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Abstract 

Service-learning is neither field education nor volunteerism.  Rather, it is a pedagogical approach 

designed to reinforce classroom instruction with concurrent service activities occurring in the 

local community; this service driven by community-identified needs.  Service-learning supports 

social work values, yet the profession has been slow to embrace it in social work education.  This 

paper reports results of a national survey examining the use of service-learning among CSWE-

accredited baccalaureate programs. The majority of respondents report service-learning is a 

required component of at least one course (generally an introductory or practice-based course), 

and has been incorporated into their programs for over a decade. Results also suggest some 

programs may not implement service-learning appropriately as it remains undifferentiated from 

volunteerism or field education.  

 Keywords: service-learning, baccalaureate social work education, community service, 

 civic engagement, volunteerism 
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Service-Learning in Baccalaureate Social Work Education:  

Results of a National Survey of Accredited Programs 

 Service-learning is a pedagogical strategy that places equal emphasis on didactic course 

content, service to the community, and the development of collaborative, mutually respectful 

relationships between students and community members (Harkavy, 2004).  Service activities are 

determined by community-identified needs and designed to augment concepts being taught in the 

course in which it is a required component.  Described as a three legged-stool, service-learning 

enhances educational value through the promotion of student reflection, critical thinking, and 

problem solving (Lemieux & Allen, 2007).  Service-learning requirements constitute a 

component of the class experience and are weighted into the final course grade.   

Service-learning is distinct from, though may be complementary to, field education.  

Field education is a required and integral component of baccalaureate social work education.  

The Council on Social Work Education (CSWE) defines field education as, “the central form of 

instruction and learning in which a profession socializes its students to perform the role of 

practitioner….The intent of field education is to connect the theoretical and conceptual 

contribution of the classroom with the practical world of the practice setting” (CSWE, 2008, p. 

8).  Like field education, service-learning provides a unique practical experience.  However, 

service-learning and field education do not have the same intent.  The goal of service-learning is 

to underscore course-specific themes by exposing students to community-identified needs. 

Service-learning meets the needs of the community while field education meets the learning 

goals of the student in his or her social work program.  Therefore, service-learning should not be 

confused with field education. 
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  Service-learning also is not volunteerism.  According to Phillips (2011), there is 

widespread agreement among scholars that service-learning is distinct from volunteerism.  

Volunteerism denotes a service activity that is not part of meeting the pedagogical goals of a 

course.  Service-learning requires the integration of course-directed activities including civic 

engagement, reflection, and reciprocity which may or may not be present in a course with 

required volunteer activities.  Blundo (2010) explains, “true service-learning establishes the act 

of service as a significant part of a course and the community connection acts as a second text for 

learning” (p. 92). 

Over the past twenty years, concurrent with a renewed focus on addressing social 

problems in local communities, higher education has experienced a resurgence of interest in 

service-learning (Lemieux & Allen, 2007).  Although service-learning represents an opportunity 

for social work educators to reinforce the profession’s mission to the community and has been 

shown to benefit students, social work’s response to service-learning has been slow.  

In a seminal review of the social work education literature, Lemieux and Allen (2007) 

assessed the empirical knowledge about service-learning in social work education.  Their review 

revealed the social work literature on service-learning remained relatively sparse.  There has 

been no subsequent follow-up to their review published over half a decade ago.  Hence, this 

paper begins with an updated review of the literature replicating the methods employed by 

Lemieux and Allen (2007): 

An a priori decision was made to restrict the current review to scholarly publications that 

specifically described and evaluated academic coursework undertaken by a group or class 

of social work students that integrated a community-based service component distinct 
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from both voluntary service and field instruction…. Electronic databases relevant to the 

topical area were searched to locate research for this study.  These included the abstracts 

for Education Resources Information Center (ERIC), PsychINFO, and Social Services 

Abstracts. The Web of Knowledge search engine, which includes abstracts in the Social 

Work Abstracts database, also was used.…The [search] terms used were service-learning 

and social work (p. 313). 

[Insert Table 1 Here] 

Using Lemieux and Allen’s (2007) method, this updated review identified 22 articles 

focused on service-learning in social work literature from 2006-2012.  These articles include four 

quantitative studies, ten qualitative studies, six mixed methods studies, and two descriptive 

studies.  The current literature suggests service-learning is included in a variety of social work 

courses including research (Kapp, 2006; Lowe & Clark, 2009) and practice (Belliveau, 2011; 

Bliss & Meehan, 2008; Campbell, 2012; Donaldson & Daughtery, 2011; McKay, 2010; Twill, 

Elpers, & Lay, 2011), as well as courses that accompany field (Maccio, 2011; Maccio & 

Voorhies, 2012), and more specialized offerings such as those dealing with older adults (Cohen, 

Hatchett & Eastrdge, 2006; Jones, 2011).  Service-learning experiences have been found 

consistently to impact students’ development of social work values (Blundo, 2010; Burke, 2011; 

Cohen, Hatchett & Eastridge, 2006; Ericson, 2011; Jones, 2011; Lucas-Darby, 2011; Nino, 

Cuevas, & Loya, 2011; Phillips, 2011).  Social work student attitudes toward service-learning are 

generally positive (Bliss & Meehan, 2008; Campbell, 2012; Lowe & Clark, 2009; Maccio, 2011; 

Maccio & Voorhies, 2012; Authors, 2010).  Descriptive studies discuss the importance of 
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service-learning for underscoring the inclusion of certain content such as citizenship and 

democracy into social work courses (Burke, 2011).  

This updated literature review tends to confirm Lemieux and Allen’s (2007) findings 

suggesting social work students benefit from service-learning experiences and that students 

engaged in service-learning report an increased awareness of social justice (Belliveau, 2011; 

Blundo, 2010; Burke, 2011; Donaldson & Daughtery, 2011; Ericson, 2011; Phillips, 2007; 

Sanders, McFarland, & Bartolli,  2003), an increased understanding of diversity (Bliss & 

Meehan, 2008; Blundo, 2010; Maccio, 2011; Phillip, 2007), and greater cultural awareness 

(Belliveau, 2011; Ericson, 2011; Jones, 2011).  Service-learning students also indicate greater 

awareness of their own hidden prejudices (Nino et al., 2011).  

Additionally, service-learning has been found to increase students’ self-efficacy (Lowe & 

Clark, 2009).  For example, students enrolled in a course with service-learning requirements 

were better able to confront fears related to interviewing their own clients (Nino et al., 2011). 

Service-learning in social work education has also been shown to increase student satisfaction 

(Maccio, 2011) and student enthusiasm for macro practice (Anderson 2006; Bliss & Meehan, 

2008; Campbell, 2012; Poulin, Silver, & Kauffman, 2006), research courses (Anderson, 2006; 

Kapp, 2005; Lowe & Clark, 2009; Maccio & Voorhies, 2012), and policy (Anderson, 2006; 

Authors, 2010; Phillips, 2007).   

Poulin and colleagues (2006) discuss that little of the service-learning literature reports 

on the community effects of service-learning.  Yet, Anderson (2006) and Blouin and Perry 

(2009) found increased satisfaction within the organizations that have hosted service-learning 

students.  Authors (2010) found students reported feeling more connected to the broader 
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community as a result of their service-learning experiences.  Hence, where included, student and 

community attitudes toward service-learning are positive (Campbell, 2012; Donaldson & 

Daughtery, 2011; McKay, 2010).   

Given the literature has suggested important positive outcomes relevant to social work 

students’ professional development, service-learning appears a natural fit for social work 

education.  Service-learning is consistent with social work’s professional mission and also 

provides an opportunity for students to work with vulnerable populations (Rothman, 1994) 

beyond their required field education experience or self-directed volunteerism.  Service-learning 

and social work education have a shared focus on addressing community needs, value 

community experience as part of students’ educational and professional development, and 

emphasize student and community empowerment (Lemieux & Allen, 2007; Phillips, 2007).  

Clearly the updated literature review suggests greater numbers of social work programs 

are utilizing and writing about service-learning projects in social work education.  However, as 

demonstrated  by both Lemieux and Allen’s (2007) review as well as this updated review, the 

empirical literature continues to be based on small, predominantly course-specific samples, 

which limit our understanding of the state of service-learning in social work education as a 

whole.  To date, no single nationally representative study of service-learning is reported in the 

literature.  Hence, the current study is the first attempt to examine the state of service-learning 

among accredited baccalaureate social work programs across the United States.  

Methods 

A web-based survey of CSWE-accredited baccalaureate social work programs was 

designed for use in this study.  Three research questions guided this work: 
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1. What are the extent and nature of service-learning activities across accredited 

baccalaureate social work programs nationally? 

2. Does institutional affiliation impact the use of service-leaning in these programs? 

3. Does geographic location of the social work program (i.e, urban, suburban, or rural ) 

affect service-learning in baccalaureate social work education? 

Sample  

To identify programs for inclusion in this study, the list of accredited baccalaureate social 

work programs was obtained from CSWE’s online Directory of Accredited Programs (CSWE, 

2009). This directory provided contact information, including an e-mail address and telephone 

number, for a designated representative from each of the baccalaureate programs accredited at 

the time.  

Of the 470 CSWE-accredited baccalaureate social work programs comprising our 

sampling frame, designated representatives of 202 (43%) programs responded to the survey.  The 

survey instrument began with questions designed to acquire demographic information that would 

place the accredited baccalaureate program within context.  Questions queried respondents about 

the type of school in which the baccalaureate major existed (i.e., public, state-related, private 

with religious affiliation, or private without religious affiliation).  Respondents were asked if 

their social work program was located in an urban, suburban, or rural area and about the gender 

and racial make-up of their program’s student body. 

Of the 199 respondents reporting their university or college’s affiliation, 106 respondents 

(53.2%) identified as public or state-related.  Sixty-six respondents (33.2%) reported their 

institutions were private with religious affiliation, while 27 respondents (13.6%) indicated their 
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institutions were private with no religious affiliation.  Nearly 40%  (39.2%) of responding 

programs were located in urban areas while roughly 30% (N=59, 29.7%) identified their 

programs as existing in suburban areas.  Sixty-two respondents (31.1%) reported their programs 

were located in rural areas.  

The responding programs were composed primarily of white female students.  Of 182 

responses to these questions, 156 (85.7%) reported over 80 percent of their student body were 

female.  About three-quarters (n=132; 74.2%) of 178 responding programs indicated over 50 

percent of their study body were white, with 47 (26.4%) reporting 90 percent or more of their 

student body were the same.  Hence, student body demographics of the programs comprising our 

sample were comparable to those reported in the CSWE Annual Program Survey during the 

study year (see Table 2).  

[Insert Table 2 here] 

Procedures 

During February 2010, web-based surveys were e-mailed to the 470 accredited 

baccalaureate program representatives identified via CSWE’s Directory of Accredited Programs. 

Six weeks after the initial e-mail, a follow-up e-mail was sent to program representatives who 

had not yet responded.  Subsequent to these e-mail contacts, a doctoral student trained by the 

principal investigator made follow-up telephone calls to programs, reminding the identified 

program representatives of the survey and requesting their participation.  During these 

conversations, these representatives were given the option to complete the survey over the 

telephone. 

Questionnaire 
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The web-based survey included 21 items about the extent and nature of service-learning 

within baccalaureate social work programs.  Seventeen items were closed-ended questions and 

four items consisted of short-answer questions or prompts.  

Immediately following the initial demographic questions, the survey provided a 

definition of service-learning stating:  

Service-learning is a pedagogical approach combining classroom instruction with 

required community service that complements that instruction.  Service-learning also 

involves classroom opportunities for students to reflect and critically think about the 

integration of their community experiences. Service-learning is not (emphasis added) 

required, stand-alone, volunteer activities or required field practicum. 

 Respondents were then asked if their program included any courses with service-learning 

requirements.  If a respondent indicated their program included no courses with a service-

learning requirement, they were asked if their program faculty had ever considered including this 

as part of a course in their curriculum.  If the program had, in fact, considered a service-learning 

requirement or requirements, respondents were asked to describe which courses had been 

considered and the process this had taken, including challenges faced in trying to include 

service-learning in their curriculum.   

 On the other hand, if respondents indicated their program did require service-learning, the 

survey went on to assess the extent of required service-learning and how long courses with 

required service-learning components had been offered.  The nature of service-learning was then 

measured through more specific items asking respondents to identify which course(s) included a 

required service-learning component, the number of students enrolled in those course(s), and the 
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number of hours of service-learning those course(s) included.  Respondents were also asked to 

identify specific projects and activities students engaged-in as part of their service-learning 

requirements. 

Results 

The Extent of Service-Learning 

The majority of respondents indicated service-learning was a required course component 

in their program.  Of 161 responses to this question, 128 (79.5%) indicated their programs 

offered at least one course with a service-learning requirement. 

Among programs offering courses requiring service-learning, the pedagogical strategy 

had been utilized for over a decade.  On average, respondents reported their programs had 

offered courses with service-learning requirements for 12.5 years (SD=10.7).  While the majority 

of respondents to this question (61%; n=77) indicated service-learning was incorporated as a 

course requirement within the last ten years, 18 respondents (14.4%) stated their programs had 

offered courses with service-learning requirements for more than 25 years.  

[Insert Table 3 Here] 

Institutional Affiliation and Location   

 The author’s experiences as practitioners and social work educators resulted in a 

hypothesis that institutional affiliation and program location had the potential to impact a 

program’s decisions to utilize service-learning due to the availability of resources and priorities 

of funding sources; these relationships have not been explored in the existing literature. 

Therefore, bivariate analyses were performed to examine the relationship between service-

learning and institutional affiliation as well as service-learning and program location (i.e., urban, 
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suburban, and rural).  The association between service-learning requirements and program 

affiliation was not statistically significant nor was there a statistically significant difference 

between programs requiring service-learning based on their urban, suburban, or rural 

location(see Table 4).  However an interesting trend was noticed among social work programs 

housed within private institutions.  Eighty-five percent of respondents from programs housed in 

private universities or colleges with a religious affiliation reported offering courses with service-

learning requirements, while 63 percent of respondents indicating their institutions were private 

programs without religious affiliation reported doing so. 

[Insert Table 4 Here] 

The Nature of Reported Service-Learning  

The 128 respondents reporting their baccalaureate social work program offered courses 

with service-learning requirements were then asked to provide more specific information about 

those courses including the number of service-learning hours required per course, as well as 

students’ service-learning activities. 

Seventy-seven of the 128 respondents (60.2%) identified Introduction to Social Work as 

a course with service-learning requirements.  Sixty respondents (47%) reported their program 

required service-learning in a practice class.  Service-learning requirements were less often 

associated with policy (n=30; 23.4%), Human Behavior and the Social Environment (HBSE) 

(n=25; 19.5%), and research (n=22; 17.2 %) courses.  Forty-six respondents (35.9%) reported 

service-learning was required as part of a course that did not fall into any of the aforementioned 

categories.  The percentages reported total more than 100, as in some programs service-learning 

requirements were incorporated in more than one type of course.  
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Respondents reported, on average, 44 students were enrolled each semester in courses 

with a service-learning requirement.  The required service-learning hours varied by the type of 

course in which it was included (see Table 5).  Practice courses required the greatest number of 

service-learning hours, with respondents reporting an average of 39.6 hours (SD = 73.3) and a 

range from zero to 504.  As indicated in Table 5, on average, Introduction to Social Work 

courses required 23.7 hours (SD = 15.8) of service-learning activities while HBSE courses 

required an average of 18.7 hours (SD = 16.0).  Policy courses required an average of 13.3 hours 

(SD = 11.8) and research courses required an average of 11.9 hours (SD = 9.7) of service-

learning.  When asked about other courses in which service-learning was required, respondents 

reported students completed an average of 79.1 service-learning hours (SD = 135.4), with a 

reported range of zero to 520 required hours.  

[Insert Table 5 Here] 

Social work students were reported to engage in a variety of service activities and 

projects.  These included service experiences at food banks, soup kitchens, nursing homes, 

homeless shelters, and schools.  Service-learning activities included tutoring students, taking 

clients’ life histories, organizing and running groups, conducting community and program 

assessments, and developing public education initiatives.  Many respondents indicated their 

program’s service-learning activities provided students the opportunity to work with diverse 

populations and people living in poverty and that these experiences exposed students to issues of 

social justice and cultural competency.  It is of note that five respondents (4%) specifically 

described their students’ service-learning activities as “fieldwork” and 44 respondents (34%) 
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used the term “volunteer” or “volunteering” when describing their students’ service-learning 

activities in submitted surveys.   

Discussion 

Service-learning, when implemented “truly” as Blundo (2010, p. 92) suggests, offers a 

pedagogical strategy that allows baccalaureate social work students to engage with the 

community while simultaneously applying and reflecting upon course concepts.  Service-

learning aligns with social work values as student service is based upon community-identified 

needs that reinforce content in the course for which it is assigned.  Service-learning is designed 

to encourage critical thinking and reflection, facilitate self-awareness as well as deepen the 

students’ understanding of social justice issues.  Despite a seemingly natural fit, social work 

research on service-learning is limited.  The scholarly literature reporting on service-learning in 

social work education is primarily course-specific, lacking any assessment focused on service-

learning across courses within individual programs or across social work programs in general. 

 This survey was designed to address the aforementioned criticisms of the existing 

literature.  Its main purpose was to examine the extent and nature of service-learning among 

CSWE-accredited baccalaureate social work programs.  Two hundred two program 

representatives completed this survey, the first national assessment of service-learning in social 

work education.  Respondents to this survey comprise a sample of programs with demographic 

characteristics comparable to CSWE-accredited baccalaureate programs at the time of survey 

implementation.  Study findings reveal the majority of responding programs offered at least one 

course with a required service-learning component, though neither institutional affiliation nor 

location of the social work program (i.e., urban, suburban, rural) were significantly associated 
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with this finding.  On average, respondents indicated courses with service-learning requirements 

had been offered for over a decade.  Recent increases in social work publications focused on 

service-learning suggest more social work programs are, in fact, engaged in service-learning. 

However, the discrepancy between the findings reported in this paper and the relative paucity of 

service-learning articles found while searching the social work education literature suggests 

while more programs may be engaged in service-learning, perhaps they are not evaluating the 

approach or publishing their experiences as often as they might.  It also may be that respondents 

whose programs already actively incorporate service-learning or are considering doing so were 

more likely to complete this survey.  Hence, given the response rate for this survey was under 50 

percent, findings should be interpreted with caution.  This limitation notwithstanding, this study 

offers an important first-step in developing a clearer picture of service-learning as engaged in by 

accredited baccalaureate social work programs. 

Respondents to this study indicated service-learning offered their students a variety of 

service opportunities within their communities and that most service-learning activities were 

associated with Introduction to Social Work or practice-based courses.  In fact, among 

respondents whose programs offered at least one course with service-learning, nearly two-thirds 

indicated service-learning was a component of Introduction to Social Work courses and almost 

half reported offering practice courses with service-learning.  The finding about practice courses 

is consistent with current literature reporting service-learning is most often included as a 

component of these courses (Belliveau, 2011; Bliss & Meehan, 2008; Campbell, 2012; 

Donaldson & Daughtery, 2011; McKay, 2010; Twill, Elpers, & Lay, 2011).  However, a result 

suggesting the frequent incorporation of service-learning in Introduction to Social Work courses 
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was not expected.  Incorporating service-learning in Introduction to Social Work courses may 

provide baccalaureate students a unique opportunity to develop and apply skills, gain self-

awareness, and work in the community earlier in their education, better preparing them for their 

field education experiences to come and giving them an opportunity to reflect critically on their 

experiences and resolve any conflicts between their personal and professional values within a 

safe classroom environment.  

Existing literature suggests social work students’ benefit from service-learning activities 

through an increased understanding of diversity and greater cultural awareness.  Respondents to 

this study reported service-learning provided their students opportunities to serve in a variety of 

settings (e.g., food banks, nursing homes, homeless shelters, schools) while working with diverse 

populations and people living in poverty.  Students also reportedly engaged in activities that 

utilized their social work skills (e.g., taking life histories, organizing and running groups, 

conducting community and program assessments, developing public education initiatives).  

Service-learning activities as discussed by respondents in this study exposed their students to 

racial and economic diversity and provided insight into issues of social justice and cultural 

competency.  These results are congruent with literature reporting social work students engaged 

in service-learning have an increased awareness of social justice (Belliveau, 2011; Blundo, 2010; 

Burke, 2011; Donaldson & Daughtery, 2011; Ericson, 2011; Phillips, 2007; Sanders, McFarland, 

& Bartolli,  2003), issues of diversity (Bliss & Meehan, 2008; Blundo, 2010; Maccio, 2011; 

Phillip, 2007), and cultural awareness (Belliveau, 2011; Ericson, 2011; Jones, 2011).  Hence, the 

results of this national study support existing literature reporting course-specific benefits of 

service-learning among social work students and suggest benefits to students engaged in service-
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learning are consistent across accredited baccalaureate programs.  Moreover, while current 

literature identifies students’ self-reported benefits, this study found that program representatives 

perceive comparable benefits for their students.  For a more detailed qualitative analysis of 

respondents perceptions of the benefits and challenges of incorporating service-learning see 

Authors (under review). 

Yet, the results of this study also raise serious questions about the implementation of 

service-learning in accredited baccalaureate social work programs.  Despite providing a 

definition of service-learning at the beginning of the survey, some responses suggest confusion 

about service-learning as a pedagogical strategy distinct from field education and volunteerism. 

The high number of required service-learning hours reported by some respondents is of concern 

and may reflect required field education hours rather than service-learning experiences.  As 

reported in the results, there were high standard deviations related to the average number of 

service-learning hours required for some types of courses (e.g., practice, other) and the number 

of required service-learning hours ranged from zero to 520.  According to CSWE (2008), 

baccalaureate social work students must complete a minimum of 400 field hours to meet 

accreditation standards.  While it is difficult to imagine an individual course that would require 

520 service-learning hours, those hours are consistent with field education.  Equally troubling, 

five respondents specifically described their students’ service-learning activities consisted of 

“fieldwork” and 44 respondents used the term “volunteer” or “volunteering” when recounting 

their students’ service-learning activities. These findings raise questions about the use of service-

learning in our accredited undergraduate programs.  Of course, it is possible these responses 

were provided by designated program representatives or contact people who were unfamiliar 
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with service-learning and, therefore, unable to discuss their program accurately.  At minimum, 

these descriptions of service-learning call for a need to clarify and underscore that service-

learning is not field education nor is it stand-alone volunteerism. 

The next step in this line of research should incorporate the Educational Policy and 

Accreditation Standards (EPAS, CSWE, 2008) to increase understanding of service-learning as it 

relates to student competencies as well as its implementation in social work education.  The 

survey utilized in this study was designed when the current EPAS were in their infancy.  With 

more programs seeking accreditation or reaffirmation under the EPAS, there is a mandated shift 

in social work education toward outcome assessment of practice behaviors that constitute core 

social work competencies.  Service-learning provides a method of giving students additional 

opportunities to develop and apply practice skills they are learning in concurrent coursework as 

these skills relate to the needs identified by the community in which their social work program is 

located.  Optimally, future studies should both quantitatively and qualitatively survey social 

work educators who are engaged actively in service-learning in their classes, rather than 

designated program representatives (unless they are one and the same).  The relationship 

between service-learning and social work education in private colleges and universities should 

also be explored further.  Finally, it is also important to obtain the perspectives of community 

participants and students themselves (both stakeholders not queried in this study).  

Conclusion 

 As the only nationally representative study that has examined the state of service-learning 

in social work education, this research suggests that many accredited baccalaureate social work 

programs utilize service-learning, most frequently in Introduction to Social Work or practice-
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based courses.  Respondents perceive these early service experiences as positively impacting 

students’ professional development, specifically their understanding of social justice, cultural 

competence, and self-awareness.  But findings also suggest the need for further clarification of 

service-learning as a pedagogical strategy distinct from field education and volunteerism.  This 

study should be viewed as an important first-step in understanding service-learning within 

baccalaureate social work education and across CSWE-accredited programs.  
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 Table 1 

Service-learning in Social Work Education: Key Design Features of Reviewed Studies 2006-2012 

 Authors N Design Project outcomes Measures Community partners 

1 Anderson 

(2006) 

n/a Qualitative case  

    study: Posttest    

     

Students’ commitment to and preparedness   
    for social action and advocacy & civic   

  responsibility 

Unstructured interview by author, 

    comments in course papers 

Community health  

  clinic serving  

  Latino families 

2 Belliveau 

(2011) 

30 

 

Qualitative study Students’ improved cultural sensitivity and    
    group practice skills 

Comments in  reflection papers;   

    self and group evaluation 

Middle school for   

    children of Latino    

    farm workers 

3 Bliss & 

Meehan (2008) 

42 Qualitative study:  

    pretest-posttest 

 

Community members’ satisfaction with  

  service-learning projects; student   

  satisfaction 

Unstructured interview guide  

  developed by authors; survey  

  with six open-ended questions 

Temporary shelter 

   

4 Blundo (2010) n/a Qualitative study Students’ awareness of diversity, oppression,  
    and social justice 

Course evaluation data African American   

  high school 

5 Burke (2011) n/a Descriptive study 

 

Importance of including discussions about    

  citizenship and democracy into the social    

  work education; Service-learning as    

  pedagogy for accomplishing the inclusion 

n/a n/a 

6 Campbell 

(2012) 

17 Mixed methods:  

    pretest-posttest   

     

Students’ perception of civic engagement as a   
  part of social work identity; community   

  partners’ satisfaction 

Students’ comments in  reflection  
  papers; feedback from    

  community partners; evaluation  

  survey  

High School 

7 Cohen, 

Hatchett & 

Eastridge 

(2006) 

13 Qualitative study Benefits of intergenerational service-learning;      

    development of social work knowledge,   

  skills, and values 

Instrument developed by the  

  authors; students’ oral and  
  written  reflections 

Community agencies  

   serving older adults   

   in rural areas 

8 Donaldson & 

Daughtery 

(2011) 

60 Qualitative case  

    study: posttest 

Ability to analyze communities and to   

  match community assets to address  

  community needs 

Minutes from project meetings;  

  students’ course evaluation;    
  notes from faculty and     

  community partners 

Community agencies  

    (Washington DC) 

9 Ericson (2011) 29 Mixed methods:  

  pretest-posttest;  

  quantitative      

Students’ increased awareness and         
    commitment to human rights/social justice    

  and a sense of cultural competence 

Students’ comments in journals;  
    survey 

Community agencies  

    (Costa Rica) 
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  content analysis 

10 Jones (2011) 11 Mixed methods:  

  pretest-posttest  

 

Geriatric social work competency; practice  

    skills, dismantling of stereotypes, and  

    cultural competence 

Geriatric social work competency  

  scale II; comments in student  

  journals 

Mutual adoption pact  

  (MAP) program  

   

11 Kapp (2006) 30 Quantitative data  

  analysis: posttest  

Effectiveness of social work research course   

    using service-learning 

Course evaluation; instrument  

  developed by author (5-point  

  and 10-point scale survey  

  questions) 

Students’ field  

    placement sites 

12 Lowe & Clark 

(2009) 

12 Mixed methods:  

  pretest-posttest;    

   

Students’ attitudes toward research; self- 

    efficacy related to research; community    

    partner satisfaction 

Instrument developed by the  

    authors; unstructured interview 

Homeless shelter 

13 Lucas-Darby 

(2011) 

n/a Quantitative study Students’ awareness of their role in protecting  
  and saving environment; micro and macro  

  practice skill development 

Student journals, in-class  

    reflection sessions, presentation 

Local residents 

14 Maccio (2011) 45 Quantitative study:  

     pretest-posttest 

Student satisfaction; willingness to take a  

  serve-learning course again; recommend  

  service-learning courses to their peers 

Instrument developed by authors Students’ field  

    placement sites 

15 Maccio & 

Voorhies(2012) 

45 Quantitative study:    

     posttest only 

Student perceptions of service-learning Instrument developed by authors Students’ field  

    placement sites 

16 McKay (2010) n/a Qualitative study; 

    Posttest only 

Students’ practice skill development;  
    community partner satisfaction 

Students’ self-report Elementary &  

    secondary schools 

17 McKay & 

Johnson (2010) 

97 Qualitative study Students ability to plan and conduct a service- 

  learning project; Multilevel collaboration  

  and consultation 

Students’ self-report Elementary, middle,   

    & high schools 

18 Nino, Cuevas 

& Loya (2011) 

75 Qualitative content  

    analysis 

Psychological, behavioral, and convictional  

    belief systems 

Students’ reaction papers Community agencies 

19 Petracchi, 

Weaver, Engel, 

Kolivoski & 

Das (2010) 

32 Mixed methods;  

  pretest-posttest;    

  focus groups 

Self-efficacy, civic engagement, community  

    perceptions, attitudes toward   service    

    learning 

 

Service Learning  Research &  

   Development Center instrument  

  adapted by authors; semi-  

  structured interview guide  

  developed by authors 

Community agencies 



26 

SERVICE-LEARNING IN SOCIAL WORK EDUCATION  

 

    

 
20 Phillips (2007) n/a Descriptive study Strengthen the relationship between service- 

    learning and social work education, and to  

    do justice to service-learning as     

    mythology and philosophy in social work  

    education. 

n/a n/a 

21 Poulin, Silver 

& Kauffman 

(2006) 

62 Mixed methods;  

  posttest only with  

  comparison group  

  and focus group 

Micro and macro practice skill development 76-item instrument measuring skill  

    development 

Social work  

  consultation  

  services (SWCS) 

22 Twill, Elpers & 

Lay (2011) 

n/a Qualitative study:  

    pretest-posttest 

Micro and macro practice skill development;  

    the relevance of incorporating 

  service-learning into HBSE 

Students’ comments in reflection  
    papers and portfolio 

Public middle    

   schools; Office of  

  service learning 
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Table 2 

Sample Demographics Compared with the CSWE Annual Program Survey (2009) 

 Current Study (%) CSWE Survey (%) 

Program Affiliation   

  Public/State Related 53.2 55 

  Private w/ Religious    

  Affiliation 

33.2 32.5 

  Private w/out    

  Religious Affiliation  

13.6 12.5 

Program Location   

  Urban 39.2 41.5 

  Suburban 29.7 24.8 

  Rural 31.1 33.7 

Gender    

  Male 17 12.2 

  Female 85.7 87.8 

Race/Ethnicity   

  African American 23.3 23.1 

  Asian American 2.2 2.6 

  Latino/a 12.6 13 

  Native American 4.1 1.3 

  Multi-ethnic 3.8 .8 

  White 63.4 53.9 
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Table 3 

 Number of Years Program Has Offered Course(s) with Service-Learning (n=125) 

Years n % 

0-5 38 30.4 

6-10 39 31.2 

11-15 16 12.8 

16-20 12   9.6 

21-25 2   1.6 

26-30 15 12.0 

≥30 3   2.4 
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Table 4 

Bivariate Relationships Between Service-Learning, Affiliation, and Location (n=160) 

 2 df p 

Affiliation 5.26 2 .072 

Location 0.46 2 .793 
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Table 5 

Service-Learning Requirements and Required Service-Learning Hours by Course Type  

Course 

Required service-

learning component 

n               %a 

Hours required  

per term 

Mean (SD) 

Hours required  

per term 

Range 

Intro to Social Work        77            60.2           23.7 (15.8)           0 – 90 

Practice       60            46.9           39.6 (73.3)           0 – 504 

Policy       30            23.4           13.3 (11.8)           0 – 45 

HBSE       25            19.5           18.7 (16.0)           0 – 70 

Research       22            17.2            11.9 (9.7)           0 – 40 

Other       46            39.5           79.1 (135.4)           0 – 520 

Note. a Totals more than 100% as some programs reported required service-learning components 

in multiple courses. 

  

  


