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Introduction

The need for additional studies and research into problems

of art education has been recognized for several years. This realm

of study has attracted a nUlllber of investigators in recent years but

it is still a relatively virgin field. "Despite the increasing re

cognition aJIDng educators of the pervasive in¥>ortance of the arts to

human growth, there exists an unfortunate paucity of systematic research

in the areas of aims, methods, and materials in art education".l

Statement of the Problem--
The problem under consideration attempts to determine the

values placed on certain selected art education criteria by a selected

group of Florida public school educators.2 It divides these educators

into groups based upon degree of educational attainment, date of re-

ceiving Bachelor's Degree, years teaching experience, amount of art

taught, amount of art training, and size of the town of residence. It

then attempts to compare certain of these values to findings of a simi-

lar national survey.

Purpose of the Study

The purpose of this study is to compare the findings made

lyincent lanier, "The Status of Current Objectives in Art
Education", Research in Art Education, NAEA 5th Yearbook (Kutztown,
Pennsylvania: State Teachers College, 1954), p. 116.

2Infra, p. 4.
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here with those of Vincent Lanier in a nation-wide survey of a

similar character. l It will, however, go somewhat further into the

underlying reasons for the formulation of the philosophies held by

the respondents in this sUrvey.

The findings of this study should indicate trends in the

values most highly esteemed by educators of different ages, experien-

tial backgrounds, training, and other factors which 'WOuld be valuable

in planning future art education bulletins and training programs. It

would serve to point out broad areas in which additional information

provided through bulletins, work-shops, in-service training programs,

etc. would lead to more progressive and effective methods of teaching

art to produce a well-rounded student personality. It is the belief

of one educator that:

The most immediate handicap to proper art training is, it
must be admitted, the teacher himself. Art teachers are, for
the most part, still being trained in the older methods and so
continue to teach by academic or formal methods. They cannot
make the arts contribute to personality development because
they think only in terms of the limited techniques of the art
studio. Many who have read modern educational theory and are
convinced of its mrth are, in the main, defeated because they
cannot translate the theory into classroom techniques. The most
pressing obligation, therefore, is for art teachers to get a new
vision of the potentialities in their work and begin to develop
techniques accordingly.2

The public is becoming increasingly aware of the fact that

the art program is not merely a training ground for the future artist

but also a valuable part of the training of the child in citizenship

lrnrra, p. 6.

2The Visual Arts in General Education, A Report of the Committee
on the Function of Art inGeneral Education for the Commission on Secon
dary School Curriculum (New York: Appleton-Century-Crofts, Inc., 1940),
p. 93.
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and social behavior. Individual citizens in many areas are also

quite concerned with the fact that, in some instances, their children

are not receiving adequate instruction in art and are lDndering what

can be done about it. One Ohio mother wrote:

I don't ask that my children draw a perfect house or paint a
symmetrical bowl of fruit. I want them to retain their childlike
spontaneity. At the same time I want them to develop an inner
peace and harmony with God and man because they have used their
hands to create something beautiful. I want my children to grow
into mature adults, sensitive to the moods and feelings of life.
The feeling of clay in their hands as they mold a dlg or car; the
brushing of paint across a clean sheet of paper as they paint a
flower from the garden; these things help them grow. l

Some educators, too, are asking questions about the art programs

of our schools. One educator says:

Some problems concern the arts program generally. Is art edu
cation being questioned for its values? What is the place of art
in the total educational picture? How can art playa more effec
tive role in the overall education program? To what extent has
the art program proved itself? What are the minimum essentials
in a good arts program? What contribution does art make to general
learning?2

It seems quite apparent that in many quarters it is recognized

that the goals for the teaching of art need examining and that ways

should be sought to communicate to the average teacher new knowledge

about art through effective leadership. Investigation into the phi-

losophies of art education held by a representative cross-section of

all public school teachers, if pursued, should go a long way toward

closing the gap between the philosophy of the teacher and the philosophy

1
Ellen Kennedy, "What is the School Doing to My Child?" School

Arts, June 1955, p. 25.

2John Lembach, "local Art Education Throughout the United States,"
!!i Education, May 1955, p. 9.
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of leading teacher training institutions in arts education.

~ Assumptions

Since this survey 1l3.s conducted by choosing respondents

from the enrollment of the summer school of Florida State University

graduate stUdents, it does not appear to be an undue assumption that

these teachers would not differ materially from other Florida teachers

in their beliefs concerning the criteria in question. The majority

of the respondents, 78 per cent, were members of gradmte classes in

education, both elementary and secondary. The majority came within

the former category but the exact percentage was not determined. The

remaining respondents were chosen at random from students of education

residing in graduate halls. The percentage of respondents who were

especially trained as art teachers, 5.7 per cent, greatly exceeds the

percentage of art teachers among all Florida teachers, which is .56 per

cent. l This difference should be kept in mind when interpreting the re-

sults of this survey, as the additional number of teachers especially

trained in art would, in all probability, tend to raise the position on

the value scale. Another factor which lCuld also tend to raise this

position on the scale is the recency of education. Of the 212 respondents,

108 or about 51 per cent, received their Bachelor's Degree since 1950. It

lThis percentage was derived from computing the ratio of art
teachers to the total number of teachers. The number of art teachers
is given in Ivan Johnson I s article, "Opportunities in Arts Education,"
Supervisory News Notes (Tallahassee: State Department of Education,
May 10, 1955j,p. 10. The total number of teachers was determined by
a personal interview llith Kermit Farris, Teacher Retirement Division,
State Department of Education.
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should be noted however, that a number of the respondents have had

several years teaching experience before more stringent standards

were inaugurated and that they have not had the benefit of recent

art education training.

It is also assumed that these respondents, although they are

participating in graduate work at this time, would .not differ substan

tially on the criteria in question from the teachers who are not pre

sently engaged in graduate .,rk. Many of the latter group has probably

engaged in some graduate work in order to comply with certification

requirements and a number of them has either initiated or completed

work on advanced degrees. others no doubt plan to do additional work

in the near future or are presently engaged in it at other institutions.

This assumption is further based upon the premise that work now being

done by the respondents does not fall within the realm of arts education

and therefore would not influence their answers to any appreciable extent.

The assumption is rejected that these respondents, because of

their enrollment in summer school, are IWre professionally minded

than their colleagues. This rejection is based upon the statements of

the previous paragraph and the folloWing. It is a well-known fact

that sunmer school attendance is influenced by many factors other than

the quest for further knowledge and/or skills. Some of these reasons

are: certification reqJirements that must be fulfilled, monitary con

siderations of an advanced degree and contacts which are made profession

ally.
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Limitations and Definitions

This survey does not attempt to evaluate all of the criteria

which governed the thinking of teachers regarding the ideal purposes

of an art program in the public schools. It was based upon the national

survey conducted by Vincent Ianier upon the public school curriculum

guides, courses of study and an examination of arts education litera

ture. l The examination of this literature revealed nine criteria prom

inent up until the year 1939 and five additional criteria emerging

prominently in the period 1940-1953. These 14 criteria were tabulated

for frequency of occurrence in the courses of study and curriculum

guides gathered for the study. These came from cities throughout the

nation with a population of 100,000 or IOOre. Eight of the original

fourteen criteria emerged as being definitely in vogue since 1940. On

the basis of these eight criteria, tables of frequency of occurrence

were formulated. These same tables2 have been used as a basis om com-

parison for a portion of this study. Additional tables of local interest

have been formulated on the basis of collllllunity size, recency of educa

tional training, degree of educational attainment, length of time in

the teaching profession, time elapsed since Bachelor's Degree was earned,

the aJOOunt of art or arts education training, and the amount of art

taught.

Two basic differences occur in the survey comparisons: (1) the

scope of the surveys, and (2) the method of determining importance of

lIanier, loc. ill.

2rables 1 and 2, Appendix B.
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the criteria. Dr. Ianier' s survey was conducted on a nation-wide

basis in cities of 100,000 population or larger. The present work

was done by respondents from cities within the state of Florida, rang

ing in size from hamlets to large cities. The former was conducted by

an examination of statements of philosophy representing organizations

whereas the latter was a sampling of the philosophies of individuals

who lIBde up similar organizations.

For semantical purposes the phrasing of the questions on page

one of the questionnaire, which was adapted from Dr. lanier's stUdy,

have been changed. While the terndnologies would likely be meaningful

to most people with arts education training, they would no doubt prove

quite abstruse to many other educators.

Procedure

After atTiving at a decision concerning the subject of inquiry,

it was necessary to decide upon a suitable frame of reference from which

to proceed. The basic criteria used by Dr. Lanier were rephrased for

clarity and used as the basis of the survey. Results of this survey

were then tabulated and significant portions compared with his results.

It was deemed desirable to know somewhat more about the respondents who

held each of these criteria- in order to better determine, if possible,

to what extent educational, experiential, and environmental factors

entered into the formulation of this philosophy of art as reflected by

the findings of this survey.

Questionnaires were distributed to 275 graduate studentsl of

1Supra, p. 4.



8

Florida State University. Of this number 226 were eventually returned

representing 212 teachers and 16 principals or supervisors, a return

of 82 per cent.

After the results of the questionnaires were tabulated, a

value scale was set up and the results were applied to it. Those cri

teria which were rated as very ~rtant received a value scale rating

of five points. Those which were rated as important received a value

scale rating of four points and so on down until the ones marked as of

little importance received only one point. It was ,then possible to

find the mean of the ratings for each criterion for each group considered

and to set up tablesl on each criterion in order to interpret the im

portance placed on each criterion by any selected group.

Conclusions

The following conclusions may be reached from a study of the

imformation obtained in this study by means of the questionnaire shown

on pages 16-19.

Mean criteria value ratings of the two groups, (l)teachers, and

(2)principals and supervisors, were not the same. However, data on

this point is inconclusive since the size of the latter group was in

sufficient to warrant definite conclusions. Both groups ranked highest

criterion "C", To enable the student to express himself creatively.

Group one ranked this criterion at 4.6 while group tllO ranked it at

4.8. Both groups had a mode of 5 for this criterion. The highest possi

ble rating on the value scale was 5.0; the lowest 1.0.

~ables 4-11, Appendix B.
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Teachers regarded criterion "A", To develop skills and tech

niques for making art products, as of least value. Principals and

supervisors ranked criterion "E", To give the individual an opportunity

to give expression to tensions and inner coni'licts in a wholesome way,

lowest.

Ranked by educational attainment, the largest group of respon

dents, 180 graduate students, placed criterion "C" as most important

with a 4.5 point value and a mode of 5. This group rated criterion "A"

lowest with a point value of 2.9 and a mode of 3. "Graduate" students

were respondents who had earned their Bachelor's Degree but had received

no higher degree.

The remainder of the teacher respondents came in the "l/Aster's"

category having received the Master's Degree but none higher. They

likewise rated criterion "c" highest at 4.9 with a mode of 5, and cri

terion "A" lowest at 3.4 with a mode of 3-

Criterion" A" was universally ranked lowest with the following

exceptions. In Table 6, Mean Relative Position on Value Scale of Teachers,

Ranked by Years Teaching Experience, the group with 11-20 years of ex

perience ranked criterion "H", To extend the opportunity for the student

to develop social relationships, lower. In Table 8, Mean Relative Posi

tion on Value Scale of Teachers, Ranked by Amount of Art Training, cri.

terion "B", To create a cultural background for the student and criterion

"F", To enable the student, through evaluation, to understand himself

and to achieve better adjustment, were ranked equally low at 3.5. The

mode of each was 4. In Table 7, Mean Relative Position on Value Scale

of Teachers, Ranked by Amount of Art Taught, criterion "A" and criterion
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"D" ranked lowest at 3.3. However, criterion "A" had a lower mode.

It is significant to note that the social values e:xpressed

here, as shown by criteria "B", "D", "E", "F", "G", and "H" ,1 although

not ranking above the skill values, generally ranked rather high. It

is JOOst encouraging to note that the average classroom teacher is re-

alizing that art possesses these values and is not to be used merely

as a tool to produce an artist or create an appreciation of the so-called

"finer things of life".

Of the eight ideal purposes of art in the school program studied

here, criterion "C", To enable the student to e:xpress himself creatively,

seemed to be the most important in both this and Dr. Lanier's reports, as

shown in Table 3. This criterion was mentioned in 90 per cent of the

courses of study evaluated by Dr. Lanier and ranked highest with teachers,

principals and supervisors alike in this study.

At this point the question might be raised as to the amount of

influence exerted upon these opinions by the Florida state Department

of Education bulletin, "Art in the Lives of Florida Children".2 This

bulletin, which stresses social values, is in general usage throughout

the SChools of the state. Undoubtedly this bulletin has influenced the

thinking of many of the respondents. Regardless of what the source might

be, it is extremely good that these social values are receiving more em-

phasis in our art program.

Another, and perhaps more serious question, comes to mind. This

lSee page one of questionnaire, p. 17 and Table 3, p. 23.

2.l\rt in the Lives of Florida Children, Bulletin #37, (Tallahassee:
State Department of EducatIOn, January, 1950).
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was previously mentioned by the Commission on Secondary School Curricu

lum. l
It is concerned with t he ability of the classroom teacher to

translate her philosophy into reality. It is not easy for a teacher

steeped in the classical tradition of teaching art to translate these

social values into effective action even though she verbally agrees

that they are good. There is often a gap between philosophy and ac

tual classroom practice. Means must be found whereby this gap can be

rapidly and effectively closed.

Implications of this Study

It would seem that from this information one could assume

that the social aspects of arts education have become better recog

nized in recent years, especially since 1940. The total range of values

of all teachers was not great, being limited to the range of a low of

3.2 for criterion "A" to a high of 4.6 for criterion "C", neither of

l'Ihich is a social value. It should be noted that even the lowest value

represents a point above the middle of the scale and that the mode is 3.

It is also of interest to note that the criterion ranked lowest did not

reflect a social value. The highest value, 4.6, is well up toward the

top of the scale in which the greatest possible value is 5.0. The range

of value among principals and superintendents was also small, from a

low of 3.4 for criterion "E", To give the individual an opportunity to

give expression to tensions and inner conflicts in a wholesome way, with

a mode of 3, to a high of 4.8 for criterion "C" with a mode of 5.

It can be ascertained from a closer study of the tables that

lcommission on Secondary School Curriculum, ~. cit.
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certain groups fall somewhat low in these social values and could

profit by a better understanding of how they work to benefit the stu

dent. Herein lies the chief value of this study. A group of these

lowest ratings, those which fallon or below an arbitrarily chosen

point of 3.5 on the value scale follow. Criteria "A" and "c" are not

included as they are not social values.

In Table 4, Mean Relative Position on Value Scale of Teachers,

Ranked by Educational Attainment, no social value fell below this point.

In Table 5, Mean Relative Position on Value Scale of Teachers,

Ranked by Date Receiving Bachelor's Degree, criterion "F", To enable

the student, through evaluation, to understand himself and achieve better

adjustment, was ranked at 3.4 by those teachers receiving their degree

before 1940. Those receiving the degree from 1940-1950 gave a ranking

of 3.5 to criterion "B", To create a cultural background for the student.

In Table 6, !.'ean Relative Position on the Value Scale of Teachers,

Ranked by Years Teaching Experience, those teachers with from 5-10 years

experience ranked criterion "B" at 3.4. Those who had taught 11-20

years ranked criterion "G", To integrate experiences, (social, spiritual,

etc.), to contribute to a better integrated personality, at 3.5 and cri

terion "H", To extend the opportunity for the student to develop social

relationships, at 3.2.

In Table 7, Mean Relative Position on Value Scale of Teachers,

Ranked by Amount of Art Taught, those who teach art incidentally ranked

criterion "D", To use art as a means of integrating learning in the

school program, at 3.4. Those who teach art as a separate subject

ranked the same criterion, "D", at 3.3.
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In Table 8, Mean Relative Position on Value Scale of Teachers,

Ranked by Amount of Art Training, those teachers having a major in art

or art education ranked only one criterion, "E", To give the individual

an opportunity to give expression to tensions and inner conflicts in a

wholesome way, low and this at 3.5. Those who had no art training rank

ed three criteria, "D", "E", and "F" at 3.4. Those teachers who had

from 9-18 hours training ranked tllO criteria, "B" and "F" at 3.5.

In Table 9, Mean Relative Position on Value Scale of Teachers,

Ranked by Size of Town of Residence, those teachers who lived in towns

of less than five hundred population ranked criterion "D" at 2.7 and

criterion "E" at 3.1. Those residents of towns of from five hundred to

one thousand population ranked criterion "H" at 3.1. Those teachers

residing in the towns having a population of from fifty to one hundred

thousand ranked criterion "F" at 3.3. Criterion "D" was placed at 3.3

and criterion "H" at 3.2 by those teachers who made their homes in towns

of over one hundred thousand population.

Table 3, A Comparative Ranking of Value Placed on Criteria in

the ranier study and in the Present Study, reveals the follo,,-ing infor

mation:

1. Two criteria had identical ranking: criterion "C" ranked

highest in each report and criterion "H" ranked fourth in each report.

2. Only tllO of the criteria had a wide divergence in comparative

rankings in the two studies. In the ranier study criterion "A" was

ranked third in importance m.ile the present study places it lower than

any other criterion. The Lanier study placed criterion "H" very low,

seventh in a group of eight, while the present study ranked it second



only to criterion "en.

This study points out the weak points in the structure of

art education in the state and provides a point from-which to begin

vrork in re-education. It is true that 47 of the respondents had no

art trailrlng whatsoever and that 127 of them had received 6 hours or

less. Perhaps the solution lies not in compulsory art trailrlng for

the prospective teacher (as well as the current teacher) but in cre

ating the desire to obtain it. This training might be accomplished

by means of work-shops in post and pre-school planning sessions, bulle

tins, an ffilPanded recruitment program for future teachers in the field,

an expanded system of art supervisors and consultants, and best of all,

personal contact and encouragement from a person in the field of art

education.

A possible area for further study is suggested. It might prove

valuable to follow-up the respondents and ascertain to what extent they

practice in the classroom the things which they say that they believe

to be important as revealed by this survey.
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COVER PAGE OF QUESTIONNAIRE

Arts Education Department
Room 102 Education Building
Florida State University
Tallahassee, Florida
July 8, 1955

Dear Respondent:

An effort is being made to determine what values Florida edu
cators attribute to art in the public school program. On the follow
ing page are listed some purposes stated by some U.S. educators at
different times in recent years. These educators do not agree upon
the entire list but support those that they feel are most valued.

It is our desire to determine the degree of agreement on the
various values held by Florida Educators compared to the national
sentiment.

On the second page you will find a group of questions designed to
form a frame of reference for research purposes. Included are questions
on educational position, experience, educational attainment, recency of
education, and the size of the community in which you teach.

Your return of the completed questionnaire as soen as possible
will IIl&terially assist the valid completion of this survey.

Please place your name and permanent address on the blank sheet
of paper follcnnng the questionnaire. Detach this paper and return it
separately with the questionnaire. This will assure your anoniJlli.ty
and complete confidence of all answe~s.

A summary of the results ef this survey will be mailed to you if
you will indicate your desire under your name en the last page.

Thank you very much for your prompt cooperation.

Yours very truly,

lsi Ivan E. Johnsen
Head, Arts Education Department
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PAGE em: OF QUE'3TIOONAIRE

SURVEY OF A SEIECTED GROUP OF FLORIDA EDUCATORS
TO DETERMmE THEIR CRITERIA FOR AN EFF&:TIVE ART PROORAM

1. The Ideal Purposes of Art in the School Program are:

Moder- Of Of Very
Very ately jLittle Little

frmportan ~rtan ~
rt ort Import.

· · · · · · · · · · • · · · · • · ·

· · · · · · · · · · · · · · · • • •

· · · · · • · · · · · · · · · · · ·

· • · • • • • • · · · . · · • · • ·

· • • · · · · · · • · · · · · • · •

f

· · • · • · · · · · • · • · · · · · •

~
· · · · · · · · · · · · · · · · · · •

e

• · · · · · · · · · · · · · · · · · · ·
H. To extend the opportunity for th

student to develop social re1&-
tionships. . .. . . .. .. .. . .. ..

D. To use art as a means of inte
grating learning in the school
program.. • .. .. .. .. .. .. .. .. .. ..

A. To develop skills and techniques
for making art products. • . • •

B. To create a cultural background
for the student. • • • . • • • •

C. To enable the student to express
himself creatively . • • . • .

F. To enable the student, through
evaluation, to understand himsel
and achieve better adjustment. •

E. To give the individual an oppor
tunity to give expression to ten
sions and inner conflicts in a
wholesome way. .. .. .. . • . . . ..

G. To integrate experiences, (social
spiritual, etc.), to contribute
a better integrated personality.
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PAGE TWO OF QUESTIONNAIRE

In the following questions, please check the blank which is applicable to you.

Grad- M.A. or Rank Ph.D. or
uate M.S. I Ed.D.

II. What is your highest educa-
tional attainment? • . . . · . • . • • • • . • . . . . • • . . • • .

Before 1940- Since
1940 1950 1950

III. When did you obtain your
Bachelor's Degree? •••• · . . . . . . . . . . . . . . . . .

None

6 Sem.
fu-s. or

Less

9-18
Sem.
Hours Minor Major

IV. How much training in art
have you had? (Include In
dustrial Arts and Arts Edu-
cation) . . . . . . . . . . · . . . . . . · . . . . . . . . . . . . . .

•

More
5-10 ll-20 Than 20

Years Years Years
V. How long have you been in

the teaching profession? •
Teacher.

Principal.
Supervisor.

Less
Than

5 Years

•
•

• •

500- 1,000- 110,000- 50,000- OVer
],000 10,000 ~O,OOO 100,000 100,000

VI. What is the population of
the town in which you now
'WOrk? • • • • • • • • • • •

Less
Than
500

· . . . . . . . . . . . .

VII. Do you teach any art in
your program? •••••

None

Incidentally
with other

Subject Matter

Core or
Integrated

Program
Separate
Subject

. . . . .
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(Blank page to be used by respondent
for name, address and request for
SllIlIIIary of findings of survey, if
desired. )



APPENDIX B



21

TABIE 1

IDENTIFICATION OF CRITERIA

CRITERION IDENTIFYINGb
IETTER

2 Perceptual, Uanipulative and Organizational
Training A

5 Cultural Appreciation B

7 Creative Self-Expression C

g The Integration of Art in the CUlTiculum D

10 Mental Hygiene Through Art E

11 Evidence of Individual Adjustment F

12 Personality Adjustment Through Art G

13 Experience in Social Relationships H

a"Number" refers to the numerical arrangement in the total
group of criteria examined by Dr. Lanier.

b"Identifying Letter" refers to the letter used in both
studies to identify the criterion.
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TABLE 2

NU1IBER AND PEHCEJrrAGE OF CURRICULA REFLEX:TING E.A.CH
CRITERION IN THE IANIER STUDY

CRITERION NUlIBER PmGmTAGE

A 48 67%

B {fJ 83%

C 65 90%

D 19 26%

E 20 28%

F 3 4%

G 8 11%

H 37 51%
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TABIE 3

A COMPARATIVE RANKING OF VALUE PLACED rn CRITERIA
IN THE LANIER STUDY AND IN THE

PRESENT STUDY

CRITERION

A

B

C

D

E

F

G

H

RANK ORDER,
LANIER STUDY

3

2

1

6

5

8

7

4

RANK ORDER,
PRESENT STUDY

8

5

1

7

3

6

2

4
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TABLE 4

MEAN REIATIVE POOITION ON VAIlJE SCALE OF TEACHERS,
ARRANGED BY EDtx:ATIONAL ATTAINMENT

CRITERIA Number of
Respondents

A B C D E F G H

2.9 3.7 4.5 3.8 4.0 4.3 3.9 3.8 100
Graduate (3)a (4) (5) (4) (4) (4) (4) (4)

3.4 4.1 4.9 3.7 4.0 4.0 4.0 3.8 32
Masters (3) (4) ( 5) (4) ( 5) ( 5) (4) (4)

Rank I b

Ph.D.
or Ed.D.b

~umbers in parentheses refer to the m::>de.

bnata sho1ll1 in Table 11.
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TABlE 5

MEAN REIATIVE POSITION ON VAllJE SCAlE OF TEACHERS,
ARRANGED BY DATE REXlEIVING

BACHELOR I S DIDREE

CRITERIA Number of
Respondents

A B C D E F G H

Before 3.2 4.0 4.7 3·7 4.3 3.4 3.6 3.6 27
1940 (4)a (4) (5) (4) (5) (3) (3) (4)

1940- 3.1 3.5 4.5 3.8 3.8 3.6 3.8 3.6 77
1950 (3) (5) (5) (4) (4) (4) (4) (4)

Since 3.2 3.9 4.6 3.9 4.0 3.9 4.2 3.9 108
1950 (3) (4) (5) (4) (4) (5) (4) (4)

8tIumbers in parentheses refer to the mode.
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TABLE 6

MEAN REIATIVE POSITION ON VAlliE SCALE OF TEACHERS,
ARRANGED BY YEARS TEACHING EXPERmlCE

CRITERIA Number of
Respondents

A B C D E F G H

Less
Than 3.1 3.7 4.4 3·7 4.2 3.6 3.9 4.1 116
5 Years (3)a (4) (5) (4) (4) (4) (4) (4)

5-10 3.0 3.4 4.6 3.9 4.3 3.9 3.9 3.7 56
Years (3) (3) (5) (4) (5) (4) (4) (4)

11-20 3.4 4.2 4.7 4.2 3.6 4.1 3.5 3.2 23
Years (4) (5) (5) (4) (4) (5) (4) (4)

More
Than 3.0 4.4 5.0 4.1 4.8 4.0 4.2 4.1 17
20 Years (3) (5) (5) (4) (5) (4) (5) (4)

~umbers in parentheses refer to the rode.



TABLE 7

MEAN REIATIVE POSITION ON VALUE SCALE OF TEACHERS,
ARRANGED BY AMOUNT OF ART TAUGHT

CRITERIA Number of
Respondents

A B C D E F G H

Teach :1.8a 3.7 4.3 3.6 3.7 3.6 3.6 3.7 57
No Art 2) (4) (5) (4) (3) (3) (4) (4)

Teach Art 3.2 3.7 4.6 3.4 3.9 3.6 3.9 3.7 80
Incidentalll 3) (4) (5) (4) (4) (4) (4) (4)

Teach Art
Core or ~.1 3.7 4.7 4.2 4.2 4.2 4.1 4.1 59
Integrated (4) (3) (5) (4) (4) (4) (4) (4)

Teach as
Separate ~.3 3.9 4.8 3·3 4.1 3.6 4.3 4.2 16
Subject (3) (4) (5) (4) (5) (4) (4) (5)

8Numbers in parentheses refer to the IIIOde.
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TABLE 9

MEAN REIATIVE POSITION ON VAWE SCALE OF TEACHERS,
ARRANGED BY SIZE OF TOWN OF RESIDEllCE

CRITERIA Number of
Respondents

A B C D E F G H

Less
Than 2.e 3.6 4.6 2.7 3.1 3.6 4.4 3.6 9
500 (3)110 (4) (5) (4) (3) (4) (4) (3)

500- 3.0 3.e 4.6 3.9 4.1 4.4 4.2 3.1 21
1,000 (4) (4) (5) (4) (4) (4) (5) (4)

1,000- 3.5 3.e 4.7 4.0 4.0 3.e 3.9 3.9 59
10,000 (3) (J) (5) (4) (5) (4) (4) (4)

10,000- 3.2 3.7 4.5 4.0 3.e 3.7 3.9 4.0 61
50,000 (3) (4) (5) (4) (4) (4) (4) (4)

50,000- 3·1 3.e 4.6 4.2 4.3 3.3 4.1 4.0 30
100,000 (2.5) (4) (5) (4) (4) (4) (5) (4)

Over 2.9 3.7 4.4 3.3 4.2 4.0 4.0 3.2 32
100,000 (3) (3) (5) (3) (5) (5) (4) (4)

~umbers in parentheses refer to the mode.



TABLE 8

MEAN REIATIVE POSITION ON VAIlJE SCALE OF TEACHERS,
ARRANGED BY AMOUNT OF ART TRAJNlNG

CRITERIA Number of
Respondents

A B C D E F G H

3.1 3.8 4.2 3.4 3.4 3.4 3.6 3.6 47
None (4)a (4) (5) (4) (3) 0) (4) (4)

6 Hours 3.2 3.8 4.6 3.9 4.2 4.0 4.2 4.0 127
or Less 0) (4) (5) (4) (4) (4) (4) (4)

9-18 3.5 3.5 4.7 4.0 4.0 3.5 4.0 3.9 26
Hours (4) (4) (5) (4) (4) (4) (4) (3.5)

Minor None

3.4 4.5 4.7 4.0 3.5 3.7 4.0 4.0 12
lJajor 0) (4.5) (5) (4) (4.5) (5) (5) (5)

aNumbers in parentheses refer to the mode.
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TABLE 10

MEAN REIATIVE POSITION ON VALUE SCAlE
ARRANGED BY ALL TEACHERS

CRITERIA Number of
Respondent.

A B C D E F G H

.3.2 .3.8 4.6 .3.8 .3·9 .3.8 4.0 .3.9 212
(.3)8 (4) (5) (4) (4) (4) (4) (4)

8
Numbers in parentheses refer to the mode.

TABIE II

MEAN REIATIVE POSITION ON VALUE SCALE
ARRANGED BY PRINCIPAIS

AND SUPERVISORS

CRITERIA Number of
Respondents

A B C D E F G H

.3.7 \8 4.2 4.8 4.0 .3.4 4.0 .3.9 .3.9 14

.3 .5) (4) (5) (5) (.3) (4) (4) (4)

~umbers in parentheses refer to the mode.
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