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ABSTRACT 

 

 A revolution started in women�s athletics with the passage of Title IX of the 

Education Amendment Act of 1972.  The Act required all educational programs and 

activities to be treated on an equal basis. Now women�s athletic programs had to 

receive the same services and benefits available to men�s programs. The growth in the 

number of opportunities, participation level, and effects has been the subject of a great 

deal of research and literature since 1972. 

 But what is the story of women�s intercollegiate athletics before this revolution? In 

order to find this story, a phenomenological in-depth study was conducted. Five women 

were selected by a panel of experts in the field of women�s sports and were interviewed 

about their experiences in intercollegiate athletics, as athletes and as professional 

physical education teachers, coaches, and administrators.  

 As athletes, there were few opportunities available to them. Many of them 

mentioned participating in sport days or play days and three of them had extensive 

involvement in industrial leagues outside of the school system. As physical education 

teachers, all of them started intramural programs which later evolved into intercollegiate 

competition. They transported their athletes to games in their own vehicles, the girls 

bought T-shirts or played in physical education tunics. The teams were under the 

supervision of the women�s physical education department and any funding they 

received came from student government organizations.  

 For all of the women, their athletes were truly students first and athletes second. 

Games were played on the weekend to avoid conflict with academics. The highlight for 

the women involved in the study was the love of the game by their athletes. The young 

women were willing to do anything to play, practice whenever they could get a facility, 

play in inadequate facilities, and furnish their own money for uniforms and travel. Their 

love of the game showed in the growth of women�s athletics at every school at which 
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these women were involved. These women and others like them started a growth and 

desire for intercollegiate competition that led to the revolution created by Title IX. 
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INTRODUCTION 

It is Sunday evening, eight o�clock on the 31st of March 2002. On ESPN is the 

final of the Women�s National Collegiate Athletic Association (NCAA) Basketball 

Tournament. Looking at the fans in attendance, listening to each school�s band playing 

their fight song, and watching each team�s cheerleaders work the crowd, you would not 

know it is a woman�s basketball game. In the stands are proud mothers and fathers, 

brothers and sisters. Young girls and boys have their faces painted in their favorite 

school�s colors or have the school�s sports symbol painted on their cheeks. There are 

young children in the stands along side grandmothers and grandfathers. The game is 

being played in the Alamodome located in San Antonio, Texas. The dome is a sellout; 

29,619 fans are in attendance. For the first time ever, ESPN and its sister station, 

ESPN2 will be televising all 62 games of the tournament.  

 Now look at the players. As the game�s players are introduced, you can see the 

look of intensity in their eyes. During the games, the players are diving on the floor for 

loose balls. Offensive players use their elbows to hook their way around defensive 

players to get to the basket. Defensive players are soaring into the air to block shots. 

Some of the athletes have had surgery to repair torn tendons and ligaments. Some 

have played with bloody noses. Today�s women basketball players play by almost the 

same rules as the men. They receive the same conditioning and practice schedule as 

the men�s teams. They display the same level of emotion, intensity, and 

competitiveness as their male counterparts. 

 This scenario is the product of the revolution that started in 1972 with the 

passage of Title IX of the Education Amendment Act of 1972.  The legislation states that 

no person in the United States shall, on the basis of sex, be excluded from participation 

in, be denied the benefits of, or be subjected to discrimination in any education program 

or activity receiving federal financial assistance. This act forced institutions receiving 

federal funding to support men�s and women�s athletic programs equitably. Male 
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athletes and those in athletic administration now had to legally acknowledge that 

women would be accepted into the masculine world of athletics (Chepko & Courturier, 

2001). There is no question that Title IX has increased participation opportunities at the 

high school and collegiate level and has led to the formation of a number of professional 

sport leagues for women. In 1972 who would have dreamed of the Women�s National 

Basketball Association or the Women�s United Soccer Association?  

From today�s viewpoint it is hard to imagine how women�s athletics was 

conducted years ago. The belief in the early nineteenth century was that women had a 

limited capacity for intellectual and physical tasks. Women were gender stereotyped as 

warm and caring, their prime purpose at sporting events was to watch and applaud the 

male athletes. It was believed women were physically too weak to compete in sports 

(Park & Hult, 1993). Women�s place was in the home to care for her children and her 

husband. Women were discouraged from displays of strength and aggression.  

These attitudes persisted through the 1940s. This decade would see the war to 

end all wars, World War II. With so many of the men drafted to serve their country, 

women were allowed, even recruited to the workplace. It was here that women proved 

that they had the physical and mental capacity of their male counterparts. This was also 

a time when the nation began to realize the value of physical fitness.  

During the early 1950�s, in some parts of the country, men were not even allowed 

to view women�s basketball games. The rules of basketball, for an example, were 

changed to restrict the movement of women to only half of the court, because it was 

believed that women could not endure intense physical conditioning or the competitive 

atmosphere. From 1950 to 1972, few schools allowed women�s athletic teams to travel 

and play against other schools. The women�s athletic program was structured as an 

intramural program. Women were encouraged to play sports with each other in polite 

social settings, not against each other in a competitive environment. The social 

acceptability of sport was based on the image of what a woman �should be�. The 

aspects of play, enjoyment, social contact, cooperation, fitness, and weight control were 

acceptable for a woman during the 1950�s (Boutilier & SanGiovanni, 1983). 

 The time period 1950 � 1972 was chosen for this historical dissertation to 

examine the state of women�s intercollegiate athletics before Title IX. Much of the 
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literature available today was written after Title IX and is focused on its impact on 

women�s athletics. These effects have been considerable and they have completely 

changed the concept of a woman athlete. But today�s modern women athletes do not 

know the culture of women�s athletics before Title IX. They are not aware of the time 

when colleges and universities did not sponsor programs for women athletes. How can 

they imagine a time when men were not allowed as spectators of women�s athletics? 

Today�s women athletes have the opportunity to play professional team sports, 

something very few women had the opportunity to do twenty years ago. We can find 

research into the increased number of participants, opportunities, and benefits for 

women athletes since 1972, but what was the state of women�s athletics before Title IX 

became law? According to Joan Hult, �Before you can embrace the past to be 

empowered in the future, you must understand your own history� (Hult, 1999). This 

research project is an attempt to develop some understanding of the history of women�s 

athletics before Title IX.  

 In addition, the period between 1950 and 1972 also offers many conflicting views 

of women�s athletics. Some schools, especially in the West, only allowed women to 

compete in a socialized setting called a play day. California led the nation during the 

1950s in the widespread use of play days. On the other hand, a survey showed that 

one-third of the Eastern colleges were taking part in intercollegiate athletics for women 

(Davenport, 1982). Most of this competition was in basketball and field hockey. During 

this twenty-two year period, women physical educators had different attitudes among 

themselves about the various forms of competition for women athletes (Rintala, 2001). 

Between 1950 and 1972, women�s athletics experienced a transformation and evolution 

in style and philosophy (Hult, 1999).  

It was a confusing time for society and culture in the United States. World War II 

had just ended. Appliances such as the television and car were becoming 

commonplace in most households. Many women who had held jobs during the war 

were being forced out of these jobs. Some historians have written that women were 

happy to accept the duties of child rearing and home management while others believed 

that it was an era of widespread gender discrimination in the workplace (Patterson, 

1996).  The 1950�s were the beginning of a change of attitude about women in society 
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and athletics. Men were returning home from the war and women were being 

reassigned to the duties of being wife and homemaker. After the disruption of the 

depression and the war, America wanted to return to a simpler time when the husband 

used his career to provide economic stability and the wife provided stability for the 

children and home. Women were defined by their domestic roles while career and 

public roles outside of the home defined men. Even though men and women interacted 

in both the home and the workplace, there was no change in the power relationship; 

men were still in charge (Chepko & Couturier, 2001). 

 The decade of the 60s saw the beginning of many movements such as the Civil 

Rights movement, rise of feminism, war protests, and the peace movement. People in 

American during this decade were trying to determine with which movement they 

identified, if any. The Civil Rights and women�s movements of the 1960s challenged 

society�s ideals about the differences between the races and the established gender 

roles and attitudes about men and women (Chafe, 1986). Liberal and radical feminism 

were moving to establish equal access for women in all areas of society, including sport. 

Starting with the passage of the Civil Rights Act of 1964 (Patterson, 1996), the changing 

sexual mores of the decade, growing prosperity, social mobility, and increased access 

to secondary education, women gradually eroded some of society�s concepts of 

appropriate gender roles and actions (Chepko & Couturier, 2001).   

 This decade saw the Civil Rights movement advance into a bloody phase. Civil 

rights workers were killed, broadcasts of protests spurred white violence, and Martin 

Luther King was murdered. President Kennedy and his brother, Robert Kennedy, were 

also assassinated during the 1960s (Patterson, 1996). By the end of the decade, the 

United States was pulling out of the war in Vietnam. But unlike World War II, these 

soldiers were not returning home to ticker tape parades and cheering Americans. 

Seventy-one percent of Americans believed that the war was a mistake and the United 

States should never have gotten involved. Soldiers returned home to war protesters 

who blamed them for fighting in Vietnam. The brightest memory of the decade was 

man�s landing on the moon (Chafe, 1986).  

  �Operation Fitness, USA� was introduced in the early part of the decade to 

combat the lower level of physical fitness noted in both children and adults. Women 
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athletes benefited from the push for more fit Americans. Many institutions were 

sponsoring more competitive sports for college women (Festle, 1993). Women�s 

athletics were moving away from the play day format and into intercollegiate 

competition. By the end of the decade, the Commission on Intercollegiate Athletics for 

Women would be formed. This would be the first governing body for women�s athletics 

(Challener, 1977; Chepko & Courturier, 2001).   

 Between 1950 and 1972, America would experience many changes in the beliefs 

and values of its society. America moved from an era where the men provided financial 

support for the family and the women were responsible for the home and children to a 

time when family values were being challenged. Minority groups and women were also 

challenging their place in society and demanding equal opportunities. Women�s athletics 

moved from a time of participation for everyone regardless of ability to intercollegiate 

competition sponsored by a national governing body. The idea that women could not be 

athletic and feminine was changing.  

 The change in women�s athletics has been documented by the changes in 

governing bodies that existed or were created between 1950 and 1972. But what about 

the effect of these changes on the individual women of this time period? There is little 

information on how individual women administrators and athletes were affected by the 

changing philosophies of physical education organizations. What was it like for the 

women who challenged society�s views on women and athletics? What athletic 

opportunities were really available to women between 1950 and 1972 and what did 

women athletes and administrators really believe about these opportunities?  
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CHAPTER 1 

 

REVIEW OF LITERATURE 

 

 

 This chapter contains the background literature of the history of women�s 

athletics between 1950 and 1972. In addition, it also contains the statement of the 

problem, significance of the study, research questions, and limitations associated with 

the study. 

 

A Step Backward for Women 

 Prior to 1950, American women enjoyed a new found freedom in the workplace. 

Women were welcomed into the workplace to replace the men who had left to fight the 

war. Women also were welcomed into the realm of professional baseball, once again to 

replace the men who were involved in World War II. This was a decade where women 

had more employment opportunities, more income, and were able to compete in 

athletics. 

 

Women at Work 

 By 1950, thousands of young men were returning home to America after their 

military service during World War II. American men and women were returning to their 

old lives, starting new families, buying new homes, and entering new jobs. Growth was 

everywhere, corporate expansions were leading to more jobs, wages had doubled 

during the war, and the baby boom was underway. With their new bank accounts, 

Americans were buying goods that had not been available during the war years. The 

American family was equipping its home with new radios, dishwashers, toasters, and 

cars. But it was the television that was the fastest growing appliance in American 
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homes. Seven thousand televisions were sold in 1947. By 1950 over seven million sets 

had been sold (Chafe, 1986). 

 World War II had changed the lives of women by bringing them into the 

marketplace with new and better paying jobs. Because of this, the war represented a 

turning point in the modern history of American women (Patterson, 1996). 

Approximately 6 million women had been employed to fill jobs that opened because of 

the war.  This represented 37 percent of the workforce (Chepko & Couturier, 2001). 

These women found a sense of social and economic freedom that they had never felt 

before. After the war, society wanted to return to the conservative lifestyle of the pre war 

years. Some felt that the institution of the family could be threatened because of the 

freedom women had experienced during the war years. Women had �gotten out of 

hand� during the war. The solution was to return to the familiarity and strength of the 

patriarchal family. �Women must bear and raise children; husbands must support them� 

(Chafe, 1986, p. 29). 

 Many women were not content to return to the traditional roles they had once 

held. Those women who wanted to remain employed were forced to accept positions 

that were �suitable� for their talents at lower wages. In 1951, 31 percent of the workforce 

was women, but they held traditional gender occupations such as teaching, nursing, 

clerical, or domestic work (Chepko & Couturier, 2001).  Jobs that women held during 

the war were no longer available to them. Sex-segregated employment was now the 

norm. In fact gender separation at work was more common and accepted than 

segregation by race (Patterson, 1996). Women became frustrated and confused by the 

conflict between the traditional image of a woman�s place in the home and the reality of 

women juggling a family and career. Before the war, women had only been faced with 

the decision of choosing a husband; now the choice could be between a husband and a 

career. The post war female still wanted a marriage and children, but she also wanted 

to continue to participate in the world beyond the home (Chafe, 1972). 

 

Women in Higher Education 

 Women faced the same dilemma in education. The academic institution reflected 

and reinforced traditional cultural perceptions. For the women that did graduate from 
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college, few went on to higher degrees because many graduate and professional 

schools applied quotas that limited the number of women they would admit (Patterson, 

1996). Some college administrators even called for a change in the curriculum in 

women�s colleges. Colleges were requiring their female students to follow the same 

educational curriculum as men, thus �masculinizing� their students, cutting them off from 

their true identity as wives and mothers (Chafe, 1972). Women�s colleges were now 

discouraging their students from taking �serious� subjects or preparing for a career 

outside the home (Patterson, 1996, p. 367). During the 1950s, the President of Mills 

College, Lynn White, asked that women�s colleges create a �distinctively feminine 

curriculum� and �shake off their subservience to masculine values� (Chafe, 1972, p. 

207). The President of Stephens College stated, �the college years must be a rehearsal 

period of the major performance of marriage� (Patterson, 1996). 

 

Women in Sport  

Women athletes were also experiencing a change in attitude about what was 

appropriate for women in the post war period. One problem associated with women�s 

athletics was a lack of involvement throughout history. Boys and men had an 

established history of involvement in sports and physical activity while women had been 

discouraged from participation (Burchneal, 1919). In the early part of the nineteenth 

century sport activities began to replace gymnastics as the focus of the physical 

education curriculum for women. Women physical educators justified this change in 

physical education curriculum with the assumption that these activities contributed to 

the physical, personal, and social development of young women (Park & Hult, 1993).  

During the 1930s many high schools had girls� teams competing in varsity 

competition. In states such as North Carolina, the girls� state high school basketball 

tournament had a larger attendance than the boys� tournament (Grundy, 2001).  During 

the war women were even allowed into professional team sports.  Phillip Wrigley started 

the All-American Girls Professional Baseball League in 1943. The idea was feasible 

because minor and major leagues were struggling due to the lack of available men to 

play and watch. Not only did the idea of women playing professional baseball work, in 



 9

1948 league attendance reached just under one million spectators (Chepko & Couturier, 

2001).   

 Working class and minority women enjoyed more opportunities to participate in 

sports than wealthier women did. Women were playing sports in company sponsored 

industrial leagues, municipal recreation leagues, and the Olympic Games. White and 

upper-class women found it harder to participate in sports due to the social expectation 

of acceptable female behavior. Competition such as golf, swimming, tennis, softball, 

and bowling were considered acceptable for the middle-class woman (Rintala, 2001).  

 

Physical Educators� Views 

The increase in the number of team sports being played by women from the 

1920s to the 1940s and the competitive nature of the games came to the attention of 

women physical educators. Many women physical educators believed in the philosophy 

that highly skilled, specialized athletic performance would attract attention and bring 

commercialization to sport (Davenport, 1982).  Physical educators believed that the 

game belonged to the participants, not the audience or business sponsors (Festle, 

1993). Intercollegiate athletics that attracted an audience was entertainment, not 

education (Lambert, 1969).  

These educators believed that some competition was acceptable for young 

women but they wanted it to remain within strict, socially defined limits. Sport was 

valued for socialization of the individual, not for professionalization (Davenport, 1982). 

Female physical educators wanted to protect women athletes from the negative effects 

of excessive competition. They devised rules to limit physical exertion and harmful 

bodily contact. The rule modifications also served to limit actions that were contradictory 

to proper, ladylike behavior (Rintala, 2001).   

Women physical educators of the 1950s followed the established policies and 

purposes for girls and women�s sports that were written in the early part of the century. 

They required a fundamental interest and appeal for the activities. In addition, these 

activities were to foster desirable interest in health and recreation. They were to be 

mechanically practicable for the average build and physical strength of the participants. 

The established policies were:  



 10

1) athletics for women should be developed only on the basis of wholesome 

pleasure, health, play, and character building � sport for sports� sake,  

2) athletics should be for all women. It must include, be suitable for, and 

interesting to at least eighty percent of all women, 

3) women�s athletics must eliminate all disadvantages and mistakes present in 

the men�s athletic program,  

4) women�s athletics must be conducted within the school with no interschool 

competition, and  

5) women�s athletics must be directed by competent women instructors and 

leaders (Burchneal, 1919, p.273).   

It was feared that intercollegiate athletics would lead to professionalism, emphasis on 

the training of a few, highly skilled athletes, unsocial, and unnecessary nerve fatigue 

(Mechikoff & Estes, 1998).  

Dress was also important in the beginnings of women�s athletics. According to an 

article by Burchneal (1919), women athletes were required to wear �lightweight, one-

piece knitted uniform suits.� In addition, �stocking supporters must be attached to the 

belt, well below the waist� (p. 274). Women were allowed to wear rubber-sole gym 

shoes or �sneakers� (p. 274).  And a skirt was added to provide becoming, appropriate, 

economical and healthful schools dress that could also be use for general use. The 

philosophy of these early women physical educators was to keep women from 

participating in events that detracted from their femininity (Mechikoff & Estes, 1998). 

The culture of the time believed in feminine looking and acting girls. It was thought that 

intercollegiate competition would toughen them and make them social outcasts 

(Lambert, 1969).  

 

Women�s Sports Organize 

The first committee to establish policies for women�s sports and provide advice 

on developing women�s athletic programs was the Committee on Women�s Athletics 

(CWA). The committee was sanctioned under the Council of the American Physical 

Education Association whose function was to provide guidelines for physical education 

departments (Deatherage & Reid, 1977). In 1923, the CWA passed a resolution that no 
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school should have an inter-institutional program unless they had provided an 

opportunity for every girl to have a full season of activities and take part in a series of 

games within the school or institution (Ley & Jernigan, 1962). If a school met the 

resolutions and held an inter-institution competition each participant were to have a 

medical exam, no gate money could be charged, and only the invited participants could 

attend. There was to be limited publicity, and there must be women instructors and 

officials (Deatherage & Reid, 1977).  

Before and during the 1950s there were many forms of athletic competition for 

women. Women could also find competition with teams sponsored by industrial and 

business groups, chambers of commerce, department stores, and sporting goods stores 

(Deatherage & Reid, 1977). These leagues offered sports such as tennis, bowling, 

basketball, volleyball, baseball, and hockey (Rintala, 2001). Colleges and universities 

also offered some forms of athletic competition for their women. One form of 

competition was intramurals, where competition was between students from the same 

school. Extramural competition involved students from different schools, but the teams 

did not have try-outs, practices, or coaches (Festle, 1993). 

One method of intercollegiate competition that was approved for use by college 

women was telegraphic meets. These meets were a competition between varsity teams, 

but they did not leave their campuses. Telegraphic meets were usually reserved for 

those sports that relied on time to determine the winner. Each team would run an event 

on their own home campus racing against time. The times were then sent from one 

college to the other by wire or mail and the winner would be determined from these 

postings (Challener, 1977; Morgan, 1999; Rintala, 2001).  

The National Section for Girls and Women�s Sports (NSGWS) became a section 

of the American Physical Education Association in 1929. The NSGWS was a 

combination of the CWA and the Women�s Division, National Amateur Athletic 

Federation. The name was changed to reflect the fact that the NSGWS was in charge of 

sports for both high school girls and collegiate women (Maurer, 1999). The change 

reflected the increased growth and scope of the organization (Division of Girls and 

Women�s Sports, 1969b; Ley & Jernigan, 1962). The purpose of the section was �to 
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promote a wholesome sports program for all girls and women� (Deatherage & Reid, 

1977, p. 7). 

 The goal of the NSGWS was to provide a sport program in which every girl or 

woman could, regardless of skill level, experience the health-related aspects of sport. 

The leaders of the NSGWS believed that an intramural program would be the best 

method to accomplish this objective. But there were other reasons for adopting an 

intramural program. Space and facilities were becoming a problem as men�s athletic 

programs were growing and expanding the number of teams they would sponsor. 

Another problem was in finding enough highly skilled players to provide adequate 

competition with teams from other schools (Schriver, 1949). They also believed that the 

physical education department could not support or control an intercollegiate program 

for women. They believed that the pressure to produce winning teams would harm the 

class work of the student, interfere with teacher planning, and hinder intramurals 

(Lambert, 1969).  

During this time period there were no established state, regional, or national 

tournaments offered in women�s sports by national organizations and as such there are 

no records of what type of competition was offered or who competed.  Not all 

universities followed the established policy of play days or sports days. In some parts of 

the country varsity competition was conducted, outside the knowledge of the NSGWS 

(Morgan, 1999). A 1951 survey showed that 92 percent of those that responded offered 

extramural competition, usually defined as sports days, but 28 percent reported offering 

varsity competitions (Festle, 1993).  Each college and university was on its own to 

decide what type of sport program to offer female students. 

 Some schools actually did offer varsity competition that consisted of formally 

organized teams whose membership was based on the skill of the player. The team had 

a coach, regular practices, and competed against similar teams from other schools 

(Festle, 1993). Immaculata College started varsity competition in 1939. During 

interviews, former players recalled traveling to play games and the socializing 

afterwards (Byrne, 2000). The yearbooks of Iowa Weseyan College show that the 

basketball team competed against other schools from 1943 to 1964 (Beran, 1991). 

There are records that universities have played on touring basketball teams or against 
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touring teams that visited the United States. Women athletes also participated in 

international basketball competition starting in 1955. Some women played in the Pan-

American Games and the World Basketball Tournament (Division of Girls and Women�s 

Sports, 1969a).  

The NSGWS published Standards in Sports for Girls and Women in 1953 as the 

authoritative source for rules, regulations, and guidelines for women�s sports. The book 

was published in response to the question of varsity athletics for women and growing 

pressure from the Amateur Athletic Union (AAU).  It described the �desirable outcomes� 

of varsity competition as companionship, growth in personal traits, admiration of skills in 

others, and the satisfaction of the game regardless of the outcome. The �undesirable 

outcomes� of highly skilled programs were low participation rates, poor sportsmanship, 

exhaustion, and sensationalism. Even though the Standard listed some desirable 

outcomes of highly skilled programs, it was evident that the NSGWS still supported 

instruction of all students regardless of skill level and emphasis on safety and health 

concerns rather than competition (Festle, 1993).   

 

Play Days/Sport Days 

 The program of choice for girls and women�s athletics in the 1950s was the play 

days or sports days. In 1931 the Journal of Health and Physical Education endorsed 

mixed team competition consisting of individuals from neighboring schools. This 

competition became known as play days. Plays days began to replace intercollegiate 

and interscholastic competition (Park & Hult, 1993).  

According to Plays Days for Girls and Women, the definition of a play day is �a 

day when girls from several schools meet and play with rather than against each other� 

(Duncan & Cundiff, 1929, p. v). Play days were designed as an activity to give every girl 

an opportunity to play with girls from other schools. Play days or sports days were 

defined as the coming together of girls from local colleges who were divided into new 

teams consisting of girls from each school. In this format, no team would represent any 

one college. They new teams would have no school allegiance and the focus would be 

on fun rather than winning (Rintala, 2001). The theme of play days was �play for play�s 

sake� (Anderson, 1969).  
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The activities were chosen because they did not require any unnecessary strain 

or the intensive training required of competitive sports. All the activities that were played 

were those found in the school�s physical education program. Some events that were 

offered included group games, team games, seasonal sports, relays, stunts, folk 

dancing, swimming, group field events, athletic tests, challenge games, and posture 

tests, activities that every physical education program offered. All activities were those 

in which the average girl could compete (Duncan & Cundiff, 1929). 

 During the play day format, teams were formed by combining all of the invited 

participants and dividing this mixed group into teams (Park & Hult, 1993). This insured 

that competition would be de-emphasized and that socialization would be the purpose 

of the day. The girls and women were given frequent breaks of cookies throughout the 

day to prevent over exertion and provide opportunities for social interaction (Davenport, 

1982). The same play day format continued to be used into the 1950s.  

Sport Days were another form of acceptable athletic competition for women. 

Intramural programs were a valuable component of Sport Days. At the end of a season 

of competition, the team that won would be able to compete against similar teams from 

neighboring schools. In this format, each team would maintain the identity of their 

university. The Mid-Western states were the first to embrace this type of competition 

(Anderson, 1969).   

The focus of play days was to design an athletic program that would meet the 

needs, interests, and abilities of all girls and women (Duncan & Cundiff, 1929).  Play 

days or sports days were offered as a form of intercollegiate competition for women. 

They would provide an opportunity for competitive experiences for the highly skilled girl 

as well as providing a social event. Since the audience at these events was limited, the 

win-at-all cost pressure was not present (Lambert, 1969).  

 

A Difference in Philosophies 

 In 1955 a young girl challenged the male sport world of wrestling. Jerry Hunter 

was arrested and charged in Clackamas County, Oregon with the crime of �participating 

in wrestling competition and exhibition� (p. 129).  This was a violation of an Oregon 

statute in which females were barred from wrestling competitions. She appealed to the 
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Circuit Court decision against her on the basis of the Fourteenth Amendment. The 

Equal Protection Clause of the Fourteenth Amendment states: �No state shall make or 

enforce any law which shall � deny to any person within its jurisdiction the equal 

protection of the laws� (State v. Hunter, 1956, p. 455). The court affirmed the Circuit 

Court decision using a statute based on State v. Baker. This statute said that �by nature, 

citizens are divided into two great classes of men and women and the recognition of this 

classification by laws having for their object the promoting of general welfare and good 

morals does not constitute an unjust discrimination� (State v. Hunter, 1956, p. 458). 

In a show of the attitudes of sport during this time the court went on to say in its 

conclusion: �Obviously it is intended that there should be at least one island on the sea 

of life reserved for man that would be impregnable to the assault of woman. She had 

already invaded practically every activity formerly considered suitable and appropriate 

for men only� (State v. Hunter, 1956, p. 458).  But others would continue to use the 

Fourteenth Amendment as a legal challenge for equality in athletics (Clement, 1987)/ 

By the mid 1950s it became obvious to many women physical educators that the 

needs of the highly skilled athlete were not being met (Deatherage & Reid, 1997). It 

came to their attention that intercollegiate competition did exist in a number of schools. 

They decided that it was time to establish leadership policies for these programs in 

order to ensure that the outcomes they desired would be accomplished (Anderson, 

1969).  

In 1956 The Tripartite Committee was created. The Tripartite Committee was 

composed of representatives of the NSGWS, National Association for Physical 

Education of College Women (NAPECW), and the Athletic Federation of College 

Women (AFCW). The purpose of the committee was to add more formal structure to the 

Women�s National Collegiate Golf Tournament (Willey, 1996).  

 Gladys Palmer and the staff of the women�s physical education department of 

The Ohio State University started this tournament in 1941 (Davenport, 1982; 

Deatherage & Reid, 1977). When the proposal for the tournament was first presented to 

the Executive Committee of the National Section of Girls and Women�s Sports of the 

American Association of Health, Physical Education, and Recreation, it was immediately 

rejected. AAHPER was not ready to accept intercollegiate competition, even in the sport 
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of golf. Since Palmer and the staff at The Ohio State University decided to continue with 

the plans for the tournament, they were considered outlaws by AAHPER (Davenport, 

1982). The tournament persisted and by 1951, four other institutions were holding 

similar tournaments (Deatherage & Reid, 1997). 

 The NSGWS Legislative Board approved a plan for conferences on leadership in 

response to the many abuses in the programs of boys and men�s athletics and the 

increasing movement of certain groups of girls and women�s programs to follow the 

pattern. The conference invited a number of delegates from each state, Legislative 

Board members, and nationally known consultants in the area of sports for girls and 

women. The conference was designed to give participants an opportunity to share 

experiences, discuss common problems, explore basic beliefs, and to encourage the 

further development of each participant�s potential for leadership in the NSGWS at the 

local, state, and national level (American Association for Health, Physical Education, 

and Recreation, 1956).  

 At this conference in Estes Park, Colorado, the members concluded that there 

were changing demands on women at the time and consequently on the program of 

action for women�s athletics. They acknowledged changes in the knowledge, human 

behavior, income and expenditure patterns, technology and employment practices, 

marriage age, birth rates, and in what women do and what they can do (American 

Association for Health, Physical Education, and Recreation, 1956). 

 Changes in the philosophy of women�s athletics were continuing at a rapid pace. 

In 1957 the Tripartite Committee recommended the establishment of the National Joint 

Committee on Extramural Sports for College Women (NJCESCW) (Willey, 1996). The 

NJCESCW would take over the functions of the Tripartite Committee in 1958 

(Deatherage & Reid, 1977). Also in 1957, the NSGWS was changed from a section to 

the Division for Girls� and Women�s Sports (DGWS). Being a division would give the 

organization more power and prestige in establishing policies and procedures for 

athletic competition for women at both the high school and collegiate level (Morgan, 

1999). It also reflected the growth of the NSGWS and its expanding participation in all 

phases of AAHPERD. The DGWS believed that the outcomes of competition were not 

determined by what was played but by the way it was played (Ley & Jernigan, 1962).  
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 The DGWS was established as a nonprofit, educational organization to meet the 

needs and interests of administrators, teachers, leaders, and participants in sport 

programs for girls and women. It was one of eight divisions of the AAHPER. The 

purpose of the DGWS was to provide for the development of sport programs for the 

enrichment of the life of the participants (Division of Girls and Women�s Sports, 1969c, 

p.1) The DGWS philosophy was that sports were an integral part of American culture 

and the total educational experience.  

In 1957, the DGWS published �Statement of Policies and Procedures for 

Competition in Girls and Women�s Sports.� The Statement was a throwback to the view 

that focusing on highly skilled athletes limited the participation of other, less competitive 

women. But it did state that intercollegiate competition could be offered, only if it did not 

interfere with intramural or extramural programs (Deatherage & Reid, 1977; Sparhawk, 

Leslie, Turbow, & Rose, 1989). The statement was not a change in the basic philosophy 

of the DGWS but it was written to reflect the changes in society and cultural attitudes 

(Ley & Jernigan, 1962).   

 The �Statement� gave strict definitions in the different types of acceptable 

competition for women. The primary purpose of sport was to provide the greatest good 

for the greatest number of girls. The order of importance was instructional programs, 

intramurals, sports days, and play days, and extramural competition. The last option 

was for those women whose needs could not be met by the first three options (Ley & 

Jernigan, 1962) 

  Intramural competition was defined as �sports competition in which all 

participants are identified with a particular school, community center, club, organization, 

institution, or industry, or are residents of a designated same neighborhood or 

community. This form of competition stresses the participation of the many. It should be 

sufficient to meet the needs and desires of the majority of girls and women in intramural 

competition, all the participants were from the same school or institution (Conlisk, 1957, 

p.57).  

 Extramural competition was defined as: �a plan of sports competition in which 

participants from two or more schools, community centers, clubs, organizations, 

institutions, industries, or neighborhoods compete. The most desirable forms of 
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extramural competition are Sports Days (school group participates as a unity), Play 

Days (representatives from each group are selected to play on Play Day terms), 

Telegraphic-Meets (results are compared by wire or mail), or Invitation Events (such as 

symposium, jamboree, game or match)� (Conlisk, 1957, p.57). 

 The �Statement� emphasized that an extramural program was to be carried out 

as a supplement to the intramural program and should be conducted by qualified 

women leaders of the women�s physical education department. The programs had to be 

supported by organization funds and be of the approved objectives and standards for 

girls and women�s sports. It should not include �rigid, season-long schedules, intensive 

elimination leagues, or championships.� Admission charges were not sanctioned for the 

events (Conlisk, 1957, p. 58).  

 If opportunities were to be provided for the highly skilled athlete beyond the 

programs outlined above, intercollegiate policy assumed that:  

1) women who participate represent the institution and part or all their expenses 

may be paid.  

2) the events should be conducted in conformance with DGWS standards of health, 

participation, leadership, and publicity.  

3) they should not curtail the intramural or other extramural programs of the 

sponsoring institution (Conlisk, 1957, p. 58). 

They should not include events in which women participate as: 

1) members of men�s intercollegiate athletic teams. 

2)  in touch football exhibition games. 

3)  either with or against men in activities not suitable to competition between men 

and women, such as basketball, touch football, speedball, soccer, hockey, or 

lacrosse (Conlisk, 1957).  

The DGWS selected sport activities that provided opportunities in competition for highly-

skilled women athletes that were aligned with the American concept of femininity (Ley & 

Jernigan, 1962).  

 In 1958, the NJCESCW again examined the repercussions of extramural sport 

competition. The committee concluded that current sport programs did not meet the 

sports interests and needs of some college women (Welch, 1982). The committee 
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decided that it was time to study new methods of sport development for women due to 

the changing culture of America. The DGWS held a conference to study �the role of 

women in our changing society and its implications� (Festle, 1993, p.161). This resulted 

in the publication of Standards in Sports for Girls and Women.  This was the first time 

the idea of a separate sphere for women�s sports was to appear in official policy of the 

DGWS. But not all women physical education leaders were eager to embrace this new 

philosophy. Many of these women had been educated to believe that competition was 

not good for young women (Maurer, 1999).   

 

The Age of Transition 

 It was clear that challenges were being made in the areas of women�s rights, 

racial discrimination, and women�s athletics. Legal challenges were being used to affect 

changes in women�s rights and racial discrimination. The challenges in women�s 

athletics were being discussed among women physical education leaders and 

organizational members. 

 

Era of Change 

The decade of the 1960s was the hippy Generation, the time of �make love, not 

war�, the birth of the slogan and lifestyle of �sex, drugs, and rock and roll.� Women were 

burning their bras to protest the definition of a women�s role as only a housewife. The 

values, beliefs, and ideals of the 1950s were being questioned and rejected. The family 

home life was no longer modeled after the television show, Father Knows Best. It was a 

decade of legislation to provide equal opportunity for both sexes and all the races. 

 The longest era of uninterrupted economic growth in the United States occurred 

during the 1960s. High-speed air travel, credit card usage, and company expense 

accounts became commonplace in America. The industrial growth started in the 1950s 

continued and gained momentum during the 1960s. The 1960s was a decade of high 

expectations and affluence never before enjoyed in the United States (Patterson, 1996).  

 Some authors described the decade as the end of the Dark Ages and the 

beginning of a more hopeful and democratic period. It was called the modern Great 

Awakening and the Age of Aquarius. A look at the decade shows that it was the 
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beginning of a new American identity, one that was blacker, more feminine, emotional, 

intuitive, and exuberant (Patterson, 1996).  

The Civil Rights Movement that started in the late 1950s gained increased 

momentum in the 1960s (Chepko & Couturier, 2001). It moved into a bloodier period. 

Between 1961 and 1965, twenty-six civil rights workers lost their lives (Patterson, 1996).  

The movement challenged culturally assigned differences between the races. Women�s 

rights supporters began to confront established gender roles and attitudes of the 1950s 

(Chepko & Couturier, 2001). The Civil Rights Movement and the woman�s movement 

worked together to show the cultural biases against both groups of people. In the 

workforce, this bias was shown in the separate and unequal jobs available to both 

groups (Chafe, 1986).  Social and cultural attitudes changed rapidly in the early 1960s. 

It helped to reshape public policies in the early part of the decade and polarized the 

nation in the latter half (Patterson, 1996).  

More women were continuing to enter the workplace. Some entered because of 

dissatisfaction of being cast in only a domestic role with no economic power, but many 

did so to supplement the family income (Patterson, 1996).  It was in 1960 that the 

Commission on the Status of Women was formed. The commission advocated child-

care, better job opportunities, and better pay for women (Chepko & Couturier, 2001).  

The birth control pill would also be invented in the early part of the 1960s. By the mid-

1960s, this pill and moral change caused the greatest transformation in sexuality that 

the United States had ever seen. Women in the feminist movement were open and 

defiant in their tone and their rebelling against the �feminine mystique� of deference and 

domesticity. Those women involved in this movement were usually young, white, well 

educated, and in the middle-class (Patterson, 1996).  

Television became a major source of news and national culture in America. 

Americans could view the national culture in prime time shows and see the internal 

divisions of the country during news and special features. The �Wide World of Sports� 

debuted in 1961. The instant replay was first used in sports in 1963. Big time sports 

were capturing large audiences, both live and on television. By 1966, Americans could 

view the riots protesting the Vietnam War. Television brought into people�s homes the 

social injustices of Blacks, Hispanics, Native Americans, women, and the gay 
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populations. Television broadcasted the 1963 Martin Luther King protest against racial 

discrimination in Birmingham, Alabama.  The worldwide television coverage of this and 

other civil rights protests led to violence and outrage against racism in the United States 

(Patterson, 1996).  

 The federal government also paved the way for changes in society for women 

and minorities. In 1963 the Equal Pay Act was passed to prevent pay discrimination 

against women and minorities. The Civil Rights Act of 1964 made any discrimination 

based on race and sex illegal (Chepko & Couturier, 2001). Both of these Acts benefited 

the number of middle-class and married women that were now in the workforce. With so 

many women now employed, the traditional idea of a woman�s place in the home was 

no longer realistic. Children whose parents worked outside the home formed different 

ideas of what men and women were socially allowed to do (Chafe, 1986). Other 

legislation of the 1960s included a �war on poverty�, federal aid to education, medical 

aid for seniors and the poor, and the creation of the National Endowments for the Arts 

and the Humanities (Patterson, 1996).  

The Kennedy administration continued the work started by President Eisenhower 

in an earlier decade. In 1956 Eisenhower established the President�s Council on Youth 

Fitness to examine the concerns that the materially wealthy American society was 

growing physically soft. The Kennedy administration along with the AAHPER introduced 

�Operation Fitness, USA�. The program was designed to introduce youth to track and 

field events, important events included in the Olympics. Kennedy requested schools to 

increase children�s athletic opportunities by teaching internationally played sports that 

were not as well known in the American sport culture (Festle, 1993). In 1960, the 

DGWS and the U.S. Olympic Committee�s Women�s Board of the Olympic Development 

Committee sponsored five institutes to train coaches and teachers in more advanced 

skills (Morgan, 1999).  

 

The Beginnings of Women�s Intercollegiate Athletics 

 The world of women�s sports was changing more slowly than society�s change in 

race and sex discrimination. A survey conducted in 1960 revealed that between 50 and 

60 percent of colleges were conducting extramural competition for women. Some of the 
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schools defined their programs as the top team or player from an intramural program 

challenging their counterparts at neighboring schools. Most competition in team sports 

was limited to a season consisting of approximately seven games (Festle, 1993).  

 It was apparent that opportunities for college women to participate in 

intercollegiate athletics had increased. It was felt this was due to the recognition of the 

DGWS within the AAHPER and the National Institutes on Girls� Sports along with an 

increased acceptance of the athletic role of women in society. The increased coverage 

on television of women�s athletic events in the Olympics allowed more Americans to see 

that women could participate in sports without harming their feminine image (Willey, 

1996).  Competitive sports for women were becoming accepted within the culture of 

society (Division of Girls and Women�s Sports, 1969a). 

 By 1962, physical educators of the NJCESW began reviewing requests for the 

approval of intercollegiate tournaments for women. They were also receiving requests 

for guidelines on how to manage these tournaments (Festle, 1993).  Highly competitive 

activities for women had been increasing and the NJCESW and DGWS were beginning 

to acknowledge the cultural changes in women�s concept of themselves (Ley & 

Jernigan, 1962). The DGWS believed it was necessary to review and revise their 

standards because of the changes in sport culture and the research that revealed new 

understandings concerning the nature and direction of women�s sports (Division of Girls 

and Women�s Sports, 1969a). 

 By 1963, the DGWS still promoted the policy of an instructional intramural 

program that could answer the needs and desires of college women. But they 

recognized that some college women needed additional athletic challenges. They 

conceded that a carefully planned and directed program of extramural competition could 

address these needs. The DGWS realized that interschool sports were being conducted 

and that it was time to evaluate their philosophy or they would lose the opportunity to 

affect the direction and administration of women�s sports (Festle, 1993).   

The DGWS sponsored the Study Conference on Competition in 1965. The 

purpose of this meeting was to identify the problems of intercollegiate competition and 

to develop guidelines for competition (Challener, 1977).  To accomplish this, the DGWS 

published another �Statement of Policies for Competition in Girls and Women�s Sports. 
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This policy showed an acceptance of intercollegiate competition for women (Deatherage 

& Reid, 1977; Division of Girls and Women�s Sports, 1965). During these discussions 

about the level of competitive programs for women, it was advised that women avoid 

the practice of recruitment of athletes, as this was seen as the main problem in men�s 

athletics (Ley, 1969).  

The prerequisites for an intercollegiate program were that the program be 

administered by qualified leaders, be supported by budgeted funds, be representative of 

approved objectives and standards for girls and women�s sports, including condition of 

travel, insurance, facilities, equipment and desirable practices (Division of Girls and 

Women�s Sports, 1965, p.34). These guidelines were developed as a result of the 

increased interest in operating an intercollegiate athletic program for women. They were 

designed to assist institutions in establishing these programs. Any intercollegiate 

program should only be an extension of an existing intramural program (Division of Girls 

and Women�s Sports, 1965).  

 The direction of women�s athletics received a major endorsement from the 

American Medical Association (AMA) in 1964. The AMA, upon a review of their previous 

policy, declared that whether from the culturally imposed restrictions, physiological 

taboos, or the disproportionate allotment of time, facilities, and leadership, many women 

were not obtaining the level of physical activity they desired. This change in philosophy 

changed the social image of a woman athlete. A healthy woman, engaging in a physical 

activity, now contributed to a feminine image (Festle, 1993). Young women were being 

encouraged to participate in sports as a result of being freed from assuming 

responsibilities in society that were outside the home (Anderson, 1969).  

 In 1965, the DGWS revised their first statement that was published in 1963. The 

revision mirrored the original aim of the organization that any sports program was to 

provide a wide range of opportunities for all women to participate at levels that were 

appropriate to their skill level. It also addressed the problems of developing regional and 

national tournaments. The issues of tournaments needed further study, but the revised 

statement did endorse tournaments that were confined to limited geographic regions 

(Division of Girls and Women�s Sports, 1965).  
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 The next major achievement for women occurred in 1966. The National 

Organization for Women (NOW) was created because of the perceived lack of 

enforcement of the Civil Rights Act by the Equal Employment Opportunity Commission 

(EEOC) (Chepko & Couturier, 2001). The women�s liberation movement attacked the 

legal, cultural, and psychological barriers that had been erected to limit women in 

society and equal opportunity (Festle, 1993). 

 Women were beginning to challenge their rights under Title VII of the Civil Rights 

Act of 1964. Ms. Weeks, an employee, sued Southern Bell Telephone & Telegraph 

Company because she was denied the job of a switchman due to her sex. The only 

other bidder for the job was a male with less seniority in the company than she had. 

Southern Bell asserted that the position was within the exception of discrimination set 

forth in the law. The law said that there were certain instances where sex was a bona 

fide occupational qualification. In the Georgia Code it stated that women and minors 

should not lift anything over 30 pounds and Southern Bell claimed that Ms. Weeks 

would have to lift over that amount to perform the switchman job. The court decided in 

Ms. Weeks� favor stating that the restrictions set maximum limits on weights that women 

were allowed to lift did not take into account the individual differences among women, 

and that these restrictions were sometimes unrealistic (Weeks v. Southern Bell 

Telephone & Telegraph Company, 1969).  

 

A New Path for Women�s Athletics 

 A new direction in women�s sports became evident in the middle of the 1960s. 

The value system and sex roles were changing rapidly in society. Women physical 

educators realized that they must adapt to these changes (Lambert, 1969). A number of 

women wanted competition that stressed individual excellence. The format of play days 

and sports days had demonstrated that supervised competition for collegiate women 

added to the educational experience and maybe it was possible that intercollegiate 

competition would further enhance this experience (Anderson, 1969).  

The DGWS and the Research Committee of the National Association of Physical 

Education for College Women sent a questionnaire to all district and national members 

concerning the direction of women�s athletics (Scott & Ulrich, 1966). It was becoming 
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apparent to women physical educators that the issue of intercollegiate sports 

competition for women was an issue that was not going to go away and that it was 

going to become an important issue for the DGWS (Lambert, 1969).  

In 1965 the NJCESCW was disbanded and their activities now fell under the 

control of the DGWS. In a study conference hosted by the DGWS, women leaders 

decided that women�s intercollegiate athletics needed some type of structure developed 

specifically for women�s sports. They did have major concerns about what was needed 

for women�s athletics. The first concern was the different philosophies among women 

physical education leaders about what was appropriate for girl and women athletes. The 

second was the problem of providing adequate facilities for the women and funding that 

did not depend upon gate receipts. The final problem would be finding women leaders 

and coaches to meet the needs in the expanding programs (Maurer, 1999).  

At this time no organization existed to guide or control intercollegiate athletic 

programs for women. The results of the questionnaire stressed the need for an 

organization that could devote itself to the issue of control of women�s intercollegiate 

athletics (Commission on Intercollegiate Athletics for Women, 1970).  This need led to 

the creation of the Commission on Intercollegiate Athletics for Women (CIAW) in 1966 

(Scott & Ulrich, 1966; Sparhawk, et al., 1989). The CIAW was created by the DGWS to 

implement guidelines for intercollegiate programs and to direct national championships 

for women (Challener, 1977; Chepko & Couturier, 2001).  

Women physical educators realized that intercollegiate competition was coming 

whether they wanted it or not. They faced three choices at this time. The first was to set 

up the same program as the men, taking along all the risks present in the men�s 

program. The second choice was to resist the push for intercollegiate athletics for 

women for as long as they could. The problem with this option was that if the schools 

did not provide for the highly skilled woman athlete, some outside agency would. The 

creation of the CIAW represented their third option. With the CIAW, women�s athletics 

could be built slowly and maintain policies to protect and preserve the qualities of 

competition that women physical educators believed in (Lambert, 1969).  

The charter of the organization included the return of �women� and 

�intercollegiate athletics� in the same breath (Maurer, 1999). This organization also 
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showed that there would be a new direction for women�s sports. This new direction 

would no longer focus on meeting the needs of all women athletes regardless of skill 

level, but it would center on the needs of the highly skilled athlete and their concern for 

excellence (Scott & Ulrich, 1966).  

The formation of the Tripartite Committee and the NJCESCW demonstrated that 

intercollegiate competition could be a part of the educational experience for women. 

These two organizations were the first to accept and promote the idea of competitive 

athletics for women. They also showed the change in philosophy that was occurring 

during this decade. For the first time women physical education leaders assumed 

direction and responsibility for intercollegiate competition for women (Anderson, 1969).  

The goal of the organization was to create and maintain high-quality standards to 

avoid the abuses and pitfalls of men�s athletics, especially in the areas of recruiting and 

gambling scandals (Festle, 1993; Rintala, 2001). The commission originally had three 

commissioners who were assigned the duties of national championships, sanctioning, 

and mail tournaments (Deatherage & Reid, 1977). Katherine Ley, Phoebe Scott, and 

Maria Sexton respectively were appointed to fill these spots by DGWS Vice President 

Frances McGill. The CIAW was to be an advisory committee to the DGWS. The DGWS 

would still control sanctioning functions (Challener, 1977; Ley, 1968; Scott & Ulrich, 

1966). 

 The CIAW established rules to guarantee that women�s athletics put academics 

first and foremost. Women student-athletes were required to maintain the same 

academic average as that required by the general undergraduate students. To prevent 

coaches from spending time recruiting and exploiting young athletes no athletic 

scholarships were offered (Chepko & Couturier, 2001; Festle, 1993). Talent 

scholarships, specifically for athletic skills, and any type of merit awards were not to be 

given to entice a student to a certain institution (Ley, 1969). Men and women�s college 

sports programs were administered separately. This followed the belief that women 

needed to be the leaders of the women�s sport programs (Davenport, 1982; Festle, 

1993). 

 Women physical educators wanted control over their sports programs to avoid 

the problems that were present in the men�s programs. They felt that recruitment of 
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athletes by using financial aid was contrary to educational objectives. These practices 

imposed undesirable pressures on athletes and could be used as a means of control by 

those who could offer the greatest financial inducements.  Athletic scholarships were 

defined as: �scholarships awarded on the basis of athletic performance, where the 

factor of academic achievement, which is the basis for comparable grants in the 

institution, is not met� (Division of Girls and Women�s Sports, 1969a, p. 69). These 

awards could be accepted after one year in residence at the institution provided that 

they were based on academic ability or meritorious service to a department or institution 

including athletic performance (Division of Girls and Women�s Sports, 1969c).   

 As a sub function of the DGWS, the Commission followed the general purposes 

of the DGWS. The functions of the Commission were to: 

1. encourage organizations of colleges and universities and/or organizations of 

women physical educators to govern intercollegiate competition for women at the 

local, state, or regional level.  

2. hold DGWS national championships as the need for them becomes apparent.  

3. sanction closed intercollegiate events in which at least five colleges or 

universities are participating. 

The Commission would only provide guidance and policies for college women 

(Commission on Intercollegiate Athletics for Women, 1970).  

By 1967 the CIAW had installed rules that called for high standards and high 

quality programs. The commission relied on the good intentions, common sense, and 

the values of women physical educators to self-report violations. Any school that offered 

athletic scholarships would be declared ineligible for national tournaments (Deatherage 

& Reid, 1977). It was in this year that The Handbook of Procedures for Tournaments, 

Meets, and Other Intercollegiate Events was published. Even with the publication of 

standard procedures and guidelines for women�s intercollegiate athletics, the CIAW did 

not have any regulatory authority to punish schools that participated in unsanctioned 

events (Challener, 1977).  

In 1968 the CIAW adopted the policy that conducting national championships 

would not interfere with the effectiveness of either instructional or intramural programs 

(Sparhawk, et al., 1989).  The CIAW announced that the first DGWS National 
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Intercollegiate Tournaments to be held were gymnastics at Springfield College, MA and 

swimming at Michigan State University. Track and field at Southwest Texas State 

College, TX, golf at Pennsylvania State University, PA, National Invitational Women�s 

Collegiate Basketball Tournament at East Chester State College, Intercollegiate Archery 

Meet at Arizona State University, and Women�s National Collegiate Tennis 

Championship at Carleton College followed in 1969 (Division of Girls and Women�s 

Sports, 1969a). The sports of swimming and diving, badminton, and volleyball would be 

added in 1970 (Deatherage & Reid, 1977; Festle, 1993; Sparhawk, et al., 1989).  

The commission would solicit bids from institutions to host the national 

championships. All profits were to be returned to the commission and any deficits had to 

be absorbed by the host institution (Challener, 1977). The commission would select the 

site, arrange awards, and appoint an evaluation committee (Scott & Ulrich, 1966). The 

organization of the CIAW with its rules, standards and national tournaments encouraged 

colleges and universities to create varsity intercollegiate teams with the formation of 

conferences and regular seasons (Festle, 1993).  

In a 1968 press release, the CIAW published conditions colleges or universities 

would have to follow to host sanctioned tournaments. These conditions were: �teams 

invited are made up of highly selected, well coached individuals who play together 

throughout a season against similar units from other colleges, undergraduate college 

students are the only competitors invited, more than five colleges are being invited, and 

the event will be conducted in line with appropriate standards� (Ley, 1968, p. 68).  

 

The Birth of Women�s Athletic Programs 

 By 1970, The CIAW had expanded to 24 state or regional organizations. A 

survey showed that 80 percent of institutions reported they sponsored varsity 

competition. The commissioners realized that some type of institutional membership 

structure needed to be devised. It was proposed that a governing body consisting of 

eight district representatives be developed. In addition an executive committee of three 

chairpersons and a secretary-treasurer were created. The CIAW would require that 

institutions wishing to play in the national championships pay a membership fee to the 
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commission. This fee would be used for promotion, information, and membership 

processing (Challener, 1977).  

 The membership plan was discussed with the National Association of Physical 

Education for College Women (NAPECW) in 1970. The NAPECW had been one of the 

first organizations to be involved with women�s collegiate sports and had been a liaison 

with the CIAW. The plan was also presented to the DGWS Executive Committee and 

the AAPHER Board of Directors. It was decided that a new organization called the 

Association for Intercollegiate Athletics for Women (AIAW) would be formed. Member 

institutions would vote for the officers to run the AIAW in 1972 (Challener, 1977). 

 The AIAW would become the first regulatory body for women�s athletics. The 

association would be responsible for guidelines concerning the eligibility of transfer 

students, injury and illness, number of games to be played in a regular season, and 

junior colleges. It also regulated the revenue and use of television, radio, movie rights, 

research, Sunday games, and the matter of chaperones. As a regulatory body, the 

association had a means of enforcing policies and regulations by denying an institution 

the opportunity of playing in the national championship (Challener, 1977). 

 The main functions of the AIAW were similar to the ones formed by the CIAW. 

They were:  

1) to foster broad programs of women�s intercollegiate athletics which are 

consistent with the educational aims and objectives of member schools and in 

accordance with the philosophy and standards of the National Association of 

Girls and Women�s Sports  

2) assist member schools in extending and enriching their programs of 

intercollegiate athletics for women based upon the needs, interests, and 

capacities of the individual student 

3) stimulate the development of quality leadership for women�s intercollegiate 

athletic programs 

4) foster programs which will encourage excellence in performance of participants 

in women�s intercollegiate athletics 

5) maintain the spirit of play within competitive sport events so that the concomitant 

of educational values are emphasized 
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6) increase public understanding and appreciation of the importance and value of 

sports and athletics as they contribute to the enrichment of the life of the women 

(Grant, 1989, p. 44).  

The association would continue the CIAW policy of women athletes as students first 

and athletes second (Challener, 1977). 

 The AIAW philosophy on competition was the same as that of the NAGWS, it 

exemplified the belief that competition should benefit the participant and that 

competition should be available to all college women. Participation in competitive sports 

was to be considered a privilege. This would allow the female student-athlete to obtain 

additional education benefits from the values and rewards of her sport participation. The 

purpose of sport participation was that of personal enjoyment and social interaction 

brought about by the shared appreciation of sport performance and excellence (Willey, 

1996).   

 The charter membership of the AIAW was 278 colleges and universities. By 

1979-80 it would become the largest governing body of intercollegiate athletics with 973 

member institutions. This was larger than National Collegiate Athletic Association and 

the National Association of Intercollegiate Athletics, both governing bodies of men�s 

athletics. The vision of the founders of the AIAW was to create a sound educational and 

financial model for women�s intercollegiate athletic programs (Grant, 1989). The one 

belief of women physical educators that had not changed was to avoid the mistakes and 

evils, such as gambling and recruiting scandals that could be found in men�s athletic 

programs.  

 

Summary 

 The story of women�s athletics between 1950 and 1972 has been told from the 

viewpoint of physical education organizations. In the 1950s women were encouraged to 

compete in athletics in the form of Play Days and Sports Days. The All American Girls� 

Professional Baseball League, women�s first experience in professional team sports, 

folded, and intercollegiate competition between women was discouraged. Women 

physical educators did not believe in strenuous physical competition for women. This 

followed society�s return to old fashioned values and beliefs. American society wanted 
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to return to a time before the involvement in World War II. A more family centered life 

was desired, where the man worked outside the home and the women was responsible 

for the home.  

In the early 1960s, challenges were being made, especially in racial 

discrimination. Brown v. Board of Education challenged the separate but equal rule in 

public education. This case was argued before the United States Supreme Court and 

involved cases in Kansas, South Carolina, Virginia, and Delaware. The Justices 

resolved that the Fourteenth Amendment was intended to end all legal distinctions 

among citizens of the United States (Brown v. Board Education, 1954).  

By 1963 the Division of Girls and Women�s Sports realized that the athletic need 

of the highly skilled woman athlete was not being met. This led to the formation of the 

Commission on Intercollegiate Athletics for Women. It was in 1972 with the formation of 

the Association of Intercollegiate Athletics for Women that women were encouraged to 

compete in intercollegiate athletics and national championships. 

Some of the literature has investigated individual women�s athletic programs. 

There is the account by Grundy (2001) of high school girl�s basketball in North Carolina 

beginning in the 1940s. Byrne (2000) documented the history of Immaculata College 

women�s basketball program since its beginning in 1939. Beran (1991) tells of high 

schools and colleges in Iowa that competed in basketball throughout this 1950s and 

60s. Some women found the opportunity to compete in athletics through the Amateur 

Athletic Association and the Olympic games. This research tells us that women were 

competing interscholastically, both at the high school and collegiate level. But very few 

schools kept any records about the women�s teams at their schools and this has led 

history to forget that they existed. 

 

Statement of the Problem and Purpose 

Traditional historic assumptions and conclusions are that the history of women�s 

athletics can be found in the history of the organization. The framework of these 

historians focuses on the leadership and organization rather than the behavior and 

attitudes of the constituencies of the organization (Kaestle, 1997). Much of the literature 

available today on women�s athletics has been written after the passage of Title IX and 



 32

has focused on the law�s impact on women athletics and the number of women 

participants. Many women athletes today do not know of a time when colleges and 

universities did not sponsor programs for women. How can they imagine a time when 

men were not allowed as spectators of women�s athletics?  

 According to Joan Hult, �Before you can embrace the past to be empowered in 

the future, you must understand your own history� (Hult, 1999). The women athletes 

that participate today receive athletic scholarships and the same services and benefits 

as their male counterparts. Prior to Title IX, women did not receive athletic scholarships 

or receive the same support from the university that was given to the men�s programs. 

There is limited literature available on why women participated in intercollegiate 

athletics prior to Title IX or what their experiences meant to them (Maurer, 1999).  

What is the complete story of women�s athletics prior to the enactment of Title 

IX? Traditional historic assumptions and conclusions are that the history of athletics can 

be found in the history of the organizations. But what is the story as told by the women 

who experienced college athletics between 1950 and 1972? How do these experiences 

impact the history of women�s athletics?  

 The purpose of this study is to learn about the lived experiences of women who 

participated in athletics before 1972 and to understand what these experiences meant 

to them. This study will result in rich descriptions through the stories of selected women 

and their experiences in women�s athletics.  

 

Significance of the Study 

 Women who were involved in intercollegiate athletics between 1950 and 1972, a 

time period in which women�s athletics underwent many changes, will be interviewed.  

In 1950, women were encouraged to play sports with each other in polite, social setting. 

The emphasis was on social contact, cooperation, fitness, and weight control (Boutilier 

& SanGiovanni, 1983). This study will examine what sport participation meant to them 

and what they thought about those experiences. It will also examine what sport activities 

were available to them and how these activities were conducted. Results of the study 

will add to the history of women�s athletics by examining what athletic participation 

meant to the individual athletes who competed prior to Title IX.  
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 Today, members of society are questioning if Title IX is fair to both male and 

female athletes. Some believe that Title IX has done what it was intended to do and 

may no longer be necessary. Others believe that parts of Title IX need to be changed. 

Women�s athletics has achieved so much since the enactment of Title IX that many 

have forgotten women�s athletics before 1972. In response to these questions and 

perceptions, this study will shed some light on where women�s athletics were prior to 

Title IX.   

 

Research Questions 

 The researcher purposes to answer the following four research questions. 

1. What were the factors that lead to each subject�s participation in athletics? 

2. What athletic activities were offered for these women? 

3. What did these experiences mean to them at the time? 

4. What do these experiences mean to them now? 

 

Limitations 

 The limitations of the study follow. 

The passage of time can cause a failure in memory and a misinterpretation of 

 past events (Seidman, 1998). 

The researcher managed the effect of this limitation during the interview by asking for 

dates and names related to the data and requesting to see any artifacts the participant 

had available.  
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CHAPTER 2 

Methodology 

 

 The present state of women�s athletics is the product of the revolution started in 

1972 with Title IX. Women athletes now play in the same facilities as the men, enjoy the 

same services and benefits such as uniforms and travel, and receive athletic 

scholarships. But it was a completely different scenario in 1950. Women physical 

educators devised rule modifications that restricted movement because it was believed 

that women could not endure intense physical activity or the stress of competition 

(Boutilier & SanGiovanni, 1983). The organizational motto of the time was play with 

rather that against each other (Duncan & Cundiff, 1929). 

 This organizational philosophy neglected the needs of the highly skilled woman 

athlete. By the mid 1950s some colleges and universities began to offer varsity 

competition (Festle, 1993). By 1960, many more institutions were offering varsity 

competition, especially in basketball, for women (Festle, 1993). In 1966 the Commission 

on Intercollegiate Athletics for Women (CIAW) was formed to implement guidelines for 

intercollegiate athletic programs for women. The CIAW would be the first organization to 

sanction national tournaments for women (Challener, 1977; Chepko & Couturier, 2001; 

Scott & Ulrich, 1996). 

 The last step in the development of women�s athletics was the replacement of 

the CIAW with the Association for Intercollegiate Athletics for Women in 1972 

(Sparhawk, et al, 1989). The AIAW became the first governing body of women�s 

athletics (Challener, 1977). What is needed now are the experiences of individual 

women who participated in intercollegiate athletics prior to the implementation of Title 

IX.   
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Research Design 

 This study used an in-depth, phenomenologically based approach to 

interviewing. Phenomenological research examines the nature of a phenomenon. The 

focus of phenomenology is to explore how human beings make sense of their 

experience and transform that experience into consciousness. Phenomenological 

research asks how a person perceives the experience; to describe it, judge it, 

remember it, make sense of it, and talk about it with others (Patton, 2002).  This 

approach was employed to have the participants recall their experiences in women�s 

athletics. It allowed the participants to express their thoughts and reflections about their 

athletic experience.  

Interviewing is used to understand the experience of people and what meanings 

they make of that experience (Seidman, 1998). The purposes of an interview are to 

obtain and reconstruct events and experiences in the past of the participant (Lincoln & 

Guba, 1985).  Phenomenological interviewing gathers data from people who have 

directly experienced the phenomenon, their �lived experiences.� The experiences of 

people are analyzed and compared to find the basic nature of the phenomenon (Patton, 

2002).    

The data collected focused on the participant�s life by examining the events and 

circumstances that shaped her experiences in athletics (Bogdan & Biklen, 1998). The 

experiences relating to this study are what contributed to their involvement in athletics 

and what these experiences meant to them, both at the time of the experience and in 

reflecting on that experience today. Open-ended questions were used to allow the 

participant to talk about the area of interest and then the researcher could probe into 

topics and issues the participant has initiated (Bogdan & Biklen, 1998).  Other data was 

also obtained from written sources from the time period in question.  

 

Participants 

 A number of experts in the field of women�s athletics prepared a list of women to 

be included in the study. These experts participated in women�s intercollegiate athletics 

during the time period of this study and were leaders in physical education and women�s 

sports during their professional careers. It was determined that they would have the 
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knowledge of individual women that would be appropriate for this study.  An initial list of 

twenty-one names was produced. The list was then taken to each expert and they were 

asked which five individuals they would pick. This produced a final list of eight 

participants. In addition, as participants were interviewed for this study they were asked 

about women they would select for the study. The majority of names they provided were 

on the original list  

The selection of participants for an interview study is different from those of an 

experimental study (Seidman, 1998). The quality of the experiences is the most 

important factor, not the number of participants (Patton, 2002). The number of 

participants is determined when there is a saturation of information. At this point in the 

study, the researcher is hearing the same information reported (Seidman, 1998). The 

data collection begins to produce only small amounts of new information compared to 

the effort required to get the information (Lincoln & Guba, 1985).  

The purpose of the study was to present the experience of people with detail and 

depth so that those who read the study can understand and connect with those 

experiences. True randomness would not be appropriate for an in-depth 

phenomenological interview (Seidman, 1998). The participants were purposefully 

selected for inquiry and understanding of specific phenomenon. This is known as 

intensity sampling. Intensity sampling consists of finding rich examples of the 

phenomenon of interest (Patton, 2002). The participants for this study were chosen 

based on their reputation in the field of women�s athletics.  

 

 

Research Procedures 

Each individual, selected by the researcher and the experts as a potential 

participant for the study, was sent an introductory letter. This was the first approach by 

the researcher toward the participants. The letter contained the names and contact 

information of the researcher and two of the committee members. It stated the name of 

the research study, informed them of the desire for an interview with them, and the 

purpose of the research study. A stamped, self-addressed envelope was provided for 

them to return their decision to the researcher. 
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The researcher telephoned each individual that agreed to participate in the study. 

In the phone conversation, the researcher explained more about the interview format; 

details such as the interview will be tape recorded and the interview will take 

approximately one hour of their time. The purpose of the in person contact was to 

inform the participant about the nature of the study and to determine if the participant 

was interested in the research. The participants must understand the study and their 

role in the study. Interviewing takes a large amount of time, both for the researcher and 

the subject. The participant was asked to give a date, time, and location for the 

interview. The researcher asked the participant if they had any artifacts, such as 

yearbooks, administrative material, or newspaper articles that described their career in 

intercollegiate athletics. These materials were discussed during the interview process to 

both explore and document experiences of the participant. 

   The interview was a face-to face meeting conducted in a setting that was 

convenient and familiar to the participant. It is important that the participant feels 

comfortable in the setting (Seidman, 1998). The researcher guaranteed confidentiality 

by assigning all participants pseudonyms. The locations where the experiences of the 

participant occurred were described in broad terms so readers will not be able to 

determine the exact place they happened.  

 

Interview Format 

 The researcher prepared an interview guide that consisted of a list of the 

questions that would be explored during the interview. The guide was prepared by the 

researcher and given to the panel of experts for their comments and suggestions about 

the questions and topics to be discussed. The open-ended questions established the 

subject area and allowed the participant to explore the area as she desired. This 

allowed the interviewer the freedom to establish a conversational style and remain 

focused on predetermined subjects (Patton, 2002). The questions allowed the 

participant to reconstruct her experiences in athletics and what was important to her 

(Seidman, 1998).  

 During the interview, the interview questions were used to explore predetermined 

topics of the participant�s involvement with intercollegiate athletics. How the interview 
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proceeded determined if all the interview questions needed to be asked. Additional 

questions were asked about individual experiences not covered in the interview guide. 

Prior to, during, and after the interview, the researcher took notes to describe the setting 

of the interview, the participant, reactions of the participant during the interview, and any 

artifacts discussed during the interview. 

 The complete interview guide can be found in Appendix C. It was prepared to 

gain data to answer each research question. Following is a break down of which 

questions were designed to provide data for each research question:  

 

Research 
Question 1 

 
Involvement with 

athletics 

how long has the participant been involved in intercollegiate athletics 
how did they became involved 
who were those people they were close to 
talk about your family 

Research 
Question 2 

 
What activities were 

available 

what athletic opportunities were available  
describe the school you attended or were associated with 
describe the athletic situation 
the emphasis on the women�s sports at the school 
how did you select the school or job 
describe your responsibilities 
describe the goals and objectives of the organization 
describe the differences at different schools 

Research 
Questions 

3 & 4 
 

What the experiences 
meant to them 

describe the most rewarding/satisfying experiences 
describe the frustrating experiences 
talk about any humorous experiences 
elaborate on the issues of the times 
talk about the implications of any of your actions 
what do you consider the highlights of your career 

 
 

Data Analysis 

 �Data analysis is the process of systematically searching and arranging the 

interview transcripts, field notes, and other material that you accumulate to increase 

your own understanding of them and to enable you to present what you have 

discovered to others� (Bogdan & Biklen, 1998, p. 157). Bringing together data that 

relates to the same context forms categories. Rules are developed that describe the 

properties of the category and can be used to justify the inclusion of the assigned data. 

These rules provide a basis for replicability and give the category internal consistency 

(Lincoln & Guba, 1985).   



 39

Patton (2002) uses the term �sensitizing concepts� to provide reference and 

direction when analyzing data. Sensitizing concepts is the process of examining how a 

topic is presented and given meaning in a particular setting or by a particular group of 

people. The use of sensitizing concepts allows the researcher to gain a general sense 

of reference and provide further directions. It allows the researcher to examine how a 

concept is manifest and given meaning among a particular group of people (Patton, 

2002). The researcher must find categories in the data and connect threads and 

patterns in those categories into themes (Seidman, 1998).  

 The researcher cannot enter into data analysis with a set of hypotheses to test or 

a developed theory. The researcher must approach the data with an open attitude, 

allowing what is important and of interest to emerge from the data (Seidman, 1998). The 

discovering of patterns, themes, and categories in the data is called inductive analysis. 

This qualitative analysis was inductive in the beginning stages of developing categories 

and themes of the study (Patton, 2002).  Inductive analysis does not begin with theories 

or hypotheses. It starts with the data itself. From the data, theoretical categories are 

arrived at by inductive reasoning processes (Lincoln & Guba, 1985).  

 Analyzing qualitative data involves identifying, coding, categorizing, classifying, 

and labeling the patterns in the data. The researcher begins the process by looking for 

recurring themes in the data. These themes are then sorted into categories that can be 

judged on two criteria. The first criterion is internal homogeneity, the extent that the data 

belongs in the category. The second criterion is external heterogeneity, that the 

differences among the categories are clear (Patton, 2002).   

The first analysis of the data was made as the interview was in progress. During 

the interview, open-ended questions allowed the researcher the ability to probe deeper 

into themes and patterns as the interview progressed. In addition the researcher made 

observer�s notes during the interview. The researcher did all the transcription of the tape 

recordings. This allowed the data to be analyzed again during the transcription process 

as themes and patterns begin to emerge.  

Further analysis was done as the transcript was read and examined after 

transcription (Bogdan & Biklen, 1998). These themes and patterns in the data were 

identified in the first analysis of the data. As more data was added and existing data 
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reexamined, the categories were reexamined and subcategories were reformed. The 

categories and the data itself were used to establish how the participants� experiences 

were constructed and what meaning they gave to them (Coffey & Atkinson, 1996).  

Categories were formed of data that had common properties or interactions. The 

first level to be formed was broad categories. This was accomplished after each 

transcript was reexamined. The second or intermediate category was more defined 

aspects of the data. At this phase the raw data was reexamined to determine the 

internal and external homogeneity of each category. The researcher used the coding 

process to identify meaningful data, interpretation, and to draw conclusions (Coffey & 

Atkinson, 1996).  

 

Quality Assurance 

 According to Lincoln and Guba (1985), trustworthiness consists of four criteria. 

These are credibility, transferability, dependability, and conformability. Credibility 

ensures that the results and interpretations can be found truthful. It is achieved by 

spending enough time with each participant to be certain that the experiences and 

meanings have been thoroughly understood and have not been affected by the 

preconceptions of the researcher. Credibility can be determined by the technique of 

triangulation. Triangulation can be established by the use of multiple sources (Patton, 

2002).  Even though each participant did not have the exact same experience, their 

individual experiences provided recurring regularities in the field of intercollegiate 

women�s athletics.  

 Another aspect of credibility entails member checking. The process of member 

checking involves providing a preliminary analysis of the interview to the participant to 

determine if the researcher captured what the subject really meant about a topic. At this 

stage the researcher can correct any errors in interpretation. Also it is one of the early 

stages of data analysis. Member checking provides a valid way to establish the 

meaningfulness of the data and its interpretations (Lincoln & Guba, 1985).   

 Transferability is the extent to which the results of the study can be applied to 

other settings (Lincoln & Guba, 1985). The researcher must provide enough rich 

description to allow the reader to be persuaded by the meaning, fullness, and value of 
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the results (Patton, 2002). This rich description includes the participants, their 

experiences, the setting, and the procedures involved in the study. This rich description 

allows the reader to make the determination about whether the results of this study can 

be transferred to other situations (Lincoln & Guba, 1985).  

 Dependability can be established by the documentation of the process used to 

obtain the results of the study. This leads to the development of an audit trail. Other 

researchers can examine the data, finding, interpretations and recommendations and 

certify that the process and the product are within acceptable professional limits (Lincoln 

& Guba, 1985).  

 Conformability is the process of establishing if the results of the study are 

grounded in the data. The focus of conformability is on data management, data 

analysis, and the objectivity of the researcher.  It includes the raw data, the data 

reduction and analysis products, data reconstruction, and process notes.  At the 

completion of this phase, the extent to which the data and interpretations of the study 

will be shown to be grounded in the events rather than the researcher�s personal bias 

(Lincoln & Guba, 1985). 

 In order to ensure the trustworthiness of the research, the researcher established 

an audit trail, data source and subject method, provided rich description of the 

participants, sites, and procedures and member checking. The use of these techniques 

established the trustworthiness of the research. Systematic data collection, multiple 

data sources, triangulation and other techniques produce credible, trustworthy, and 

authentic results about the phenomenon under study (Patton, 2002). 
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CHAPTER 3 

RESULTS AND DISSCUSSION 

 

In the review of literature, we examined the history of women�s intercollegiate 

athletics by tracing the organizational changes. The NSGWS and the DGWS were two 

organizations between 1950 and 1965 that set policies and guidelines for sports for both 

college women and girls. Neither of these organizations advocated intercollegiate 

competition for women. There was no state, regional, or national competition for college 

women and as such there are not official records of competition in this time period.  

But there are some sources that have documented that college women were 

competing. As more and more teams began to compete, leaders in the DGWS realized 

the need set regulations for competition and to develop national tournaments. In 1966 

the CIAW was created to meet these needs. The CIAW sponsored the first national 

tournaments for women beginning in 1968. By 1970 the CIAW had expanded to 24 

state or regional organizations and 80 percent of universities were sponsoring varsity 

competition. The growth in women�s intercollegiate athletics lead to formation of the first 

governing body, the AIAW. The AIAW continued to sponsor national tournaments, set 

guidelines and policies, and to punish member institutions that did not follow established 

guidelines.  

The purpose of this study was to observe women�s intercollegiate athletics from 

individual women who were involved in it prior to 1972.  In this chapter you will read the 

actual words of each participant as they discuss their experiences in women�s athletics. 

Their words are the data collected to study the history of women and athletics. Themes 

and patterns developed as each interview was studied both individually and collectively. 

Four broad categories emerged from the data. These were activities, support or lack of 

it, and the athlete�s experience. Each of these categories has subcategories that will be 

discussed in individual sections.  
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 First we will meet the women who participated in this study. All of them have 

been given pseudonyms.  

 

Meet the Participants 

Jane   

Jane is a retired physical educator. She is small is stature and is still in very good 

physical condition. She has short, blonde hair, wears glasses, and I would have never 

been able to guess her age. She had a very energetic personality and was excited 

about discussing women�s athletics prior to 1972. She smiled through out the interview. 

She lost her smile only when reminiscing about topics she felt she could have done 

differently. From the interview format I could tell that she was a very strong willed 

person. She has used her knowledge and experience to form her opinions about 

women�s athletics and she is accustomed to voicing those opinions and having people 

listen to them. The interview was conducted at her house. It was a one story house in 

an older, but well maintained section of the city. Before I could get to the door she was 

already there to greet me. I was ushered into a small living room that merged with a 

small dining area. We were seated at a dining table that was against a large window 

that offered a view of a wood deck and the back yard. Jane sat in the chair facing the 

window and I was seated at her right with a straight-ahead view of a den and the 

backyard to my right.  

 Jane exhibited a variety of body language during our conversation. She started 

with her elbows and hands on the table. For most of the interview, her eyes were 

looking out the window into the backyard, but I don�t believe she was looking at the 

scenery. She maintained this position for at least the first thirty minutes of the interview. 

When we started talking about any regrets she had and what she considered the 

highlights of her career, her body language changed. She sat back in her chair with her 

hands at her sides holding onto the chair�s seat. At other times in the conversation, she 

would take off her glasses and rub her eyes.  

 Jane was and still is very involved in women�s athletics. During the interview, she 

talked about the times she coached women�s teams she wasn�t really qualified to coach. 

But as she said, �if you didn�t do it, then young women would not have the chance to get 
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anything�. During retirement, she has started an alumni association for women�s 

athletics and is the chairperson of two events that honor both present day women 

athletes and those that played prior to athletic scholarships being offered.   

 Jane grew up in a Midwestern state and went to undergraduate school in that 

same state. She attended graduate school in a Western state. Her career started in a 

Midwestern university, where she stayed for a few years. The rest of her career as a 

faculty member was in a Southeastern university. 

 

Cindy  

Cindy is a tall woman, about 5�8�, who retired from teaching in 1995. She wears 

glasses and has short, light brown hair with a touch of gray. The interview took place at 

her home. Her home is a one story home in an older and well maintained part of town. 

From the looks of the landscape of her home, it appears that she is putting time in on 

her yard. Her yard had a flower garden around a large tree on the right hand side of the 

front yard. Bushes and other garden arrangements framed the front of the house. When 

I arrived, there were two small barking dogs in the house and a large dog outside in the 

backyard. She explained that she was dog sitting the two small ones for a friend. I 

followed her through the kitchen as the two small dogs joined the large one in a large 

fenced in back yard. We proceeded back into the living room for the interview. We each 

sat in wing backed chairs that faced the interior wall of the living room. The back of the 

chairs were closed to a large window with a view of the front yard and the street. There 

was a small table between us on which I placed the tape recorder. During our 

conversations before the interview, she expressed genuine interest in documenting 

women�s athletics prior to 1972. She was relaxed and extremely open during the 

interview.  

 Cindy was not as decisive as Jane, but she also had strong opinions and 

memories of the events we were discussing. Listening to her talk, I could tell that she 

was an innovator in women�s athletics, but she used a liberal feminist approach during 

her career. She realized early in her career that the demands of teaching, advising, and 

coaching were excessive. After leaving coaching, she continued to contribute to 

women�s athletics by officiating. She is a person that likes to talk with her hands. 
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Through out the interview her hands were always busy. During the story about her 

officiating, she made the motions of throwing up the ball for a jump ball situation. For 

most of the conversation, she sat facing towards the wall. But when she talked about 

the other women that she worked with she would look up trying to remember their 

names and then face me to tell me their story. She had a very intense gaze when 

talking about her experiences.  

 Cindy grew up in a Midwestern state. She attended graduate school and had 

some professional teaching experience in a neighboring state to the north. She taught 

at this school for about six years. The majority of her forty teaching career was in an 

Eastern state university. 

 

Tammy 

 Tammy was a slightly tall woman, about 5�6� with short brown hair with a touch of 

grey. As I entered through the front door we came into the living room, with a chocolate 

brown sofa and living room set and a fireplace. The room was a combination living room 

and dining room with a sliding glass door opening onto a wooden patio. The backyard 

was small with a lot of vegetation. She later told me that she is a bird watcher and has 

seen over seventy-five species in her yard. She is a quiet woman with a very strong grip 

when shaking hands. 

She was very relaxed as the interview started, sitting with her legs crossed and 

looking at me. She was very serious in answering all the questions, frequently taking 

several moments to try to remember the event. When she told a story she would laugh 

and seem to enjoy herself. When talking about herself, she was a bit more serious. She 

did face me directly on most of the questions, but she also gazed out the sliding glass 

door when trying to remember the event in question. Tammy was not as forthcoming 

with her stories. When asked a question she would try to directly answer the question 

and not elaborate. I had to ask her more questions to draw out her experiences.   

Tammy grew up in a small midwestern state. She went to undergraduate school 

in the same state and went to graduate school in a Western state. Her entire fifteen year 

career as a faculty member was in a Northern state.  
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Wendy 

Wendy lives in a small ranch style house in a neighborhood of similar houses. A 

small driveway is located on the right side of the house. The lawn is well manicured with 

only small shrubs as decoration. Wendy is approximately 5�4� with her blonde and grey 

hair fixed in a bun. As I entered the first sight is of an antique grandfather clock. Next to 

the clock is an antique hutch filled with dishes, saucers, and plates. To the left of the 

entrance hall is a large living area with a ten foot wide brick fireplace. The actual 

fireplace was about four feet long, located in the middle of the brick work. To the right is 

a light blue sofa placed in front of a large window that looks out into the front lawn. 

Perpendicular to the sofa was a matching recliner. I sat on the sofa and placed the tape 

recorder on an end table to my left. Wendy sat in the recliner. I had a view of sliding 

glass doors that led to the backyard and of a large screen television set in a modern 

entertainment center.  Wendy had a small puppy that was very happy to have someone 

new to play with. After a few minutes of playing, a friend of Wendy�s took the dog into 

another room.  

Wendy has retired from a central state university. Several times during our 

conversation she was interrupted by the phone. During one phone call she was asked 

to give her opinion about a coaching position at the university she had retired from. The 

other call was from the golf coach at the same university. We engaged in some talk 

about her new puppy and the set of golf clubs located next to the fireplace. She had just 

played in a two person scramble golf tournament.  

For most of our conversation, she sat with her legs crossed at the ankles. At 

times she sat with her arms crossed and at other times she placed her arms on the 

recliner. Her gaze was mostly aimed at the fireplace while she was recalling past 

events, but she looked directly at me when talking. The only time she wore her glasses 

was to read the consent form.  

Wendy received her undergraduate degree in a southeastern school known for 

its physical education program. She went on to earn her master�s degree from a large 

eastern university. After that, she received her first teaching job at the central state 

school from which she had retired. While working, she went to a western university to 

obtain her doctorate degree. Wendy was a faculty member, coach, and administer at 
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the central university for forty-two years.  She served as director of intercollegiate 

athletics at her school for twenty-six years, starting in 1960. She was active in many 

national organizations and was president of the AIAW. 

 

Tina 

Tina was a tall, long legged woman on a small body frame. Her hair was 

brownish with no hint of any graying. She lives in a small house located in an older 

section of a large town in a southeastern state. She has been retired from a central 

university for almost twenty years. She has two small dogs and pictures of the dog on 

all walls of her front room. The house has a small driveway located on the right side of 

the house. The front lawn was small and decorated with flora and trees of the region. I 

arrived early and she was in the middle of her lunch and the lunch for her dogs. One of 

her dogs is blind due to a veterinary error. Both dogs are purebreds born from purebred 

parents she had owned. The front room led to a small kitchen and to the right of the 

kitchen was a formal living room. We held our conversation in this room, seated at a 

round kitchen table decorated with a plastic flower arrangement and gifts for her recent 

birthday. She had a clock with different birds that sang when the hour struck. We were 

seated in wooden table chairs with me facing one way and Tina sitting to my right. She 

had requested a copy of the interview guide questions and had them with her, filled with 

notes.  

Tina wore glasses and stared at me intensely when talking to me. At times she 

would look ahead to a wall and talk about past events. During some of the conversation 

she would sit sideways in the chair and use her hands and arms to gesture. At some 

times she would sit forward and play with the table mats. She was very interested in my 

study and was concerned that past of women�s athletics would be retold accurately.  

Tina�s bachelor degree was from a southeastern university in physical education. 

After she received her degree she taught for two years in public schools in the 

southeast. She then decided to work on her master�s degree at an eastern university. 

She was concerned that she had been employed at too many schools in a short time 

period and accepted a faculty position at a central school. While at this school, she 

spent one summer starting her doctoral degree at a western school. She left after one 
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semester because she did not like the snow or cold weather. Since she grew up in the 

south, this was her first encounter with large amounts of snow. She returned to her 

central state university for one year and then took a year sabbatical to receive her 

doctorate from a south western school.  

As a faculty member, she coached volleyball and taught physical education. She 

served on rules committees for the DGWS and was active in the CIAW and the AIAW. 

She served a two year term as the chairwoman of the DGWS.   

 

Categories 

 After each interview was transcribed, the process of data analysis began. Each 

transcript was read and notes were made about important points in the data. The 

transcript was then reexamined and these points were grouped as themes and patterns 

emerged. The themes and patterns of each individual interview were then combined 

and categories were formed. The categories were then examined and reduced to four. 

Each of these categories will be discussed in the remaining part of this chapter.  

 

What Could Women Do in Athletics  

 All of the participants of this study grew up and started professional careers in 

the time period of this study. Women physical educators in the 1950s believed in 

physical activity for women, but it had to remain within socially defined limits. Sport 

activity was valued not only for health reasons but in addition for the socialization of the 

individual (Davenport, 1982). Rules for physical activity in sport were devised to limit 

physical exertion and ensure that the activities were not contradictory to proper, ladylike 

behavior (Rintala, 2001).    

This category is divided into two subcategories; one that describes the playing 

experiences of the participants and the other documents their professional careers in 

women�s athletics.  

  

What They Played 

 Many of the participants started the conversation by talking about sports in which 

they had participated in high school. Even though they played competitively during 
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these years, the competition was not organized by any national organization. In Cindy�s 

and Tammy�s experiences, they did not even have a state-organized competition. This 

was Cindy�s description of sports as she was growing up:  

�When I was young, some people would play basketball, some soccer, some 
would do other activities and then they would never change so every kid got to 
do 3 or 4 and they were just play days. And very times would they even keep 
score it was just getting the girls you know, a chance to participate.� 

 

Tammy�s sport activities were similar:  

�Uh, you know, played, again I played with the boys, played baseball with the 
boys. Uh, uh, just what little we would get in physical education which even that 
was not very much. Usually we didn�t even have a teacher that, usually we had a 
physical education teacher that was thrown into the class because they needed 
somebody there, you know. So it was that kind of thing.� 

 
           In fact Tammy made a reference to the preferred method of athletics for women, 

play days. 

�it was like, most of the time it was at play days and things where you know, 
several teams, sometimes we played 3 basketball games in a day and, and you 
know that kind of thing. But of course that was also the time; I think when I first 
started playing, we only played half the court.� 
 
Wendy actually participated in organized sports, starting in the seventh grade. 

�And then the first organized school was seventh grade. The junior high school I 
went to had volleyball, basketball, and softball.� 
 
Grundy (2001) had reported that North Carolina and other states did have high 

school competition in girl�s basketball. Wendy did not mention anything about playing in 

state tournaments but it was obvious that her school did conduct varsity competition. 

�And I can remember trying out as a ninth grader for the varsity volleyball� 

Wendy did not grow up in North Carolina; she lived in a southeastern state and 

vacationed in a northern state during the summers. There are no records that her state 

did have varsity competition or conducted state tournaments in sports for girls.  

Jane had a similar description of her playing experiences. Jane was lucky 

enough to have an organized basketball team and play in a state that had organized 

competition. She grew up in a Midwestern state.  
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�As I told you I grew up in a small town and we did have a basketball, the girls did 
have a basketball team in high school. That is the only thing, athletic thing; we 
had was the basketball team. We did have uniforms, but we had to buy our own 
shoes. We never really had a coach, because whoever volunteered, whether 
they knew anything about basketball or not, and he or she became our coach. 
And um, you know we played in a small basketball court area, we did have that.� 
 
�(A Southern state) was one of the states that had basketball and we never got, 
you know the team I played on never got past regionals� 
 
�They had playoffs and that, yes they did. Uh they were one of the, of the last 
states to go to full court. Because they, they along with (Western states) and that 
like that half court.� 
 
�early 50s and late 40s. It uh, may have had some, a little track maybe a little 
softball, but basketball was the major sport for girls. Uh in some of the larger 
cities, they may have had tennis team but smaller school didn�t have any sports� 
 

 As they went on to college, their opportunities for athletics actually decreased. 

Jane started at a junior college and then went on to attend a state teaching college. In 

this recollection, she makes a reference to play days.  

�So then um, I went to a junior college and they had nothing. We had what was 
called then, um a play day.� 
 
�Then I went to a state teacher college and what we had there, one year, was a 
tennis team. And all that consisted of was that we had a weekend state tennis 
tournament. So everything had to be done on Friday and Saturday, we couldn�t 
play on Sunday.� 
 
The NSGWS was the organization that provided guidelines and policy for 

women�s sports in the 1950s. The philosophy of this organization was to provide 

instruction in sports for all women regardless of skill level and with an emphasis on 

health and safety (Festle, 1993). Play days or sports days was the program of choice to 

provide these activities. A play day was defined as �a day when girls from several 

schools met to play with rather than against each other� (Duncan & Cundiff, 1929, p. v).  

In play days, teams would be formed by combining girls from all schools. Competition 

would be de-emphasized and the focus was on physical activity and socialization 

(Davenport, 1982).  

Tina gives her definition of a play day. 
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�But if you had a play day, which was done more at the elementary school level 
and I remember playing in one and not liking it. When you got there you all mixed 
up and got a team once you got there, and you didn�t know anybody and it wasn�t 
much fun.� 

 
 Sport days were another acceptable activity for women�s sports. Intramural 

teams that won would compete against similar teams from nearby schools. Unlike the 

play day format, these teams would retain the identity of their university (Anderson, 

1969) In this type of play, women�s teams did have a coach, practices, and competed 

against similar teams from other schools (Festle, 1993). The women involved in this 

study participated in this type of activity. Their coaches were women physical education 

teachers that were not trained and in some instances, had no knowledge of the sport 

they were supervising. The competition was scheduled on Fridays and Saturdays to not 

interfere with academic responsibilities.  

The southeastern college that Tina attended held sports days. She tells us what 

activities were involved.  

�the sports day was where we invited people from all around and actually from 
(the state of the college and three neighboring states). It was nothing for us to 
have between ten and twenty visiting teams there for sports days. And then we 
usually did not play single elimination so that we came out with a champion, we 
played round robin. In leagues and never declared a real champion.� 
�I played soccer and soccer was opposite hockey, you either had to choose one 
or the other. And I played soccer, all four years� Then there was basketball and 
volleyball and you had to choose there. Then you had a choice between 
badminton and tennis�Then there was softball and I�m not sure what was 
opposite softball, maybe archery or something like that.� 

 
 �Now a sport day you played with your own team� 
 
 �we never really got to play other schools unless we held a sports day.� 
 

Wendy attended the same undergraduate school as Tina and adds to the description of 

a sport day. 

�when I was just like a sophomore, so we�re talking 52 maybe, when we had a 
play day, you better be super organized because you had people coming in a 
bus from (close state schools and neighboring states)� 

  
�We played two games a day� 
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But the school that Tina attended as an undergraduate had another form of 

athletic opportunity for the women. This type of program provided an opportunity for 

highly skilled women athletes in a competitive setting but not the pressure of a win-at-all 

cost mentality (Lambert, 1969) 

�we had um, that odd-even program, there was an intramural for other girls, but 
those of us that were physical educators plus other girls that were better skilled 
played in the odd-even program. It was like the athletic program instead of really 
regular intramural program.� 
 
�in those days we had um, what I called a high powered intramural program.� 
(graduated in �53). 
 
But even with sport days and play days, Wendy was not happy with the athletic  

opportunities available. 

�Well the irony was I had a good junior high and high school interscholastic 
experience when I got to (southeastern school) it was zilch.� 
 
Cindy discovered less athletic opportunities at the institution she attended. 

�The only thing we had, was, field hockey. Again we didn�t have any kind of 
uniforms until we had played about 3 years and then we got the, the pennies, the 
tunics, things, we just played other colleges around. We paid our own way to go 
to the different, um, colleges. But um, we just played field hockey in gym class 
and then she kinda organized, it was kinda of like intramural�  
 
Tina describes why so many women physical educators at the time valued play 

days and sport days more that extramural competition. 

�We had to do that because our department chairman was great on the social 
part of physical education and sports. She was very interested in the physical 
part but she, she thought that the social skills and the philosophical values were 
absolutely as important as the other thing� 
 

Tammy�s experience at college was comparable to the activities available to the 

others. But she had the benefit of an intercollegiate program at the Western state she 

attended, but only in the sport of basketball. 

�We didn�t have uh, much in terms of you know, uh, intramurals and stuff, but we 
did have an intercollegiate program in basketball. And so I played basketball. Uh, 
all 4 years I guess. And uh, we did minimal travel� 

 
Tammy also had other sport activities available: 



 53

 
�Uh, very little, well no actually we played club hockey there but they didn�t even 
have hockey team. (silence) You know they really didn�t, they didn�t have any 
organized uh, really athletics for the girls. I played some club field hockey, um, 
and we played quite a bit of tennis and badminton and that type of thing, but we 
didn�t, not really in organized teams.� 
 
�And it was really not a school, it was really not a, quote school sponsored 
activity, it was more like a club so that some of the faculty were on the teams, 
some of the graduate students, uh, some people from the town, you know, it was 
that kind of thing, it wasn�t really a university team but any means.� 

 
But she also realized that she had more opportunities available in high school 

than college.  

�Well you know the high schools in (a city in a North central state), which is 
where (the university) was when I was an undergraduate. They had better 
programs for their kids than I had at (a university in the same state)�  

 
 Jane continued her playing career while she was a faculty member at a university 

in a Western state. She recalled playing on an industrial league. 

�but I continued to be involved in volleyball and um, basketball, and um softball. 
So those three things, but that was what it was, industrial, you know, industrial 
leagues with sponsors and so forth. ..what they did they may have helped pay for 
our uniforms and possibly entry fees into tournaments. But otherwise, we were, 
were, on our own� 

 
 Industrial leagues were sponsored by industrial, business groups, and chambers 

of commerce (Deatherage & Reid, 1977).  Women had the opportunity to compete in 

many sports such as tennis, bowling, basketball, volleyball, softball, and hockey 

(Rintala, 2001).  A high degree of athletic ability was necessary in order to compete in 

these leagues.   

 Wendy and Tina both desired a higher level of competition than was available 

through their undergraduate institutions. They found that outlet in industrial leagues. 

The play day and sport days did not offer enough competition for them. 

 �I�m in it because I love competition.� 

�Because I wanted competition at a higher level. And I played for a kinda of 
semipro team out of (southern city)� 
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The industrial leagues fulfilled their need for competition and they were able to compete 

in a number of sports. Wendy played in the industrial leagues will attending 

undergraduate school. 

�Yea, an industrial league. We didn�t get paid we just got our way paid. And uh, I 
played on that team when I started in high school and then when I went to 
college I would go off on the weekends and play with them some in volleyball and 
basketball.� 

 

Tina played in the league with her friend and describes the operation of the league. 

�but they had a league, like a recreation league in the city, where mostly 
teachers, played softball, basketball, and volleyball. And we went around to 
different cities in the state� 

 
�Sure did pay our way. We had a coach, regular coach. They didn�t pay the 
coach, that was a volunteer coach.� 

 
�They had national tournaments in that league that we were playing in� But 
anyway, that was a league for really highly skilled people.� 
 
The situation changed for Wendy when she went to an eastern university to  

complete her master�s degree. This physical educators there followed the belief that 

intramurals, not athletic competition, was the best path for women to follow. 

 �the professional staff in physical education looked with distain on this kind of um, 
competition� 
 
 �thought that athletics um, were too emotionally draining and that there should be 
more emphasis on the intramural participant� 
 

 She tells the story about what happened to her and a fellow student when they 

tried to compete in the industrial league. 

�And the next day in our mailboxes was note sayings please see me, 
(department chair), she was head of the department. And so we both went oh oh, 
now how did she find out that we were downtown playing last night� 
 
�Now you�re a graduate assistant and I�m telling you, you will not play in that 
league because we don�t want our majors going down there and playing, not the 
right place. And then she said to me you are on an academic scholarship so I 
can�t tell you that but I would advise that you not go� 

 
 Tina tells a similar story about her experiences in graduate school. 
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�I was afraid to go because I knew that the department chairman didn�t approve 
of it and I was a graduate assistant.� 
 

What They Did for Others 

These women may have had limited opportunities but their legacy is that they 

went on to expand opportunities for college women. Cindy started an intramural 

program at a North Central university and even experienced some financial support 

from the institution. 

�started teaching there and they gave me $150 to start an intramural program 
and then also to start the uh, any kind of intercollegiate. Of course we didn�t have 
uniforms the girls wore their gym, um, gym outfits. And um, so I started volleyball 
in the fall and then basketball and then we had track and field.� 
 
�They didn�t have any kind of, any intramural program or any interscholastic 
program for the girls. And I couldn�t stand this. And so they said yes, they even 
gave me money for some uniforms, which were shirts. Um, but um, the track 
program, again it just, it just grew up. That was in 65 and when I started the 
intramural program there. I had 116 kids.� 

 
When Jane started her first teaching position at a Western University, she 

followed the DGWS standard and instituted the DGWS supported sport days to 

supplement the intramural program. And then the program grew from there. 

�Then in the 60s I went from the high school to faculty at (Midwestern state 
university). And um, there in the beginning they still had sports day so you would 
keep your team but you would go for a weekend and play. And then in a year or 
so it evolved into we played home and home and I became the volleyball coach 
because someone else wanted basketball so I said OK. You know, I�ll do the 
volleyball and whatever.� 

 
As a faculty member at a Southeastern university, she again describes how she started 

a women�s athletic program. 

�And then we started, you know, we got together and went to a few play days 
and um, uh, (silence) at that point of course they were playing in their school 
tunics�  
 
�They were usually organized as softball play days. You know and you would 
play uh, a couple games, 3 games.� 
 

 The intramural programs they started began as small activities. As they branched 

out to interscholastic competition, it started with a group of physical education teachers 
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bringing several schools together, with no support from either their schools or any 

national organizations. Following is what happened with Cindy: 

�were 5 of us that taught PE and (another PE teacher) said, um, let�s get together 
and just have track. And so that was in 59. When I left in 64 or 65, um, there 
were 23 schools that were competing in and it just kind of caught on.� 
 
�had such a good program, again Sport Day, invitationals, track meets  
that it got to be such a success that (central Eastern state organization) had to 
start sponsoring those, track and field for girls, they had for boys all along. But 
not for the girls.� 
 
�And so it was just all very loosely, it was just PE teachers who were dedicated� 
 
�But all along all of the programs had to exist and show that there were girls that 
wanted to, to do the program, before the men, the good old boys, administration, 
would take it seriously.� 
 
It seems that track and field was the first sport in which intercollegiate 

competition was accepted. Jane has a similar story of starting competition for college 

women in track and field. 

�I know in track one of our trips was always to (a Southwestern university) we 
always would go down there or they would come to uh, (our place), so I think 
every other year we did that. And another place we went to, to compete was in (a 
nearby school). But uh when I started the state track meet for the high school 
girls we also had a state, we also had a track meet for the university, the college 
and university women so we would uh, we would do that.� 
 
�But a lot of the, sometimes, the uh, track meets were sponsored by, who does 
track? Track and Field Federation or somebody like that as opposed to another 
college or university.� 

 
But as you see, even this competition was not sanctioned by the school administration.  

 Tammy started an intercollegiate softball team at her school located in a 

Northern state. 

�And the way I got started was, there was some kids that wanted to play softball 
and I happened to know something about softball so I started, you know, started 
working with them, just in a, uh, fairly informal kind of thing� 
 
�Well I actually you know I never called that a team I worked with that group for 
probably, maybe 3 years and then we actually became a team and then I coach 
for about 15 years.� 
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 Other physical education teachers were establishing intramural programs and 

forms of intercollegiate competition. It became obvious to the DGWS that collegiate 

women wanted more competition (Willey, 1996). Unfortunately, there was a lack of 

women qualified to coach these sports. But there was not a lack of women leaders, 

even if they were not qualified to coach all the activities the women wanted. Cindy 

reminisces about the start of a basketball program in a neighboring school and what 

value the school placed on that program. 

�they said to her you have got to do basketball, she didn�t know basketballs were 
round. Um, you know she just, she didn�t know anything about basketball. Well, 
she did it for 4 years. They paid her like $200 to do it. , they hired a, um a guy 
that had just graduated from college and as a teacher, and so he could do the 
girl�s basketball. And it was in the paper, she read in the paper, that he got 
$2,000 for coaching and she had been making $200 a year.� 

 
In fact, Cindy was so successful in starting programs for women, the 

administration had to take notice.  

�we had an 8 week volleyball intramural program and then the basketball 
intramural and so it was such a successful program that um, you know the 
administration had to take a look at it because other teachers were talking about 
it and, and um I started a GAC which was a Girl�s Athletics, um, committee.� 
 
Jane describes why women physical education teachers were so eager to coach 

programs they were not exactly qualified to coach. 

�But if you didn�t do it, then young women would not have a chance  
to get anything. So this is what I agreed to do, you know. So I coached field 
hockey, which I had never seen a game before, badminton, track and field, 
basketball, volleyball, softball, whatever it was. And um, so the theory was if you 
could do one you could do the other one. Because I was willing to do this.� 
 

 With the help of the women involved in this study and other physical education 

teachers, opportunities for women in athletics was increasing. The DGWS realized that 

is was necessary to evaluate these changes in women�s athletics (Division of Girls and 

Women�s Sports, 1969a).  The �Statement of Policies for Competition in Girls and 

Women�s Sports� was published in 1965 to provide guidelines for an intercollegiate 

program for women. An intercollegiate program could be established provided it was 

administered by qualified women physical education leaders and was an extension of 

an existing intramural program (division of Girls and Women�s Sports, 1965).  
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 The central state university where Tina and Wendy were employed was the 

exception to the experiences of the other three women. In fact it was the extramural 

program that drew them to that school. Wendy was especially eager to be involved with 

a competitive program.  

�The one reason I came to (central state university) was that they had a good 
extramural program. I mean they were playing other schools. And that was 1957. 
And I look back and in 57 and the next maybe seven or eight years, that was 
great competition.� 
 
But even she had the opportunity to add to the school�s athletics� program. 
 
�I coached softball my first year and I started volleyball my first year here, we 
already had a lady coaching basketball but she left the next year and I coach 
basketball for years.� 

 
She was encouraged to explore new opportunities for the women athletes.  
 

But um, yea I got, I was encouraged if I wanted to start a team, I started a 
volleyball my first year� 
 
Tina was very happy to be employed by a school with an established women�s  

athletic program. 

�Well, it was um, a pleasure because I was always interested in more serious 
athletics.� 

 
 Before 1968 and the establishment of the CIAW, there were no established 

regional or national tournaments in sports for women. Only individual schools kept any 

kind of records about their teams, what type of competition was offered or who 

competed (Morgan, 1999).  These individual documents and the stories of individual 

participants demonstrate that not all universities followed the philosophy of the DGWS 

on competition for women. Many schools called this type of outside competition 

extramural sports, not varsity athletics (Festle, 1993). Wendy, Tammy, and Tina had 

teams with coaches, regular practices, and competition against schools with similar 

programs. This goes along with the history of Immaculata College, which started playing 

varsity basketball in 1939 (Byrne, 2000).  
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But even though these women were willing to coach sports, they still had other 

duties as physical education teachers. Tammy coached the softball team at her 

institution for fifteen years and this is how she describes her workload. 

�the workload increases as the, um, you know as the opportunities for 
competition and everything increased, the workload increased.� 
 
�I always loved teaching and I, and I really enjoyed the advising, but, but there 
was too much of it, actually that�s why, that�s why I took the early retirement.� 

 
Cindy had similar experiences and also felt the burnout from trying to be a 

teacher, advisor, and coach. 

�I was in the classroom 32 hours a week and um, again it was just like high 
school, you just, you know, you just go, go go all day and then you worked at 
intramurals or coach after school, you know, well into the night. But when I 
started looking around and all these other professors are you know, teaching 
many 12 hours in the  
classroom and I realized I was absolutely beating myself to death.� 
 
Jane�s had the same experience but she managed to escape the burnout of the 

others.  

�I advised all of the women undergraduates in physical education majors, which 
were roughly 150, we were on the quarter system so I saw them 3 times a year, 
taught a full load of classes, and coached basketball and softball.� 
 
All of the women were hired only as physical education teachers and all went on 

to start very successful programs for women. But women�s sports were extra duties they 

took on without any compensation from the university. When asked about 

compensation, here are the comments from Jane.  

�I never got paid for coaching. (laughter) And so, never, never got paid a cent for 
coaching.� 
 
Some schools did provide compensation of a sort. This compensation was 

adding the coaching duties as part of their area of responsibility. Tammy describes the 

situation at her northern school.  

�only compensation I got was uh, that it did become part of my load.� 
 
 Wendy�s compensation for coaching was also a part of her teaching load. But her 

school used another term to describe it.  
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�Release time. So like a typical academic schedule was twelve hours and to run 
the whole intramural program you might get an hour and I finally negotiated, I 
think I got two like an activity class.� 

 
 Tina describes what it was like to teach and coach during this time period. 
 

�I was never paid for coaching. As long as we were under physical education it 
was part of assignment. Like when I coached volleyball, my assignment was four 
hours of teaching, just four hours. I look back on those days and I don�t know 
how I am alive. Because for only four hours credit I coached volleyball and I 
taught either two or three theory classes� 

 
 During the mid 1960s, as the philosophy of the DGWS was changing, they 

encouraged the practice of workshops. Women physical education leaders from each 

state were encouraged to attend national workshops and take what they learned from 

them back to the individual states and teach these skills to other physical educators 

(American Association for Health, Physical Education, and Recreation, 1956). Jane 

describes what happened at these workshops. 

�in certain sports they would hold, you know several days whatever,  where 
people would go and they would learn from the so-called experts. So I went to 
the track and field one and it was also with the understanding that if you do this 
then you are to go back to your school and when anyone asks then you were to 
do workshops for high schools and so forth. So I did and then I, we did 
workshops, one of the things I did� 

 

 What athletic opportunities were available for women prior to 1972 was one of 

the research questions of this study. For the women in this study, not much was 

available. In high school they had opportunities to play sports in physical education 

classes and in play day/sport day activities. Several mentioned that they actually had 

more opportunities for competitive athletics in high school than in college. They played 

sports outside of school with male friends or family members. Developing their sport 

skills by playing against males gave them the desire to play in organized sports 

designed for women.  

 In college, they participated in intramural programs, what they described as club 

teams, and in some sports played in tournaments during the weekends. They played in 

gym tunics or purchased uniforms on their own. The intramural program was the only 
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athletic opportunity that the universities sponsored. Playing on club teams or in 

weekend tournaments were extracurricular activities not acknowledged by the school.  

 As physical education teachers, they expanded athletic opportunities for young 

women. They established intramural programs and realized that many of the young 

women needed a higher level of athletic competition. They worked with other physical 

education teachers to provide interscholastic competition for their athletes.  The 

success of the intramural programs and competitive programs in track and field proved 

that young women were interested in sports and they desired intercollegiate 

competition.  

 School administrators and women leaders in national organization supported the 

concept of an intramural program for women.  The administration of intramural 

programs was considered part of the duties of women physical education teachers. This 

was in addition to their duties as instructors and advisers to physical education majors. 

Providing intercollegiate activities involved their own free time and effort. They received 

no compensation for doing this. Three of them received acknowledgement of their 

involvement and this was to have it added to their area of responsibilities. It was through 

the extra efforts of women physical education teachers that intercollegiate athletic 

opportunities for women grew from loosely organized events to national tournaments 

sponsored by the CIAW and later the AIAW. 

 

Existence of Support 

 This category examines other people that were indirectly involved with the 

development of intercollegiate opportunities for women. Some people gladly gave 

support and help to the women in this study. Others provided support only when it 

became apparent they had to and some set up roadblocks in the path. Four 

subcategories were developed under the existence of support. The first examines the 

attitudes of parents and friends. The second subcategory details what institutional 

administration provided for women�s athletics. The third subcategory deals with how the 

coaches of male sports felt about the growth of intercollegiate opportunities for women. 

The final subcategory examines the roles of state and national organizations in 

women�s athletics. 
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 Parents and Friends 

 It has been demonstrated that these women physical teachers were pioneers in 

establishing opportunities for women to participate in intercollegiate athletics. But this 

could not be accomplished without some type of support network. All of the women 

started playing some type of sports during their childhood. They did this with the 

approval of their parents in an age when it was not always considered acceptable for 

girls to be athletic. Jane came from a family of nine and her closest sibling was her 

brother. 

�And so he was the one I played with and so early on I played with him and his 
friends and he allowed me to do this. So I learned early on that if I were to do 
this, then I had to do pretty good in order to stay up with them. I couldn�t tattle, I 
go, you know, I couldn�t complain. If I got hurt, unless I broke something, it was, 
you know let it go and that sort of thing. And so uh, he was the one who, you 
know he for hours would throw me the ball and let me you know pick up 
grounders and let me bat and you know would pick me on his football team and 
on this.� 

 
Tammy grew up in a rural area.  

�I really got lots of my sports skills in uh, barn lot and pasture where I used to 
play with all my male cousins when I was a kid.� 
 

 �you know, kid me about being a tomboy� 
 

�I�d go out and play as I said and my cousins went out to play football I did too 
you know, because I wasn�t about to sit around and twiddle my thumbs� 

 
Cindy also grew up in a rural area, living with her aunt and uncle. 

�my uncle would, would always encourage me to be active. He did gymnastics 
stuff with me, built a big, old swing out over the lake, it was just a tire swing, but it 
had about a 30 foot rope, it would just swing way out, he made me my own boat, 
that I could row out on the lake with, and um, probably Uncle Art I can credit, you 
know with a lot of, just independent spirit, as well as athletic.� 

 
 Wendy had a number of athletic opportunities available to her in junior high and 

high school. Her parents never encouraged her to play any sports, but they showed 

their support once she started to play. 



 63

�Once I played, I had very supportive parents, like my mother would drive us, um 
to the basketball games when we were in high school and we had to rely on 
parents taking us in their cars.� 
 
�So they were very, very supportive once I got into something in school.� 
 
The women involved in the study were allowed to play sports as children and 

their only available partners were boys. They grew up believing that girls could develop 

sport skills and they were anxious to use these skills in their playing career and to 

provide instruction and programs for other women after they became physical education 

teachers. Since the high school that Tina attended did not have any opportunities 

available to girls, her only outlet was with neighborhood children.  

�I had grown up the sandlot experience in softball and the playground experience 
in basketball and volleyball and um, neighborhood touch football.� 

 
�I played in the neighborhood more with boys because they played better. We 
had a couple girls that, they�d play a little bit and then they�d go and sit down or 
they�d go home.� 

 

 But even though their parents allowed them to participate in athletics, not very 

many came to see them play. 

�my folks were older so they weren�t going to get out at night and this, uh, my 
older brothers and sisters they went on their way, they married and had children 
and so I was sorta of, you know, bringing up the rear, but uh, my brother saw me 
play a few times because we were in high school together, but he was probably 
the only one and I, as I said, I don�t think he ever saw me except for once in a 
tournament.� 

 
And this trend continued for the athletes they would coach. 

�Well yeah, that uh, they were few who would come, uh, I�m trying to think, (sigh) 
they didn�t expressly come to the games but if we were in their area uh, they 
might come, but also if we were traveling through their direction, we would stay at 
their house.� 
 
�So they would give us, they would give us that support. But as far as following 
the young women and coming to see their daughters play, that uh, that was 
foreign to them, they didn�t, they didn�t do this.� 

 
�I don�t remember any particular family, I just in general, parents, especially 
mamas� 
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�Not very many, no, a few, a few would come. But uh, no. It wasn�t that big a, 
wasn�t that big a deal.� 

 
Parents did provide support in a number of other ways such as providing 

transportation and money for meals.  

 
 �But parents were very supportive, I, you know, I never, never came  

upon a girl who wanted to play and her parents wouldn�t let her� 
 
 �one of the parents went, I mean they had money, and so they were  

there and they took us, the team, to the nicest place in town, you know table 
clothes, napkins, whole settings, for dinner� 

 
 Maybe parents were not interested in seeing their daughters play competitively, 

but they were able to provide help and support in other ways. They gladly gave their 

approval for their daughters to play and they were present when help was needed for 

the girls to be able to compete. At Wendy�s school, where they did have a competitive 

program, the parents and friends of the young athletes did show a higher level of 

interest in watching them play. 

�And she said, no matter where their child is playing we�re going to be there, so 
they traveled, met us wherever we were and um, we got to know them real well. 
So we had parents and we had certain groups of supporters, mostly family, small 
crowds, real small crowds.� 

 

 Administrative Attitude 

 All of these women started a number of intramural and intercollegiate programs 

on their own. But each physical education teacher, athlete, and program was part of the 

university. It would have been close to impossible to have an intramural program or an 

intercollegiate program without the approval of the university. The participants 

discussed the ways in which administration supported an athletic program for the 

women and how foreign the idea was to them. 

�super principal who was very, very supportive and we didn�t have, we didn�t 
have much money, and I had to prove myself and then um, the principal, bless 
his heart, was um, once I think that the girls wanted to do it, then um, they were 
one hundred percent behind it. But it was a little iffy at first, because they had 
never experienced anything like the girls being interested.� 
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�was the first dean that I worked, and um, and he was helpful, and he was the 
dean of the College of Health and Physical Education and then, and um, and he 
was helpful. And um, (silence) would provide you know, money and some 
support for women�s athletics� 

 
 In most of the universities of this time, the women�s physical education was 

separate from the men�s. Women were in charge of their program and men were over 

the men�s department (Conlisk, 1957; Davenport, 1982; Deatherage & Reid, 1977).  

Women physical education leaders followed the DGWS policy of play days instead of 

intercollegiate competition. The women who participated in this study had the task of 

trying to convince their women leaders that intercollegiate competition was needed for 

the highly skilled woman athlete. Tammy�s university showed modest support for 

women�s programs. 

 �there were good, they were people in the university that were helpful  
and that, the chairman of our women�s physical education department was, was 
always supportive and tried to uh, be helpful and what. It was, it was somebody 
else that initiated it, but she would then be helpful in trying to get stuff that, she 
was pretty good at.� 

 
Jane had an uphill battle with the administration of the women�s physical 

education department at her Southeastern university. 

�And the department chair, stated at the time, which was typical of a lot of women 
who had been around for a along time, they really didn�t like it, not because they 
thought it bad for the young women. But they thought it was unwise to spend so 
much money on so few women. They thought that everyone should have a 
chance. And so it wasn�t that they didn�t think they could do it, it was just that, 
you don�t do that. Everyone should have a chance and not just a select few. 
�we also went to the national volleyball tournament. Well that was really 
unheard of.�  

 
 Jane�s comments reflect the philosophy of women leaders and the DGWS at the 

time. �Statement of Policies and Procedures for Competition in Girls and Women�s 

Sports� published in 1957 by the DGWS gave strict definitions of acceptable competition 

for women. The primary purpose of sport was to provide the greatest good for the 

greatest number of girls. Instructional programs, intramurals and play day/sport days 

were more important in satisfying this requirement than an intercollegiate program (Ley 

& Jernigan, 1962).  
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 But giving the approval for women�s athletics did not necessarily mean providing 

the same financial support as the men�s programs enjoyed.  

�You know collegiate university level, we never really got any cash or anything. 
We may have gotten use of university cars. The vans or what ever, but no, no 
money. Ever when we went to the uh, national volleyball tournament we had to 
make our own money. The young women had to you know figure out how they 
were going to get it, how much money we were going to have, you know of 
course the volleyball club gave us some money and you know somebody else 
gave us some money and we uh something like that� 

 

Jane tells about her experiences at a Southern eastern university. At this school, 

the men�s and women�s physical education departments were separate, the same as 

every university at this time. And it emphasizes where women�s athletics ranked. 

�first began, the money came, what money there was, came from student 
activities so that they had to ask the student government for money so it was in, 
under physical education in the physical education department so under the 
auspicious of physical education.� 

 
�one year I think the budget was like for volleyball was like 24 hundred dollars, 
but that included the balls, the officials, you know the entry fee, no uniforms or 
anything like that� 

 
 With such a limited budget, the athletes usually had to provide their own 

uniforms. 

�I think we went to K-mart and everybody, everybody bought one when we went 
to a softball tournament uh, everybody brought their own shirts.� 

 
And if uniforms were supplied, all the women�s sports had to share them. 

 �The warm-ups we all shared.�  

In Tammy�s experience, she had an administrator who did her best to supplement the 

women�s athletics� budget. 

�We um, we had a women who was in charge of our physical education 
department she was very good. And was able to, to go and finagle a lot, you 
know things from the men�s department. It was always secondary kind of thing, 
you know it was something they did for the girls� 

 
 But in some cases, the administration was not in favor of supporting women�s 

athletics or even developing a women�s program. 
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 �And even to that everybody had to scrape their own money together  
to get to go because we could not be supported by the, you know, the athletics� 
department or anybody.� 

 
�I asked the principal if we could have a women�s basketball, girls� basketball 
team because some of the girls wanted it and he said no and I thought OK, so 
we had a very good intramural program, which you know took in more people or 
girls and more girls got an opportunity and all of that.� 

 
 Wendy was very involved with coaching and administration at her central school. 

She provides details of how her university funded the women�s program. 

�Yes, university funding and fees, a portion of the fees. They added, uh an extra 
athletic fee onto the regular one for women, so the men, you weren�t taking away 
from the men. They had their lion�s share but we got that approved by the board 
of trustees, I think back then it was five dollars more per student per semester 
which was a good funding base for us in addition to the university funds that we 
got. Our salaries and benefits and all came from university funding.  And 
operation dollars came from student fees.� 

 
 The funding for women�s sports was a part of the women�s physical education 

budget. This was in accordance with established policy that women�s athletics would be 

directed and control by competent women leaders (Burchneal, 1919). Physical 

education classes were separate for men and women. Each school had a women�s 

physical education department, chaired by a woman leader, and a men�s department. 

Any athletic opportunities for women came under the direction of the women�s physical 

education department (Davenport, 1982; Deatherage & Reid, 1977). Even though her 

school had a more competitive program for women than most at the time, Tina�s 

statement shows the relationship among athletic programs for women. 

�it was part of physical education, no salaries were paid, and uniforms were paid 
for with the student fees. And um, just like intramurals would have been paid by 
student fees. And I think it was not the athletic fee but just the general activity 
fee.� 
 
Wendy describes the process required to obtain the funding for the athletic  

programs at her central university.  

�we would go like we were a club and we would get regular student fee money, 
not athletic funding, but just I would have to go once a year to recognized student 
groups, recognized student organizations� 
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The �Good Old Boy� Program 

 Along with approval and support of the administration, women physical teachers 

also had to work with the coaches of men�s sports. In order to have a women�s program, 

they needed facilities and they needed money. At this time, male sports had all the 

facilities and received all athletic funding. Tammy had the most positive experience with 

male sports. If fact, she actually had the support and developed a coed program in track 

and field.  

  �it varied a lot, the um, the men�s baseball team, the coach couldn�t  
have cared less, you know, just stay out of my way, don�t bother me. Um, on 
some other teams sometimes they were you know, quite supportive. I started a, a 
track program for the women majors, they had never had one, they never, you 
know, had anything training really in track and field. So, so I initiated a program 
for them, for the women. And um, the men decided it was a good idea. So we 
ended up, I taught track and field to the majors in a mixed class and the men�s 
track coach and I taught together.� 
 
At Cindy�s university, she did not experience the same level of support from the 

male coaches. Remember that the DGWS was the national organization for women�s 

sports during this time. 

�We did follow the DGWS rules and the men thought that stood for Dammed 
Girls and Women�s Sports.� 
 
�just it was that kind of mentality, and there�s you know, um there�s still that 
mentality out there that just, I guess its part of the old boys club that it, um, just 
hates it.� 

 
And Cindy�s other colleagues told her about similar experiences in schools in the 

same state. 

�really had to fight for every thing she got, as far as the gym and (male coach) 
was absolutely a total jerk, um wouldn�t give her the time of day and even though 
it wasn�t any skin off of their nose at all, they were just against any type of girls 
program.� 

 
 Some of the male coaches were not very happy about having to share the 

athletic budget with the up and coming women�s programs.  

 �And they said you are cutting our, you know you are cutting our  
legs off, you�re cutting these programs down when they you know we need to 
start these boys young. And, uh, they just, they cried and whined and damn� 
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 Many of the male coaches were so upset about seeing the start of programs for 

women; they were not even willing to provide assistance of any kind. Jane experienced 

this. 

 �I didn�t know that much about the track events, I tried to get some  
help from the men�s track coach but I didn�t have much luck.� 

 
 The problems with facilities that have been discussed were foreseen by leaders 

of the NSGWS and the DGWS. Intramural programs were considered the best method 

of providing health-related activities for the greatest number of young women, but they 

knew that finding space for sport activities for women would be a problem. Men�s 

athletic programs were expanding and the number of men�s teams was growing 

(Lambert, 1969). Since intercollegiate athletics for men was an established program, 

they would have priority in the scheduling of activities.  

 
 National Organizations 

From the literature and history we know that the DGWS provided early guidance 

for women�s sports. The CIAW became the first organization formed to provide 

guidelines and develop national tournaments for women (Scott & Ulrich, 1966). Finally 

the AIAW was born to become the first governing body of women�s athletics (Challener, 

1977). Tammy talks about the support she received from the regional organization of 

the AIAW. 

 �we had an EAIAW, Eastern Association of Intercollegiate Athletics  
for Women. And um, and there were people in that that were helpful because you 
know, in terms of stimulating interest and trying to get, always on the, we used to 
have the old DGWS guides for girls and women�s sports.� 
 

 �women�s organizations though were probably, the people in them,  
were probably the most supportive, the most assertive and the most helpful in 
getting things going, you know and organizing, started organized tournaments 
and organizing competitions and you know establishing rules and of course time 
and time again they were instrumental in pushing it.� 

 
She also talks about regional tournaments were developed.  
  
 �to promote that and so that the, promotion and tournament stuff  

was really done by the women to you know, to do regional tournaments, eastern, 
there was an eastern association of intercollegiate athletics for women, it was 
not, it was not really um, (silence), well yeah it was, it was a precursor, because 
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there was an American athletic, um association intercollegiate athletics for 
women, AIAW. And they EAIAW was a sub, you know a subgroup for that, region 
for that. So they set up regional, so we had tournaments there, regional 
tournaments that the AIAW set up.� 

 
 The conversations with the participants show the growth in interest and 

participation of young women in intercollegiate athletics. The NSGWS realized in the 

mid 1950s that a number of universities were holding intercollegiate competition 

(Anderson, 1969). The Tripartite Committee and the formation of the National Joint 

Committee on Extramural Sports for College Women recognized a change in 

philosophy concerning intercollegiate athletics for women (Deatherage & Reid, 1977; 

Willey, 1996). In 1958, the NSGWS reorganized into the DGWS. It was the DGWS that 

sponsored the first of several conferences to examine the changes in society and the 

needs and interests of highly skilled women athletes (Festle, 1993; Welch, 1982). The 

primary purpose of the DGWS was to provide rules and guidelines for activities that 

would enrichment the life of the participants (Division of Girls and Women�s Sports, 

1969c).  

 Wendy and Tina both were very active within the DGWS. Tina served on the 

rules committees for both soccer and volleyball. Their experience with the DGWS 

provides insight into the organization and the changes it was facing at the time. One of 

the first functions of the DGWS was to hold a conference to study the implications of the 

change in the role of women in society and its effect on women�s athletics (Festle, 

1993). The publication of Standards in Sports for Girls and Women was the first time 

intercollegiate athletics for women was acknowledged. But not all women physical 

educators embraced this new philosophy (Maurer, 1999). Wendy offers some insight 

into the change in organizational philosophy and its effect on the members. 

�And it was 1956ish about when, 57 maybe, that DGWS finally said a high level 
of competition is desirable and acceptable as long as it doesn�t take away from 
the instructional program. And then um, towards that, that was moving in the 60s 
when there was a lot more interest in um, opportunities for women period� 

 
�It was a very emotional issue for a lot of them, but you know there is a lot in 
sport.� 
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�And at an AAHPER convention where we had a DGWS section to talk about the 
rules and volleyball changing and this that, I spoke on this and some lady cried 
and said you have ruined the game of women�s volleyball, you have ruined it!� 

 

 A factor in the change in attitude towards women�s sports was the increased 

television of the Olympics (Willey, 1996). As the rules interpreter for volleyball, Tina was 

able to foresee and affect some of the changes. 

�I know, so after being the rules interpreter, I decided that we should just go to 
USVBA rules, that we didn�t have any reason really to be different. So eventually 
we began to use those same rules as used in USVBA. And I don�t remember 
exactly how it happened unless the Division for Girls and Women�s Sports just 
voted to do it. But they did, they did accept that. So in the end there would be no 
difference that no matter what level you played.� 

 
�Well there were a lot of people at that time playing both sets and so um, by 
being, I know, by being the rules interpreter I was kinda of able to convince as I 
would go to the national championship to talk to the leaders that were holding the 
championship about the differences in rules and how there really was no need 
for, and sorta of convinced people, like tournament to tournament that we should 
move toward making them the same. And um, it was not a long time, it was three 
or four years before we then got the same set of rules.� 

 

 No organization existed to guide or control intercollegiate athletic programs for 

women. In 1960 a survey revealed that approximately fifty percent of the colleges were 

conducting some type of extramural competition for women (Festle, 1993). A 

questionnaire disturbed by the DGWS demonstrated the need for an organization that 

was dedicated to the control of women�s intercollegiate athletics (Commission on 

Intercollegiate Athletics for Women, 1970). In 1965, the DGWS began receiving 

requests to develop regional and national tournaments. They decided the issue needed 

further study, but they did endorse tournaments that were confined to limited geographic 

regions (Division of Girls and Women�s Sports, 1965). 

In 1968 the CIAW was created to implement guidelines for intercollegiate 

programs and to conduct national championships for women (Challener, 1977; Chepko 

& Couturier, 2001). The CIAW could only provide guidance and policies for 

intercollegiate athletics (Commission on Intercollegiate Athletics for Women, 1970). By 

1970, the CIAW had expanded to twenty-four state or regional organizations. The 

commissioners realized that some type of institutional membership structure was 
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needed.  The DGWS Executive Committee and the AAPHER Board of Directors 

accepted a plan for a new organization called the Association for Intercollegiate 

Athletics for Women in 1972. The AIAW would become the first ever governing body for 

intercollegiate athletics for women. It would be responsible for guidelines, revenue, and 

other matters. One responsibility that no other organization had would be to deny an 

institution the opportunity of playing in national champions for violations of established 

guidelines (Challener, 1977).  

The success of national tournaments started by the CIAW continued under the 

guidance of the AIAW. Wendy describes the excitement of the first tournament 

sponsored by the AIAW. 

�Well you know, �72 ��73 was the first year of the AIAW national championships 
and all people were just so excited and you know they were so well attended that we no 
sooner had the first one that we knew we had to have divisional stages� 
  

 
The Collegiate Experience 

 This category describes the experiences of the teams these women coached. 

Three subcategories were developed, team travel, facilities, and the student athletes. 

This is a description of what actually occurred when these women physical education 

teachers started organized competition at their schools. It shows the length that both the 

teachers and the athletes went to in order to play sports. In my conversations with each 

of the participants, this topic was the easiest to talk about and caused the most 

laughter.  

 

 How Do We Get to the Game and What Do We Wear? 

 Many of the intercollegiate teams that these women physical educators started 

did not have the same financial and administrative support that men�s intercollegiate 

athletics enjoyed. The university would allow the teams to compete under their name, 

but no support was given on getting the teams to off campus games. But that did not 

deter the physical educators or the athletes. The methods they used would be 

unthinkable in the present climate, but during this time period they were the only 

methods available. 
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�I would drive my car and some of the students or somebody would drive a car 
and take the rest of the kids, that kind of thing� 

 
 Even if the school provided vehicles, the coaches were responsible for driving 

the vans in addition to coaching duties. 

�We used to take those kids in vans and he would drive one van and I would 
drive the other. And um, and that�s the way we traveled with them because they 
didn�t have any monetary support either.� 

  
Jane talks about a time when her team was allowed to fly to a tournament, but 

the travel arrangements changed once they left the airport. 

�a friend of mine lived there and she had a station wagon, we were so poor that 
she met our team at the airport with the station wagon and all 12 players and I 
got into that with her, in that station wagon and she took us to the, you know, the 
motel. Because that was all we had.� 

 
 Most of the intercollegiate activities were conducted as play days. These days 

were usually scheduled during the weekends to avoid conflicts with the athlete�s 

academic schedule. 

�most everything was on Saturday sometimes Friday afternoon or whatever. So 
that they did not miss classes. So that if it was on a weekday, they didn�t travel 
too far, if it littler farther it was a Saturday so they did not miss classes.� 

 
 This approved type of play did avoid conflict with academics, but it developed 

other financial hardships. 

�Frequently when we traveled we would stay at you know, somebody�s house, all 
12 or whatever. The folks were very nice and so they would, we would bed down. 
We would play at a college sometime and they would let us stay in the dorm. So 
that would cut down on expenses.� 
 
a softball tournament and ended up having to play an extra day because the 
game went on and on and we split and so forth. We had no money to, you know 
for food or for motel or anything. But a friend in Jacksonville and the parents of 
one of the players put the whole team up for an extra night and feed them. So 
this is what we had to depend on which was not really very good, you know, it is 
like being dependent on soft money, and it is not always forth coming.� 

 
 Of course the situation was different at the central state university of Wendy and 

Tina. Their teams frequently traveled by bus to get to a game. The reason for this was 
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frequently they would have enough players of different skill level to divide them into two 

to four teams.  

 �we would go to those sport days, we may go to (central state university) and I 
would take four teams, four basketball teams, four volleyball teams, whatever� 
 

In order to accommodate so many athletes, the university provided a bus for 

transportation. 

�We traveled on these old school buses that were university buses, but they 
would remind you of an old school bus you know, straight seats, because they 
weren�t built to go very far. I mean at a time, I don�t mean they were rickety or 
anything like that. But you weren�t, they weren�t designed for long trips, they 
weren�t motor coaches in other words.� 

 

 When they traveled with only one team, the bus was not needed. Tina illustrates 

the differences in transportation. 

�And we would drive in station wagons all the way� We have two station 
wagons usually for volleyball, two for basketball. If it was just the first team that 
was playing, if it was the whole bunch, a first team and a second team, we�d go 
on a bus. But if it was to a championship or something like that we�d have to take 
station wagons.� 

 
 This statement by Tina epitomizes the difference between the athletic programs 

at her school as compared to those of the others involved in this study. 

�We always had money, but just not enough you know, to go first class 
sometimes.� 

  

 The teams at Wendy and Tina�s school may not have been able to go first class 

all the time, but they did experience one mode of travel that most women�s teams did 

not enjoy until long after Title IX. 

�We had an aviation technology school here that was pretty well recognized and 
we had a good fleet of university planes and he gave everyone of our sport 
teams, men and women a free trip.� 
 
The lack of administrative and financial support was most apparent in uniforms 

for the players.  

 �initially they didn�t of course. And uh, the kids would buy their own  
T-shirts, they would get, we played in dark shorts and T-shirt.� 
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Jane recalls taking her track team to a national tournament. 

�took the young women to the first national track meet. It was a good trip, we had 
no money, so we packed our lunch, went in cars, um, made our own, and they 
looked terrible, made our own uniforms. You know, bought shorts alike with T-
shirts.� 

 
 Wendy�s teams did have uniforms provided by the school. These were the same 

uniforms provided to all women physical education majors. 

�We would get the um, the bus paid for and all the young women would wear 
these little white tunics that they had to wear as physical education majors and if 
there were women on the team that weren�t majors we, we had some in our 
equipment room� 
 

Tina did not consider the tunics as a uniform for her team. 

�Now we first started, when I was first at (central state university), they did not 
have uniforms. Let me tell you what they had. Most of them were physical 
educators. And the physical educators wore these tunics and (laughter) and we 
wore the tunics that we wore for physical education to play the sports� but she 
(department chair) had us in skirts, those tunics, long after the others were 
wearing shorts and shirts as uniforms.� 

 
 With the growth and success of women�s athletic programs, administrators finally 

began to take notice. But they were still not willing to grant women�s teams the same 

status as men�s. Tammy was one of the first to receive some type of uniform provided 

by her school. 

 �When we got to that point the school was buying, the school was  
buying them for us. First, for the first several years, we, we were in shorts and T-
shirts. And the school would buy us T-shirts. I don�t think they bought the shorts, 
they just bought the T-shirts. So they would buy us T-shirts. Um, and we finally 
got them to buy us 2 T-shirts. So that we could launder one while we played in 
the other. And um, and then finally they did start buying us uniforms.� 

 
 Fortunately, none of the women experienced any serious injury to any of their 

young athletes. But Jane did have one memory about one of her players getting ill 

during a weekend tournament. In a spirit of cooperation and solidarity during this early 

period of women�s athletics, one of the other teams came to the player�s aid.  

�one time we were on a trip and one of them became ill, well we didn�t have 
enough money to stay in the uh, hotel, so we had no place for her. But somebody 
else did, you know, they were still in their motel and so they let her stay in their 
rooms until we could, you know, do something.� 
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 Where Can We Play? 

The problems with team travel and uniforms were actually minimal compared to 

facilities. Men�s athletic programs had sole possession of most of the athletic facilities, 

and they were reluctant to share their space.  

 �so we could use the track but we could not use the basketball facility  
of course for volleyball practice or anything like that.� 
 

The situation at Wendy�s school was a little better, but there were still 

discrepancies between the men�s program and the women�s.  

�A big arena for the men. So we had our own, when I first came we shared the 
physical education building and it had a large gym and small gym so the women 
got the small gym and the men got large gym.� 

 
 So the women�s teams had to find other resources in order to hold practice 

sessions or games.  

�And our field was right out in front of the student center, which we called the hub 
at (university). It was a sloped field like this (hand movement) which, and of 
course the students drove right through the outfield most of the time. And um, 
there was no maintenance on it except for what we did, you know it was mowed 
and everything like a lawn but there was no maintenance on the softball diamond 
and except for what we did.� 

 
�Well the women�s gym was sorta, what used to be, in the ROTC building. And 
so we had a court in there we could use, where we could practice and that so.� 

 
It is obvious that many of these facilities were not exactly safe or up to the same 

standards as the facilities the men used. Cindy describes a gymnasium used for 

women�s basketball. 

 �15 foot ceiling, the center circle and the free throw circle overlapped  
each other, when the girls had to take the ball out of bounds they had to put their 
foot against the walls and you know, some of these old rules that you just had to 
adapt to the, to the situation.� 

 
 The same problems were encountered in track and field. One of the schools 

where Cindy taught did not even have track facilities. 

�And we didn�t even have a track, we had a cinder oval and I�d have to take lime 
and go out and put down the lanes so the kids could stay in the lanes.� 
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Even if facilities were available, the same facility maintenance was not always 

given to the women�s programs. 

�But one of the, you know a lot of things, they um, were supposed to be doing the 
100 yard dash. Well whoever marked it off, we did the 100 meter dash which was 
of course 110 yards.� 

 
 Most physical education buildings had locker rooms for physical education 

classes and separate locker rooms for the men�s athletic teams. Women�s athletics 

were conducted under the administration of women�s physical education departments, 

so they were not given the same locker room privileges as men�s intercollegiate teams. 

�they used physical education locker rooms.� 
 
But this could not discourage the athletes or the coaches. 

 
�go into the restrooms and do that. So that was what we had to do because they 
would go down to the regular locker rooms where you changed for class and that 
was what you did. But like I said nobody thought that much about it because that 
was the way it was and you were so pleased to play that you didn�t question, you 
just enjoyed the moment.� 

 
 Even though the women had to fight for facility space, women physical educators 

did what they could to provide memorable athletic experiences for their athletes. Jane 

tells this story about the opening ceremonies for one of her track meets. 

�Anyway they came in for the opening with the Olympic torch. Which consisted of 
a, I guess a beer can, attached to a stick with a fire in it. We had the awfulest fire, 
flame in that can, and they came in the track with the, so it was an interesting 
beginning.� 

 
 As interest in women�s programs increased, some schools did try to provide 

adequate facilities. Once again, Tammy at her Northern University finally got a facility 

for her softball team. 

�well I finally got them off the hub lawn (laughter). And we had a little field up, it 
wasn�t much, it was just a, you know, a diamond and we often had to chase the 
intramural kids off the diamond in order to practice.� 
 
�Finally got a snow fence up around the field. That was the best I ever did in the 
whole time I was there. And they did do a little maintenance for us you know, 
some work on the diamond. Uh, got a decent backstop, took a long time, got a 
decent backstop.�  
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 Cindy, at her Central state university, had one of the best stories that illustrate 

the stature of women�s athletic programs. 

 �70, when I was coaching the field hockey team. We were having a  
game against (another university) and it was, (the) football field was there, and 
then the, the hockey field was right where the parking lot is now. We were 
playing against (them) and the game started at, at 4 o�clock. Well usually the 
band practiced at 5 o�clock. And we�ve got 10 minutes to go for the field hockey 
um, game. So I went over and I talked to him. There are using this field at 5 
o�clock. And so I yelled at the girls, play on, play on. Um, the officials were, they 
not knowing what, and here comes the band. And so I yelled, play on, play on. 
And somebody finally picked up the hockey ball and threw it over the fence. So 
we had to quit and then we went in for our punch and cookies and stuff in the 
bottom of old (university building). And then when the band got off at 6, um, we 
played.�   

 
 Regardless of the differences in treatment and facilities between the men�s and 

women�s athletic programs, these women physical education teachers and their athletes 

did not give up. They would practice and play in any area they could get. Jane had the 

best statement to sum up what these women went through in order to play. 

 �under the circumstances, that was the best that we could do.� 

The Women Athletes  

 Despite the lack of administrative and financial support, women�s athletic 

programs grew during this time period. The main factor in this growth period was not the 

facilities, uniforms, or travel, it was the athletes themselves and the willingness of 

women physical educators to provided what support they could. But women physical 

educators were aware of the lack of any support for their programs and were willing to 

add the extra duties of coaching to their already full load of teaching and advising. From 

my conversations with these women it became obvious why they were willing to give the 

extra effort to provide these programs, it was the young women.  

 The women in this study wanted to expand on athletic opportunities for women, 

but they and women leaders in national organizations never lost sight of what was most 

important for their young athletes. The academic experience was most important and 

athletics was second.  

  �you know our students were students first, I mean they�d get  
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concerned if they had too many games and had to be away too long. But yeah, 
we tried to play as many as we could on Fridays or Saturdays, um, so that we 
didn�t have to be away from school too much.� 

 
Jane told her athletes: 
 

�but I said I would try to remember first you are a person and then you are 
student and then you are an athlete. I won�t always succeed, but I will try to 
remember to treat you in that order.� 

 
 During this period in women�s athletics, women decided to come to a university 

for academics, not athletics.  

�kids wanted to be there and of course they didn�t get any special consideration 
coming in, they were students and they had to do students, um they had to meet 
the admission requirements.� 

 
Women physical educators were more concerned with the athletes� academic 

progress than their athletic achievements. 

�We worried about uh, whether or not they went to class, whether or not they 
were passing, and that sort of thing.� 
 
 We have previously discussed the extra duties that women physical education 

teachers did in order to provide athletic opportunities for women. But the young women 

also had to make sacrifices. But this did not deter them.   

�Well yeah, one of the things that we always, uh, that we used to laugh about 
was the, some of the men that were on, they would be on full scholarships, and 
they would, they couldn�t believe that the women would work that hard, just for 
the love of the game, you know, just because they wanted to play. And um, of 
course we always thought that was kinda of a good thing. But of yeah, they loved 
it, I mean you know, they would do, unbelievable things.� 

 
 One of the main themes in this category can from the words of the participants.  

They kept saying how the women loved to play, how excited they were about being 

given an opportunity to play, and the work they did in order to play.  

�it�s just everybody, just loved to play so much, they would have done most 
anything. And they were willing to practice and do all of that, just to be able to 
play.� 

 
�you know because that was all they had and they didn�t, they didn�t uh, they had 
never had an experience like the kids have now, you know and so yeah, they 
enjoyed it.� 
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Wendy enjoyed one of the best atmospheres for women�s athletics but she and 

her athletes experienced their own set of hardships. They were invited to a national 

tournament that had not been included in the regular budget for the team.  

�you know we have been invited to the national championship and we want very 
much to go, you know this great honor for the school, blab, blab, blab, and so he 
said well he would pay for you know two car loads and the meals and the lodging 
and what have you. And I said well but you know it would be best if I could 
accommodate everybody and he said that�s all I can do now because I don�t 
have it budgeted either� 

 

In order to be able to take any players to the tournament, Wendy had to cut some of the 

basketball players. After the first cuts, the players pleaded to their coach. 

�They had a team meeting and they said please, please don�t cut anymore, let us 
ride four in the backseat of one of the cars and I said you girls don�t know how far 
it is�And we never heard one complaint. They were so thrilled to be able to go 
and happy� 

 
 In addition to the academic and athletic experiences, the social experience of the 

women athletes was also important. As stated in the literature review, women athletes 

usually gathered after the game to socialize with each other. The participants 

documented this. 

�when, when I first started coaching here, the um, the thing was that you would 
go in and you would have cookies, punch, something, after the game.� 

 
�you always had, you know, cookies and punch or refreshments of some kind, 
something like that. Occasionally I think they did something a little more 
extensive than that, but usually that�s what it was, a kind of social.� 

 
 The social experience of women�s athletics was especially apparent and 

emphasized at the central state school of Tina. The young women that played sports 

were encouraged to develop their athletic skills, but they were also reminded that they 

were young women and expected to have social graces when they graduated. 

�she (department chair) had the freshman, um, she had the freshman majors 
take a course in um, manners. And uh, it was for no credit, what did we call it? 
O100 or something like that, anyway it was for no credit and the different people 
on her staff had to teach different sections of it. And I taught table manners. And 
all the freshman had to sign up for it and take because her theory was that some 
of these kids came off of farms, came out from the country, and never had the 
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experience eating in a restaurant or being invited somewhere for dinner and that 
it was our responsibility as part of their education not to let them leave college 
without that skill.� 

 
 Cindy even started an athletic banquet for her women athletes. 
 
 �We had, um, a banquet at the end of the very first year and we had  

over 200 people come. We gave out um, small little medals that uh, the girls 
could pin you know, on their sweaters or what ever and those weren�t cheap, I 
mean they were really, they were valued by the gals when they got their pins and 
finally their letters and of course then they went to letter jackets about, that was 
big stuff to have a letter jacket.� 

 
 Both the young girls and the physical education teachers had to fight and work in 

order to provide athletic opportunities. Many of the physical educators did the extra work 

with no pay. Cindy, emotionally and fondly, talked about the young women she coached 

and why it made the extra work worth doing. 

�But when see the girls grow and you see um, the athletic um, what the athletics 
can do for the girls. Um, you just want to do as much as you possibly can for 
them. They, I think they realized, well they had to be a part of it. It is a um, just 
like um, they had to work for it to, you know, they had to um, I think they realized 
that they um, the boys, they could, they automatically took it for granted.� 

 
 Cindy talks about her feelings for her athletes and what they were willing to do. 

�you didn�t have to worry about them, you know they went to class and they did 
all they could because they were so pleased to have a chance to get to play. 
They didn�t care if they, you know, had to help foot the bill, you know they had to 
study harder, or whatever. It was that they had, had a chance to play and um.� 

 
One of her memories describes the woman athlete during this period. 

�So anyway it was interesting but I think most of them had a good and were 
pleased to be able to play and all of that. One of their songs I remember, they 
would keep singing �to dream the impossible dream� so and some of them, you 
know, some of them became coaches and they all graduated and did OK.� 
 
�It was really interesting but the young women had a good time and a great 
experience� 

 
 Some of the literature documents the growth and enthusiasm surrounding high 

school athletics for girls. The participants have also said that they had more 
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opportunities in high school than college. Cindy told a story about the men�s basketball 

coach on a recruiting trip to a Southern state. 

�he said we got to the gym and the gym is just absolutely packed for the girl�s 
game. And he was pretty incredulous, he had never seen anything like that. The 
girl�s game was over and the gym almost emptied for the boy�s game. And he 
said, you know when he told the story, his eyes even got big, he could not 
believe that, you know, that (laughter) they really weren�t, they were more 
interested in the girl�s program than they were the boy�s program.� 

 
 She also worked at a university and a Northwestern school and documents the 

literature about high school basketball for women in Iowa. 

�the Iowa, uh, TV stations and they um, they broadcast the boy�s and the girl�s 
state tournaments.� 

 
 During the time period of this study, women�s intercollegiate athletics grew at 

many universities. This was accomplished with minimal support from university 

administration and men�s athletic programs. Both the physical educators and the young 

women athletes had to spend a lot of their own time and finances in order to have these 

opportunities. The rewards for all this hard work was the opportunity to play for the 

young women. The reward for the physical educators was the willingness and the 

excitement of the young women to do this work. Wendy sums up the attitude of the 

women athletes of the time. 

�So I think that it was a good story we were with an era of young women that 
were so thrilled to have the opportunity that whatever you gave them they 
appreciated. That was fun, that was fun.� 

 

Intrinsic Experiences 

 The purpose of this study was to document the experiences of individual women 

involved in intercollegiate athletics before 1972, but it also allowed them to reflect on 

these experiences thirty years later. All of the women have seen the revolution in 

women�s athletics caused by Title IX and it is only fair to allow them to reflect on the 

changes they caused in women�s athletics. This category has only two subcategories, 

highlights and rewards and regrets and frustrations.  
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Highlights and Rewards 

The most satisfying experience for these women physical education leaders was 

their association with the young women. In reflection, these women realize the hard 

work and extra effort that both they and the athletes put into the athletic program.  

�it�s just working with those kids and seeing, seeing them develop and, and 
seeing some of the things that, you could see them grow and learn. It was great, 
it was a lot of hard work but it was great.� 

 
 �such hard work but it was so rewarding to see you know the girls� 
 

�when I look back, at you know all those years of doing all of this, from dying 
shirts in the bath tub, (laughter) to putting the numbers on, um, (silence), I don�t 
have any regrets and I don�t think I would do anything differently.� 

 
 One of the themes from these conversations was the enthusiasm of the young 

women and how they responded to the opportunity to participate in women�s athletics. 

�I think really for me the most satisfying thing was uh, working with athletics was 
to see the women and the way they would respond and they way they would 
mature and some of the real satisfaction and stuff they might have, you know 
that�s, that�s very rewarding.�  
 
Cindy had a story about the enthusiasm and prestige given to being chosen to 

participate in an inter-squad game of basketball.  

�such hard work but it was so rewarding to see you know the girls um, and one 
of the things we did to raise money we had, um, our colors were green and white, 
and so we had a green team and a white team, girls basketball. And we had just 
one game, but um, that, we filled the gym you know, we sold tickets; I think they 
were a $1.50 a piece. And sold tickets, of course I had to officiate but the other 
PE teachers officiated. But boy, to get chosen on the uh, the white team or the 
green team was, that was the talk of the school at the time, the green and white 
game coming up. And it was, it was a big, big deal. I think homemakers, the, the 
um homeec kids, they gave some stuff and they had a bake sale along with that 
and all kinds of fun things� 
 
For Jane, the highlight was the bond she formed with her athletes and other 

women coaches. 

�you know having the young women uh, stay with it for 4 years and  
come back and that was a highlight. (silence) And another highlight I guess was 
making uh, forming friendships with a lot the coaches, and making contacts and 
uh, you know maintaining those friendships so that was a highlight of being that 
would be, we were all very friendly and so forth, so I thought that was important.� 
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Cindy recalls being able to start programs and providing opportunities for young 

women. 

�I really have been so fortunate, to be in places where such good things 
happened, um, allowed to happen. I think, I think the first, when I start thinking 
about, you know the very first track meet that we had, that I was describing, 
where we took the hurdles on the field so we could follow DGWS rules.� 
 
 �I remember the first track meet that we ever had at PV. It was just, it was 
awesome. Um, and the girls had so much fun and the, you know the 5 of us, the 
coaches that were actually just PE teachers, and it was really more a play day. 
But there was good competition.� 
 
When asked what she considered the highlights and reward of her career, Tina 

took the opportunity to reflect on all aspects of her life with athletics and education. 

�first of all having the opportunity to play a lot of different sports. And to do it up 
until I chose not to. Um, being able to be at (central state university). Um, being a 
successful volleyball coach in my career was fifty one percent wins, in other 
words, all winning seasons but one. So that�s nice to think about. Starting the first 
volleyball state tournament in Illinois and winning it. And um, beyond my own 
personal, the opportunity to do research in athletics, having enough good notes 
to write a book and um, in terms of the profession, professional involvement, 
getting into the work of the association early in life. When I was just my first year 
of teaching I wrote my first article in the soccer guide. And that�s how naturally I 
got to be chairman of the soccer guide� 
 

Tina was also very involved with the DGWS and other national organizations  

during her career. In my conversation with her, she attributed this to one of her teachers 

at her undergraduate institution. That teacher had been involved with the AAHPERD 

and Tina was motivated to follow her example.  

�And my association with DGWS and then NAGWS, being on the cutting edge of 
those decisions where we had an opportunity to go different ways. That was 
exciting, irreplaceable, in my life. And uh, I think being able to gracefully exit, 
without too many enemies.� 
 

Frustration and Regret  

These women accomplished a great deal with very little help from their 

universities. For many of them, their frustration was not being able to provide adequate 

facilities. 
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�There�s not much room in there and then we you know, could do in the other 
gym a little bit and occasionally we could, occasionally we could get in (men�s 
gym). But you know we didn�t have enough balls, you know when we played 
softball we didn�t have enough, didn�t have a softball diamond. So uh, you know 
lack of facilities, uh lack of support for the young women and in academics and 
(cough) with some of the financial needs and so forth. Those were the, the 
frustrating things. I never really thought about not getting paid and sometimes I 
got awfully tired but uh, and uh, I guess sometimes lack of recognition, was a 
little frustrating.� 
 
�having anything that was adequately maintained. I mean, dugouts, you know, 
you didn�t even dream about having dugouts, you know. If it rains, you sat on the 
bench in the rain. And uh, you know you really did most of your own equipment 
and stuff, I mean we would haul the equipment to the field in my car you know, it 
was that kind of thing. Those were probably the most frustrating things.� 
 
Practice time was another problem. 
 
�always having practices in, the evening, 10 o�clock at night and um, in the 
freezing cold. Um I guess I should be glad we had anything because some 
places didn�t um, have those things.�  
 
Cindy has an interesting comment on practice space and the attitude of many 

involved in women�s athletics� during this time period.  

�if you didn�t get money, OK, if you didn�t get the big gym to practice then you 
practiced in whatever was available. And I have been brainwashed. I had, you 
know, incarcerated that sort of backward environment.� 

 
Many of the women physical education teachers and the young women who 

participated in athletics were taught to believe that they did not need an athletic program 

with the same standards and support that the men�s programs were receiving. The 

change in philosophy can be seen in the fact that the women who participated in this 

study started programs for women at every school they worked. It can also be seen in 

the fact that both they and the women athletes were willing to buy their own uniforms, 

practice at odd hours and inadequate facilities, and pay their own way just to have the 

opportunity to play. Tammy�s statement sums up the situation in women�s athletics. 

�in coaching the, the biggest frustrations were for me, were having adequate 
facilities and practice times and that kind of thing for the gals. Um, occasionally 
having adequate equipment, usually though we, we did pretty well with that. But 
um, the main thing was facilities and practice times, that sort of thing. Lots of 
frustrations with that.� 
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In order to provide these opportunities, women physical educators had to donate 

their time, effort, money, and even their vehicles. Jane looks back on her experiences 

getting the team to away games.  

�well you know one thing not to be able to go and if you went you had to take 
money uh, there was like we had to drive our own cars and so forth and I keep 
saying man we�ve driven thousands of miles and haven�t had an accident, no 
trouble or all of this sort of thing but one funny thing was we were coming back 
from some place late one night or early one morning, I don�t know, a string of us. 
I think there may have been three team cars and then there were about 3 other 
cars with students who�d gone� 
 
Women athletes did have the opportunity to compete, they had to provide 

themselves with uniforms and travel, raise money, but there were some things they 

never received that were available for male athletes.  

�And some of them could have used academic, you know support or for a tutor. 
But you know it wasn�t available. So that part, that is the one part I regret, is that 
they did not have access to academic support and some things to help them 
with� 
 
Cindy spent most of her professional career as an official for a number of girl�s 

sports. Women officials were treated just the same as women athletes. 

�And it was like no one cared what happened to the officials. I changed in some 
janitor�s closets that had these smelly mops and the sink.� 

 
And she recalls the unfair treatment of women officials compared to males. 

�he grabbed my arm on the way out and he said you have to help me out, this is 
the first girl�s game I�ve called. At the state tournament, yea. The highest praise 
you can have as far as officials are concerned, call the state tournament. And 
this guy was a good old boy, wasn�t good enough to call the boy�s tournament so 
they assigned him to the girl�s tournament.� 

 
 Even with the increase in the number of women athletes and programs and the 

attention they were attracting, women physical education teachers could not demand 

things for their programs. Male coaches and administrators had the power to stop any 

women�s sport program before it even began.  Cindy describes her methods and 

frustration in beginning athletic programs for women. 

�I think most frustrating was working, working with coaches and trying not to 
alienate those so that they would just say no you can�t do this. And they did have 
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the power to say no I need the gym you can�t do this. Um, and so, it was the PR 
work that we had to do, so we could, we could have the girls programs. And, 
selling the administration that you know, this is good for their school, this is good 
for the girls, and this is good for the community. And um, but coaches still had 
the power, if the coaches just went to an administrator and said no, um, you 
know we can�t do this and the girls were out of luck. And so, the PR, knowing that 
you know, um, one wrong step or doing the wrong thing, um, it was like kinda 
being under the, the gun and that probably was the most, most frustrating, was 
having, having to justify yourself, having to work twice as hard to do for the girls 
what the guys automatically got.� 

 
 Jane also talks about the slow progress in getting administrators and others to 

accept women�s programs and offer them the same support as the men�s. 

�I wish I had been a little more proactive, both for myself and for the young 
women. Maybe to make things happen but also to set an example so they would 
be proactive. They would have seen someone who was and then. But in order to 
be proactive sometimes you have to be very secure in your position. And if you 
are not really secure in you position then you have to be extremely careful or you 
may not have a position.� 
 
Wendy was an administrator and coach that pushed for her athletes to get the  

same benefits as male athletes, and she almost had to pay the price for it.  

�Well yeah but you know it took constant pressure and I mean I was threatened, I 
was threatened here� I had full professor and the worst that could happen to me 
was to be put back full time in PE.� 
 
Wendy experienced the problems with changing people�s attitudes about  

women�s sports. In order to effect change, you had to constantly push and it was a 

position that she did not always like being in.  

�And you know changing people�s attitudes, um, you know. You have to, you 
have to push and you have to do so very gently. So that was frustrating that you 
were always to a lot of people be an antagonist. And I don�t think any of us like to 
be in that position. But if you, if we weren�t there would not be the change.�   

 
 In the conversation with Tammy about her regrets, she talks about her 

frustrations as a player and it offers some insight on why she and others went through 

so many hardships to offer better opportunities for other young women. 

 �when I was going to school I was always kind of frustrated that I  
didn�t have more opportunity to do things you know I mean I would have loved to 
have had some really good coaching in basketball and you know I had some 
pretty good athletic skills, but I never had anybody to really direct them. Uh, I 
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didn�t have any opportunity to really do any, um, softball in college and um, or 
anything else other than basketball really, and that was you know was the same 
kind of thing, it was who, like whoever was there to do something, to do the 
coaching, that was how things were then.� 

 
Tina was especially frustrated with a lack of opportunities for women to be 

competitive in athletics. 

�Well, it was always when I was younger and as an undergraduate, or in high 
school. In high school it was really frustrating not to have any teams.� 

 
Her frustrations continued into her collegiate experience. 

�In college, not being able to play more other schools. We had a good team, a 
good program, but it didn�t quite satisfy me, I guess because the men had it and I 
have never been real soft on sex discrimination.� 

 
 Wendy talked about the difference between the rules for men�s games and 

women�s games. She wanted to know why women athletes were treated different than 

male athletes if they played the same sport. 

�but in field hockey there were no timeouts. And I, I can remember saying to one 
of the teachers, now I just don�t get this, they can run up and down that hundred 
yard field with no timeouts and we can�t cross the center line in basketball.� 

  

 Young women athletes just wanted the opportunity to compete. Women physical 

educators and the athlete themselves did what ever it took to create these opportunities. 

But for the women involved in this study, it was hard to see the differences in which men 

and women athletes were treated. 

�Then (as a faculty member), it was frustrating to see such disparity between the 
men�s team opportunities and women�s teams opportunities. And so that was a 
struggle all of the time that I coached.� 
 
�In order to be treated better, they had to be dominated by and I wanted them to 
be treated the same under their own rules, not because we�ll throw you a crumb. 
Grab it because there is nothing else. I don�t like that kind of inequality, goes 
against my very nature.� 

 

Summary 

Many common themes and patterns emerged in the conversations with these 

women. In analyzing the conversations and patterns, four main categories were formed. 

The first category, what could women do in athletics, set the stage by examining what 
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experiences they had before college and detailed their playing experiences in college. 

The second part of this category illustrated what they accomplished in their careers as 

physical education teachers. Not all the women in this study are famous leaders, but 

they will be remembered as leaders by the young women they coached. All of them 

established intramural and intercollegiate athletics at their schools. Many of them 

started the programs under the DGWS approved play day or sport day, but they took 

their programs beyond the old philosophy and into a more competitive arena. Their work 

in women�s athletics was above and beyond what they were hired to do. Starting athletic 

programs for women added to their load as teachers and advisors.  

 The second category, existence of support examined how their families and 

friends allowed them to be themselves, tomboys, and gave them the independence they 

would need later in life. And it showed the support of their athletes� parents. Without this 

help, they would not have been able to accomplish what they did. Parents of the 

athletes might not have showed their support in game attendance, but they enabled 

their daughters to have the opportunity to play by providing money and vehicles to get 

them to the games. These women provided athletic opportunities for women without full 

support from university administration. The administration allowed the women to play, 

but with very little financial support. When they arrived at their universities as physical 

education teachers, athletics were only for the men. Facilities and financial support were 

provided for men�s programs. In order for women�s teams to practice and play, the 

men�s programs had to share their facilities with them. In some cases the women�s 

teams were not allowed to use the men�s facilities. In instances where the women were 

allowed to use the men�s facilities, they had to have practice time when the men�s 

teams were not using the facilities. Some male coaches were reluctant to share, much 

like an only child is reluctant to share with other children. Instead of seeing this as an 

obstacle, these women did what they could, when and where they could.  

 The third category, the collegiate experience looks at the young women athletes. 

The main theme in this category is what these women were willing to do just for the 

opportunity to play. They had to provide their own uniforms, by buying them from a local 

sporting goods store and adding school names and numbers to them. They were willing 
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to pack their own lunch and sleep four to a room just to play at games away from home. 

They played in facilities that were not regulation size.  

Not one of the women participants recalled any of these young women 

complaining about the conditions. They all remarked on how the women just loved to 

play. The men had athletic scholarships, maintained facilities, and financial support, but 

that did not deter any of the young women who wanted to play. They played for the very 

reasons sports was started, for the love of the game. And they not only played but each 

program gained more support each year.  

One of the most interesting parts of this research is what women physical 

education teachers did to enhance the athletic experience of their athletes. From the 

�Olympic torch� to start track meets to banquets to honor the women at the end of the 

school year, they did their best to provide experiences that both the physical educators 

and the athletes would remember for the rest of their lives.  

 The final category, intrinsic experiences allowed the participants to reflect on 

their careers. Many had achieved athletic accomplishments, such as attending national 

tournaments and winning seasons. But they chose to reflect on their athletes. A bond 

had formed between these women leaders and the young women who played for them. 

The women were proud that their athletes were students first, they attended class, and 

success was measured by graduation.  

Some of the participants expressed regret that they had not been more proactive 

for their programs. But that is misplaced regret. They were proactive in starting 

intercollegiate programs for women under the circumstances. Without their leadership, 

their willingness to give their free time and money, there would not have been women�s 

intercollegiate athletics. These women knew their athletes had inadequate facilities, 

sometimes unsafe facilities, a lack of uniforms and equipment, but they did what they 

could within the system. They had to accept what male coaches and administration was 

willing to give them, even though they knew their athletes deserved better.  And the 

experience was a good one, for both the athletes and these women. 

Women during this time period fought to provide equitable opportunities for 

women in athletics. They were taught as undergraduate physical education teachers 

that physical activity for women was good as long as it remained within socially defined 
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limits (Davenport, 1982). Physical activity was valued as it contributed to the physical, 

personal, and social development of the young women (Park & Hult, 1993). The new 

women leaders that emerged during this time period did not forget or throw aside the 

values they were taught. I will let Tina�s philosophy about what she learned from her 

mentors and teachers finish this summary. 

�Because it gave me what I think is a right philosophy of sport. And it�s wonderful 
to have competitive teams and to have high skills and to cherish winning, but 
when you um, try to put the lessons that you learn together and apply them to 
your life, the lessons that I learned at (southeastern undergraduate school) are 
not replaceable.� 

 
�The reasons for physical education were not necessarily to be the best player, 
but to get something from the experience. And I don�t know if I would have gotten 
that with the Southern attitude, hey this is to beat everybody we can. Beating 
everybody we can is not a bad idea. But if we can�t beat them, we need to have 
something else we can get out it.� 
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CHAPTER 4 

CONCLUSIONS AND RECOMMENDATIONS 

 

Conclusions 

 The purpose of this study was to learn about the experiences of women who 

were involved in intercollegiate athletics prior to Title IX which was enacted in 1972. 

Organizational history documents the status of women�s athletics during history, but 

there is a lack of literature available on the actual women who participated in 

intercollegiate athletics before Title IX. I interviewed five women who played sports 

during college and what they did as physical education teachers in intercollegiate 

athletics between 1950 and 1972. The women were able to provide their experiences of 

what actually happened to them and the young women athletes in a time period when 

women�s teams were not officially acknowledged.  

 The purpose of play days and sports days was on the health, recreation, and 

socialization aspects of sports. Before, during, and after play day competition, team 

members would have breaks for cookies and refreshment to prevent over exertion and 

provide opportunities for social interaction (Davenport, 1982). The women in this study 

remembered this tradition. Players, coaches, and officials would gather together after 

the game to enjoy cookies and punch. This was an opportunity to form bonds between 

fellow coaches and players that have lasted to this day. 

 The policies for girls and women�s sports set by the NSGWS required that there 

must be a fundamental interest and appeal for the activities. The activities were 

designed to foster interest in health and recreation (Mechikoff & Estes, 1998). The 

participants were involved in athletic activities that followed these guidelines. Sport 

activities did interest young women. The activities were supervised by women physical 

educators and the focus was on giving the women an opportunity to play.  
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 The goal of the NSGWS was to provide sport programs in which every girl or 

woman could, regardless of skill level, participate in athletic activities. Intramural 

programs were considered the best method to accomplish this goal. But there was also 

a practical reason for intramural programs. Athletic facilities on campus were built for 

men�s programs. As men�s athletics grew and expanded they felt that there would not 

be enough space or facilities for women (Schriver, 1949). The women in this study had 

many stories about the fight to find facilities for women�s teams. Women�s events were 

staged in gymnasiums and fields built for physical education. If they were allowed to use 

the same facility as a men�s team, practice time was built around the needs of the men�s 

team. The women recalled practicing in the evening after the men were done with the 

facility. Competition was scheduled for times when men�s teams would not be using the 

facility.  

 Women had opportunities for athletic competition outside of schools and 

universities. When discussing her athletic career, Jane mentioned playing softball in an 

industrial league. Industrial leagues consisted of teams that were sponsored by 

industrial and business groups, chambers of commerce, department stores, and 

sporting goods stores (Deatherage & Reid, 1977). Wendy and Tina were involved in 

industrial leagues not only during college, but in high school as well. They did not follow 

the NSGWS policy of having women sports directed by competent women instructors 

and leaders (Burchneal, 1919). Jane recalls that one of her teammate�s fathers coached 

the team.   

In 1957 the NSGWS was changed from a section of the AAHPERD to the 

Division of Girls� and Women�s Sports (DGWS). This showed that the growth in 

women�s athletics deserved an organization with more power and prestige in 

establishing policies (Morgan, 1999).  During this year the DGWS published �Statement 

of Policies and Procedures for competition in Girls and Women�s Sports.� The 

�Statement� emphasized that an extramural program was to be a supplement to 

intramural programs (Conlisk, 1957; Deatherage & Reid, 1977; Sparhawk et al. 1989). 

In Cindy�s story, she started intramural programs as a physical education teacher. As 

the intramural programs grew, intercollegiate competition was established. Jane and 
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Tammy were also involved in intramural programs and created intercollegiate teams to 

meet the needs of their higher skilled athletes. 

The central state university in which Wendy and Tina taught took the definition of 

an extramural program to another level. The reason that both of them accepted jobs 

there was the fact that the university had an established extramural program. Wendy 

started there in 1957 and stated that the competition existed for at least the next seven 

or eight years. They not only had enough athletes for one team, frequently they took 

four teams to play. And they played against schools that had the same level of 

competition as they did.  

During the 1960s, the value system and sex roles in society were changing 

rapidly. More and more schools were offering varsity competition for women. Women 

physical education leaders realized that they must address the changes in women�s 

athletics (Lambert, 1969).  In 1965, the DGWS sponsored the Study conference on 

Competition. Women leaders were brought together to discuss the problems of 

intercollegiate competition and to develop guidelines for women�s intercollegiate 

athletics (Challener, 1977). Intercollegiate athletics for women was growing and 

expanding and it was time for women leaders to act on the issue or lose their ability to 

preserve the qualities they believed important in women�s athletics (Commission on 

Intercollegiate Athletics for Women, 1970; Lambert, 1969).  

From the stories of the women who participated in this study, we can see that 

intercollegiate athletics for women were growing. Jane and Cindy both described 

organizing track and field and basketball games with colleagues. Jane started a high 

school track meet in a Midwestern state. At first she didn�t have many teams but interest 

grew until it developed into a state meet. Cindy started a track meet with five other 

physical education teachers. Within six years, twenty-three teams were attending the 

event. The program grew so much that the state high school association had to 

acknowledge it and begin to sponsor the event. Tammy arrived at her northern school 

and found some kids that wanted to play softball. After three years it actually developed 

into a team that played intercollegiate competition. The first major growth of 

intercollegiate athletics for women had started.  
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The Tripartite Committee, NJCESCW, and the DGWS joined forces to create an 

organization that would assume the direction and responsibility of intercollegiate 

competition for women (Anderson, 1969). This led to the creation of the Commission on 

Intercollegiate Athletics for Women in 1966 (Scott & Ulrich, 1966). The CIAW was under 

the direction of the DGWS and its responsibility was to create guidelines for 

intercollegiate competition for women and to begin sponsoring national championships 

(Challener, 1977; Chepko & Couturier, 2001). Within four years the number of schools 

sponsoring varsity competition had increased to such a number women leaders realized 

that a new membership structure was needed (Challener, 1977).  

The DGWS Executive Committee and the AAPHER Board of Directors created a 

new organization called the Association for Intercollegiate Athletics for Women. This 

organization assumed the functions of the CIAW in 1972. In addition to the functions of 

maintaining guidelines and national tournaments for women, it would become the first 

regulatory body for intercollegiate athletics for women (Challener, 1997) 

Tina and Wendy were very active in the DGWS, AAHPER, CIAW and AIAW. 

Wendy attended an AAHPER convention where changes in the philosophy and rules of 

the DGWS were discussed. As a rules interpreter, Tina had a direct impact on rule 

changes for women�s volleyball. In this capacity she was directly responsible for aligning 

the rules of the DGWS and USVBA. As a president of the DGWS she had an 

opportunity to lead the division and the AIAW into a new era of women�s athletics. 

Wendy served a term as commissioner of the AIAW in the years after those covered in 

this study.  

Much has been written about the revolution in women�s athletics started by Title 

IX of the Educational Amendment Act of 1972. There is documentation about the 

dramatic increase in the number of opportunities and level of participation of women 

athletes since that date. Unfortunately no records were kept nationally on women�s 

athletics before then. We have no documented information of the number of women that 

played intercollegiate sports before 1972. From the stories of the women who 

participated in this study, it can be established that many young women took advantage 

of the opportunities that these women provided for them. Without the efforts of women 

physical educators and the dedication of the young athletes, there may have never 
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been a Title IX to sponsor the documented revolution of women�s intercollegiate 

athletics. 

 

Recommendations 

Based on the review of literature and the stories presented in this study, more 

research needs to be conducted on the state of women�s athletics prior to 1972. There 

are several dissertations available on the history of women�s athletics of individual 

universities. More research needs to be done in order to understand the entire scope of 

opportunities for women in sports and athletics. Grundy (2001) has published research 

about high school athletics for girls in the state of North Carolina. Byrne (2000) has 

documented the history of Immaculata College�s women�s basketball team. Beran 

(1991) tells about yearbook stories of Weseyan College of Iowa competing against 

other schools from 1943 to 1964. The Division of Girls and Women�s Sports (1969a) 

have records that show international competition in women�s basketball during the Pan 

American Games and the World Basketball Tournament. Maurer (1999) has 

documented the women physical education leaders at Northern Illinois University.  

Outside of collegiate competition, Chepko & Couturier (2001) and others have 

given us the history of the All-American Girls Professional Baseball League. Deatherage 

& Reid (1997) and Rintala (2001) have given us details about industrial leagues for 

women sponsored by industrial groups, business groups, and recreation departments. 

Welch and others had told the story about women competing in the Olympics. 

But there is no comprehensive story about intercollegiate athletics for women. It 

is possible that this story can never be complete. Most schools did not acknowledge this 

type of competition and did not keep records or document it in college yearbooks. It is 

possible that the story can only be told by those physical educators and athletes that 

participated. Maybe the story can also be told from newspaper articles during the time 

period.  

A further recommendation would be to replicate this study using the actual 

names and schools of the participants. I decided to keep my participants anonymous in 

case they wanted to say some things that might reflect adversely on their universities. I 

discovered that these women are retired and anything that would adversely affect their 
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careers had been said during their career. Some were threaten when they voiced their 

opinion and some use other means to get what they need for their athletes. But in 

retirement, they have nothing to fear and are more than willing to have their stories told. 

Every university had women, such as the ones in this study that gave extra time, effort, 

and money to offer athletic opportunities for women athletes. And they should be 

recognized for this effort.  

A last recommendation would be to provide a history of the CIAW and AIAW as 

told by the women involved in the organizations. Records of minutes of meetings, where 

tournaments were held, who was involved, and who won are recorded. But only 

commissioners and others involved in official positions are mentioned. Not all women 

physical educators were in favor of intercollegiate competition. What went on behind the 

scenes at the DGWS meetings? What arguments were used for and against 

intercollegiate athletics?  

By conducting such studies, a more detail picture of what was happening in 

women�s athletics before Title IX can be told. We will be able to understand how women 

physical educators of this time period used the lessons they learned from their teachers 

and mentors to develop intercollegiate athletics. We might even learn that women 

leaders had a better model of athletic competition than the man model of intercollegiate 

athletics that they accepted.  
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INTERVIEW QUESTIONS 
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1. How did you become involved in athletic participation? 

2. How many years, between 1950 and 1972, were you involved in 

intercollegiate athletics? 

3. Who were the people that stand out in your mind during those years? 

4. Tell me about your family. 

5. What athletic opportunities were available at the school(s) you attended or 

were employed by? 

6. Describe the schools you attended or were associated with.  

7. What was the emphasis on women�s athletics at the schools you were 

associated with? 

8. How did you select the school or job? 

9. Describe the goals and objectives of the schools you were associated 

with. 

10.  Describe the most rewarding/satisfying experiences. 

11.  Describe the most frustrating experiences. 

12.  Talk about any humorous experiences. 

13.  Elaborate on the issues during the times of your experiences in women�s 

athletics. 

14.  Discuss the implications of any or your actions. 

15.  What do you consider the highlights of your career? 

16.  How would you like to be remembered? 
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17.  Talk about any athletics activities you are currently involved in and the 

impact of these activities on women�s athletics. 

18.  Are there any other experiences you would like to add to this research 

study? 
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Dear               ; 

 Hello, my name is Elfie Farchmin and I am a doctoral student at Florida State 

University. Your name has been recommended to me by my major professor, Dr. Annie 

Clement and one of my committee members, Dr. Cecile Reynaud, as a possible 

candidate to participate in my doctoral research project.  My project is titled, Before the 

Revolution: Experiences of Individual Women Who Participated in Intercollegiate 

Athletics, 1950-1972.  

  If you are interested, I would like to have a face-to-face interview with you. The 

interview will take approximately one hour. It will be scheduled at a time, day, and place 

of your choosing. The interview will cover what experiences you had in intercollegiate 

athletics prior to 1972. Every effort will be made to keep your identity secret.  

I truly believe that your experiences are important and should be preserved.  If 

you want or need more information, I can be reached at (850) 644-7903 during the day 

and (850) 575-0849 in the evenings or at FElfie@aol.com. Dr. Clement can be reached 

at (850) 644-9214. Dr. Reynaud can be reached at (850) 644-4298 or 

reynaud@coe.fsu.edu.  

If you are interested in being a participant, please reply using the self-addressed, 

stamped envelope or you can respond by email.  

Thank you for your time concerning my doctoral research project. I believe that 

you have had some amazing experiences concerning intercollegiate athletics for women 
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prior to Title IX. Title IX has accomplished so much for women�s athletics that many 

people have forgotten that women did compete in athletics before 1972. It is time to 

record these experiences to document what women�s intercollegiate athletics were like 

before the revolution caused by Title IX.  

 

Sincerely,  
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INFORMED CONSENT FORM 

 
 I freely and voluntarily give my consent to be a participant in the research project 
entitled, �Experiences of Women Athletes Prior to Title IX.� Eileen Farchmin, a doctoral 
student in the Sport Management program at Florida State University, is conducting the 
research. I understand that the purpose of the research is to gain a better 
understanding of individual women athletes before the passage of Title IX in 1972.  
 
 I understand that I will be interviewed about my experiences and how those 
experiences have impacted my life by Ms. Farchmin who will keep my responses totally 
confidential and anonymous. I understand that nothing I say will be associated with my 
name or used in any way that will identify me, my position, or the school that sponsored 
the athletic program in which I participated. I understand that any tape recordings of my 
comments will be transcribed for research purposes only, they will be kept by the 
researcher in a locked filing cabinet, and destroyed within one year of the date they are 
recorded.  
 
 I understand that I may withdraw from participation in the research at any time, 
by saying I wish to stop, withdraw, or refuse.  
 
 If I have any questions, I understand that I can contact Eileen Farchmin at the 
Florida State University Department of Sport Management, 123 Tully Gym, (850) 644-
7903, by fax at (850) 644-0975, at her home t (850) 575-0849 or by email at FElfie 
@aol.com. I can also contact Dr. Annie Clement, Chair of Eileen�s research committee 
in the Sport Management Department at (850) 644-9214, by fax at (850) 644-0975, and 
by email at clement@coe.fsu.edu. Ms. Farchmin guarantees the foregoing conditions to 
me in exchange for my agreement to participate in the research. I acknowledge that I 
may refuse to sign this form if I prefer to give verbal but not written consent to 
participate in the research.  
 
 In checking the following categories, I indicate my willingness to participate in 
Ms. Farchmin�s research project.  
 
_______   I agree to be interviewed, one-on-one. 
 
_______   I agree for my interview(s) to be audio-taped. 
 
_______   I agree to follow-up interview to be conducted over the telephone if needed. 
 
Interviewee signature:_________________________________ 
 
Date: _____________________ 
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