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CAAP~RI 

INTRODUCTION 

Purpose 

In our culture the ability to read holds an eminent 

position. Many of the ordinary practices of daily living 

are associated with reading. Comprehending labels, bank 

statements, signs, bill boards, newspapers, books, and 

letters are but a few of the items encountered by indi

viduals daily. For successful :. existence in society, each 

individual must be able to read with sufficient comprehension 

to enable him to carryon the normal procedures of life. 

The reading program of the schools has been a topic 

of extensive investigation in recent years. Educators, lay 

people, parents and students have discussed the methods and 

procedures employed in the present reading programs. Much 

emphasis in the discussions has been placed upon the 

youngsters in school who are not progressing at a rate 

associated with a particular grade level. 

It is a well known fact that the retarded child 

learns and progresses at a slower rate than do normal 

children. Kirk, Karnes, and Kirk, authors of the book, You 

and Your Retarded Child, state that the mentally retarded 

child develops mentally at a rate one-half to three"fourths 
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that of normal children. l The retarded child's rate of 

mental development would indicate that his progress in 

learning to read would be slower than that of the normal 

child. It is the purpose of this paper to investigate the 

progress made in reading by individual children in a class 

for mentally retarded children during a six month period. 

Plan 

Following the introduction, this paper is divided 

into four chapters. In Chapter II the necessi ty for 

providing educational facilities for the retarded child is 

discussed. The general characteristics of the retarded 

child are indicated and the implications of these charac

teristics on the child's educational program are presented. 

In Chapter III the reading process and its application to 

the teaching of reading to retarded children is discussed. 

A review of literature is presented which reveals many of 

the different reading techniques used with retarded chil

dren and which presents implications for the revision of 

reading programs to meet the needs of the retarded child. 

The COnclusions presented in Chapter III take the form of 

suggestions for the teacher in presenting reading materials 

to retarded children. A study of the reading progress of 

1 
Samule A. 

Kirk t You and Your 
1955), p. 9. 

Kirk, Merel B. Karnes, and Winifred D. 
Retarded Child (New York: Macmillan Co., 
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individual children in a class for mentally retarded 

children is presented in Chapter IV. The findings of this 

study are presented in relation to the class group. The 

three teaching methods that were used are discussed and the 

type of standardized tests which was administered is indi

cated. A teacher rating scale is pres ented that evaluates 

the aspects of the reading program not included in the 

standardized test. A survey of reading progress indicates 

each child's progress as an individual as well as a member 

of the class group. 

A summary of the paper is presented in Chapter V. 

Limitations 

In this study there are certain limitations. They 

are: 

1. The small number of children in the group. 

2. The varied ability present in the group. 

3. The possible subjectivity of the teacher in 

evaluating progress as indicated on the teacher rating 

scale. 
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CHAPTER . Dr 

THE RETARDED CHILD 

The retarded' child is first of all a child. A child 

who has feelings, interests, hopes, and aspirations as do 

all children. The retarded child smiles when he is happy 

and cries when he is hurt. His similarities to normal chil

dren are greater than his differences from them. The 

educable mentally retarded child has an intelligence 

quotient between fifty and seventy-rive. His potential in 

educational standards is approximately that of a twelve 

year old child. 

~ Retarded Child and His Education 

In our democracy every child has the right to an 

education reguardless of his background. The retarded child 

is equal in his right to learn if not in his ability to 

learn. The philosophy of education is to teach each child 

to use his capacities to their maximum so that he can live 

well in society. The retarded child also needs to learn in 

order to live well in his society. The education or retarded 

children is necessary for the betterment of the individual 

and of SOCiety. While the retarded child learns slowly and 

with difficulty, he can learn. He can be, through education, 

tla law-abiding, self-supporting member of society who will 
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be able to live happily and successfully with his normal 

fellows. ,,1 The retarded child can learn, but he can learn 

only when the facilities are available to him whereby he 

can comprehend at his own level, achieve at his own pace, 

and progress at his own rate. 

General Characteristics of the Retarded Child 

The educable mentally retarded child falls in the 

moron classification. Baker states that: 

They show a tendency to stereotyped answers by repeat
ing the same responses to different questions; they 
lack powers of self criticism; they are unable to keep 
unusual instructions in mind, but return to traditional 
methods; they fail to detect errors and absurdities in 
statements and in commonplace situations; they tend to 
have concrete abilities rather than abstract; they have 
limited powers of reasoning, visualization, and similar 
mental traits. 2 

Reininger discusses the characteristics of the retarded chad 

and states: 

The mentally retarded child cannot think abstractly or 
handle symbolic materials without difficulty. He has 
limited powers of reasoning, visualization, retention 
and association. His attention span is short. He 
seems incapable of concentration. The retarded child 
is unable to make practical application of ideas 
acquired by reading. He cannot generalize and carry 
over his experiences into other life-situations unless 
they are almost mirror-like images of the original 

1 
charles Scott Berrr" "Public School Education of 

Mentally Retarded Children, 1 American Association on Mental 
Deficiency, XLI (June, 1935 - June, 1936), 114. 

2Henry J. Baker, Introduction to Exceptional 
QE1ldren (New York: Macmillan Co., 1954),pp. 258-59. 
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experiences. His judgement is poor and he lacks 
"mental aggressiveness". However he is not equally 
deficient in all directions. l 

Retarded children have the ability to think, the ability to 

reason, and the ability to comprehend. However, when their 

ability along these lines is compared to that of normal 

children, it is meager.2 

Educational Cliaracteristics of the Retarded Child 

Kirk, Karnes and Kirk list the educational charac" 

teristics of the retarded child as: 

1. He is able to learn second to fourth grade subject 
matter by the age of 16. 

2. He does not begin to learn to read or understand 
formal arithmetic until same time between nine and 
twel ve years of age. 

3. His rate of mental development is from ooe"half to 
three-fourths the rate of the average child. That 
is, after he learns to read, for example, he does 
not progress year by year, but only about half a 
year each year. If he learns to read at the age 
of ten, he can probably gain three or four grades 
in the next six years. 

4. In most instances he can get along with peoPle.3 

While the educational characteristics of the re" 

tarded child are slightly different fram the normal, the 

educational objectives for both groups of children are not 

dissimilar. Reininger lists as the two main areas of 

concentration in the program of education for retarded 

1 
Ruth E. Reininger, "A Curriculum for the Educable 

Mentally Retarded Preadolescent," The Elementary School 
Journal, (March, 1956), 311. 

2Arch O. Heck, The Education of Exceptional Children 
(New York: McGraw Hill Book Co., 1940) , pp. 258-59. 

3Kirk , Karnes, and Kirk, OPe cit., p. 9. 
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children, (1) the development of skills in the tool 

subjects and (2) the provision of experiences in the areas 

of living. l 

The writer has found in working with retarded chil

dren that the following are characteristic of the groups 

with which she has worked. 

1. The children have a small vocabulary. Calling 

objects and processes "that thing" is very canDlon. 

2. The children have poor language development. 

Baby talk, retarded speech, misplacement of pronoun refer

ences and poor sentence construction are frequently found. 

3. One-third to one-half of the children have 

speech impediments such as lisping, stuttering, misplace

ment or omission of sounds. Many have retarded speech. 

4. The children have great difficulty in dealing 

with abstract terms or ideas. It is only when they can 

see, touch, or taste that objects and processes take mean

ing. They have less difficulty in dealing with concrete 

ideas, objects, or terms. 

5. Only when the object of teaching is directly 

connected to the child's environment is the learning mean

ingful. When the child sees the relationship between the 

ob ject being taught and his own environmen t, then and only 

then does the object become part of his background of 

knowledge. 

1 
Reininger, OPe Cit., p. 312. • 
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Understanding the differences between the average 

and the slow learner or retarded child helps the teacher 

plan a curriculum that will meet the needs of the retarded 

child. Abele describes six general differences between 

these two groups. They are: 

a) 
b) 

c) 
d) 

e) 

Slow learners do not make full normal progress. 
They tend to learn by comparatively simple mental 
processes. 
They prefer concrete and practical learning. 
They prefer short-time units with specific 
objectives. 
They have limited powers of retention.1 

In working with any child, it is important to 

remember that he needs the feeling of success. The retarded 

child, because of his constant failure at many of the simple 

processes of life, needs to feel he is able to do something. 

"Much emphasis must be placed on what he can do, not ca 

what he is unable to 1earn.,,2 This is an important edu

cational premise in working with the retarded child. 

1 
L. W. Abele, "Administrative and Curricular Provi

sions for the Slow Learner," School Review, LIX (October, 
1951), 420. 

2 Helping the Exce1tlona1 Child in the Regular C1ass-
~, Bulletin No. 315. Lansing, Michigan: Published by 
Eugene B. Elliott, Superintendent of Public Instruction), 
p. 42. 
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CHAPTER IIX 

READING AND THE RETARDED CHILD' 

Major emphasis in our school curriculum today is 

placed on reading. It is important for all children to 

read. The retarded child is no exception. Because of his 

ability the retarded child will not achieve the same read-

ing level as other children, but he can read at his own 

level. MacIntyre states: 

Teaching a mentally defeotive child to read is of 
value to the individual and to society. Such develop
ment tends to restore the child's self respect which 
has been shattered by continuous failure and unfavor
able comparison with'more fortunate associates. l 

Review of Literature 

The fundamentals of a reading program for retarded 

children are not different from that for normal children. 

Groelle states that slow learners follow the same psycho

logical pattern in learning to read as do normal children. 

He writes: 

They progress from 1) an initial and basic sight vocab
u1ar1y to 2) a detailed method of instruction and 

1 
E. Mildred MacIntyre, "Teaching of Reading to 

Mentally Defective Children, II American Association on 
Mental DefiCiency, XLII No.2 (June, 1936 - June, 1937), 
59. 
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phonetic analysis of words and to 3) increasing speed 
in reading thought units or phrases. l 

There must be some revision or addition to the read-

ing program to meet the needs of the retarded child. Kirk 

analyzes the reading program in its' relationship to the 

retarded child. He lists several considerations for the 

teacher to examine in the retarded child's reading program. 

They are: 

1. If the child has attended school for several years 
and has failed, as is often the case with sub
normal children, the teacher should first re
establish the child's security which has been 
shattered during his years of failure. She will 
have to do this by presenting the child with 
materials with which he can succeed, so that 
confidence may be re-established. 

2. The teaching of beginning reading should be delayed 
beyond the life age of six since the mental level 
is far below six. This delay will minimize failure 
on the part of the child, especially if preceded by 
a program of' pre"l'eading ac ti vi ties. 

3. Since the rate of' learning of subnormal children is 
slower than that of normals, it is necessary to 
extend and prolong the various reading periods. 
Whereas with the normal child chart materials may 
be presented for the first six weeks of the first 
grade, with the mentally retarded child such pre
reading activities and pre-book reading must be 
extended over a longer period of time. 

4. Since many more repetitions must be given to the 
mentally retarded child, greater varities of 
presentations must be made. This requires a 
grea ter degree of ingenui ti ty on the part of' the 
teacher of' mentally retarded children. 

5. It is doubtful if a primer, pre-primer, or first 
reader is interesting to a ten or eleven year old 
child. These books have been written for the normal 

~. C. Groelle, "Techniques and Adjustments for 
Slow Learners with 8pecial Reference to Reading," Class
room Techniques in ImprOVing Reading, (Supplementary 
Educational Monograph No. 6 , edited by W. S. Gray; 
Chicago: University of Chicago Press, 1949), p. 182. 
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room Techniques in lmprOVin~ Reading, (Supplementary
Educational Monograph No.6, edited by W. S. Gray;
Chicago: University of Chicago Press, 1949), p. 182.
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child of six years. A subnormal child may be more 
mature in some respects and may not be interested 
in the materials presented in these first readers. 
Consequently some changes have to be made in pre
senting mentally retarded children with reading 
materials. The materials will have to be adapted 
in such a way as to include simple vocabulery, 
many repetitions, yet an interest content Ihich 
appeals to children beyond the age of six. 

In this consideration of the entire reading program, 

the principles that guide the teaching of reading to re

tarded children in a special class aid in understanding the 

total reading program. These principles according to James 

are: 

a) 

b) 

c) 

d) 
e) 

The presentation of new words to be learned is 
paced more slowly. 
The amount of time consumed in reading at a given 
level is increased. 
A greater variety of reading materials is provided 
to avoid boring repetition. 
Reading assignments are shortened to avoid fatigue. 
The reading materials are selected. The stories 
are about actions and involve incidents with which tte 
child is made familar through experience and 
pictures.2 

In the preceding paragraphs the writer has presented 

an over view of the total reading program. In the subse

quent pages the aspects of the reading program, as indicated 

in the literature, are presented. Among those aspects of 

the reading program to be presented are: the mental age for 

beginning reading; the value of experience reading; the 

1 
Samuel A. Kirk, Teaching Reading to Slow Learning 

Children (New York: Houghton Mifflin Co., 1940l,pp# 36-37. 

2 H. Paul James, "Is Remedial Reading Effective With 
Slow Learners," The Training School Bulletin, L (May, 1953), 
52. 
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necessity for a prolonged pre-roading period; the speech 

development of the retarded child as it affects the reading 

program; and the evaluation of the reading program in terms 

of the retarded child's ability. 

Mental Age.--The consensus of opinion of the 

authorities in the field of reading is that a mental age of 

six is necessary before reading instruction begins. This 

would indicate that retarded children would learn to read 

long after the chronological age of six is reached. Kirk 

states that for the retarded child an adequate mental age 

for reading is reached between the chronological age of 

eight and ten. l This would indicate that, "reading 

experiences whould be provided at the child's mental level 

and not where he should be for his age. ,,2 

Speech Development.--The mentally retarded child 

characteristically has a slow pattern of speech develop-

mente They have a greater percentage of speech defects 

than is indicative of the normal population. Ingram states 

that twelve to thirteen percent of retarded children have 

speech defects. 3 The writer has found the percentage much 

1 
Kirk, Teaching Reading to Slow Learning Children, 

37. 
:;'orothy M. Warner, "Reading needs of 

Retarded," Education, LXXI (May, 1951), 548. 
the Mentally 

3Christine P. Ingram, Education of the Slow Learn
ing Child (Yonkers-on-Hudson, N •. Y. World Book Co., 1935), 
p. 21. 

1
Kirk, Teaching Reading to Slow Learning Children,
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higher in the groups with which she has worked. This fact 

would influence the reading program of the retarded child 

for speech plays an important role here. Hildreth indicates 

that, "speech and reading are intimately related, for read

ing is a form of language expression. lIl MacIntye states, 

"since reading is the interpretation of language represented 

by symbols, the pupil needs to have a good basic vocabu

lary.'12 It would therefore be a conclusion that oral 

expression should be given great emphasis in the reading 

program for retarded children. "Teaching the mentally 

retarded child to talk should be the first step in teaching 

h1m to read. "3 

Pre-nead1ng Per1od.--Most retarded ch11dren enter 

school at the chronolog1cal age of six. It has been noted 

that 1t 1s not until the chronological age of eight to ten 

that they are ready for formal reading. It has also been 

noted that the speech development of the retarded child is 

slow. The mental age comb1ned with delayed speech develop

ment would indicate the necess1ty for a prolonged pre-read

ing program. MacIntyre states that during this pre-reading 

period, varieties of experiences which broaden the child's 

1 
Gertrude Hildreth, "Speech Defects and Reading 

Disabili ties," Elementary School Journal, XJaXVI (February, 
1946), 326. 

2yacIntyre, Ope cit., p. 59. 

3Warner, Ope cit., p. 549. 
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background and contribute to his general information will 

render him more capable of success in reading.1 Most sub

normal children lack previous experiences that are necessary 

for adequate mental. social and emotional maturity. This 

is not only true of those children that came from lower 

class homes. but it is generally true of all retarded chi1-

drsn.2 During this pre-reading period many experiences 

could be provided for the child that would enable him to 

become ready for reading. 

Experience Reading.~-Broadening the experience 

approach of the pre-reading period leads naturally into an 

experience approach of beginning reading. The experience 

approach to beginning reading uses the concrete every day 

happenings of the child. It was noted in the general 

characteristics of the retarded child that his ability to 

deal with concrete materials was far superior to his ability 

to deal with the abstract. The experience approach would 

provide the child with a concrete base for learning . Warner 

states that the best approach to the development of reading 

skills is through experience reading. 3 The concensus of 

opinion of authorities in the field . is that concrete situ

ations should be extensively employed for the development 

of reading activities. 

1 
MacIntyre, op. cit., p. 60. 

2Ibid • 

3 Warner, op. cit., p. 551. 
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Atten tion Span.--Retarded children characteristi

cally have a limited attention span and a limited ability 

to remember. This would have an effect on the reading pro-

gram as much of the work In the initial stages of reading 

is centered about memory work. The reading program must 

therefore be modified in accordance with short memory spans . 

According to Reininger: 

The teacher must remember teaching the retarded child 
is not just a question of taking things more slowly . 
There must be a change in method . Provision must be 
made for much repetition and drill. l 

"Repeti tion of new words mus t be nUll1erous and varied . ,,2 

Kirk states that slow learners "need much repetition of 

words before they really become part of the children's 

vocabulary . ,,3 "Instruction mus t be prolonged and re 

enforced with repetitive drill .,,4 

Reading Skills . --The first stage in formal reading 

is teaching a basic sight vocabulary . This is begun in the 

readiness program and continues through the preNprimer pro

gram. Groelle suggests that the following principles be 

applied when teaching a sight vocabulary to slow learners. 

1 
Reininger , op . cit . , p. 313 . 

2 
Groelle, OP e cit . , p . 183. 

3 
Samuel A. Kirk, "Characteristics of Slow Learnere 

and Needed Adjustments in Reading , " Class roan Techniques in 
Improving Reading, (Supplementary Educational Monograph No . 
69, edited by W. S. Gray, Chicago: University of Chicago 
Press, 1949), pp . 172- 75. 

4 
Warner, OPe cit., p. 548. 

15

Attention Span.--Retarded children characteristi

ca ly have a limited attention span and a limited a 1lity

to remember. This would bave an effect on the reading pro

gram as much of the work in the initial stages of reading

is centered about memory work. The reading program must

therefore be modified in accordance with short memory spana.

According to Reininger:

The teacher must remember teaching the retarded child
is not just a question of taking things more slowly.
There muat be a change i method. Provision must be
made for much repetition and. drill.1 "

"Repetl tion of new words mus t be numerous and varied. 112

K rk eta tea tba t slow learners "need much repeti t on of

words before they really become part of the childrenls

vocabulary. ,,3 "Instruction must be prolonged and re

enforced with repetitive drill.,,4

Reading Skills.··The first stage in formal readin

is teaching a basic sight vocabulary. This is begun in the

readiness program and continues through the pre-primer pro-

gram. Groelle suggests that the fOllowing principles be

applied when teaching a sight vocabulary to slow learners.

1
Reininger, Ope cit., p. 313.

2
Groelle, Ope cit., p. 183.

3
Samuel A. Kirk, llCharacter1stics of Slow Learner~

and Needed Adjustments in Reading, II Cla.ssroom Techniques in
Improving Reading, (Supplementary EducatIonal Monograph No.
69, edited by W. S. Gray, Chicago: University of Chicago
Press, 1949), pp. 172-76.

4
Warner, Ope cit., p. 548.



16 

1. Only a few words be presented at one time. 
2. Repetition of new words must be numerous and ' varied. 
3. The vocabulary must be controlled so that visual 

forms of the words accompany meaningful situations. 
4. Visual, auditory and kineasthetic senses must be 

used. l 

Emphasis on a sight vocabulary is important in the inital 

stages of reading. 

When enough sight words have been mastered to allow 
the child to read a large part of his materials inde
pendently, word analysis should begin. The primary 
emphasis is now on a teaching method which will give 
independence in attacking new words. The actual teach
ing of words, as in teaching sight vocabulary, now be
comes secondary.2 

Skill in reading denotes accomplishment in two 

areas; the word attack skills and the interpretative skills. 

Marion Monroe lists under the term intrepretative skills 

the following: 

1. Comprehending sentence meaning 

2. Forming sensory images 

3. Percieving relationships' 

4. Recognizing emotional reactions 

Under word perception Monroe lists: 

1. Visual scrutiny 

2. Phone tis analysis 

3. Structural analysis3 

1 
Groelle, OPe cit., p. 183. 

2Ibid • 

3 Marion Monroe, The New Basic Reading Testl!, A re-
port on the reading tests of the Scott-Foresman 09. 
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Groelle states that the power of interpretation is neces

sary if the child is to obtain the greatest value from read

ing. He lists the following principles as important in 

developing interpretation with slow learners: 

1. The materials must be within the interest level of 
the child. 

2. The level of difficulty of the material must be 
within the range of the child's reading ability. 

3. There must be opportunity for the child to apply to 
daily life situations the concepts gathered through 
reading. 

4. What the child secures through reading must make 
good sence. 

5. The periodic use of standardized tests will aid in 
the selection of appropriate materials and in check
ing the child's progress. l 

Since the value of reading is indicated by the 

child's ability to understand, comprehend and apply what he 

has read; learning to interpret reading materials is rieces-

sary for the retarded child. 

Interest.--It is especially important in developing 

growth in and through reading that emphasis be given to 

develop interest and pleasure in reading. Warner states 

that, "Reading activities should be selected for their 

appeal, interest. and practical value. ,,2 Utilizing the 

child's interest is an important part of the reading pro

gram. Slow learners should be advanced to more difficult 

materials only as quickly as they can read adequately and 

1 
Groelle, op. cit., pp. 185-86. 

2warner, op. cit., p. 548. 
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wi th Pleasure. l In order to keep the reading material inter-

esting, "the instruction will require a large variety of 

interesting activities and much easy reading." 2 With the 

necessity of having a large amount of repetition and the 

need to progress to more difficult materials slowly, a 

variety of materials that will interest the reader is of 

dire necessity. Kirk states that for slow learners supple

mentary materials are absolutely necessary . 3 Along with 

the use of interesting materials and supplementary materials, 

the child's participation in easy reading games that are 

fun aid the child in acquiring a basic sight vocabulary. 

Evaluation.~-Retarded children progress more slowly 

than normal children, but they do progress. Progress must 

be evaluated in terms of the mentally slow and not of the 

mentally normal.4 The highest level of reading attainment 

which each individual may be expected to reach in his school 

period must be kept in mind constantly by the teacher.5 This 

would give an indication of the approximate progress the 

teacher 

p. 175. 

p. 175. 

could anticipate the child 

1 
Kirk, Classroom Technigues 

2 
Warner, 012' cit., p. 548. 

3 
Kirk, Classroom Techniques 

4 
Warner, op. cit .• , p. 548. 

5 
Ibid., p. 549. 

achieving during the 
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school term. An important aspect of the evaluation pro

gram is the frequent evaluation of the pupils·progress.l 

This will enable the teacher to see the child's strengths 

and weaknesses and to give instruction in the areas needed. 

MethOds.--The method of instruction is of minor 

importance in teaching the retarded child to read. The 

teacher must use any method by which the child can learn. 

Recognition should be given to all types of mental imagery 

and all methOds of teaching reading.2 Any method or 

combination of methods that works will be acceptable. 

Vaughn found that a look and say picture method was success

ful in teaching reading vocabulary to lower grade morons. 3 

Kirk indicated that a manual tracing method proved favor

able in teaching subnormal boys Simple words. 4 A kines

thetic method was recorded as successful in teaching non

sense s yllables to reading failures. 5 Folger used comics 

1 
12M.. 

2Ibid ., p. 548. 

3 Charles S. Vaughn, "Teaching Reading Vocabulary to 
Lower Grade Morons," American Ass ocia tion of Mental 
Deficiency, XLIV No. 1 (June, 1936 - June 1 937), 68-'/6. 

on the 
Boys " 
1933~ , 

4Samuel A. Kirk, "The Influence of Manual iracing 
Learning of Simple Words in the Case of Subtiormal 
Journal of Educational Psychology XXIV (October, 
525-34 • 

5"Tracing Letters Helps Reading Failures," Science 
News Letter, LXVII (March 26, 1955), 200. 
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as reading material for the instruction of retarded chil

dren.l 

Implications for the Teacher 

The survey of literature has indicated many aspects 

of a reading program for retarded children. The literature 

provides basic principles that could assist the teacher in 

establishing a reading program that would enable the 

retarded child to learn to the ma.x1mum of his ability. Appli-

cation of these principles might best be indicated in sug

gestions of activities and procedures for use in the special 

class for retarded children or with individual retarded 

children in the regular class. Indicated on the following 

pages are same suggestions for the teacher in order that 

she may meet the needs of the retarded child more effective-

lYe 

The pre-reading period.--This period may be extended 

over an interval of fram one to three years. In some cases 

it will even be longer. Keeping children interested in 

reading and feeling success with reading materials are the 

main objectives of this period. The benefits of the prolong

ed pre-reading period can be increased in the following 

. ways: 

1. The reading of many interesting stories by the 

1 
Sigmund Folger, "Remedial Reading for Selected 

Retarded Children, II Elementary School Journal, LI (Sep
tember, 1950), 22-30. 
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teacher to the children. 

2. The writing of many experience stories so that 

children will realize that reading is talk written down and 

that reading has meaning. 

3. The playing of games to establish the left to 

right movement of reading. 

4. The recognition on the part of the child that 

signs, labels and names are incentives for further effort 

on his part to read. 

5. The placement of names on objects in the clasa

room to assist the child in aSSOCiating written words with 

concrete objects. 

6. The provision of many games for the children, 

where following directions and listening play an important 

role, to aid the child in realizing the importance of 

minute detail in listening and' observing. 

7. The provision of many opportunities for the 

children to build their background of experience. 

8. The provision of a classroom atmosphere where 

children feel emotionally secure. 

9. The provision of many opportunities for children 

to have social contacts with their peers. 

10. The provision of varied media ' for the retarded 

child to work with so he can find something he is capable 

of dOing and something from which he can gain a feeling of 

success. 
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Concrete reading experiences.~-Because of their 

characteristic inability to deal with the abstract, the 

retarded child needs to have his rending activities related 

to his own experiences. By using the experience approach 

to reading, the child has an opportunity to taste, feel or 

see what he 1s reading about. The following are ways to 

utilize the child's experiences to foster reading: 

1. Read about the individual child's experience. 

2. Read about an experience cammon to the group. 

3. Write a story about a picture. 

4. Write a book about a unit of work so each child 

will have a reading book he has made. 

5. Make a class newspaper telling the experiences 

of the children. 

6. Write notes to the children about school 

incidents which will occurr. 

Repetition and drill.--Characteristically the 

retarded child has a limited ability to remember. It is 

therefore necessary to have many opportunities for repe

tition and drill. In order to make the repetition and drill 

meaningful, it is necessary to present it in an interest

ing manner. Below are some suggestions for presenting 

repetitive materials to retarded children. 

1. Play games using flash cards. 

2. Play games using the blackboard. 

3. Use puzzles that show pictures associated with 

words. 
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4. Use cards showing the picture of the word an 

one side and the word on the other. 

5. Have the children make games using reading 

words from construction paper. 

The kineasthetic approach.~-It is indicated in the 

literature that a kineasthetic approach is successful with 

retarded children. Providing as many experiences for the 

child, where written work is in conjunction with reading 

work, is an aid to the child in remembering the printed 

symbol. 

Interest in reading.--Cf all the factors discussed 

in the literature, interest was consistently indicated by 

authors. For learning to take p1ace there must be interest 

on the part of the learner. This is true of retarded 

children or normal children. Listed below are a few sug

gestions to develop and retain the interest of the retarded 

child in reading activities. 

1. Provide the child with many interesting games 

in which he can partiCipate. The more varied the games 

the greater the interest. In any game, be sure the child 

can succeed at least in a small measure. 

2. Provide supplementary books for the retarded 

child to read. Nothing discourages a child as much as being 

in the same reader all year. Many books on the same read

ing level hold the child1s interest high. The retarded 

child likes to finish a reader and take it home. He likes 
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to read a story and then look forward to the next one. 

3. Provide books that have a high interest level. 

The ten year old retarded child is not thrilled by the 

antics of the five year old children in the pre-primers. 

Careful selection of books of high interest and low vocabu

lary level will provide the retarded child with materials 

he can enjoy. 

Patience.--Patience, on the part of the teacher, 

has not been mentioned in the literature. The writer how

ever feels this is of primary importance in the retarded 

child's reading program. 

Summary 

This chapter has dealt with some of the aspects of 

the reading program and the retarded child. It has indi

cated the likeness of the retarded child's reading program 

to the program for the normal child. It has also indicated 

necessary adjustments in the reading program to meet the 

definite needs of the retarded child. Individual aspects 

of the reading program have been discussed in accordance 

with present literature. The investigations of the 

l1terature have been presented as suggestions to the 

teacher. 
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CHAPTER IV 

A STUDY OF THE READING PROGRESS 

OF INDIVIDUALS IN A CLASS FOR MENTALLY RETARDED CHILDREN 

Introduction 

The literature which has been cited in this paper 

does not deal with the specific topic of this study. Much 

has been written in the literature about the inability of the 

retarded child to read. Current literature definitely indi

cates that the retarded child will not re~d on a level that 

one would expect for his chronological age. The literature 

also indicates that the retarded child develops mentally 

a tara te one-half to three-fourths that of the normal 

child; therefore his progress would be about one-half to 

three-fourths that of the normal child. The literature also 

notes that many mentally retarded children do not begin 

formal reading until the age of eight or ten years. This 

study was carried on for the purpose of indicating the pro

gress which was made in reading by individual children in 

a class for mentally retarded children. 

During the first six weeks of the school term the 

teacher observed the children closely. On the basis of 

personal acquaintance with the children, and records, 

tentative reading levels were assigned. At the end of the 
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six weeks period, a reading test was selected for each child 

according to his reading level. Following the test,reading 

groups were orgallized. During a six months interval each 

reading group was taught by a combination of three methods, 

namely; the method presented in the teacher manual ac

companying the Curriculum Foundation Series of the Scott

Foresman Co . ; the Fernald Kineasthetic method; and the 

writers own game method. Standardized tests were adminis-

tered again in January and March. 

In addition to the tests a teacher rating scale was 

used . Ratings were recorded on the last school day of each 

month. 

Records of progress were tabulated for each child . 

Subjects 

The subjects in this study were in a class for 

exceptional children in the Leon County fublic Schools in 

the State of Florida. The laws of the state govern the 

eligibility of children for placement in special classes. 

The law states: 

A slow learning child is defined as any educable child 
or youth who because of intellectual retardation has 
been certified by a competent specialist as unable to 
be adequately educated in the public schools without 
provision of special educational facilities or 
services. l 

The law also states~ 

1 
Florida, State Board Re ulations Relatin to the 

Education of Exceptional Children 1948 , sec . 3 . 
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The intelligence quotient of children who are enrolled 
in special education classes for slow learning will be 
expected to range approximately from 50 to 75. The 
recommendation for entry will be based on all factors-
physical, social, mental and educational. l 

This class is organized according to Florida law. 

Twelve children partiCipated in this study from 

the first .school day in October, 1956;to the last school 

day in March, 1957. Six children participated for a time 

in the study but because of their withdrawl or entry into 

the special class while the study was in progress they were 

not considered in the findings of this survey. 

The children in this class ranged in age fram six 

years one month to eleven years on~ month at the beginning 

of the 1956 school year. The mean age in the class was 

eight years and eleven months. Every child had been given 

an individual intelligence test and the intelligence 

distribution in the class was from forty-nine to seventy

five. The mean intelligence quotient was sixty-nine. Table 

1 presents the distribution of age and intelligence quotients 

of individual children in the special class. 

Teaching Methods 

The reading program for the special olass of 

mentally retarded children was based on three methods: the 

method presented in the Teacher1s Manual accompanying the 

1 
.!.!?J& • 
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TABLE 1 

AGE AND INTELLIGENCE DISTRIBUTION 
IN TEE SPECIAL CLASS 

Child Age I.Q. Date of test 

Female 

Female 

Female 

Female 

Female 

Male 1 

Male 2 

Male 3 

Male 4 

Male 5 

Male 6 

Male 7 

1 8 yrs. 11 mo. 

2 6 yrs. 6 mo. 

3 9 yrs. 1 mo. , 

4 8 yrs. 5 mo. 

5 9 yrs. 2 mo. 

6 yrs. 1 mo. 

11 yrs. 1 mo. 

10 yrs. 2 mo. 

8 yrs. 2 mo. 

9 yrs. 2 mo. 

8 yrs. 7 mo. 

8 yrs. 3 mo. 

a Stanford-Binet 

bwrsc 

51 a May, 1955 

69 a April, 1956 

49 a July, 1954 

63 b May, 1956 

75 a Nov., 1955 

50b May, 1955 

59 a Nov., 1955 

65 a April, 1955 

69 a March, 1955 

70 a May, 1955 

69 a May, 1955 

61 a May, 1955 
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AGE AND INTELLIGENCE DISTRIBUTION
IN THE SPECIAL CLASS

Child Age I.Q. Date of test

Female 1 8 yrs. 11 mo. 51 a May, 1955

Female 2 6 yrs. 6 mo. 69 a April, 1956

Female 3 9 yrs. 1 mo •. 49 a July, 1954

Female 4 8 yrs. 5 mo. 63 b May, 1956

Female 5 9 yrs, 2 mo. 75 8 Nov., 1955

Male 1 6 yrs. 1 mo. 50b May, 1955

Male 2 11 yrs. 1 mo. 598. Nov., 1955

Mal 3 10 yrs. 2 mo. 65 a April, 1955

Male 4 8 yrs. 2 mo. 69 a Ma.rch, 1955

Male 5 9 yrs. 2 mo. 70 8 May, 1955

Male 6 8 yrs. 7 mO. 69 a May, 1955

Male 7 8 yrs. 3 mo. 61 8 May, 1955

8 Stanf ord-Blnet

bwISC
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Curriculum Foundation Series of Scott-Foresman Company; the 

Fernald Kineasthetic Method; and the writers own game 

method. 

The method in the teacher's manual stresses four 

phases in the reading program. They are: (1) preparing for 

reading, (2) interpreting the story, (3) extending skills 

and abilities and (4) extending interests. These stages 

are discussed and plans suggested for the teacher in each 

category to accompany each reading story. This method was 

used as the text books in the class are published by the 

Scott-Foresman Company and the manual accompanies the books. 

The Fernald Kineasthetic method was used extensively 

with mentally normal children who had failed to learn to 

read after a number of years in school. Kirk discusses 

this method in his book, Teaching Reading to Slow Learning 

Children. l There are four stages to this method. 

Stage 1. The child learns by tracing words . First, 
the teacher writes the word on paper in plain blackboard 
size script, with crayola. The child then traces the 
word with finger contact, and says each part of the 
word as he traces it. He repeats this process until 
he can write the word without looking at the copy. He 
writes the word once on scrap paper and then in the 
"story," which is cons truc ted from his experience. 
After a story has been completed and read, it i8 typed 
for the child so that he may read it in print. 

,Stage 2. This is the same as Stage 1, except that 
tracing is no longer necessary. The child is now able 
to learn any word by saying it over to himself, pro-

1 
Kirk, Teaching Reading to Slow Learning Children, 

p. 154. 
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1
Kirk, Teaching Reading to Slow Learning Children,
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vided it is written for him as in Stage 1.1 

Stage 3. The child is able to learn from the printed 
word by saying it to himself before he writes it. The 
child learns directly from the pri~ted word without 
requiring the teacher to write it. 

Stage 4. Here, the child is able to recognize new 
words from their similarity to words already known. 
After the child has learned from the printed word, he 
begins to generalize and to recognize new words from 
their resemblance to words he already knows. 3 

In this class Stages 1 and 2 were extensively 

employed in the learning experiences of the reading program. 

Stage 4 was beyond the ability of these children at the 

pres en t time. 

The third method employed was the writers own game 

method. While teaching retarded children, the writer has 

found that the presentation of reading materials in the 

form of games is highly successful. By this method the 

words are introduced and constant drill of the words 

provided before they are presen ted in the child I s reader. 

There is always great interest and enthusiasm on the part 

of the child when he is playing a game. The teacher adapts 

the games to the needs of the individual in order that each 

child has a turn to be the winner. The teacher can control 

the presentation of materials and thus control the outcome 

of the game. Time is spent during the playing of the game 

1 
Ibid. 

2 Ibid., p. 155. 
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to explain to and aid the child in learning the words he 

has missed. The games that were used are listed below. 

1. Head and Foot.--The children sit in a circle. 

One chair is the "head." The children are shown a flash 

card starting with the head chair and moving to the foot. 

If the child can pronounce the word on the card he keeps 

his seat; if he does not, he moves to the foot and all the 

other children move up one chair closer to the head. The 

child in the head chair at the end of the game is the 

winner. 

2. Count My Cards.--The children are shown flash 

cards. If the child recognizes the word that is shown to 

him, he keeps the card. If he does not recognize it, an

other child is asked. The cards are counted at the end of 

the game and the child with the greatest number of cards is 

the winner. 

3. Bright Eyes.--The children are shown a flash 

card. The first child to say the word on the card keeps 

it. The cards are counted and the child with the most 

cards at the end of the game is the winner. 

4. Word Bingo.~-The teacher has made a long card 

containing the words to be learned. These words are also 

on little squares of paper. Each square containes one word. 

A child takes a square of paper and says the word. He then 

looks to see if that word appears on his card. If the 

word appears on his card, the child places the square over 
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the word on the card. If the word does not appear, the 

child places the square back on the pile. The child who 

covers his card first, is the winner. 

5. Railroad.--Each child has a paper railroad 

track. On the back of paper railroad cards, words are 

printed. A child draws a car from the pile of cars. If he 

knows the word on the back, he places the car on his rail

road track. If he does not know the word, he places the 

car back on the pile. The child who covers his track with 

railroad cars is the winner. 

6. Go Fish.--Paper cards in the shape of fish are 

placed in a paper fish bowl. On the back of the paper fish 

a word is printed. The children Go Fish and pick a card 

out of the bowl. If the child knows the wOrd, he keeps the 

card. If the child does not know the word, the fish is 

placed back in the bowl. The child with the greatest number 

of fish cards is the good fisherman. 

Standardized Test 
• 

The standardized tests used were the New Basic Read

ing Tests by Marion Monroe. l These tests accompany the 

Scott-Foresman text books. The test is designed to be given 

to the child upon completion of his reader. On the first 

school day in October, 1956 the testing was begun and it was 

1 
Marion Monroe, The New Basic Reading Tests, a series 

of tests to accompany the Scott-Foresman Readers {Chicago: 
Scott-Foresman and Co., 1954}. 
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completed in April, 1957. 

Teacher Rating Scale 

The Teacher Rating Scale was designed to measure 

the aspects of reading not considered by the standardized 

tests. Basically the Teacher Rating Scale measures the 

interest of the child in reading. The writer considers the 

child's interest indicative of reading progress. The 

Teacher Rating has two limitations. They are (1) the 

possible subjectivity of the writer in selecting the phases 

of the reading program to be considered and (2) the possible 

subjectivity of the writer in evaluating the child's pro

gress as indicated on the Teacher's Rating Scale. 

A copy of the Teacher Rating Scale is presented in 

the Appendix. 

Survey 

On the first school day in October, 1956 the test

ing was begun. Each child was given the standardized read

ing test that would accompany hiB reader. The children were 

reading in three different books and three different tests 

were administered namely: the New Before We Read; The New 

Pre-Primers; and The New Fun With Dick and Jane. Repetition 

of directions was necessary to obtain results on the readi

ness and pre-primer tests. It took four days to administer 

the tests. 

The class was divided into six reading groups ac-

, 
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cording to the results of the standardized reading tests. 

The two groups that ranked the highest were assigned the 

teacher manual method of the Scott-Foresman Co. The two 

middle groups, according to the results of the standardized 

tests, were assigned the game method and the two lowest 

groups were assigned the Fernald Kineasthetic method. 

The teaching methods were rotated from one group to 

another. By the end of the sixmantbs period each child had 

been taught by each of the three methods. Each child 

received approximately one hour and forty minutes of group 

instruction each week unless the child was not in attendance 

at school during the week. On the last school day of each 

month the interest of each child was checked on the Teacher 

Rating Scale. 

On the fifteenth day of January, 1957,the second 

series of tests were begun. It took four days to administer 

the tests. Each child was given the same reading test he 

had taken in October. If he had advanced to a higher level, 

the test to accompany the higher level reader was also 

administered. It was necessary to repeat the directions 

often on the readiness and pre-primer level tests. 

The final testing was done at the end of March, 

1957. Each child was given the same test he had taken 

January. If he had advanced to a higher level, the test to 

accompany that higher level reader was administered. Repe

tition was necessary to obtain results on the readiness 
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tests only. The testing period lasted three days. 

The repetition of ~irections that was necessary to 

obtain results of the readiness and pre-primer tests will 

limit the reliability of those tests. Since the individual 

child's progress was the item measured, it was considered 

by the writer acceptable to repeat directions. The child's 

progress was measured in light of the necessary repetitions. 

Results 

Table 2 indicates the results of the standardized 

tests and the ~eacher Rating Scale for the individual 

children in the class. Of the six children who in October 

took the readiness level test, Before We Read, three were 

on the same rea~ing level at the end of March. The three 

who advanced from the readiness level proceeded to the pre

primer level. Not one child who began this stUdy on the 

readiness level progressed farther than the pre-primer 

level. Five children began in OctOber with the pre-primer 

test. Of these five, four advanced through the first 

reader, Fun With Dick and Jane and only one child continued 

with the pre-primer level of work. It is important to note 

that not one child who began at the pre-primer level pro

gressed beyond the first reader. One child began the study 

at the first reader level. She took the Fun With Dick and 

Jane test in October. She advanced from the first reader in 

OctOber to the second reader of the first grade in January 

and on to complete the first reader of the second grade in 
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TABLE 2 

SC ORES MADE ON STANDARDIZED READING TESTS 
BY INDIVIDUAL CHILbREN IN THE SPECIAL CLASS 

Test Period 

1 ............. . 

2 ................. .. 

;3 ................. .. 

1 .. ,. ............ .. 

2 ............... .. 

3 ....... It ..... 

1 ............ ,. ... 

2 ............. . 

a 

Test 

Female 1 

Pre-PrimerS: 

Pre-Primera 
Fun Wi th Dick and 
Janeb 

Female 2 

Before We Readc 

Before We Readc 

Before We Readc 

Female 3 

Before We Readc 

Bef ore We Readc 

Before We Readc 
Pre-Primers a 

Score 

30 

38 

33 

21 

8 

1 

45 

30 

40 

51 
41i 

Rating 

Very Low 

Very Low 

Very Low 

Very Low 

Very Low 

Very Low 

Very Low 

Very Low 

Very Low 

Low 
Very Low 

Marion Monroe, The New Basic Reading Test to Accom
pany the New Pre-Primers~lanta: Scott, Foresman and Co., 
1954) • 

~arion Monroe, The New Ba$ic Reading Test to Accom
pany the New Fun With Dick and Jane (Atlanta: Scott, Fores
man and Co., 1954). 

CMarion Monroe, The 
pan! the New Before We Read 
Co., 1954). 

New Basic 
Atlanta: 

Test to Accom
Foresman and 
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TABLE 2

SC ORES MADE ON STANDARDIZED READING TESTS
BY INDIVIDU' CHILbREN N 'lIRE SPECIAL CLASS

Test Period. Test Score Rating

Female 1

1 •••.•...••

2 .

3 .

Pre-Primera

Pre-?~imere:

Pre-Primera
Fun With Dick and
Janeb

30

38

33

21

Very Low

Very Low

Very Low

Very Low

Female 2

1 ...... , ••••.

2 ,. •••

Before rye ReadC

Before We Rea.dc

8

1

Very Low

Very Low

3 .. Before We Readc 45 Ver.y Low

Female 3 .

1 .

2 ...... " ......

3 .

Before We Readc

Bafor ie Readc

Before We Readc
Pre-Prlmers a

30

40

51
41i

Very Low

Very Low

Low
Very Low

~arion Monroe, The New Basic Reading Test to Accom
pany the New Fun With Dl~and Jane (Atlanta: Scott, Fores
man and Co., 1954).

a.
Marion Monroe, The New Basic Reading Test to Accom-

pany the New Pre-Primers (Atlanta: Scott, Foresman and Co.,
1954) •

CMario Monroe, The New Basic Readin Test to Accom
pany the New Before We Read tlanta: Scott, ~oresman and
Co., 1954).



Test Period 

1 ................ .. 

2 .................. .. 

3 ................. .. 

1 .................. .. 

2 .................. .. 

3 .................. .. 

1 .................. .. 

2 .................. .. 

3 .................. .. 

a 
Ibid. 

b 
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TABLE 2-Continued 

'rest 

Male 3 

Before We Reada 

Before We Reada 

Before We Read a 

Female 5 

Fun ~ith Dick and 
Jane 

Fun With Dick and 
Janeb 
Our New Friends c 

Our New Friendsc 
Friends a~d 
Neighbors 

Male 1 

Before We Reada 

Before We Reada 

Before We Reada 

qcore 

47 

46 

56 

30 

40 
30 

41 

48 

19 

17 

29 

!ffi. ting 

y'ery Low 

Very Low 

Low Average 

Very Low 

Low 
Very Low 

Low Average 

Low 

Very Low 

Very Low 

Very Low 

Monroe, The New Basic Reading Test to Accompany 
The New Fun With Dick and Jane. 

c Marion Monroe, The New Basic Reading Test to Accom-
pany The New Our New Friends (Atlanta, Scott, Foresman and 
Co., 1954). 

d 
Marion Monroe, The Basic Rea~ing Test to Accompany 

Friends and Neighbors (Atlanta: Scott, Foresman and Co., 1946). 
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TABLE 2-Continued

Te_s_t_p_e_r_i_Od__+- T_.e_s_t__~-_s_c_o_r-e-----J[!ating

Male 3

1 . Before We Reada 47 '[ery Low

Very Low

Low verage56

462 .

3 ..

Before We Reads

Before We Reada l
______.J...----

Female 5

1 . Fun ~ith Dick and
Jane 30 Very Low

2 . Fun With Dick and
Janeb

Our New Friends c
40
30

Low
Very Low

3.... .. . . .. I Our New Friends c
Friends ~d

___________----l--Neighbors

41

L 48

Low Average

Low

Male 1

1 . Before We Reads 19 Very Low

2 . Before We Reada 17 Very Low

3 . Before We Reada 29 Very Low

a
Ibid.

b
Monroe, Th New Basic Reading Test to Accompany

The New Fun With Dick and Jane.

cMarion Monroe, The New Basic Heading Test to Accom-
pany The New Our New Friends (Atlanta; Scott, Foresman and
Co., 1954).

d
Marion Monroe, The Basic Rea0ing Test to Accompany

Friends and Neighbors (Atlanta: Scott, Foresman and Co., 1946).
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!l'ABLE 2-Continued 

Test Period Test Score Ra ting 

Female 4 

1 ............. Before We Reada 24 Very Low 

2 ................ Before We ~ada 25 Very Low 
Pre-Primers 20 Very Low 

3 .................. Pre-Prlmersb 40i Very Low 

Male 2 

1 .................... . Pre-Primersb 33 Very Low 

1 .................... Pre-Primersb 49 Very Low 

3 .... " .............. Pre-Primersb 52 Low 

Male 4 

1 .................... Before We Reada 52 Low 

2 .......... " ........ Before We Reada 42 Very Low 

3 , .................. Before We Reada 50 Low 
Pre-Primersb 50-li- Low 

a 

the New 
Monroe, The New Basic Reading Test to Accompany 

Before We Read. 

b· 
Monroe, The New Basic Reading Test to Accompany 

The New Pre-Primers. 
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TABLE 2-0 on tinued

Test eriOO

1 .

2 ..

3 • ,. ..

1 .

1 •..... "...

3 ••..••••••

Test

Female 4

Before We ReadB.

Before We Reada
Pre-Pr1lnerso

Pre-Primersb

Male 2

Pre-Prlmersb

Pre-Pr1lnerab

Pre-Primersb

Score

24

25
20

33

49

52

Rating

Very Low

Very Low
Very Low

Very Low

Very Low

Very Low

Low

...........
2 .

3 ~

Male 4

Before We Reada 52 Low

Before We Reada 42 Very Low

Before We Reada I 50 Low
Pre-Primersb

L
502 Low

a
Monroe, The New Basic Reading Test to Accompany

~he New Before We Read.

b·
Monroe, The New B~sic Reading Test to Accompany

The New Pre-Primers.



Test Period 

1._ ......... . 

2 .•.... ,. .... 

3· ••••.•••••• 

1· ............ .. 

2 ••••.•...• 

3 •.•••..••• 

1' •.........• 

2 ............ . 

3 ........... .. 
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TABLE 2-Contlnued 

Test I Score 

Male 5 

,Pre-Primera 

,Pre-Primera 
Fun With Dick and 
Janeb 

Fun With Dick and 
Janeb 

Male 6 

f're-Primera 

Pre-Primera 

Pre-Primera 
Fun With Dick and 
Janeb 

Male 7 

Pre-Primera 

Pre-Primera 
Fun Wi th Dick and 
Janeb 

41 

45 

30 

34 

'38 

51~ 

23 

34~ 

30 

39 
Fun Wi th Dick anal 
Janeb 

, ____ --1... __ _ 

a 
Ibid. 

b 

I ,Rating 

Very Low 

Very Low 

Very Low 

Very Low 

Very Low 

Low 

Very Low 

Very Low 

Very Low 

Very Low 

Very Low 

Low 

Monroe, The New Basic Reading Test To Accompany 
The New Fun Vii th Dick and Jane. 
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TABLE 2-Continued

Test Period

1 .

Test

Male 5

.Pre-Primera

~ Score

41

l ,Rating

Very Low

2.•••....•.•

3 .

1· .

2 .

3 .

1'•......•..•

2 •.•••••••••

3 .•...•...••

a
Ibid.

,Pre-PrimerS.
Fun Wit Dick and
Janeb

Fun With Dick and
Janeb

Male 6

-Pre-Primera

Pre-PrimerS.

Pre-Primera
Fun W th Dick and
Janeb

Male 7

Pre-Primera

Pre-rrimera
Fun With Dick and
Janeb

Fun Wi th Dick anal
Jane

b .

45

30

34

'38

51~

23

34~

30

39

Very Low

Very Low

Very Low

Very Low

Low

Very Low

Very Low

Very Low

Very Low

Very Low

Low

b
Monroe, The New Basic Reading Test To Accompany

The New Fun lith Dick and Jane.
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March. During this period Female 5 completed one years 

reading work according the Curriculum Foundation Series. 

There were four children who stayed at the same 

reading level during the six months period • . Of these four, 

Female 2 and Male 1 had a chronological age of six years. 

'l'he other children who remained at this level were Male 2 

and Male 3. Their chronological age was eleven and ten years 

respectively. The eight children who advanced from one 

reading level to another had a chronological age of at least 

eight years. Female 5, who made the greatest progress, had 

a chronological age of nine years. 

The literature stated the retarded child would not 

read on a reading level expected for his chronological age. 

This survey indicates that no child in this class was read

ing on a level indicative of his chronological age. The 

literature indicated the retarded child usually did not 

begin formal reading before eight years old. The children 

in this class who had begun formal reading were eight or 

more years old. 

There were two items on the tests on which the 

children consistantly scored low. They were ; interpre~; 

emotional reactions and phonetic analysis. Interpretating 

emotional reactions would be an abstract ability which is 

lacking characteristically in this group. 

On the reading tests, not one child scored above 

the forty-ninth percentile. In most cases the children 
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scored below the twenty-fifth percentile as indica'ted by 

the norms of the Basic Reading Tests. 

The results of the Teacher Rating Scale is shown 

on Table 3. Table 3 indicates that each child's interest 

in reading increased over the sixth months period. The 

degree to which the child's interest reached varies with 

the individual child. Female 5, who made the greatest 

progress on the standardized reading tests showed the 

greatest interest in reading according to the Teacher 

Rating Scale. The four children who remained at the readi

ness level showed that least interest in reading according 

to the teacher rating scale. 

41
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TABLE :3 

RESULTS OF TEACHER RATING SCALE FOR INDIVIDUAL CHILDREN IN 
THE SPECIAL CLASS 

Items on Scored on Last School Day 
Teacher Rating 

I I March Scale Oct. Nov. 

I 
Dec. Jan. Feb. 

Female 1 

Item 1 0 0 0 1 1 2 
Item 2 1 2 2 1 :3 4 
Item :3 2 :3 2 :3 :3 2 
Item 4 4 4 4 4 4 4 
Item 5 2 2 2 :3 :3 :3 
Item 6 2 2 :3 4 4 4 
Item 7 1 1 2 2 1 2 
Item 8 2 2 2 2 :3 :3 
Item 9 :3 :3 :3 4 4 4 
Item 10 :3 :3 :3 :3 4 4 

Female 2 

-

I 
Item 1 0 0 0 0 1 1 
Item 2 0 0 0 0 1 0 
Item :3 1 1 1 2 2 2 
Item 4 2 2 2 :3 :3 :3 
Item 5 1 1 1 2 2 2 
Item 6 1 1 1 1 1 1 
Item 7 1 1 1 1 1 1 
Item 8 4 4 4 4 4 4 
Item 9 2 2 2 :3 :3 :3 
Item 10 1 1 1 1 1 1 

Female 3 

I 
Item 1 0 0 0 1 1 2 
Item 2 0 2 0 0 1 3 
Item :3 :3 :3 :3 3 4 4 
Item 4 3 :3 3 4 4 4 
Item 5 2 1 1 2 2 2 
Item 6 1 1 1 2 1 1 
Item 7 :3 :3 4 4 4 4 
Item 8 1 1 1 2 2 2 
Item 9 :3 :3 :3 

I 
:3 :3 :3 

Item 10 1 1 1 2 2 :3 
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TABLE 3

RESULTS OF TEACHER RATING SCALE FOR INDIVIDUAL CHILDREN IN
THE SPECIAL CLASS

Items on
Teacher Hating
Scale Oct.

Scored on Last School Day

Nov. IDec. r Jan. I Feb •

Female 1

March

Item 1 0 0 0 1 I 2
Item 2 1 2 2 I 3 4
Item 3 2 3 2 3 3 2
Item 4 4 4 4 4 4 4
Item 5 2 2 2 3 3 3
Item 6 2 2 3 4 4 4
Item 7 1 I 2 2 1 2
Item 8 2 2 2 2 3 3
Item 9 3 3 3 4 4 4
Item 10 3 3 3 3 4 4

Female 2
-
Item I 0 0 0 0 1 I
Item 2 0 0 0 0 1 0
Item 3 I 1 I 2 2 2
Item 4 2 2 2 3 3 3
Item 5 1 I I 2 2 2
Item 6 I 1 1 1 1 1
Item 7 1 1 1 1 I I
Item 8 4 4 4 4 4 4
Item 9 2 2 2 3 3 3
Item 10 I 1 1 1 I 1

Female 3

I
Item 1 0

I
0 0 1 1 2

Item 2 0 2 0 0 1 3
Item 3 3 3 3 3 4 4
Item 4 3 3 3 4 4 4
Item 5 2 1 1 2 2 2
Item 6 1 1 1 2 1 I
Item 7 3 3 4 4 4 4
Item 8 1 1 1 2 2 2
Item 9 3 3 3

I
3 3 3

Item 10 1 1 1 2 2
I

3



Items on 
Teacher Rating 
Scale 

Item 1 
Item 2 
Item 3 
Item 4 
Item 5 
Item 6 
Item 7 
Item 8 
Item 9 
Item 10 

Item 1 
Item 2 
Item :3 
Item 4 
Item 5 
Item 6 
Item 7 
Item 8 
Item 9 
Item 10 

Item 1 
Item 2 
Item :3 
Item 4 
Item 5 
Item 6 
Item 7 
Item 8 
Item 9 
Item 10 
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TABLE 3--Continued 

Scored on Last School Day 

Oct. I Nov. I Dec. I Jan. Feb. March 

Female 4 

0 1 0 2 1 I 2 
0 1 0 2 1 2 
:3 2 :3 4 :3 3 
3 3 4 4 4 4 
1 1 2 2 2 :3 
1 1 2 2 2 2 
3 3 4 4 4 4 
2 2 :3 3 3 3 
2 2 :3 :3 :3 :3 
2 2 3 4 4 4 

Female 5 

2 1 2 1 1 2 
:3 6 4 6 7 4 
:3 4 4 4 4 4 
4 4 4 4 4 4 
:3 4 4 4 4 4 
:3 4 4 4 4 4 
4 :3 4 4 :3 4 
2 :3 :3 4 4 4 
4 4 4 4 4 4 
2 3 4 4 4 4 

Male 1 

0 0 0 0 0 0 
0 1 0 0 1 0 
1 1 1 1 2 2 
2 2 2 :3 :3 :3 
1 1 1 1 1 1 
1 1 1 1 1 1 
3 :3 3 :3 4 4 
1 1 1 1 1 1 
2 2 2 :3 :3 3 
1 1 1 1 1 1 

Items on
Teacher Rating
Scale

4

TABLE 3--Continued

Scored on Last School Day

I .Oct. I Nov_I ,Dec. ~an--=l Fe • I Marc

Female 4

Item 1 0 1 0 2 1 I 2
Item 2 0 1 0 2 1 2
Item 3 :3 2 :3 4 :3 3
Item 4 :3 :3 4 4 4 4
Item 5 1· 1 2 2 2 :3
Item 6 1 1 2 2 2 2
Item 7 :3 3 4 4 4 4
Item 8 2

I
2 :3 :3 :3 :3

Item 9 2 2 :3 :3 :3 3
Item 0 2 2 :3 4 4 4

Female 5

Item 1 2 1 2 1 1 2
Item 2 3 6 4 6 7 4
Item :3 :3 4 4 4 4 4
Item 4 4 4 4 4 4 4
Item 5 3 4 4 4 4 4
Item 6 :3 4 4 4 4 4
Item 7 4 :3 4 4 3 4
Item 8 2 :3 :3 4 4 4
Item 9 4 4 4 4 4 4
Item 10 2 :3 4 4 4 4

Male 1

Item 1
Item 2
Item :3
Item 4
Item 5
Item 6
Item 7
Item 8
Item 9
Item 10

o
o
1
2
1
1
:3
1
2
1

I ~
1
2
1
1
:3
1
2
1

~l!1 ~
2 1:3 3
111
III
:3 :3 4
III
2 :3 :3
III 1

o
o
2
:3
1
1
4
1
:3
1



Items on 
Teacher Rating 
Scale 

Item 1 
Item 2 
Item :3 
Item 4 
Item 5 
Item 6 
Item 7 
Item 8 
Item 9 
Item 10 

Item 1 
Item 2 
Item 3 
Item 4 
Item 5 
Item 6 
Item 7 
Item 8 
Item 9 
Item 10 

Item 1 
Item 2 
Item :3 
Item 4 
Item 5 
Item 6 
Item 7 
Item 8 
Item 9 
Item 10 
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TABLE :3--Continued 

Scored on Last School Day 

Oct . Feb . March 

Male 2 

I 

0 1 0 1 0 1 
1 0 1 :3 2 2 
1 1 1 2 2 2 
2 2 :3 :3 :3 :3 
2 2 2 2 2 2 
2 2 2 2 2 2 
:3 :3 4 4 4 4 
1 1 1 2 2 2 
:3 :3 4 4 4 4 
2 2 :3 :3 4 :3 

Male 3 

0 0 0 I 0 1 0 
0 0 0 I 1 0 1 
2 2 2 3 :3 :5 
2 2 2 2 2 2 
2 2 2 2 3 :3 
2 2 2 :3 3 3 
4 4 4 4 4 4 
1 1 1 1 1 1 
:3 :3 3 4 4 4 
1 1 1 L 1 1 

Male 4 

0 1 0 I 0 1 0 
2 1 2 :3 2 1 
2 3 :3 3 3 :3 
3 3 4 4 4 4 
2 2 :3 4 4 4 
2 3 3 :3 4 4 
4 4 4 4 4 4 
2 2 2 2 :3 :5 
3 3 :3 3 4 4 
2 2 4 :3 :3 4 

I 

Items on
Teacher Rating
Scale
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TABLE 3--Contlnued

Scored on Last School Day

Oct. Feb. I March

Male 2

Item 1 0 1 0 1 0 1
Item 2 1 0 1 :3 2 2
Item :3 1 1 1 2 2 2
Item 4 2 2 3 3 :3 :3
Item 5 2 2 2 2 2 2
Item 6 2 2 2 2 2 2
Item 7 :3 :3 4 4 4 4
Item 8 1 1 1 2 2 2
Item 9 :3 :3 4 4 4 4
Item 10 2 2 :3 :3 4 :3

Male :3

Item 1 0 0 0 0 1 0
Item 2 0 0 0 1 0 1
Item :3 2 2 2 3 3 3
Item 4 2 2 2 2 2 2
Item 5 2 2 2 2 3 :3
Item 6 2 2 2 :3 3 :3
Item 7 4 4 4 4 4 4
Item 8 1 1 1 1 1 1
Item 9 :3 :3 :3 4 4 4
Item 10 1 1 1 1: 1 1

Male 4

Item 1 0 1 0 0 1 0
Item 2 2 1 2 :3 2 1
Item :3 2 :3 :3 :3 :3 :3
Item 4 :3 :3 4 4 4 4
Item 5 2 2 :3 4 4 4
Item 6 2 :3 :3 :3 4 4
Item 7 4 4 4 4 4 4
Item 8 2 2 2 2 :3 :3
Item 9 :3 :3 :3 :3 4 4
Item 10 2 2 4 :3 :3 4



Items on 
Teacher Ra t1ng 
Seale 

Item 1 
Item 2 
Item 3 
Item 4 
Item 5 
Item 6 
Item 7 
Item 8 
Item 9 
Item 10 

Item 1 
Item 2 
Item 3 
Item 4 
Item 5 
Item 6 
Item 7 
Item 8 
Item 9 
Item 10 

Item 1 
Item 2 
Item 3 
Item 4. 
Item 5 
Item 6 
Item 7 
Item 8 
Item 9 
Item 10 I 
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TABLE 3--Cont1nued 

Scored on Last School Day 

Oct. Feb. I March 

Male 5 

0 1 0 1 2 0 
1 3 1 1 2 4 
2 2 2 3 3 3 
3 3 4 4 4 4 
2 3 4 3 4 4 
2 2 2 3 3 3 
3 4 4 4 4 4 
2 2 2 2 3 :3 
3 3 I 4 4 4 4 
1 2 

I 
2 3 :3 3 

Male 6 

0 0 0 1 1 2 
1 2 1 ·2 4 3 
2 2 2 3 3 3 
2 3 3 3 3 :3 
2 2 2 3 2 I 2 
1 1 1 1 1 1 
3 3 4 4 4 4 
1 1 1 1 2 2 
2 2 2 3 :3 :3 
1 1 1 2 I 2 2 

Male 7 

0 I 1 I 0 I 1 2 0 
:3 :3 2 4 :3 5 
2 2 3 2 2 :3 
3 4 4 3 4 4 
2 :3 3 3 4 :3 
:3 2 :3 2 3 3 
3 4 4 4 4 4 
2 2 2 2 :3 :3 
3 3 :3 4 4 4 
2 2 4 :3 4 :3 

45

TABLE 3--Continued

Items on Scored on Last School Day
Teacher Rating
Saale Oct. Feb. I March

Male 5

---
Item 1 0 1 0 1 2 0
Item 2 1 :3 1 1 2 4
Item :3 2 2 2 :3 :3 :3
Item 4 :3 :3 4 4 4 4
Item 5 2 :3 4 3 4 4
Item 6 2 2 2 :3 :3 :3
Item 7 :3 4 4 4 4 4
Item 8 2 2 2 2 :3 :3
Item 9 :3 :3 4 4 4 4
Item 10 1 2 2 :3 :3 :3

Male 6

Item 1 0 0 0 1 J. 2
Item 2 1 2 1 ·2 4 :3
Item :3 2 2 2 :3 :3 :3
Item 4 2 :3 :3 :3 :3 :3
Item 5 2 2 2 :3 2 2
Item 6 1 1 1 1 1 1
Item 7 :3 :3 4 4 4: 4
Item 8 1 1 1 1 2 2
Item 9 2 2 2 :3 :3 :3
Item 10 1 1 1 2 2 2

Male 7

Item 1 0 1 0 1 2 0
Item 2 3 :3 2 4 :3 5
Item :3 2 2 :3 2 2 :3
Item 4. :3 4 4 :3 4 4
Item 5 2 3 :3 :3 4 :3
Item 6 :3 2 :3 2 :3 :3
Item 7 :3 4 4 4 4 4
Item 8 2 2 2 2 :3 :3
Item 9 :3 :3 :3 4 4 4
Item 10 2 2 4 :3 4 :3



CHAPTER V 

SUMMARY 

The Put'Po:ses of this paper were (1) to investigate 

the available literature concerning the reading process and 

the retarded child and (2) to investigate the progress made 

in reading by individual children in a class for mentally 

retarded children. 

The general characteristics of the retarded child 

were indicated and the relationship between the child's 

general characteristics and his educational characteristics 

were noted. A review of literature revealed the retarded 

child unable to read at a reading level expec ted for his 

chronological age and unable to begin formal reading be

fore the chronological age of eight. 

The literature discussed several aspects of a read

ing program for retarded children. Among these aspects 

were: the mental age for beginning reading; the speech 

development of the retarded child as it affects the reading 

program; the need for a prolonged pre-reading period; the 

use of experience reading; the attention span of the retarded 

child as it affects the reading program; the teaching of 

reading skills; the interest of the retarded child in read

ing; the evaluation of a reading program for retarded 
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47 

children; and the methods used to teach reading to retarded 

children. Those aspects indicated in the literature were 

discussed and their implications were noted in the form of 

suggestions to the teacher. 

A survey was conducted by the writer of children in 

a class for mentally retarded children in the Leon County 

Public SchoOl System. Progress made in reading by individu

al children in the class was recorded for a period of six 

months by the use of standardized reading tests and by a 

Teacher's Rating Scale to indicate interest in reading. The 

survey revealed the inability of the retarded child to read 

at a level expected for his chronological age and the in

ability if the retarded child to begin formal reading be

fore the chronological age of eight. The survey indicated 

that the progress made in reading and the interest revealed 

in reading varied with the individual child. Each child in 

the survey made some progress. Four children progressed 

slightly at the same level for the six months while one 

child completed a years reading work in the six months 

period. The survey showed the need of evaluating the re

tarded child's progress in terms of the retarded child and 

not the normal child. 

The retarded child can learn to read when facili

ties are available to him where he can progress at his own 

rate, achieve at his own pace, and comprehend at his own 

level. 
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APPENDIX-

TEACHER RATING SCALE EVIDENCE 
OF INTEREST IN READING 

(This rating scale is for the purpose of indicating the 
child's interest in reading. If an item is present almost 
always during the month, please write 4 in the proper space; 
if it is present most of the time, write 3; if it appears 
sometime, write 2; if it is not observed at all, write 1.) 

Item )ct. Nov. Dec. Jan. Feb. March 

1. The number of 
supplementary 
books read 

2. The number of 
library books 
taken hane 

3. The child reads 
library books 
in his spare 
time I 

4. The child I wants to read 
when his group 
reads. He 
comes will-
ingly 

5. The child 
volunteers to 
read 

6. The child 
reminds the 
teacher of 
his turn to 

I read in the 
group 
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APPEND:a
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APPENDIX--Continued 

Item Oct. Nov. Dec. Jan. Feb. March 

-
7. The child 

listens to 
stories read 
to him 

8. The child 
often wants 
to read to 
others 

9. The child 
willingly 
participates 
in other 
reading 
activities as 
weekly readers 
and science 
books 

10. The child 
takes pride 
in his read-
ing. He . 
wants to take 
his reader 
home 
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