

textbook was very long in Japan. Due to the facts that the books published in 1952 were usually 

finished writing earlier in 1951 or 1950, the screening time might be too long. On the other hand, 

there were still books published during the Occupation, however, from the MOE itself. They 

even kept using wartime history textbooks with some blacking-out processes. The chart also 

presents a decline in the diversity of textbooks overtime: the 1950s and 60s witnessed an 

emergence of various textbooks as well as a quick end of most publications. Only certain presses 

survived in the market after the 1970s, such as Shimizu Shoin and Chokyo Shuppan. According 

                                                        
94 The usage of a textbook is always one year later than the screening process. Thus the books for 1952 were in fact screned in 
1951.  



 

 46 

to this trend, the variety of historiography was decreasing during our chosen time period in Japan, 

which makes the Japanese case even more difficult.  

Just like the Chinese case, Japanese textbooks demonstrated their abilities to "pointing at 

one [to] abuse another". However, the situation of the Japanese side was very different from its 

Chinese counterpart. When Chinese textbooks pointed at Japan to blame other political powers, 

Japan pointed at itself to blame things ranging from nations like China, conceptions like 

capitalism and history, and groups like Japanese army headquarters. The framing process in 

Japan was more inconspicuous than those in China and I must examine the imagination and 

emotional reactions behind the narratives, making the theory of framing useful in this 

interpretation. Another problem is that, although it is true that Japanese textbooks all used the 

skill of "pointing one [to] abuse another," textbooks from different publications could point to 

different targets, which make it very hard to divide the time period as in the Chinese part. It is 

difficult, but a certain trend could still be abstracted. In order to demonstrate a changing narrative 

in Japanese textbooks, I will divide the time period into four parts: 1950-1952; 1953-1965.; 

1966-1972; 1972-1990.95  

3.2 "Point at one, abuse another" in Chinese Middle School Textbooks 

3.2.1. 1950-1952: Plant Roots for the Argument in the Occupation 

Japan surrendered to the Allied Powers on 15 August 1945. In September, the US-led 

occupation authorities (Supreme Commander of the Allied Powers, SCAP) began to set changes 

that would deeply influence core elements of Japanese politics, society, and education within the 
                                                        
95 Remember the limitation of my division. Any categories or divisions of time would be bad since things were not born to be 
categoried. The division I applied here is just a tool to demonstrate a historical trend.  
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framework of US power. However, they did this by relying on significant continuities, working 

through the Japanese government (and its bureaucratic systems) rather than exercising direct rule. 

The postwar school curriculum was an important area of democratization reform. Although some 

reformers called for abolition of state control over school textbooks, the MOE succeeded in 

retaining direct control over textbook authorization by introducing a textbook screening 

system.96 The most significant document in Japanese school reform was the new constitution 

which was promulgated in 1946 with many pacifist principles. The MOE had schools begin to 

teach about the new constitution almost immediately. However, the new constitution and its 

peace provision couldn't guarrantee introspections or peaceful minds. Instead, the freedom of 

interpreting soon made history textbooks the most fundamental sites of political and ideological 

battles in postwar Japan. 

As I presented in the earlier form, there were no records of the history textbooks published 

during 1950 to 1952 in Japan. It is true that during the Occupation period there were no history 

textbooks approved in the screening system. However, this didn't mean a lack of history 

textbooks in middle schools. At the end of August 1945, while considering how to maintain the 

kokutai97, the Ministry of Education asked schools to exercise "discretion" in using the existing 

textbooks when the schools reopened in September. On 20th September, the MOE informed all 

schools that they should instruct teachers to delete the militarist content from textbooks. By the 

                                                        
96 See Yoshiko Nozaki, "The Defeat, Educational Reforms, and History Textbooks in Occupied Japan, 1945-1952," in Mark E. 
Caprio and Yoneyuki Sugita, Democracy in Occupied Japan: The U.S. Occupation and Japanese Politics and Society (New York: 
Routledge, 2007), 120-146. 
97 Kokutai is a politically-loaded word in the Japanese language translatable as "system of government", "sovereignty", "national 
identity; national essence; national character", "national polity; body politic; national entity; basis for the Emperor's sovereignty; 
Japanese constitution". The word is also a short form of the name (unrelated) for the National Sports Festival of Japan. 
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middle of Novermber 1945, the MOE completed a list of items to be removed from all school 

textbooks in use. In February 1946, it sent a second notice to the local schools. The blacking-out 

process cast distrust of history textbooks upon teachers and students and it is said that "having 

black-out heir textbooks made the distrust towards not only the government and politics but also 

all human beings"98. As a result, many teachers left teaching soon after the end of the war. The 

distrust towards textbooks was a serious problem. In order to kept kokutai and get rid of the bad 

influence from wartime textbooks, new textbooks were put on the schedule. On 22 October, 

SCAP prohibited the promotion of militaristic and ultranationalistic ideologies in and through 

education and suggested that the establishment of an education system that would teach ideas 

and concepts of basic human rights. Then, on 31 December, SCAP ordered that the teaching of 

morals, Japanese history and geography be suspended and the textbooks and teachers' guides 

prepared for these subject areas be withdrawn, which encouraged Japanese historians such as 

Ienaga Saburo to articulate ideas for postwar history education and textbooks. In early 1946, 

Ienaga published Shin Nihonshi99 (New Japanese History), a book that reflected his view that 

education should convey democratic values and the desire for peace. Meanwhile, in the fall of 

1945, the Ministry of Education began its project of writing new history textbooks. Suffering a 

cancelation in May 1946, the MOE launched a new project to write three different textbooks for 

primary, middle and high schools. In the same year, Nihon no rekishi (History of Japan), the first 

(and the last) postwar state-authored history textbook for middle schools was published. Without 

dictations about what they should write, the authors of this book tried to overcome the 
                                                        
98 Mark E, and Yoneyuki, Democracy in Occupied Japan, 120-146. 
99 This book didn't become a school textbook until 1968. 
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militaristic influence of wartime educational policies and textbooks, for example, by changing 

the name of the World War II from "the Great East Asian War" to the Pacific War. However, due 

to the fact that the Tokyo war tribunal didn't fully accomplish its mission of agreement over 

questions of Emperor Hirohito's war responsibility, the new textbook still suffered problems. The 

extent to which the process of the tribunal directly influenced the authors of the new 

state-authored textbook for middle schools is evident in its discussion of war crimes: the book 

admits Japanese war crimes, but it was not able to go any further than the tribunal findings. The 

book admits that "our army committed atrocities while occupying Nanjing"100 but still sings for 

the emperor. This contradiction sheds light on the later divisions of narratives in Japanese history 

textbooks.  

 

 

Table 2: Attitudes toward Warcrimes of Middle SchoolHistory Textbooks in 1952 

Denied  Mentioned Ignored 

Aiikisha 

 

 Yamakawa Shuppan  

Gakko Tosho 

Nippon Shoseki 

Shimizu Shoin 

Nippon Kyoto 

Jitsugyo no Nihon Sha 

                                                        
100 Monbushô, Nihon no rekishi ge [History of Japan, vol.2], (Tokyo: Chûtôgakko kyôkasho kabushikigaisha, 1946): 104. 
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In September 1947, the MOE announced that it would introduce a textbook screening 

system in 1948. This order also claimed the halt of the publication of state-authored textbooks. In 

1950, the MOE announced that it would cease writing textbooks, though it tried to reintroduce its 

own textbooks in 1952. Then, the MOE decided to stop publishing state-authored textbooks. In 

1952, new non-governmental history textbooks published by seven different presses entered 

Japanese middle schools. The attitudes of these books toward Japanese wartime crimes are very 

diverse (See the Table 2). Most textbooks demonstrate their ability to make wartime content as 

short as possible. For example, the one published by Nippon Shoseki101 has only three pages for 

the history of the Japanese modern wars. Considering the vague result of the Tokyo war tribunal, 

it is understandable that most authors tried to get rid of wartime descriptions as a way to escape 

troubles. It is also true that most authors during that time period didn't really have the materials 

and time necessary for rethinking the Japanese wartime behaviors. Contrasted with this trend, the 

books published by Aiikisha deny any war crimes judged in the Tokyo war tribunal. In the book 

of Aiikisha, it is said that it was China which began the war against Japan by damaging railways 

and attacking the Japanese army. From the author's view, the Japanese fought a war "supported 

by all Japanese people with honor".102 It also calls the emperor a "living god (Arahitogami)". 

Instead of criticizing the war responsibility of the Emperor Hirohito, the book sings for the 

kindness of the emperor by surrendering to the Allies103. Also, the book published by Jitsugyo no 

                                                        
101 Kouda Kodama, Chûgaku no rekishi [History for Middle School Students], (Tokyo: Nippon Shoseki. 1952).  
102 The History Research Institute of Tokyo University of Liberal Arts, Watashitashi no nippoinshi [Our Japanese History], 
(Tokyo: Aiikisha. 1952): 124 
103 The History Research Institute of Tokyo University of Liberal Arts. Watashitashi no nippoinshi, 133. 
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Nihon Sha stresses the importance of the occupation of Manchuria for the Japanese people.104 

The book seems to suggest that the Japanese could survive only if Japan had Manchuria. 

However, the Chinese wouldn't allow Japanese to have Manchuria and attacked the Japanese 

army by damaging the railway. The authors of the book believed that Japan had rich reasons to 

fight a war against China. After all, it was a war waged in order to survive. Thus Japan controlled 

Manchuria while China called an international investigation of the Japanese invasion. The result 

of the League of Nations' investigation blamed Japan for invading China, and the book believes 

that Japan was isolated from the international world henceforth.  

From this point, Japan had to fight a war against the world in order to survive and the book 

made Japan a tragic hero who fought a war against the world for its very existence. This kind of 

narrative could naturally lead to hatred toward China since it was China's fault for having 

interfered in the Japanese occupation of Manchuria, isolating Japan from the international world. 

Although the book never points to China, the framing of stories creates strong emotions toward 

China. This could be the original form of Japanese "pointing at one [to] abuse another" in the 

postwar textbook field.  

China was not the only target of abuse among the first postwar Japanese middle school 

textbooks. In fact, it was the choice of the books which tried to deny Japanese war crimes. Table 

2 tells that most history textbooks published in 1952 tried to get rid of the war time description 

altogether. Although it is true that these books could escape some judgement for the war, they 

still had to give reasons for the war. To frame a story about the war, there must be reasons for the 

                                                        
104 Tarô Wakamori, Nippon no seicho [The Development of Japan], (Tokyo: Jitsugyo no Nihon Sha, 1952).   
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war. That means those books still needed to find a target to abuse if they didn't want Japan to be 

blamed. As a result, they chose two targets to abuse for waging a war: one is capitalism and the 

other is the Japanese militarists. Here I want to use the book published by Yamakawa Shuppan105 

as an example for these two targets. Although the book shows little interest in presenting wartime 

affairs, the book produces a chapter about the "way toward war" which discusses the reason why 

former "peaceful" Japan wanted to fight a war against China. It is said that "As the result of the 

industrial revolution, Japanese capitalism and production developed drastically. Also, great 

capitalists appeared. During the World War I... plutocrats developed fast..." But the great benefit 

of the war was taken by a certain group of people and normal people suffered in a raising living 

price. In 1918, a great riot happened and the army was sent to fight against people. The book 

then claims that "the big parties are allies of capitalists". Although production in Japan had 

increased fast, the government and the capitalists only wanted to control their benefits instead of 

people. Instead, they waged wars in order to find materials and market, and to develop military 

industries.106 From this viewpoint, Japan fought the wars only for the interests of capitalists 

rather than people. By introducing Marxist analysis to abuse capitalism, the book is able to 

justify Japan and its people in the war107.  

The other target presented in the book is the Japanese militarist. Sometimes it is good to 

examine a frame by looking at the structure. The subtitles of the wartime chapter in the book are 

                                                        
105 History Society in the Departement of Literature of the Tokyo University, Nippon no ayumi [Japanese Path], (Tokyo: 
Yamakawa Shuppan, 1952). 
106 History Society in the Departement of Literature of the Tokyo University, Nippon no ayumi, 213-214. 
107 In fact, the Japanese Communist Party (JCP) had been active in Japan since the 1920s and it developed fast during the early 
Occupation period. It is not surprising to see that textbooks authors introduced Marxist analysis since they might be familiar with 
communist ideas. 
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"Japan and Manchuria", "Wave of the Crisis", "Liberty and Violence", "Dictatorship of Army 

Headquarters", "the War against China" and "the Pacific War". Lurking behind these subtitles is a 

history of Japanese militarism. In the chapter "Japan and Moanchou", the book introduces the 

militarists and their efforts to fight China. The chapter of "Wave of the Crisis" tells the story of 

the developing communist movements during the first three decades and the efforts made by the 

militarists to suppress them. Then, "Liberty and Violence" demontrates the story that Japanese 

militarists waged attacks against liberal forces in Japan and occupied Manchuria without any 

agreements from the government. The following chapters, "Dictatorship of Army Headquarters", 

"the War against China" and "the Pacific War", describe the major events during the war and 

claim that all the decisions about the war were made by those militarists without any support 

from either the government or the people.  

This kind of story is not surprising. Considering the result of the Tokyo war tribunal, the 

book in fact followed the language of the judgement in the tribunal and never went beyond it. 

Now that the tribunal said that the emperor was not guilty, the militarists must be the culprits. 

However, these books in fact went beyond the language of the occupation force in two ways: on 

the one hand, the application of "pointing at one [to] abuse another" as a skill means that these 

textbooks didn't provide the introspection or the apology that the Allies hoped for; on the other, 

by choosing capitalism as a target to blame, the textbooks could spread a fantasy about 

communism, which was absolutely terrible from an American view. These traits shed light on the 

later postwar Japanese domestic problems and international debates, which we will talk about 

later.  
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The content we have discussed above has shown us some of the basic patterns of the 

postwar Japanese middle school history textbooks: their concerns, languages and their targets of 

abuse. The root of the arguments seen in textbooks was planted in the occupation period. China, 

capitalism and militarists are the major targets to abuse throughout the time period considered. 

However, to abuse these targets involved different stories, structures and framing processes. The 

authors not only tell stories by writing history textbooks, but also by playing politics choosing 

different targets for different political interests. Thus history textbooks became a battlefield for 

political interests. It is not surprising to see textbooks stand in the center of Japanese 

international issues.  

3.2.2. 1953-1965: China to Abuse and Communism to Dream  

Since 1953, many presses followed the step of the first seven presses and published their 

history textbooks for middle schools, though many of them disappeared soon after their first 

publication. In 1953, Hoshino Bookstore's first history textbook was distributed among middle 

school students. The book follows the frame of the book Yamakawa Shuppan published in 1952 

and tries to get rid of any comments on the recent war. However, the book blames capitalism 

from a new angle by claiming that the reason the Allied powers helped China resides in the fact 

that Western capitalists believed "the Greater East Asia Co-prosperity" was a threat to their 

interest in the Chinese market.108 Combined with depictions of Japanse terrible party politics 

and financial groups, the book provided a strong critique toward capitalism and believes that it 

was the root of Japanese sufferings.  
                                                        
108 The Social Research Institute of the Osaka Kyoiku University, Nippon no ayumi [Japanese Path], (Tokyo: Hoshino 
Bookstore, 1953). 
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Hoshino Bookstore was not alone entering the battle field of textbooks. In the same year 

Yanagihara Bookstore, Sanseido and Jitsugyo no Nihon Sha started to sell their first middle 

school history textbooks, Watashitashi no nippoinshi [Our Japanese History], Chûdou nipponshi 

[Secondary Japanese History] and Nippon no seityou [The Development of Japan]. However, the 

four books published in 1953 don't share a common target to abuse. The book from Yanagihara 

Bookstore, for example, doesn't provide a strong critique toward capitalism. Instead, it abused 

the Japanese militarist by stressing the fact the Kwantung Army started the war dictatorially and 

the militarists deliberately made the emperor a living god to justify themselves.109 Differenting 

from the other two books, the one from Sanseido is a combination of critiques toward China, 

Japanese militarist and capitalism. In the book, the Japanese were doomed from the start of the 

first Sino-Japanese war. Just like the 1952 book of Jitsugyo no Nihon Sha, the author believes 

that "the war accelerate a process in which capitalists colluded with politicians to wage wars for 

benefits".110 In order to satisfy the interest of capitalists, Japanese pursued power in Manchuria 

but were attacked by the Chinese army.111 As a result of a Chinese attack, Japanese militarist 

fought back and decided to unite Japanese in the name of the emperor by claiming that "the 

disobey of the army is the disloyalty towards the emperor".112 In order to achieve the interest of 

capitalism, the militarists inaugurated a reign of terror and forced people to accept extreme 

ideas.113 The story framed in this book is a summary of how to "pointing at one [to] abuse 

                                                        
109 The History Research Community of Hiroshima, Watashitashi no nippoinshi [Our Japanese History], (Tokyo: Yanagihara 
Bookstore, 1953): 222-224. 
110 Tarô Wakamori, Nippon no seityou [The Development of Japan], (Tokyo: Jitsugyo no Nihon Sha, 1953): 71. 
111 Wakamori, Nippon no seityou, 95. 
112 Wakamori, Nippon no seityou, 100. 
113 Wakamori, Nippon no seityou, 208. 
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another". As a losing state, Japan has to point at itself when WWII is mentioned. However, the 

story could be very different. No matter what target they chose to abuse, the books we mentioned 

above show little introspection over past wars. Even the war crimes judged in the Tokyo trial are 

ignored.  

But this doesn't mean that the early postwar Japanese middle school textbooks didn't 

mention Japanese war crimes. In fact, Chûgaku114 Shakai [Middle School Social Studies] 

published in 1954 by Kairyudo Publishing, provided a very detailed description of Nanjing 

massacre:  

"[The Japanese] army occupied northern China within the year and captured 

Nanjing. At the time, the army, entering the fortress Nanjing in triumph, inflicted 

severe acts of violence on the civilians. Because of this, the people of the world 

increasingly denounced Japan and sympathized with China."115 

This might be the first description about Japanese war crimes after the state-authorized 

textbooks in postwar Japanese middle school curriculum. Unfortunately, Kairyudo was alone. It 

was very unusual to state facts like these in the first years after the Occupation. During 1954 to 

1955, all presses in Table 1, except Gakken Shoseki and Dainippontosho, started to join the 

competition of Japanese middle school textbook market but most of them don't mention war 

crimes. Instead, the textbooks avoided talking about wartime Japanese behavior overseas and 

tried hard to prove a peaceful Japan and a justified emperor. However, this doen't mean that those 

books are similar. Since all textbooks in the 1950s Japan played the trick of "pointing at one [to] 

                                                        
114 Scholars always use characters such as û to refer Japanese prolonged sounds when translating Japanese into English. I will 
follow this way of translation. However, since many Japanese locations, people and publisher are famous and their names have 
been widely accepted in English. In this case, I won't use French characters to refter Japanese prolonged sounds. For example, 
Although Tokyo should be written as Tokyô, the city is too famous and Tokyo itself has become an English word. To get rid of 
confusion, I will use Tokyo in this paper. Also, many publishers provide their own English names. I will also use the name they 
provide rather than using French letters to translate.  
115 Risaku Mutai, Chûgaku Shakai ge [Middle School Social Studies vol. 2], (Tokyo: Kairyudo Publishing. 1954): 105. 
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abuse another" except in the case of Nichi Shoin,116 the difference between the textbooks lies in 

their different choices of the targets to abuse. As we discussed above, there were three major 

targets to abuse: China, capitalism and the Japanese militarists. The key point is the attitude 

toward the beginning of Sino-Japanese War, the Mukden Incident in 1931. Whether it was caused 

by Chinese attack or Japanese conspiracy? The two answers could lead to very different ends: if 

it was China who started the war by attacking Japanese army, the decision of fighting China 

could make some sense. In this case, there must be fewer critiques for Japanese militarists. For 

example, in the first middle school history textbooks published by Tokyo Shoseki in 1953, the 

authors claims that China was responsible for starting the war since it was China which attacked 

Japan before the Mukden Incident and the July 7 Incident of 1937.117 Then, the book gives a 

chapter to describe the suffering of Japanese people in the Sino-Japanese war, which could lead 

readers to an impression that it was China's fault that led to Japanese suffering.118 Considering 

the suffering in Japan, the decision to fight a total war is no longer unreasonable. In this approach, 

China was the major target of abuse.  

On the contrary, if the book admits that it was the Japanese army who attacked Chinese 

forces first in the Mukden Incident and the July 7 Incident of 1937, China would no longer be a 

target of abuse. Although it was true that Japan attacked China at first, it was very unfortunate 

that there were only two presses such as Jikkyo Shuppan and Dainipponyuubengai Kodansha 

                                                        
116 The textbook published by Nichi Shoin didn't abuse others since the book believed that Japan had no wrong in the war. The 
book stressed the "achievements" Japan made in the war and felt honorable to speak the invasion Japanese did in the past. The 
ideas presented in the book were against humen conscience and it was the only sample outside of my structure of "pointing at one 
[to] abuse another". It is lucky that the book and the press only survived by several years.  
117 Toranosuke Nishioka et al, Atarashi nipponshi Chûgakkouyo [New Japanese History for the Usage of Middle Schools], 
(Tokyo: Tokyo Shoseki, 1954): 187-190. 
118 Toranosuke Nishioka et al, Atarashi nipponshi Chûgakkouyo, 193. 
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that admitted this fact in the 1950s. In this case, the Japanese militarists were creating accidents 

to justify wars against China and these people would naturally become the major target of abuse. 

Also, it needed to explain the reason why these people became obsessed with starting a war. The 

answer would always go to the greedy nature of capitalism. The textbook published by 

Dainipponyuubengai Kodansha in 1953 is a good example of this. In the book, the authors 

claimed that it was the Japanese army who caused the Mukden Incident in order to get the 

Chinese market and resources out of Japanese capitalists' interests. And the reason why the 

Allied power fought Japan is the fact that western capitalism would not allow Japan to have 

those resources alone.119 In this case, the textbook must blame capitalism and militarists more.  

There were also textbooks which still tried to get rid of any description about the war 

responsibilities of Japan. These books didn't provide any judgement of whether China or Japan 

attacked the other first. As the result, neither China nor Japanese militarists could become a 

strong target of abuse. Also, none of these books mention Japanese war crimes. Lacking the key 

evidence of evil things done by Chinese or Japanese, the book must find another target to blame 

in order to justify Japan as a peaceful country. Like the other two approaches we mentioned 

above which focus more on either Chinese attacks or Japanese military dictatorship, the framing 

process in the third approach involved more attentions for capitalism. For example, the textbook 

published by Osaka Shoseki in 1954, Chûgaku Shakai, uses most of its energy in explaining the 

history of capitalism, its development, its crisis and its greed. In this case, capitalism turned out 

to be the most important target to abuse.  

                                                        
119 Kazuo Higo, Chûgaku no rekishi [History for Middle School Students], (Tokyo: Dainipponyuubengai Kodansha, 1954): 198.. 
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Among these three major targets, China was the most special and influential one. Most 

presses in the 1950s chose to blame China by claiming a first attack by Chinese toward the 

Japanese army. It is a very unique approach since this blame is based on a fabricated reason. 

However, considering the political map of the world in 1950s, this language fit the political 

environment of the Cold-War. When the world was divided between capitalism and communism, 

it was important to set up an enemy. After the establishment of People's Republic of China in 

1949, the United States saw China as an enemy and it was important to prevent Japan from going 

toward communism. A fear about Communism is also one of the reasons why the Allies 

compromised in the Tokyo war tribunal. Now that China was an enemy, it was seen as Okey to 

blame it to justify Japan. This kind of blame was not helpful for Japanese young people to 

understand history and it led to a developing sense of confrontation among the younger 

generation during 1950s. Except China, capitalism was also an important target to abuse. Also, 

during this time period, more and more textbooks stressed the painful war experience by adding 

pictures, photos and statistics of Japanese people. According to these books, Japanese didn't want 

a war, and they fought a war because the capitalists and militalists asked them to. These books 

also claim that it was the embargo of American that finally drove Japan to war.120 It is interesting 

that such criticisim could create hatred toward capitalism and a fantasy about Communism, 

which was absolutely terrible for the Allied power. However, the choice between China and 

capitalism for textbooks in early postwar Japan and the degree of the blame of China decided the 

framing process of the war story. As a result, the 1950s witnessed two separated trends among 
                                                        
120 One example for this would be the: Takeshi Toyoda, Chûgaku no rekishi [History for Middle School Students], (Tokyo: 
Chokyo Shuppan, 1954). 
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textbooks: China for a subject of abuse and the Communist dream. It was contradictory and 

fought each other. The first textbooks from different publishing houses demonstrated a 

polarization in the wartime understanding.  

During 1953 to 1965, most presses made little change in their historical texts121 and they 

just republished their first books again and again. The time period between 1953 and 1965 was 

the golden time for Japanese economic development. The period of rapid economic growth 

between 1953 and 1961 paved the way for the "Golden Sixties," the decade that was usually 

associated with the Japanese economic miracle. In 1965, Japan's nominal GDP was estimated at 

over $91 billion.122 Along with the rapid economic development was a relatively stable political 

environment. Without a political motive to write a new history, most publishers did not make 

changes in their history textbooks. Since there were few changes made during this time period 

and the first book published in 1962 by publishers such as Dainippontosho did not provide any 

new content to analyze comparing to other textbooks, I would like to skip the introduction to 

other books published during 1955 to1965. Thus, both the trends to abuse China and to criticize 

capitalism kept contributing to the historical understanding of young students. However, 

considering the fact that only two publishing houses admitted that Japan attacked China first, the 

trend to blame China enjoyed a better share in the 1950s' Japanese education market.  

 

 

                                                        
121 Sanseido admited that the Mukden Incident was planed by Japanese and changed the blame targets in their books since 1962. 
However, it really didn't make any difference since Sanseido quited the middle school textbook market in 1966. 
122 Wikipedia, " Japanese post-war economic miracle", https://en.wikipedia.org/wiki/Japanese_post-war_economic_miracle 
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3.2.3. 1966-1972: Pitiful China and Wonderful Communism 

The situation hugely changed during the late 1960s. Most publishing houses quit the middle 

school textbook market before 1965 and only eight of them such as Shimizu Shoin, Osaka 

Shoseki, Tokyo Shoseki, Teikoku shoin, Kyoiku Shuppan, Gakko Tosho, Nippon Shoseki and 

Chokyo Shuppan survived. At the same time, the authors of the textbooks started to change their 

attitude toward China. In 1966, Shimizu Shoin, Tokyo Shoseki and Osaka Shoseki changed the 

attitude toward China in their newly published textbooks by admitting the fact that China didn't 

attack Japanese army before the Mukden Incident and Beiping Accident (1937). Also, Gakko 

Tosho introduced a chapter to demonstrate the suffering that the Japanese caused in China during 

the war.123 These changes revealed a changing attitude toward China and Chinese people. It took 

several years for presses to make this change and Kyoiku Shuppan didn't abandon blaming China 

until 1972. In 1972, the approach abusing China disappeared in Japanese middle school 

textbooks. Instead, more and more Chinese sufferings in the war were mentioned in textbooks. 

Constrast to the image of China, this time Japanese textbooks depicted China as a pitiful country 

which suffered a lot from a war waged by Japanese militarists.  

To avoid abusing China meant more intense critiques of militarists and capitalism. In fact, 

the textbooks published during this time period stressed the history of capitalism more and more. 

Textbooks were not the only thing that changed in the late 1960s. Along with a better image of 

China was the deteriorating image of capitalism. The 1960s witnessed the fast development of 

                                                        
123 Tarô Sakamoto et al, Chûgakko shakai ninen [Social Studies for Middle Schools: Second Year], (Tokyo: Gakko Tosho. 1966): 
244-245. 
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the Japanese economy as well as pollution and public hazards.124 Also, the Vietnam War started 

in 1964 and Japan suffered a great crisis in the same year. All these facts contributed to a 

developing hatred toward capitalism and the United States. The Cultural Revolution (1966-1976) 

started in China in 1966. For many Japanese young students, it was a signal to fight against 

capitalism and American imperialism. Considering the critiques presented in middle school 

textbooks mentioned earlier in this paper, it is not surprising to see that communism had become 

a wonderful thing for many Japanese students. In 1967, Japan saw a great national student 

movement which blamed current Japanese policies. Starting in Tokyo University, the movement 

spread into most parts of Japan and students from 116 universities joined the boycott of classes 

in the beginning of 1968.  

Middle school curriculum followed suit. Now that China was no longer treated as the reason 

for Japanese sufferings, it became a brave nation which dares to fight the leader of capitalism, to 

develop from a miserable history and to explore a new ideology. The student movement in the 

late 1960s reveled that capitalism had become the major target to abuse in the middle school 

history textbooks.  

3.2.4. 1972-1990: Rethinking of the War and Hateful Militarists 

In December 1971, the Chinese and Japanese trade liaison offices began to discuss the 

possibility of restoring diplomatic trade relations and diplomatic ties, which were eventually 

reestablished in 1972. In the middle school curriculum, to be friendly with China didn't only 

mean to give up blaming China, but also to rethink WWII and admit the crimes Japanese against 

                                                        
124 See Mitsuyuki Kagami, "Cultural Revolution and Modern Japan", Comments of Twenty-first Century 36 (1996): 15. 
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Chinese people. Due to the fact that Japanese middle school textbooks had given up blaming 

China before 1972, the remaining task for the textbooks was to admit war crimes. Since 1972, 

more and more descriptions about the Chinese suffering of the war were added to textbooks. In 

1975, Gakko Tosho mentioned Nanjing Massacre in its new textbook, Chûgaku shakai: rekishi 

no bonya.125 It was the first mention of the Nanjing Massacre in Japanese middle school 

textbooks after the 1954 publication of Kairyudo. Some presses such as Chokyo Shuppan didn't 

mention the Massacre until 1987. Along with the development of Sino-Japanese relationship, all 

presses added introspection over war crimes. At the same time, Japanese middle school 

textbooks presented stronger critiques toward both capitalism and militarists. More publishing 

houses introduced a Marxist analysis to blame capitalism. For example, the textbooks published 

by Chokyo Shuppan presented a Marxist historical analysis of capitalism and its weakness since 

1978. The language of the stories was almost same as its Chinese counterpart. Another important 

phenomenon of the 1980s' middle school textbooks is that, along with the increasing narratives 

about Japanese war crimes, the narratives about war suffering, about the anti-war efforts of 

governments and about the peaceful efforts of the emperor also developed fast.126 

The framing of the textbooks made a significant difference. The pitiful image of China 

could be a reason why Japanese felt sorry for the Chinese people and offered financial assistance 

to China since 1979. The critiques of capitalism enjoyed the patronage of young students and 

communist student movements that developed in 1970s. However, after the Chinese government 

                                                        
125 Kazuo Kasahara et al, Chûgakko shakai rekishi no bonya [Middle School Social Studies: History], (Tokyo: Gakko Tosho, 
1975): 309 
126 None of these arguments were new in the 1980s. But the 1980s did witness a development of those arguments. And most 
importantly, the combination of those narratives could make a difference itself.  
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officially negated the Cultural Revolution, the enthusiasm toward communism decreased fast. 

This didn't mean a major change in history textbooks. In fact, the approach to abuse capitalism 

and militarists didn't change throughout the 1970s and 80s. When students gave up their 

communist fantasies, the most hateful target became the militarists. As I mentioned above, the 

blaming of militarists and capitalists were always bonded together. After all, the blaming of 

capitalism was a way to explain the history of Japanese militarists. If students were not looking 

at ideology, they would like to naturally turn their hatred toward militarists. However, to attribute 

all the faults to a certain group of people does not necesarrily lead to introspection. Japan, as a 

nation, was never blamed for waging the war. By blaming militarists, the Japanese middle school 

textbooks in the 1970s and 80s still applied the skill of "pointing at one [to] abuse another".  
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 CHAPTER 4 

CONCLUSION 

Along with the reemergence of "history issues" plaguing foreign policy between China and 

Japan, both China and Japan have blamed each other for promoting supposedly politically-biased 

historical education. This has become a growing problem causing wide concern even 

internationally: on the one hand, there is an increasing debate about the supposed existence of 

"Anti-Japanese" education in China since the last decade of 20th century; on the other, many 

scholars from China, Japan, and the Western world also criticize what they see as a distorted (or 

omitted) history of the war presented in Japanese textbooks. The issues of textbooks in China 

and in Japan are very different and the interactions between textbooks and politics were very 

different in the Chinese and Japanese cases. In China, it was the government that directly 

determined the narrative in the textbooks. As a result, we can see a direct reflection of politics in 

Chinese middle school textbooks. In Japan, the textbooks were not directly determined by the 

government. But textbooks still played a role in politics. On the one hand, the Japanese textbooks 

still needed to be approved by the Japanese Ministry of Education before publication and the 

government still had an important influence over the writing of the books. On the other, the 

competition between different Japanese textbooks in fact provided a platform to argue about 

politics. By providing different narratives about the past, the authors of the textbooks presented 

their political concerns and interacted with the political agenda. However, no matter whether the 

state controls textbooks or not, the writing of textbooks is always joined with political concerns. 

The diverse ways of framing a history could make a difference. By introducing the theory of 
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framing, this thesis could organize the textbooks together. There are many skills in framing 

history in textbooks and one of them is the skill of "pointing at one [to] abuse another". The 

former discussion about middle school textbooks in China and Japan from 1950 to 1990 has 

demonstrated an example of how textbooks could play at politics by pointing to different targets.  

In China, the regime was eager to prove the righteousness of the Chinese Communist Party 

in the beginning of the 1950s. In this environment, the most important enemy was not the 

Japanese, but the Kuomintang. As a reflection of this demand, Chinese textbooks don't have 

many Anti-Japan statements in the early 1950s. Instead, the books argue that the Japanese 

invasions are the faults of the Kuomintang and Chiang Kai-shek's. The Kuomintang even tried 

hard to help the Japanese invade China. In the mid-1950s, the history textbooks for middle 

schools in China were becoming better and contained more details. There are more statements of 

Japanese wartime crimes in theses books. But at the same time, Chinese textbooks also started to 

blame the United States and believed that Japanese invasion was a result of American's help. 

After the beginning of the "Great Leap Forward" Movement in 1958, extreme leftist ideals 

influenced the writing of historical textbooks. The textbooks at that time have a strong 

Anti-Japan sentiment. They even call Japanese "beasts". Most of the Anti-Japan records are in 

the textbooks of this period. During the culture revolution, the writing and publication of history 

textbooks were interrupted. Most middle schools closed and most students did not go to school. 

However, the local history textbooks were emerging at that time. In 1972, the establishment of 

diplomatic ties between China and Japan decreased the Anti-Japan sentiment. At the same time, 

the Chinese people were shouting loudly: “Down with American Imperialism!" Influenced by the 
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special political environment, the historians did not talk a lot about Japan. Instead, they talked 

about the American atomic bombs and castigated the U.S. for dropping the bomb. After the 

culture revolution, the Chinese reformed and opened up to the world. After the establishment of 

diplomatic ties between China and the United States, Chinese textbooks gave up criticism of 

American war crimes by dropping the atomic bomb. Sections blaming the Kuomintang and 

Japanese were also becoming lighter and lighter. The textbooks totally gave up blaming other 

powers when they talk about Japanese wartime crimes. However, the depictions of Japanese 

wartime crimes did not decrease. Instead, the statements about the Nanjing massacre started to 

emerge in texts published since the 1980s. 

Japanese textbooks also demonstrated their ability to "pointing at one [to] abuse another". 

There were different history textbooks for middle school during the Occupation years such as 

blacked-out wartime textbooks, state-authorized textbooks and publications from seven civil 

publishing houses. Although the state-authorized textbook tried to rethink the Japanese war 

crime, all of the seven civil textbooks tried to get rid of any comments on the history of the war 

or even deny the war crimes. The transigent result of the Tokyo trials limited the effort and gave 

authors the chances to deny the war crimes. In order to justify Japan as a peaceful nation, the 

textbooks created three targets to abuse: China, capitalism, and the Japanese militarists. The U.S. 

Occupation ended in 1952, and Japanese textbooks were then once again independent from 

outside censorship. However, the blaming of these targets still kept developing. Since 1953, most 

Japanese history textbooks for middle schools have pointed at Japan but abuse China. For 

example, most books during the 1950s and 1960s claimed that the 1931 Mukden Incident was 
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the result of a Chinese attack on Japanese troops. They emphesized the importance of the 

occupation in North East China for Japanese "fate". Also, these books claimed that the war had 

started in the Mukden Incident and Japanese were destined to lose it. Compared with the later 

statements of suffering of losing a war, the books produced a strong feeling that it was China 

which forced the Japanese to fight a war without any hope. China was not the only target to be 

abused during the 1950s and 1960s. Another one was the capitalism: most textbooks emphasized 

the great influence of the great economic crisis in 1930s. Many books claimed that it was 

capitilism and its limitations which caused Japan to react, and Japan had no choice but to fight a 

war with other countries in order to solve the crisis and fulfill the interest of capitalists. Also, 

during this time period, more and more textbooks stressed the painful war experience by adding 

pictures, photos, and statistics of Japanese people. In the narrative presented in these books, the 

Japanese did not want a war, and they fought a war because capitalism and the militalists asked 

them to. These books also claim that it was the American embargo finally drove Japan crazy to 

the brink of war, thus also blaming the Americans. Such education could cultivate a negative 

feeling towards capitalism and the U.S. Considering these arguments, it was not surprising to see 

a developing voice against capitalism and the U.S. in the 1960s and 1970s' Japan.  

The time between 1966 and 1972 was a major turning point for the Japanese history 

textbooks for middle schools. Most presses admitted the fact the Japanese army attacked Chinese 

first in the Mukden Incident by 1972 and added statements about war crimes in their textbooks 

since 1972. Although there are also examples of such statements in some earlier Japanese 

textbooks, the 1970s witnessed a trend where most presses started to mention war crimes 
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frequently. These books also began to admit that it was Japan which brought sufferings to the 

Chinese people. Considering the developing relationship between China and Japan, plus the 

left-wing movements during the 1970s, it is not surprising to see that Japanese middle school 

textbooks tried to give up blame on China. In the 1980s, China and Japan enjoyed a 

"honeymoon" decade in which Japan started to provide mass support for China while the 

Chinese government positively helped companies to introduce Japanese products such as manga 

and TV series into China. Along with their Chinese counterparts, Japanese textbooks for middle 

school in 1980s started to talk about the Nanjing Masacre. Some presses even presented the war 

crimes in Nanjing earlier than Chinese textbooks. However, the good relationship did not mean 

that there was no argument. In fact, the 1980s also witnessed the first and second major attacks 

by right-wing power toward history textbooks. The problem exists, but I did not discuss much 

about this problem since the attacks were merely focusing on high school textbooks. It seems 

that the Japanese right-wing-groups mainly tried to influence more mature children rather than 

everyone in the society. During the 1980s, most Japanese textbooks kept the trend to add more 

narrative about Japanese war crimes. However, this did not mean that those books gave up 

pointing at Japan to abuse another. Now that China could no longer be a target, the textbooks 

focused their blame on groups such as the Japanese militants. One important phenomenon 

happend in the 1980s middle school textbooks is the fact that along with the increasing narratives 

about Japanese war crimes, the narratives about war suffering, about the anti-war efforts of 

governments and about the peaceful efforts of the emperor also developed fast. The books tried 

very hard to prove that those military militants fought a foolish war without any agreement from 
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Japanese people, governement and the emperor. This kind of narrative could contribute to a 

feeling that Japan was good and that only a certain group of people should be blamed. During the 

time period, the blame against capitalism and history was still there. However, the new 

combination of narratives made Japanese army headquarters and Kwantung Army the major 

targets to be blamed.  

One of the most interesting things about Chinese and Japanese midle school history 

textbooks is the fact that there are so many similarities among the textbooks from both sides: 

both Chinese and Japanese textbooks used the skill of "pointing at one [to] abuse another"; both 

sides abuse other powers by pointing to Japan; both Chinese and Japanese textbooks choose to 

abuse the old China (before People's Republic of China) in 1950s; both countries turned to blame 

capitalism and the leader of it, America, during 1960s and both sides didn't mention the Nanjing 

Massacre before 1970s (except one textbook from Japan). It is astonishing to see the framing 

processes of Japanese textbooks are in fact similar to its Chinese counterpart even without 

diplomatic ties. This kind of similarity is the evidence of the similar framing skill and thought 

process. If China and Japan could be similar, how about others? It is possible that the skill of 

"pointing at one [to] abuse another" is in fact a worldwide strategy modern nations used to justify 

themselves. This thesis supports the theory of framing, and, at the same time, demonstrates a new 

approach for analyzing textbooks.  

The other interesting thing is the fact that Chinese and Japanese middle textbooks had 

shown their ability to be either leading or trailing indicators of political changes. During the time 

period of 1950-1990, Chinese middle school textbooks were managed by the CCP and the 
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Chinese government. As the result, these textbooks always presented the major governmental 

concerns. For example, the 1951 version of Chinese history textbook for middle school was a 

trailing indicator of the Campaign to Suppress Counterrevolutionaries (which started in 1950) by 

"pointing at Japan to abuse Kuomintang". Different from the situation in China, Japan introduced 

a screening system for textbooks, which guaranteed more freedom of textbooks authors. This 

freedom sheds light on the possibility of Japanese textbooks to become leading indicators of the 

future politics. The earlier chapter of this thesis has demonstrated a developing critique towards 

capitalism and a fantacy of communism presented in the 1950s and the 1960s Japanese middle 

school textbooks. This trend foresaw the Japanese students’ movements and communist 

movements in the late 1960s and the 1970s. Also, it is very interesting to see that many Japanese 

textbooks changed their attitude toward China before the reestablishment of diplomatic ties 

between China and Japan in 1972. Although it is true that the there were old floor for these 

changes such as the active history of the Japanese Communist Party since the 1920s and the 

Sino-Japanese Long-term Comprehensive Trade Memorandum was signed in 1962, the 

phenomenon in Japanese textbooks had shown that history textbooks were not merely products 

of politics, but a positive factor in the political field.  

The history of Chinese and Japanese middle school textbooks and their ability to "pointing 

at one [to] abuse another" provide at least three lessons for historians. The first one is about the 

power of historiography. All textbooks mentioned in this thesis are talking about the same war, 

the same history and the same events. Most of these books are talking about truth in the history 

and only a few of them use fake materials, but by framing the story differently, they can serve 
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diverse political interests. It reminds historians the importance to remember the power in their 

hands and to make a fair frame for their work. The second lesson is about the limitations of 

textbooks. As I mentioned before, textbooks are implicated in politics and the key concern for 

most textbooks is to justify the political reality. For example, we can never expect Japanese 

textbooks to truly blame Japan since those textbooks are designed to provide a sense of national 

pride. Also, beacuse the fact that the framing work in those textbooks could make a huge 

difference in people's understanding about the past, their nationality, and their emotional feelings 

toward history, history textbooks needed to be treated as political documents rather than 

historical works. The last lesson is about international relations and history education. According 

to the discussion in this thesis, many so-called international problems such as Anti-Japanese 

education in China and perverted historical education in Japan are not as serious as people used 

to believe. What makes the education a problem is national interest. For example, China has 

blamed Japanese textbooks for not mentioning Nanjing Massacre in recent two decades. 

However, Chinese didn't have a word on this problem during 1954 to 1974, when Nanjing 

Massacre disappeared from the middle school textbooks for 20 years. To fully understand 

educational issues, historians must read and search the materials rather than follow the political 

arguments.  
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military governor), WenYing Park(a park with many relics) and Japanese 

Command in Shanxi during World War Two, and analyzed data about the relics  

 Summarized origin and value of relics, current situation and change of protect 

situation in resent 70 years; pointed out weakness and contradictions in 

governmental protection; gave ideas about how to make things better 

 Wrote 4 chapters and over 40000 words for the program, and published A lost 

history, Shanxi People’s Press, 2011. 

 

PUBLICATION RECORDS 

 A lost history, Shanxi People’s Press, 2011. 

 

PAPER PRESENTATION 

"Point at one but abuse another"-- A history of the so-called "Anti-Japan" records 

in the Chinese middle school textbooks from 1950 to 1990  

was presented on 7th Annual Southeast Regional Graduate Student Conference in 

FSU 2015 and the Graduate History Association's 27th Annual Graduate History 

Forum in UNCC 2015.  

 


