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ABSTRACT 

This study was designed to examine: (1) American and Asian students’ ability to identify music 

of their own and other cultures; (2) students’ preferences for and their descriptions of 

multicultural music; and (3) the relationship between students’ musical descriptions and their 

preferences.  Participants were 100 undergraduate and graduate nonmusic major students from a 

large Southeastern university.  Of these 100 students, 50 were American, and 50 were Asian, 10 

each from China, Korea, Japan, India, and Indonesia.  These participants completed questions 

regarding descriptions and preferences for musical excerpts from Western and six Asian cultures.  

Results revealed that: (1) Asian participants identified music of their specific culture and 

Western culture significantly more often than American participants; (2) both American and 

Asian participants preferred Western music significantly more than music of Asian cultures in 

general, though Asian subgroups preferred music of their own specific subculture more than 

American participants.  (3) American and Asian participants used similar adjectives to describe 

both Western and Asian musical excerpts; and no relationship was found between participants’ 

descriptions of musical excerpts and their musical preferences.  Previous researchers have 

suggested the use of multicultural music with music therapy clients from other countries.  Data 

from the present study indicate that clients from Asian cultures may, in fact, prefer traditional 

Western music.     
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CHAPTER I 

INTRODUCTION 

For the past 200 years, people from all over the world have come to the United 

States in search of freedom and a better life.  The Statue of Liberty is a universal symbol 

of democracy, freedom, and a welcoming figure for people from all over the world 

(Britannica Encyclopedia, 2004).  From the early 1950s through the mid-1960s, social 

researchers have used the term “melting pot” to signify the cultural diversity found in the 

United States (Gibbs, 1997; Glazer & Moynihan, 1963).  A melting pot indicates a place 

where people migrate from all over the world and assimilate to become a single identity.   

Currently, the United States is thought to be more of a mosaic, which indicates a 

place where people from all over the world live and still maintain their cultural identities 

(Janzen, 1994; LaFromboise, Coleman, & Gerton, 1993).  This change in description 

conveys a sense of wholeness, comprised of component parts that are visible in their 

uniqueness and distinctiveness.  Calvillo (2003) pointed out that the American culture 

embraces that individualism, such that each ethnic group is encouraged and allowed to be 

“center-stage.”   

The United States accepts more immigrants than any other country in the world; 

therefore, it is one of the most culturally diverse countries in the world.  Its population 

includes people from many origins.  For instance, in New York City, there are many 

cultural communities in a small area: the Chinese and Southeast Asian communities in 

Chinatown, the Italian and Mediterranean communities in Little Italy, the Latin American 

community in Spanish Harlem, the African American community in Harlem, the Eastern 

Jewish community on the Lower East Side, and the German and Eastern European 

communities in Yorkville.  These communities not only maintain but also proudly 

represent their cultures to others.   

Minority Populations in America 

 The United States is a pluralistic society where the components of many 

microcultures are shared within the macroculture—which is the national standard culture 

(Banks & Banks, 1993). This pluralistic trend will continue to grow as racial and ethnic 

groups are rapidly expanding.  Since the 1970s, the number of foreign-born citizens has 
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been growing; it is 11 percent of the total population, which is about 31 million (U.S. 

Census Bureau, 2002).  Most of the foreign-born populations have immigrated from Asia 

and Latin America.  According to the same Census report (2002), the Asian population 

has increased from nine percent to 25 percent in 30 years.  The share of emigrants from 

Latin America has greatly expanded from 19 percent to 52 percent since 1970; whereas, 

the number of those from Europe has significantly declined from 62 percent to 15 percent 

(U.S. Census Bureau, 2002).   

The minority population now grows faster than the majority population in the 

United States.  The U.S. Bureau of Census indicated that the minority population has 

increased in numbers year by year; 41 percent of the total U.S. population was non-white 

in 2001.  Henry (1990) pointed out that more than half of the U.S. population will have 

origins in African, Asian, Latin American countries and the Pacific Islands by 2020 if this 

trend continues.  Moreover, 17.9 percent, which is about 47 million of the U.S. 

population aged five and older, speak a language other than English at home.   

According to the Census report (2002), the thirteen cities, ranked by minority 

percentage, are: Los Angeles, 90%; Miami, 88%; Detroit, 86%; San Antonio, 83%; 

Houston, 78%; Dallas, 77%; San Jose, 77%; New York, 76%; Washington, DC, 75%; 

Atlanta, 70%; Baltimore, 66%; Memphis, 65%; and San Francisco, 60%.  Even though 

the minority population lives in all 50 states, it tends to congregate in urban areas.  Many 

members of the minority population also live in areas that are related to them historically 

and geographically.  For instance, half of the people living in the United States of 

Hispanic origin live in Texas or California.  The majority of the Black or African 

American population lives in the South.  Over half of the Asian population lives in just 

three states: California, New York, and Hawaii (U.S. Census Bureau, 2002).  Each of 

these diverse populations is a microculture within the macroculture of the dominant 

society. 

Multicultural Education in America 

 New immigrants immediately confront the confusing and problematic reality of 

living in a country where people do not speak their native language and who have 

different rituals and customs to which the newcomers have never been exposed 

(Prochaska & Norcross, 1999).  They tend to preserve the familiar: their customs, food, 
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religious practices and music; in other words, their culture.  Culture is defined as a 

program of shared rules that govern the behavior of members of a community or society. 

It is also a set of values, beliefs, and attitudes shared by most members of that community 

(Wade & Travis, 1998).  The same behavior may convey completely opposite meanings 

in different cultures.  Culture can possibly limit individual expression and action (Stige, 

2002).  For example, people from Japan often do not make direct eye contact, especially 

when they talk to a superior because it is considered to be rude and disrespectful in their 

native country. 

 The role of multicultural education is to help students become aware of and 

experience different cultures, and to lessen the cultural conflicts and ethnocentrism in the 

dominant culture (Wurzel, 1988).  Moreover, multicultural education gives an 

opportunity for minority students to express their ideas and share their unique 

characteristics (Banks, 1993).  The teaching of culture not only enhances students’ 

attitudes toward their own culture and different cultures, but also decreases the risk of 

establishing negative stereotypes and prejudices.   

Multicultural Music in America 

Music is a representation of one’s culture (Moreno, 1988).  It is seen in every 

culture, and it is unique to human beings (Radocy & Boyle, 1997).  Lornell and 

Rasmussen (1997) recognized the multiplicity and diversity of musical communities 

within the United States.  The variety of multicultural music in the United States bridges 

differences between people and communities across the nation.  Communication through 

music is one key to understanding a culture.  Merriam (1964) also indicates that music is 

a communicative tool, contingent on the extent to which individuals within the culture 

have shared experiences regarding the musical idioms and what they convey.  Music 

elicits emotions in the listener; and the listener reflects on these emotions, and they in 

turn trigger communication (Langer, 1957; Merriam, 1964). 

It has been argued that music is a universal language.  Bradt (1997) questions 

whether there is such a thing as a universal language, and if there is, “What kind of 

music, which style, which culture is responsible for it?” (p.139).  Merriam (1964) states 

that music is shaped by the culture of which it is a part; therefore, music is not a universal 
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language.  Despite this controversy, music certainly shares fundamental concepts such as 

notes and harmony, which makes it what is called, ‘music.’  

 Anderson and Campbell (1989) suggested that music educators in the United 

States consider and reflect on the dynamics of cultural diversity that characterize 

American society.  In the past, music educators emphasized aspects of Western 

European, American classical, and folk music, resulting in one major musical system.  A 

recent movement toward multiculturalism in music education introduces students to other 

musical systems that represent the world (Anderson & Campbell, 1989).  The importance 

of multicultural music can be seen in minority students’ abilities to express themselves 

more freely with their own music.   

Multicultural Music Preference and Description 

 There are numerous multicultural music preference and descriptive studies in the 

music education literature.  Preference studies have included the effect of performers’ 

race (McCrary, 1993; Morrison, 1998), the effect of familiar and unfamiliar music (Fung, 

1996; Shehan, 1985), and students’ responses and attitudes toward multicultural music 

(Brittin, 1996; Fung, 1994; Fung, Lee, & Chung, 1999/2000; Shehan, 1981; Shehan, 

1986).  Multicultural music preference studies have indicated that there is a significant 

correlation between multicultural music preference and attitudes toward the culture 

(Fung, 1994).   

Music creates various emotional responses in people.  World music often 

produces different responses than the music of one’s own culture.  World music employs 

a wide variety of musical systems; therefore, it prompts a variety of emotions.  

Multicultural music experiences through performing, listening, and moving help people 

develop flexibility in their affective responses to music.  When people have developed 

flexibility in their affective responses to multicultural music, it generally indicates its 

broader acceptance of diverse styles of music. 

Purpose Statement 

 The purpose of this study was threefold: 1) to investigate students’ ability to 

identify music of their own culture; 2) to compare American and Asian students’ 

descriptions of and preferences for multicultural music; and 3) to examine the 

relationship between students’ descriptions and their preferences. 
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CHAPTER II 

REVIEW OF LITERATURE 

History of Multicultural Music Education 

 The unique nature of music as a form of instant communication has played an 

important role in multicultural education in the United States. As multicultural 

education has become more emphasized, multicultural music education has also begun to 

spread in the United States.  The use of folk songs in educational settings was counted as 

the first multicultural music material in 1910 (Campbell, 2002).  Folk songs from 

northern and central European countries such as Germany, France, and England, were 

recorded and presented in the United States in the pre-World War I era.  During the 

period of the Great Depression, many multicultural educational programs were 

eliminated, though the “songs of many lands” became significant (Campbell, 2002).  This 

phenomenon was recognizable in the music of minority populations such as African 

American spirituals and work songs, and occasional songs of Americans from Eastern 

European, North African, and Native American cultural backgrounds.  Around the 1940s, 

when patriotism was evident, music was an important factor because its acceptance by 

component cultures created cohesion in the United States. 

 In the period between post-World War II and the Civil Rights Movement, studies 

in international music developed and expanded significantly because servicemen 

returning home brought with them broader perspectives from overseas (Campbell, 2002). 

Campbell also indicates that the slogan for the Society for Ethnomusicology and the 

International Society for Music Education was “go global,” and it promoted educators 

and researchers to broaden their views on music.  When the Civil Rights Movement 

mirrored the rise of intercultural relations and education, music educators brought music 

of other cultures into the classroom.  Music educators from urban schools introduced and 

utilized music of African Americans, such as jazz and spiritual songs (Campbell). 

 The Tanglewood Symposium of 1967 was considered the first recognizable 

multicultural musical conference (Campbell, 2002; Kelly & Van Weelden, 2004).  Music 

educators and other professionals who were participants of the Tanglewood Symposium 

discussed and coordinated curriculums for students from many cultural backgrounds, and 

also saw the importance of determining the values and meanings of world music 
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(Campbell, 2002).  Multicultural music education was implemented in classrooms and 

promoted in several genres, periods, styles, forms, and cultures. 

 Recent multicultural movements in music education have become more detailed, 

and so musical diversity has been enlarged.  Music educators have become the driving 

force and offer the link between society and school where numerous cultures mirror each 

other (Kelly & Van Weelden, 2004).  In order for students to develop broader 

perspectives of other cultures, the educators provide traditional musical instruction. Such 

educators are referred to as “cultural-bearers”—instructors who are traditionally trained 

in music of their own culture (Campbell, 2002).  The instructional styles are unique to 

educators as they impart the musicality of their respective cultures.  More importantly, 

they present their cultural tradition, behaviors, and values. 

 Anderson and Campbell (1989) purport that exposure to multicultural music 

provides contributions to cultural acceptance and cohesion.  First, when students are 

introduced to music of various cultures, they increase their tolerance to all kinds of 

musical experiences and expressions.  Second, when students start to acknowledge a 

variety of music from all over the world, they realize that Western music is not the only 

“sophisticated” music.  Third, students learn and discover differences in musical 

principles, and transfer this knowledge and understanding to their culturally acceptable 

musical principles.  There is also no universal terminology to describe music from other 

cultures.  Lastly, students develop “polymusicality” and become flexible in accepting 

unfamiliar music from various other cultures. 

Understanding and promoting cultural and musical diversity is the key to 

successful communication between educators and students.  Kelly and Van Weelden 

(2004) suggest that it is important for educators to acknowledge students’ behaviors and 

attitudes that are significantly reflected by their musical culture.  Moreover, they believe 

that educators should try to understand every aspect of a student’s culture and how it 

impacts both academically and musically.  Multicultural music provides students with a 

further understanding of other cultures.  While it is challenging for educators to teach 

multiculturalism in the classroom, it significantly affects the students’ ability to 

understand, appreciate, and display more openness and acceptance of other cultures in 

addition to their own. 
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Teacher’s Attitude Toward Multicultural Music Education 

A teacher’s attitude towards multiculturalism and the learning environment are 

two factors that can affect whether or not students like or dislike music from other 

cultures.  The attitude of teachers toward multicultural music was examined by several 

researchers (Legette, 2003; Teicher, 1997; Young, 1996), and their findings showed that 

positive attitudes of teachers elicit positive attitudes of students toward world music.  All 

researchers presented that multicultural education is beneficial and needed to be included 

in classes. However, Young’s (1996) study revealed that many music teachers exhibited 

their concerns and discomfort toward multicultural music education in their classes.  

Their concern and discomfort was due to their own lack of training and information on 

multicultural music education. 

Although music educators acknowledged the need and demonstrated their 

willingness to teach multicultural music in their classroom, each educator had different 

opinions, definitions, and found little time to teach multicultural music (Legette, 2003; 

Young, 1996).  Moreover, it was the cultural diversity in their classroom that influenced 

the use of multicultural music. 

Music educators in urban schools used multicultural music more than those in 

suburban or rural schools (Legette, 2003).  In addition, according to Young (1996), 

educators in urban districts had a higher comfort level with multicultural music than 

those in suburban and rural districts.  She found that teachers in urban districts had more 

opportunities to experience different cultures because the students’ cultural diversities 

were greater than those of suburban and rural districts.  Both studies revealed that music 

educators significantly lacked the knowledge, resources, and expertise necessary for 

effective teaching of multicultural music education. 

Although music educators recognize the importance of multicultural music, many 

of these educators are neither trained in multicultural music nor do they have the 

experience in learning how to teach multicultural music at the level of higher education, 

either in workshops, or in preservice or inservice training.  Preservice training is for 

teachers-to-be to learn specific skills, whereas inservice training is for teachers to 

maintain and improve their specific skills.  Teicher (1997) investigated the effect of 

preservice training in multicultural music. Preservice experience positively affected 
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teachers’ attitudes and willingness to teach music of other cultures. Moreover, preservice 

experience gave music educators more preparedness and greater confidence in the use of 

a variety of assignments, materials, and strategies. Preservice educators, therefore, 

provided students with a greater and more meaningful musical experience and exposure.  

Active involvement is an important aspect for educators and students to develop a 

positive attitude and embrace multicultural music.  Teicher (1997) indicates that when 

educators explore musical experiences from various cultures, it gives them an opportunity 

to participate actively and transmit positive multicultural experience which, in turn, 

influences music educators’ attitude toward multiculturalism.  Active involvement of 

educators and students in music lessons and musical activities is a sign of a positive 

attitude being displayed (Young, 1996). 

Active student involvement also increases their world music preferences. 

Activities such as movement and singing introduce the students to musical characteristics 

and also impact the students’ decisions about musical preferences.  Active involvement 

also gives students additional insight into music and cultural meaning.  McKoy (2003) 

suggests that even though students increase multicultural musical preference through 

active involvement, multicultural music paired with Western musical tradition reinforces 

students’ preferences more than multicultural music alone.  Providing students the 

opportunity to develop multiculturalism in music is essential to their learning about the 

world. 

Listening to and Describing Music 

 Listening to music is one of the most favorable activities for most people. 

Learning appropriate music listening and appreciation skills reflect result in more 

accurate verbal description of musical experiences.  Several researchers examined verbal 

description of music by children and students (Flowers, 1998; Hair, 1981, 1987, 

1993/1994; Zimmerman, 1971).  Verbal description of music extensively involved 

labeling musical concepts. Hair (1981) found that children used consistent and traditional 

terminology to describe verbal music concepts.  The children repeated the common and 

traditional terminology such as “loud,” “soft,” “fast,” or “slow” for the different concepts. 

Hair also indicated that music training influenced children’s ability to label some musical 

concepts such as pitch, rhythm change, and timbre.  Moreover, the study revealed that 
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children had no definite vocabulary to label the minor mode or harmony.  Teaching 

children to verbally describe musical concepts contributes to the establishment of music 

vocabulary. 

Flowers (1998) states that children use musical vocabulary such as “high” and 

“long” in daily life, and they learn these common vocabularies through exposure to 

incidences of references by others.  Her study also revealed that first graders often use 

selected words for musical instruction in their oral communication although they do not 

always indicate the words in describing music.  The study concludes that music 

expression reinforces children’s cognitive skills, which enhance communication about 

perceptions, opinions, and emotions as well as assist in the transfer of general vocabulary 

from music terminology. 

The multi-sensory approach to musical stimuli affects children’s verbal and visual 

responses.  Various aural stimuli help children develop visual and verbal responses (Hair, 

1987).  Visual responses outnumber the verbal responses for all aural stimuli. In other 

words, the combination of visual and aural stimuli helps children identify musical 

concepts and influences their musical development.  Responses to musical concepts such 

as harmony, melody, and dynamics are easy to distinguish visually, especially when 

complicated aural stimuli are introduced (Hair, 1987). 

 Children’s verbal expression of music is closely related to descriptions and 

representation of music (Hair,1993/1994).  Children’s musical sensitivity becomes more 

acute when they take some sort of musical lessons.  Musical sensitivity is associated with 

symbolic representations, verbal descriptions, and motor skills in performance; however, 

it varies in children due to their age, gender, or length of musical training.  Hair 

(1993/1994) found that low motor coordination ratings correlated more with 

inappropriate verbal and visual associations than high motor ratings with appropriate 

associations.  Hair also observed that drawings and representations of music by children 

did not have direct association with music.  Children drew non-music related objects such 

as pictures of landscapes.  However, Hair found that children’s verbal descriptions were 

closely related to general concepts of music. 

 Verbal description of aural musical stimuli is dependent on appropriate music 

appreciation skill.  The selection of appropriate descriptors for general concepts of music 
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was pursued by Zimmerman (1971).  Zimmerman’s study utilized the Music Description 

Test to examine and prove the reliability for students’ verbal-descriptive skills, and 

determine whether all high school students would be able to verbally identify and 

describe aural musical stimuli in common vocabulary. As a result of this research, 

Zimmerman concluded that verbal description in aural musical stimuli was developed 

through performance and incidental learning for these high school students.  Although the 

length of music performance experience and verbal-descriptive skill development was not 

significantly correlated, there was a slightly better association with verbal description in 

aural musical stimuli in those who had some background in music.  Music appreciation 

skills and verbal descriptive skills are interrelated.  These skills also help children and 

students develop music related vocabulary. 

 Verbal description of music by so-called “normal” children was also extensively 

studied.  However, there are a few studies examining verbal descriptions of music by 

individuals who are blind and have mental retardation (Flowers & Wang, 2002; Hair & 

Graham, 1983).  Flowers and Wang investigated and compared language use in musical 

stimuli for children who were blind and children who had normal sight.  They found that 

children who had normal sight used more metaphors and emotional descriptors than those 

who were blind.  The children who were blind used more temporal language to describe 

music.  They named all musical elements as they heard them.  However, both groups of 

children named musical instruments, even though naming them was strongly linked with 

the visual component.  This was due to the fact that labeling of objects was considered to 

be one of the best forms of language learning. 

 Hair and Graham (1983) found that, unlike children who were blind, children with 

mental retardation had limited cognitive and communication skills.  They compared 

verbal descriptions used by music therapists and students who were had mental 

retardation.  Interestingly, both groups used consistent and traditional musical 

terminology such as “high,” “loud,” and “fast” to describe music correctly.  However, 

students with mental retardation used a larger number of words and inappropriate terms 

associated with music, regardless of their meaning.  Children’s use of language to 

describe music appeared to be similar whether they were with and without disabilities.  

Therefore, it revealed that the inappropriate use of correct description occurred due to 
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their lack of descriptive ability rather than their lack of vocabulary.  The development of 

language skill is engaged in the verbal description of music.  As people mature and are 

better educated, music description becomes more sophisticated with the use of figurative 

speech, such as metaphors.  Flowers (1983, 1984, 1985) found that undergraduate 

students commonly utilized more sophisticated vocabulary and references to extra 

musical characteristics than those who were in grade schools.  Undergraduate students 

described music using seven different musical elements, which included tempo, 

pitch/melody, timbre, value judgments, beat, harmony, and articulation (Flowers, 1984).  

Most children in that study, however, named the instrument or described only the tempo 

in each selection.  This investigation revealed that undergraduate students exhibited more 

flexibility in different types of responses and described music with full characteristics 

than the children. 

 In an earlier study, Flowers (1983) found that the participants who listened to 

music paired with the study of music terminology had increased ability to describe 

musical changes.  However, the isolated activities to verbalize musical changes, such as 

listening or vocabulary study, did not help to increase verbal attention to elements of 

music.  Participants in the vocabulary study who were paired with music listening 

participants learned technical terms to describe music and applied musical terminology to 

music during the process.  Even though they gained in the use of musical vocabulary, 

they failed to follow suit in the use of correct words.  Combination activities, such as 

music listening together with vocabulary study, promoted a greater the use of musical 

terminology than the isolated activities. 

 Flowers (1985) found that pairing music listening and vocabulary study also 

influenced participants’ description of basic musical elements and extra musical 

concepts.  Learning musical elements was essential in order to describe music 

appropriately.  Flowers also found that students with music majors who had been 

studying music and training to improve the ability to verbalize the characteristics of 

music had better appreciation skills and better distinguished among precise verbalization 

skills.  In Flowers’ study, graduate students used technical language more frequently to 

describe music than undergraduate students because they had been involved in-depth 

studies that facilitated the transference of information to a new task or experience.  These 
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results indicate that older and more educated participants have more knowledge to 

describe music than younger and less educated students.  Applying musical terminology 

to describe music not only explains the characteristics of music but also allows for 

profound verbalization of how they feel about the music. 

 Affective response to music is based on individual psychological variables.  It is 

difficult to consistently define and measure affective response to aural stimuli (Abeles & 

Chung, 1996).  Affective response implies psychological elements that derive from 

observable behavior.  Radocy and Boyle (1997) used three central terms interchangeably 

to represent this behavior: affect, emotion, and aesthetic.  Affect is considered to 

encompass a broader perspective than emotion and aesthetic.  It includes tactual 

perception, cognitive belief, emotion, or simple feelings.  Emotion indicates only one 

type of affect.  Aesthetic is more specifically related to art and its value or meaning, and 

is always the outcome of aesthetic experience and subjective phenomenon.  It always 

results in feeling the beauty of artwork. 

 There are two major types of measurement systems to describe affective 

responses to music—physiological approach and affective descriptors (Abeles & Chung, 

1996; Radocy & Boyle, 1997).  Music can evoke physiological changes in the human’s 

body.  Measuring physiological responses involves the process of bodily changes to 

stimuli.  These measurements assess heart rate, pulse rate, brain waves, skin responses, 

and respiration rate (Abeles & Chung; Radocy & Boyle).  Verbal reports or adjective 

descriptors, on the other hand, assess psychological and subjective responses to musical 

stimuli. 

 The work of Hevner (1935a, 1936), who developed the Adjective Checklist is the 

best-known music researcher associated with mood responses.  Hevner, and later 

Farnsworth (1954), established a list of adjectives to describe the affective reaction to 

musical stimuli.  The list consisted of 67 adjectives, divided into 8 clusters, with each 

cluster representing similar meanings (see Figure 1).  These adjectives were used to 

determine the effects of affective responses that were evoked by musical stimuli.  The 

intent was to examine the shift of mood change from one cluster to another as they 

listened to different musical stimuli.  Mood changes that emerged ranged from being 

dignified or spiritual, to being vigorous or majestic, as seen in cluster 8.  In Hevner’s 
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(1939) later study, she concluded that there was no significant difference in affective 

responses for listeners with respect to their age, gender, intelligence level, and musical 

experiences.  Moreover, she examined the effects of various musical elements—

modality, rhythm, tempo, harmony, melody, and pitch on mood response. 

 Before Hevner (1935b) developed the Adjective Checklist, she analyzed the 

meaning or expressiveness of certain lines, forms, colors, rhythms, and sounds in music.  

According to her, the expressiveness of musical elements elicits immediate and direct 

responses such as physiological conditions, which include motor attitudes, affective 

states, mood effects, and emotional reactions.  To understand the expressiveness of music 

precisely, the listeners represented their particular feelings evoked by music into 

meaningful words.  However, the words may have had different connotations because the 

listener’s personal circumstances could have impacted the verbal music description of the 

music.  Several descriptive words from the Adjective Checklist were grouped together in 

the same general mood so that the listeners could consistently choose their responses.  

These adjectives required an objective response that was not inherited, but cultivated. 

 The associations between affective states or attitudes and certain musical 

experiences occurred in the same way as other similar associations, such as the stimuli 

and responses in any learning process (Hevner, 1935b).  For instance, people may elicit a 

strong feeling while listening to strong and fast tempo music. This association was 

derived not only from intensity, tempo, and rhythmic patterns but also from tonal, 

melodic patterns, and modality. 

In general, the major and minor modes elicited different affective qualities, 

according to Hevner (1935a).  The major was associated with characteristics of being 

dynamic and proactive, resulting in bright, clear, sweet, hopeful, strong, and happy 

sounds.  On the other hand, the minor was associated with characteristics of being passive 

and downward, resulting in mournful, dark, depressing, doleful, dull, plaintive, and 

soothing sounds.  The general characteristics of the major and minor modes contribute to 

one’s affective qualities, but the participants’ musical background, training, musical 

ability, and intelligence does not influence their affective qualities (Hevner, 1935a).  In 

this experiment, subjects listened to ten classical music excerpts and chose the adjective 

from the list to describe each excerpt.  The list of adjectives was arranged in groups of 
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opposites, and the other list was arranged with the words of similar connotation listed 

together. 

In another study, Hevner (1936) measured meaning in music with affective 

qualities and the expressiveness of music by an objective and quantitative method.  The 

Adjective Checklist was developed in this study, and participants in previous studies 

chose the grouping from the list.  The group of adjectives was to be the best arrangement 

to present the logical and psychological relationships between the groups.  For instance, 

the arrangement in the circle was to be consistent with usual concepts of affective states.  

Muscular tension was considered to be the most strongly related with the vigorous, 

robust, and exciting impetuous groups, and least with the sentimental, yearning, and 

quiet, serene groups, which were placed directly opposite.  The musical elements such as 

firm rhythms with vigorous and dignified and flowing rhythms with happy, graceful, 

dreamy, and tender were cited and associated with meaning, whereas qualities such as 

excitement, satisfaction, and serenity were not determined by any rhythmic elements.  

Furthermore, complex and dissonant harmonies were regarded as exciting, agitating, 

vigorous, and sad.  Simple and consonant harmonies were happy, graceful, serene, and 

lyrical.  Hevner organized her Adjective Checklist, and maintained consistency and 

reliability throughout. 

Farnsworth (1954) examined the internal consistency of clusters of the Hevner’s 

Adjective Checklist.  He found that some clusters did not present compatible patterns, so 

that the circle or clock-race form did not rationalize with this list.  He also reduced 67 

adjectives to 50 to maintain the internal consistency more than previously found in 

Hevner’s Adjective Checklist.  His rearrangement of the Adjective Checklist resembled 

Hevner’s, but had higher consistency.  Affective response to music explains an 

individual’s psychological musical sensitivity.  This sensitivity leads to individual 

musical preference. 

Musical Preference 

 Music preference and taste has been debated for decades. Preference and taste 

varies with different people because of the subjectivity of music, which includes many 

factors of appeal for different types of music.  Even though we often use preference and 

taste interchangeably, preference and taste have slightly different connotations (Radocy 
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& Boyle, 1997).  Preference indicates more immediate and specific choice from the 

limited possibilities.  Taste, on the other hand, implies more long-term quality of a broad 

selection.  For instance, we indicate our preference for Beethoven’s composition whereas 

we can have a taste for the Romantic piano music. 

 Radocy and Boyle (1997) stated that preference of music has been one of the most 

interesting areas of research for psychologists.  Various factors such as one’s personality 

and the popular trend can influence one’s musical preferences and make them difficult to 

evaluate.  Radocy and Boyle also indicate that “good” music can alter one’s judgment for 

musical preference.  Judgment for good music is associated with musical characteristics, 

such as forms, tempos, timbre, and lyrics.  Extra musical relationships and social trends 

are also important factors for people to decide what makes “good” music. 

There is no tool available to consistently and reliably predict one’s preference for 

music, although particular groups of individuals have a tendency to prefer specific styles 

of music (Radocy & Boyle, 1997).  People’s responses to questions regarding their 

preferences are based on their honesty, which may be compromised by their other 

musical associations.  LeBlanc (1982) developed an interactive theory of music 

preference to explain this judgment.  It is a detailed and comprehensive theory for 

musical preference.  He summarized that the decisions for musical preference depend on 

the interaction of individual musical preference with one’s psychological and social 

variables as well as with musical characteristics. 

 LeBlanc (1982) presented a hierarchical classification of variables that elicit 

preference judgment in the listener, and circumstances that are influenced by the 

listener’s actions.  This classification was divided into eight levels.  The bottom level 

consisted of nine classes of influences, and these affected the listener’s experiences for 

the music.  These nine variables—physical properties, complexity, referential meaning, 

performance quality, media, peer group, family authority figures, and incidental 

conditioning—included the primary properties of the musical stimulus and extra musical 

factors.  The seventh level—physiological enabling conditions—refers to any 

physiological reaction to a musical stimulus.  Basic attention is the next level, which 

involves meaningful musical awareness, and this is considered to be the “gate” that filters 

the input stimulus.  Current affective states, the fifth level, can also be the filter that helps 
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the listener to process the input information.  The fourth level is the personal 

characteristic of the listener, which confines the input variables.  The active process by 

the listener’s brain is the third level.  The listener decides whether the additional 

information is needed in order to make a judgment, and this also counts as the second 

level.  Finally, at the highest level, a preference judgment is made.  The listener decides 

whether the musical stimulus is accepted or rejected, thereby making a preference 

judgment.  These variables LeBlanc indicated are very complex and have a great 

influence on musical preference.  Complexity can never be measured objectively; 

however, it can help researchers estimate and evaluate the participant’s behaviors (as 

cited in Radocy & Boyle, 1997). 

 Several strategies can be used to measure musical preferences.  Measurement 

strategies include the assessment of general attitudes, paired-comparisons, rating scales, 

and behavioral measures.  To assess general attitudes, a survey format is utilized, 

allowing the participants to respond to questions that relate to memory and idiosyncratic 

categorization of music into different areas (Abele & Chung, 1996).  This type of 

measurement often examines one’s musical taste.  In contrast, paired comparisons, 

typically labeled as musical preference, compare two musical stimuli from which the 

participant chooses a preference.  Abele and Chung found that rating scales such as the 

Likert scale taken from verbal reporting techniques can be used to measure the affective 

response to music.  The need for behavioral measurements resulted in the development of 

different techniques.  The behavioral measurement approach is based on objective data 

such as nonverbal behaviors associated with musical stimuli, whereas the other three 

techniques—general attitudes, paired-comparison, and rating scales—were found by 

Abele and Chung to be more subjective.  Preference for music can be changed and 

expanded through education and experience, so that measuring preference is not always 

predictable (Radocy & Boyle, 1997). 

 Wapnick (1976) represented two different perspectives in assessment of the 

attitudes toward musical preference—traditional attitude and behavioral preferences.  He 

reviewed the assessment of attitudes by evaluating the data collected and rated on a 

Likert scale.  The Likert scale measured attitudinal dispositions towards behavior rather 

than actual behavior itself.  In attitudinal research, ranked preferences have also been 
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used to assess attitude in music although it is used more often for assessing musical 

stylistic preferences.  The participants’ attitude and behavior are considered to be directly 

related to the musical preference and much information can be gleaned from observing 

the participants’ behaviors.  The author foresaw a problem where the students’ 

background and experience possibly skewed their musical preference.  He also pointed 

out that music educators should not try to make changes in students’ musical values. 

 Kuhn (1981), as cited in Flowers (1980), used instruments for the measurement of 

music attitudes.  He divided his research into three major measurements: physiological, 

self-reporting, and behavioral. Physiological responses correlated with the acquisition of 

preference, and behavioral measurements had a high reliability and consistency for the 

result.  Self-reports were the most common technique to assess musical attitudes.  The 

study included open-ended questions, paired comparisons, multiple-choice scales, 

pictographic scales, rating scales, summated rating scales, and semantic differential 

scales.  The rating scales attempted to measure the intensity of the subjects’ attitudes 

towards ideas, concepts, or verbal descriptions of musical genres or activities.  The level 

of familiarity with the music was based on the students’ prior experiences and exposure.  

For instance, when the participants had listened to music from childhood, very strong 

emotions were elicited.  These emotions promoted a change in their attitude towards a 

particular musical stimulus (as cited in Flowers, 1980). 

 Students may increase their understandings and positive attitudes toward 

unfamiliar styles of music when they learn styles of music through classes and 

experiences (Flowers, 1980).  Flowers conducted a study to examine fourth-grade 

children’s and undergraduate students’ verbal and nonverbal preferences of music when 

they listened to familiar and unfamiliar music.  She utilized African music as an 

unfamiliar style, whereas for the familiar style of music, she used the top 40 from a 

particular music chart.  A verbal preference test and behavioral observation were given to 

evaluate the participants’ attitudes.  She concluded that the verbal preference test 

indicated that the participant had a preference when a strong emotion toward the music 

was displayed.  Moreover, the behavioral observation showed that their preference 

positively correlated with their non-verbal behavior and the familiar music.  She 
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recommended that verbal scales might be the best indicator of preference when 

participants had strong feelings toward the music. 

 Based on the results of various studies, it would seem that the numerous factors of 

music preference are all intertwined.  The effect of age on music style preferences was 

examined by LeBlanc, Sims, Silvota, and Obert (1996).  This study was conducted on 

listeners of various age groups to ascertain whether or not age difference influenced the 

musical preference.  Despite age differences, the musical preference was notably similar 

across grade levels.  The investigation also purported that very young children and 

college students had higher musical preference than any population including senior 

citizens, who presented a higher musical preference in the adult group. 

LeBlanc, Jin, Stamou, and McCrary’s investigation (1999) showed that variables 

such as age, country, and gender interacted with music listening preference.  They 

examined the effect of such variables the musical listening preferences of Greek, South 

Korean, and American school children.  Although the researchers found that each of 

these variables influenced preferences, the functions of each variable were different in the 

respective countries.  The effect of age in all three countries was shown in this study.  

The older the participants from Greece and South Korea were, the lower was the 

preference toward all musical styles.  This preference was a direct contrast to participants 

in the United States.  There was a high and meaningful association with gender and music 

preference in Greek participants, but the significant relationship between gender and 

preference could not be found in Korean and American participants. 

May (1985) examined the effect of cultural environment variables on musical 

preferences.  The interaction of cultural environment variables within the same country 

was not validated.  He confirmed that there was no interaction among variables such as 

age, gender, and race, although each variable influenced children’s musical preferences.  

He stated that children displayed a higher preference for familiar musical styles than 

unfamiliar musical styles.  The effect of gender was not statistically significant in this 

study.  The effect of race, however, was observed in this study; children of Afro-

American background preferred Afro-American music, and vise versa.  Interestingly, 

there was no difference in racial factors for musical excerpts without the identification of 
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racial characteristics.  These factors, such as gender, race, and especially age, are 

significant in influencing one’s preference of music. 

 One specific factor, age, was related to familiarity.  As people age, they establish 

greater tolerance and broaden their perspectives on different musical styles.  The younger 

the children, the less able they are to distinguish their preference on rock or non-rock 

music (Greer, Dorow, & Randall, 1974).  The older children, however, as expected 

preferred rock music over non-rock music, and their attention span was also evidently 

increased due to the fact that they listen to more music than the younger ones.  The 

increase in familiarity in rock music over non-rock music can also be attributed to the 

effect of mass media. 

 Hash (2002) analyzed music preference research into three categories when 

introducing unfamiliar genres in music class: relations to musical elements, listener 

characteristics, and environmental influences.  Teaching unfamiliar music genres to 

children can be a difficult task for music educators until children become accustomed to 

such musical styles.  However, this study’s analysis resulted in recommendations for 

educators to enable bring positive results of listening to unfamiliar genres of music.  He 

also emphasized that it is important for educators to take the children’s curiosity into 

account. 

 Studies have revealed that people without a musical background are able to 

appreciate music, regardless of its familiarity or unfamiliarity (Greer, Dorrow, & Randall, 

1974; Hash, 2002).  The participant’s musical preference was also attributed to past 

emotional responses to music (Woody & Burns, 2001).  People’s past emotional 

responses to music was the significant factor to choose the music that matched the 

participant’s present mood and then select the word “love” to display positive attitude 

towards music.  Familiarity, therefore, elicited their emotional responses, and raised the 

level of appreciation.  One’s musical background and level of exposure positively 

influences musical preferences. 

Multicultural Music Description and Preference 

 Multicultural music has been introduced to students in the U.S. in the music 

education setting for some decades.  Students have become more familiar and sensitive to 

music from around the world.  They can compare different styles of music and choose 
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what they prefer.  Familiarity impacts on a listener’s preferences, and it closely connects 

to past responses to music.  Past responses included external factors of music such as 

visual stimuli. 

Matching the performer’s race and the listeners’ race is an important factor to 

consider when introducing and improving musical preferences, especially among 

African-American listeners (McCrary, 1993; Morrison, 1998).  In McCrary’s study, 

African-American listeners significantly preferred performances by African-American 

musicians over White musicians.  Interestingly, when African-American participants 

identified the music performed by the African-American musicians, a higher preference 

was shown.  On the other hand, the White listeners demonstrated more flexibility and 

tolerance to either African-American or White performers than African-American 

listeners (McCrary 1993; Morrison, 1998).  The presentation of visual cues while 

listening to auditory stimuli was positively linked to listeners’ responses especially for 

African-American subjects.  Morrison (1998) stated that African-Americans may have 

traced back to their heritage to promote their values and contributions, and claimed that 

this phenomenon resulted in increasing familiarity, thus increasing musical preference.  

External stimuli, therefore, does influence people’s multicultural music preferences. 

Although it may be unfamiliar to people to listen to music from other cultures, 

they adapt the new style when they become familiar with it and develop tolerance.  

Teaching and performing pieces of non-Western music increases understanding, 

familiarity, and tolerance (Shehan, 1985).  Students who actually sang and played the 

unfamiliar style of music evidently demonstrated more tolerance than students who did 

not.  Students, however, failed to transfer their preference from performed pieces to 

unperformed pieces.  Shehan (1985) concluded that participants were able to develop 

some level of tolerance towards unfamiliar genres, and yet there was no correlation 

between demonstrating tolerance and increasing preference. 

Familiarity plays an important role in one’s musical preference toward world 

music.  Musicians who have been professionally trained and often have an opportunity to 

play different kinds of music presented higher preferences for both Western traditional 

and World music (Fung, 1996).  In comparing musicians and non-musicians in world 

music preference, he positively showed the effectiveness of musical characteristics on 
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predicting preference across the musical excerpts for musicians.  Familiarity plays an 

important role in the preferences of multicultural music. 

The Internet, TV, and radio have made it easier for people of different cultures to 

connect, and so, many people have broadened this multicultural musical taste (Shehan, 

1982, 1986).  She also wrote, “Just as tolerance for the world’s peoples is the rational for 

multicultural education, one of the critical issues of music education is the broadening of 

musical taste and preference for world music through formal instruction” (Shehan, 1986, 

p. 163).  Preference for music of other cultures has provided people with a broader 

perspective of life, thus enhancing their musical appreciation behaviors. Shehan (1986) 

also noted that the media exploit and market various cultural music styles to general 

audiences, and this helps to shape their musical taste, making them much more likely to 

accept what is transmitted through the media.  Music characteristics such as tempo, 

instrumentation, and complexity are also keys to influence positive responses.  People 

have positive responses to instrumental music (Fung, 1994) with faster tempo and simple 

movements (Shehan, 1986). 

The fact that students of non-music majors significantly preferred instrumental 

over vocal world music was reported by Fung (1996).  Fung and Shehan (1986) 

suggested that the introduction of instrumental world music is a good resource for people 

who have never being exposed to various musical styles.  Fung also found that there was 

a significant correlation between world music preference and multicultural attitudes.  

This finding, therefore, revealed that understanding and liking of world music persuaded 

people to study the foreign language thus increasing one’s positive multicultural attitude. 

 Fung et al (1999/2000) also investigated music style preference in Hong Kong.  

This was due to the globalization, with the expansion of technology, mass media, and 

transportation.  Interestingly, he found that young students in Hong Kong preferred 

Canton pop to traditional Chinese music, which they described as boring.  Fung also 

pointed out that traditional Chinese music was unfamiliar to them and very different from 

what they had listened to in their daily lives.  This unfamiliar Chinese music was the least 

preferred style by students, and this unfamiliarity elicited a negative affective response.  

This phenomenon applies to American students liking pop music over traditional art 
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music or world music.  Music preference, therefore, evoked positive affective responses 

due to the familiarity of the sound. 

 The music of various cultures certainly produces different emotional feelings in 

listeners.  Their cultural background also influences their affective responses to world 

music.  McCrary (2000) found that there were significant differences among children’s 

musical preferences, especially among children who have different cultural backgrounds.  

Surprisingly, the majority of children were more active participants in the discussion and 

voiced their opinion freely about any music style more than the minority children. 

Moreover, female participants commented and described using the affective vocabularies 

about world music more than male participants. 

 Gregory and Varney (1996) compared affective responses to music between 

British and Indian participants, and found that the emotional response to music was 

significantly different between the two groups.  Although British and Indian subjects 

listened to the same musical excerpts, they described them using different affective 

words.  The researchers concluded that the affective response to music is determined 

more by cultural tradition than by the quality of music.  The close relationship among 

preference, affective responses, and cultural tradition showed a positive effect in this 

study.  When describing and liking the music, the culture to which participants belong 

dominates their choice of music. 

The Purpose of the Study 

The primary purpose of this study was to compare American and Asian students’ 

descriptions of and preferences for multicultural music.  The investigator used two 

studies as models for the present investigation—the Darrow, Haack, and Kuribayashi 

(1986) and Morrison and Yeh’s (1999) models.  Darrow et al. conducted a study to 

compare American and Japanese students’ descriptions of and preferences for music of 

the two cultures.  Morrison and Yeh compared preference responses and use of 

descriptors among students from mainland China and Hong Kong students from the 

United States.  These two studies reflecting the effect of multicultural music on 

descriptions in different cultures had similar results.  Participants used similar words to 

describe the music.  However, multicultural music preferences had opposite results due to 

the two different combinations of students: U.S. and Japanese students with Darrow et 
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al.; and students from the U.S., Hong Kong, and mainland China with Morrison and Yeh.  

Japanese students were inclined to have strong ties to American and Western culture due 

to the historical background (Darrow et al.), whereas students from Hong Kong and 

mainland China were strongly influenced by their own cultures, and this was reflected in 

their preferences of music (Morrison & Yeh).  Cultural identity greatly affects peoples’ 

preferences for music as well their descriptions of music. 

The secondary purpose of this study was to examine the relationship between 

descriptors and preferences.  Following Hevner’s (1936) model in which students were 

given a set of adjectives to describe their responses to Western classical music, the 

investigator provided students with the exact list but used both Western classical and 

world music to measure their responses.  The investigator measured preferences to 

Western classical and world music using the Likert scale described by Darrow et al. 

(1987).  This study followed the same pattern that Darrow et al. utilized by using 

descriptors and preferences of Western classical music to contemporary Japanese music 

and classical Western to contemporary Western music.  Morrison and Yeh (1999), in 

contrast, used Western classical music to contemporary Chinese music and Western 

classical to contemporary Western music.  In this study, the investigator used only 

Western classical music and the classical music of students from China, Korea, Japan, 

India, and Indonesia.  The previous two studies cited by the investigator of Darrow et al. 

(1986) and Morrison and Yeh (1999), compared two different cultures.  However, this 

study covered a broader range in which the author investigated the music preferences of 

five different Asian groups.  Darrow et al. (1986) found that the Japanese students in their 

study preferred Western music, while Morrison and Yeh (1999) found that the Chinese 

students preferred music of their own culture. 

Additional purpose of this study was to ascertain whether Asian students were 

able to identify music of their own Asian subculture.  By using a diverse population of 

Chinese, Korean, Japanese, Indian, and Indonesian students in this study, the researcher 

sought to examine participants’ ability to differentiate between musics of various Asian 

cultures. 
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CHAPTER III 

METHODOLOGY 

Participants 

 One hundred undergraduate and graduate nonmusic majors from a large 

Southeastern university volunteered to participate in the present study.  Fifty participants 

were born in the United States.  Of these 50 participants, 21 were female, 29 were male, 

and 11 participants were minority students (Black, Hispanic, or Asian American).  

Thirteen of the US-born participants were graduate students, 37 were undergraduate 

students, and 39 had some musical training privately and/or academically some time in 

their lives.  The mean length of musical training was 5 years.  Most of these participants 

had studied piano privately or had participated in a high school chorus or band.   

There were also 50 Asian students from China, Korea, Japan, India, and 

Indonesia. Of these 50 participants, 25 were female and 25 were male.  The Asian student 

participants’ length of stay in the United Stated ranged from 6 months to 7 years with the 

mean length of 3 years.  The average length of stay was 4.18 years for Chinese students, 

3.58 years for Japanese students, 3.23 years for Indonesian students, 3 years for Korean 

students, and 1.64 years for Indian students.  The majority of students came to the United 

States with a high school diploma or a Bachelor’s degree.  Of the 50 Asian-born 

participants, 14 were undergraduate students, 36 were graduate students, and 27 had a 

musical background with an average of 5 years.  The majority of participants (n = 16) 

who had musical training had studied piano privately.  The Asian participants were all 

fluent or moderately fluent in English.  The university in which they were enrolled 

requires all international students to have a minimum score of 550 in the TOEFL (Test of 

English as a Foreign Language) to be admitted.  Demographic information is reported in 

Table 1. 
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Table 1. 

Demographic Information 

Group American Indian Chinese Indonesian Japanese Korean 

Gender       

Female 21 4 6 3 5 8 

Male 29 6 4 7 5 2 

       

Degree       

Graduate 14 9 7 10 5 5 

Undergrad 36 1 3 0 5 5 

       

Music background       

No 11 6 4 6 7 1 

Yes 39 4 6 4 3 9 

 

Stimulus Material 

 Twenty musical excerpts were utilized in this study: 10 excerpts were from 

Western classical music, and 10 excerpts were from Asian traditional music. The ten 

Western classical excerpts were all instrumental, taken from the symphonic, piano, and 

string ensemble literature.  Various styles of music, ranging from classical to twentieth 

century music, were included in the excerpts.  Western classical excerpts were selected 

from the Norton recorded Anthology of Western music, which is the supplement material 

for the Norton Anthology of Western music (1996).  This text book has been used nation-

wide in the music history classes.  Among the 10 Asian excerpts, two traditional 

instrumental music excerpts were used from each of the following countries: China, 

Korea, Japan, India, and Indonesia.  These were the countries from which the Asian 

participants originated; and thus, possibly represented a strong cultural influence on the 

participants.  The Chinese excerpts included the zheng, a Chinese traditional plucked 

instrument, and the xun, an oval-shaped wind instrument made of ceramic.  The Korean 

excerpts included a percussion ensemble with the kwaengwari, the jing, the janggu, and 
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the buk, which are various kinds of drums, and the senap, a double-reed woodwind with a 

very high pitched sound.  The Japanese excerpts included the shamisen, a lute-like 

instrument, and the koto, a harp-like instrument.  The Indian excerpts included the sitar, a 

very distinguished lute-like instrument.  The Indonesian excerpts included the Gamelan 

Gong Ageng, which are Bamboo metallophones from West Java, and the Gamelan Gong, 

a temple-style musical orchestra which consists of bronze gongs, bronze metallophones 

and flutes.  Asian traditional musical excerpts were selected on the recommendation of a 

professional well-versed in the world music.  These selected excerpts were traditional, 

and commonly listened to by the people of these countries.  The order of presentation of 

the musical excerpts was randomly assigned, and is shown in Table 2. 

The headphones used were Sony dynamic stereo headphones (MDR-CD 60).  The 

computer used to play the musical excerpts was Fujitsu FMV-Biblo NE 4. 

Procedures 

 Participants were individually tested in various settings at the university such as 

the library or classrooms of the participant’s choice.  The survey instrument took 

approximately 30 minutes to complete, depending upon the speed of the individual 

response.  At the beginning of the questionnaire, participants were given 3 forms: a 

consent form letter, a demographic information questionnaire, and the Hevner’s (1936) 

adjective lists (Figure 1).   
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Table 2. 

Presentation Order of Music Stimulus 

STYLE (COUNTRY)                           COMPOSITION                                                   LABEL 

Western (France) 

Western (Poland) 

Western (Germany) 

Asian (Korea) 

Asian (India) 

Western (Germany) 

Asian (China) 

Western(Germany) 

Asian (Japanese) 

Asian (Indonesia) 

Asian (Korea) 

Western (Germany) 

Asian (Indonesia) 

Asian (Japanese) 

Western (Austria) 

Asian (India) 

Western (Germany)   

Western (Russia) 

Western (Austria) 

Asian (China) 

Ravel/Le Tombeau de Couperin 

Chopin/Nocturne in Eflat Major 

Strauss/Don Quixote: theme and variations  

SamulNori/Al-ari 

Cithare sur casisse 

Schumann/Phantasiestucke: Grillen 

Folk tune of Mi Hu 

Beethoven/Symphony No.3 first movement 

Takahashi/Hounen koikoi bushi 

STT Ska Cita/Gamelan gong kebyar: Paksi neglayang 

Taepungnyu 

Mendelssohn/A Midsummer Night’s Dream: Scherzo 

On Bambous oscillants 

Miyagi/Haru no umi 

Mozart/Piano concerto in A Major first movement 

Shankar/Raga ahir bhairav 

Brahms/Piano quintet in F major Scherzo 

Stravinsky/Le Sacre du printemps: Danse des adolescents 

Haydn/String Quartet No.3 second movement 

Zhong/Pu’an zhou 

Sony/Norton Anthology 

Sony/Norton Anthology 

Sony/Norton Anthology 

CMR 

Chant du Monde 

Sony/Norton Anthology 

Celebrity Music 

Sony/Norton Anthology 

Victor 

King 

JVC 

Sony/Norton Anthology 

Chant du Monde 

Crystal 

Sony/Norton Anthology 

Angel 

Sony/Norton Anthology 

Sony/Norton Anthology 

Sony/Norton Anthology 

Harmonia Mundi 
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                                                                       6 

merry 

joyous 

                                      7                           gay                          5 

                              exhilarated                   happy                humorous 

                              soaring                         cheerful             playful 

                              triumphant                   bright                whimsical 

                              dramatic                                                fanciful 

                              passionate                                             quaint 

                              sensational                                            sprightly  

                              agitated                                                 delicate 

                              exciting                                                 light 

                              impetuous                                             graceful 

                              restless 

 

            8                                                                                                              4 

vigorous                                                                                                           lyrical 

robust                                                                                                               leisurely 

emphatic                                                                                                          satisfying 

martial                                                                                                             serene 

ponderous                                                                                                        tranquil 

majestic                                                                                                           quiet 

exalting                                                                                                            soothing 

1                                                        3 

                              spiritual                                                  dreamy 

                              lofty                                  2                    yielding 

                              awe-inspiring              pathetic               tender 

                              dignified                     doleful                 sentimental 

                              sacred                          sad                      longing 

                              solemn                        mournful             yearning 

                              sober                           tragic                   pleading 

                              serious                        melancholy          plaintive 

                                                                 frustrated 

                                                                 depressing 

                                                                 gloomy 

                                                                 heavy 

                                                                 dark 

 

 

Figure 1. 

Hevner’s adjective lists 
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The consent form included the description and purpose of the study.  Demographic 

information consisted of questions about subjects’ gender, nationality, length of stay in 

the United States, length of musical study, and types of musical study.  The participants 

were asked to read the Hevner’s adjective list carefully.  If the participant did not 

recognize a word on the list, the researcher provided its definition, which was taken from 

the Merriam-Webster Dictionary (1997).   

 The researcher asked the participants to wear the headphones and to set the 

volume for the 20 musical excerpts at the most comfortable listening level (MCL).  Each 

excerpt lasted 20 seconds and was faded out.  The computer-based MP3 player played all 

excerpts.  After each excerpt, a response period was provided for participants. The 

participants responded to the following questions: 

1. Which group of adjectives best describes this music? 

2. Choose the one adjective from the group that you think most closely describes the 

music? 

3. Please rate your preference for this excerpt. 

4. Can you identify which country this music is from? 

In summary, participants were asked to choose the group of adjectives and one specific 

adjective from the group that described the character of the musical excerpt.  Participants 

were also asked to indicate their preference for the excerpt on a 7-point Likert-type scale 

ranging from like very much (1) to dislike very much (7).  Finally, participants were asked 

to identify the country or region where each musical excerpt originated. 
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CHAPTER IV 

RESULTS 

 This chapter contains results of the various statistical tests used to answer the 

research questions.  These tests include percentage values, frequency counts, and t-tests. 

Research Questions 

1.  Are participants able to recognize the musical styles of their own and other 

cultures? 

The data were examined to determine the percentage of respondents able to 

identify excerpts reflecting Western and Asian cultural styles.  These data are reported in 

Table 3.   

Table 3. 

Percentage of Respondents Able to Identify Western and Asian Excerpts 

    Correctly identified 

Excerpt number Excerpt styles American participants Asian participants 

1  Western 36  42 

2  Western 32               32 

3  Western 26               38 

4  Asian 18               18 

5  Asian 40               34 

6  Western 30               46 

7  Asian 54               80* 

8  Western 44               56 

9  Asian 34               48 

10  Asian 24               44 

11  Asian 22               32 

12  Western 36               36 

13  Asian 18  42 

14  Asian 60  30 

15  Western 34  48 

16  Asian   72*               56 
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Table 3. (Continued)    

    

17   Western 34 42 

18   Western 28 60 

19   Western 32 46 

20   Asian 46                      36 

Note. * Indicate highest percentage of responses 

Two Asian musical excerpts, 7 and 16 a Chinese and Indian musical excerpts, were 

recognized more often by both American and Asian participants, 80% and 72% 

respectively.  Asian participants identified all Western excerpts as often as, or more often, 

than American participants.  Seven out of ten Asian musical excerpts were also 

recognized more often by the Asian participants than American participants.  Mean 

percentage of respondents able to identify Western and Asian excerpts are reported in 

Table 4. 

Table 4. 

Mean Percentage of Respondents Able to Identify Western and Asian Excerpts 

American participants Asian participants 
Excerpt style 

M SD M SD 
t 

    Western 33.20 5.00 44.60 8.64  -3.61* 

    Asian 38.80 18.93 42.00 17.00   -0.40 

Note. * p < .05. 

These data revealed that Asian participants recognized Western musical excerpts 

significantly more than American participants (t = -3.61, df = 18, p <.05).  Asian 

participants also recognized music of Asian cultures more than American participants, 

though not significantly (t = -.40, df = 18, p < .05). 

Responses were also examined to determine participants’ ability to identify 

excerpts specific to their country of origin.  These percentages are presented in Table 5. 
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Table 5. 

Percentage of Respondents Able to Identify Music of Asian Cultures 

   Correctly identified 

Excerpt number Excerpt styles American participants Asian participants* 

4    Korean 18 K   70 

5    Indian 40  I    70 

7    Chinese 54 C    90 

9    Japanese 34  J    90 

10    Indonesian 24 D  100 

11    Korean 22 K   90 

13    Indonesian 18 D  100 

14    Japanese 60  J    80 

16    Indian 72  I    80 

20    Chinese 46  C   70 

Note. * K = Korean, I = Indian, C = Chinese, J = Japanese, D = Indonesian. 

Asian participants identified musical excerpts of their own culture ranging from 70% to 

100%. American participants recognized musical excerpts of Asian cultures ranging from 

only 18% to 60%.  Mean percentage of respondents able to identify music of Asian 

countries are reported in Table 6. 

Table 6. 

Mean Percentage of Respondents Able to Identify Music of Asian Countries 

American participants Asian subgroups combined 
Excerpt style 

M SD M SD 
t 

Asian 38.80 18.93 84.00 11.74 -6.42* 

Note. * p < .05. 

Asian subgroups identified music of their own culture significantly more than American 

participants recognized music of their culture. (t = -6.42, df = 8, p < .05).  These data, 

therefore, revealed that Asian participants recognized musical excerpts of their own 

cultures and Western cultures more frequently than American participants. 
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2. Do participants show more preference for the musical style of their own culture than 

other cultures? 

Participants’ mean preferences for Western and Asian musical excerpts are 

reported in Table 7.   

Table 7.  

Mean Preference for Western and Asian Excerpts 

 American participants Asian participants 

Excerpt styles M SD M SD 
t 

Western   4.77* 0.88   4.95* 0.93 -0.97 

Asian 4.46 0.77 4.11 0.85    2.17* 

Note. * p < .05. 

Both American (t = 3.48, df = 998, p < .05) and Asian participants (t = 8.63, df = 998,  p 

< .05) preferred Western musical excerpts significantly more than Asian musical 

excerpts. Asian participants preferred Western excerpts more than American participants, 

though not significantly (t = -.97, df = 98, p < .05).  American participants, on the other 

hand, preferred Asian excerpts significantly more than Asian participants (t = 2.17, df = 

98, p < .05).  Mean preferences and standard deviations for Asian excerpts are reported in 

Table 8. 
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Table 8. 

Mean Preference for Asian Musical Excerpts 

   American participants Asian participants 

Excerpt number Excerpts styles M SD M SD t 

4   Korean 4.50 1.52 K 4.10 1.66  0.75 

5   Indian 4.74 1.29 I 5.40 1.35  -1.47 

7   Chinese 5.12 1.08 C 4.70 1.35  1.05 

9   Japanese 4.02 1.67 J  4.20 1.81  -0.31 

10   Indonesian 3.92 1.60 D 4.50 1.27  -1.08 

11   Korean 3.36 1.31 K 4.70 1.57   -2.87** 

13   Indonesian 4.34 1.35 D 4.80 1.23  -1.00 

14   Japanese 5.48 1.07 J  5.00 1.83  1.14 

16   Indian 4.62 1.32 I  4.80 2.44  -0.34 

20   Chinese 4.54 1.31 C 3.40 1.90    2.32** 

Note. * K = Korean, I = Indian, C = Chinese, J = Japanese, D = Indonesian. 

          ** p < .05 

Only two excerpts resulted in significant differences among Asian subgroups. Korean 

participants preferred excerpt 11, a Korean excerpt, significantly more than American 

participants (t = -2.87, df = 59, p < .05).  American participants preferred excerpt 20, a 

Chinese musical excerpt, significantly more than Chinese participants (t = 2.32, df = 59, 

p < .05).  When comparing the mean preference of American and Asian subgroups for 

the Asian musical excerpts, Asian subgroups had a tendency to prefer music of their own 

specific culture more than American participants.  Therefore, Asian participants’ 

preferences were specific to the music of their native country and not to Asian cultural 

music as a whole.  However, when comparing the mean preference of American and 

Asian subgroups for the Western music, Asian subgroups had higher mean preference for 

Western music than music of their own country. 

3. Do participants who share the same cultural backgrounds use similar adjectives to 

describe Western and Asian musical excerpts? 

For the purpose of analysis, the eight Hevner adjective groups were modified.  

Similar adjective groups were combined, resulting in four adjective groups instead of 
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eight.  Participants’ responses from one of the four adjective groups were used to 

describe each excerpt.  These data are reported in Table 9. 

Table 9.  

Percentage of Response for the Adjective Re-Group 

  Adjectives 

 Spiritual Dreamy Happy Agitated

 Serious Tender Playful Dramatic

Excerpt number Excerpt styles   Pathetic Quiet Light Vigorous

American  10 64*   26        0 

1 Western Asian 10 68* 18        4 

American  24 68*    6        2 

2 Western Asian 18 64* 12        6 

American  34     16    4       46* 

3 Western Asian   52* 8 2 38 

American   6 0    8    86* 

4 Korean Asian 18 0 20    62* 

American 50* 24    6        18 

5 Indian Asian  54* 28 2  16 

American   2 2   46     50* 

6 Western Asian  4 12 40    44* 

American 20   44*   22        14 

7 Chinese Asian 28   30* 26  16 

American 14 12    6    68* 

8 Western Asian 8 14 24   54* 

American 14 0   30   56* 

9.. Japanese Asian      20 2   40*   40* 

American   74* 18    6 2 

10 Indonesian Asian 74* 10 8 8 

American 56* 2    2 40 

11 Korean Asian  66* 4 6 24 
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Table 9. (Continued)       

       

American   2 0  88* 10 

12 Western Asian 10 4 72* 14 

American  10 2  46* 42 

13 Indonesian Asian 8 8 42*   42* 

American  36   60* 0 4 

14 Japanese Asian  14   64* 10 12 

American   4   48*   40 8 

15 Western Asian  6 34   54* 6 

American  60* 26     4 10 

16 Indian Asian    60* 20 14 6 

American   4 2   14   80* 

17 Western Asian 16 10 18  56* 

American  24 0    0  76* 

18 Western Asian 16 0 0 84* 

American 18   66* 16 0 

19 Western Asian 40   44* 12 4 

American   74* 16 4 6 

20 Chinese Asian   66* 26 2 6 

Note. * Indicates highest response in each row 

Both American and Asian participants used descriptors from the same adjective groups 

for all music excerpts, except two Western excerpts, excerpt 3 and 15.  Excerpt 3 was 

originated from Don Quixote by Richard Strauss, and this piece was from the Late 

Romantic period and the beginning of the Twentieth Century.  The characteristics of this 

piece are minor mode and fast.  Forty-six American participants described excerpt 3 as 

“agitated,” “dramatic,” and “vigorous,” while 52 Asian participants described this excerpt 

as “spiritual,” “serious,” and “pathetic.”  Excerpt 15, however, was taken from a Piano 

Concerto by Mozart, and this piece was from the Classic period.  The characteristics of 

this piece are in major mode and walking tempo.  For excerpt 15, 48 American 
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participants described this excerpt as “dreamy,” “tender,” and “quiet,” while 54 Asian 

participants described it as “happy,” “playful,” and “light.”  Thus, these data indicated 

that both American and Asian participants used similar adjectives to describe both 

Western and Asian musical excerpts. 

4. Does a relationship exist between participants’ descriptions of musical excerpts and 

their preference responses? 

The number of adjective groups selected and the mean preferences for Western 

and Asian excerpts are graphed and presented in Figure 2.  

 

0

1

2

3

4

5

6

1 2 3 4

Adjective groups*

M
e

a
n

 P
re

fe
re

n
c
e

American partcipants

Asian participants

 

Note. * 1.   “spiritual,” “serious,” and “pathetic” group 

   2.   “dreamy,” “tender,” and “quiet” group 

   3.   “happy,” “playful,” and “light” group 

4. “agitated,” “dramatic,” and “vigorous” group 

Figure 2.   

Mean preferences and the adjective groups selected for Western and Asian excerpts 

 

The mean preferences for each adjective group were similar for American and Asian 

participants.  Moreover, the representation across adjective groups selected and the 

corresponding mean preference were also similar for both groups.  Therefore, no 
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relationship between participants’ description of musical excerpts and their musical 

preference could be determined. 
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CHAPTER V 

DISCUSSION 

 This chapter contains discussion of the data.  The topics include discussing 

musical preferences and descriptions, limitations of the study, implications for music 

therapy, suggestions for future research, and research conclusions. 

Discussion Regarding Musical Preferences 

 The findings of this study revealed that there were similarities and differences in 

the participating American and Asian students’ preferences and descriptions for music of 

their own and other cultures.  However, by and large, the results were consistent with the 

conclusions of previous studies.  A high percentage of Asian participants were able to 

identify excerpts from different musical cultural styles, and many of them reported that 

they preferred listening to musical excerpts of Western music more so than to musical 

excerpts of Asian culture.  All the Asian students participating in this study were 

international students in the United States who had been in the country for an average of 

four years, and they seemed to have had greater exposure to Western cultures as well as 

different Asian cultures than the participating American students.  International students 

are generally encouraged to participate in social activities in order to promote cultural 

exchanges.  These exchanges may help them better understand other cultures in 

comparison to their own. 

Most of the participating Asian students seemed to prefer Western music.  An 

earlier study by Darrow, Haack, and Kuribayashi (1987) revealed this phenomenon for 

Japanese participants.  Their study concluded that the Japanese students had extensive 

exposure to Western music because of the strong economic and political influence of 

Western cultures, especially the United States after World War II.  As a result of this 

influence and the mass media, the Japanese have a tendency to appreciate Western music 

more than the music of their own culture.  In Japan, parents and educators play an 

important role in encouraging children to learn and appreciate Western music.  One of the 

influencing factors is that Japanese parents consider that the study of Western music 

places their children on a higher status.  This parental bias has resulted in Japanese 

students becoming more familiar with Western music than their own.  Since active 

musical involvement and familiarity are important factors in multicultural music 
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preference (Fung, 1996), Japanese students show a higher mean preference for Western 

music and are able to identify musical excerpts of Western music more so than music of 

other cultures. 

Many Japanese students grow up in the unfortunate circumstance of being 

discouraged by educators from studying and exposing themselves to other Asian cultures. 

Thus, most Japanese students have little or no knowledge about the cultures of other 

Asian countries.  In this study, Japanese participants as well as other Asian participants 

were not able to identify musical excerpts of various Asian cultures, and showed a lower 

preference for Asian music than Western music.  The findings also revealed that Japanese 

participants were less familiar with music of other Asian countries than with Japanese 

music.  Although Western culture is given great importance in the Japanese educational 

system, Japanese educators still teach their students about their own culture; therefore, 

Japanese participants could recognize music of their own culture.  However, it was found 

that Japanese participants preferred Western music moreso than their own. 

Korean participants demonstrated a similar Western influence as that of the 

Japanese due to the strong American exposure during and after the Korean War.  Korean 

students have been exposed to Western culture through the mass media.  Moreover, 

Korean parents strongly encourage their children at an early age to learn Western musical 

instruments such as the piano and violin, or to study voice.  In this study, 9 out of 10 

Korean participants had some musical training during their school years, making Koreans 

the highest percentage of participants who had Western musical training among all 

participants in the study.  Their early musical training appears to strengthen the ability of 

Korean students to identify and appreciate Western music.  LeBlank’s (1982) theory 

states that musical training is the significant factor in processing musical information to 

the respondents, and this process advances respondents to react to musical stimuli that 

have been acquired previously.  Familiarity with Western music, therefore, seemed to 

have influenced Korean participants in their musical preferences and identification of 

Western music over Asian music.  One Korean participant commented to other 

participants on Chopin’s Nocturne, “Oh, everyone should know this music. It is easy to 

identify the country.” 
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 Participants from Hong Kong and Taiwan also had similar results in identification 

and musical preference because of the exposure to Western culture through European and 

Japanese influences.  Fung et al.’s (1999/2000) study was conducted only in Hong Kong; 

whereas, Chinese participants of this study originated from Taiwan, Hong Kong, and the 

People’s Republic of China.  The effect of mass media and other influences reflecting 

Western lifestyles may discourage participants from Taiwan and Hong Kong to 

appreciate their own cultural music (Fung et al., 1999/2000).  One Chinese participant in 

this study stated to the researcher, “These Asian music excerpts (in this study) are boring. 

I want to listen to pop music because I always listen to pop music.”  In this research, 

Chinese participants preferred Western music to the music of their own culture, as was 

the case with other Asian participants, though Chinese participants were able to identify 

musical excerpts of their own culture.  Participants from the People’s Republic of China 

showed different preferences than participants from Hong Kong and Taiwan.  Chinese 

participants from the People’s Republic of China seemed to hold a stronger attachment to 

their own culture than participants from Taiwan and Hong Kong , similar to the findings 

of Morrison and Yeh (1999). 

 Participants from Indonesia and India also have historically strong cultural ties to 

their own cultures.  These participants seemed to advocate their culture to others.  Many 

of the Indonesian and Indian participants also had an extensive knowledge about their 

own culture.  Indonesian participants could identify with 100% accuracy music of their 

own culture, and it was found that they had a high preference to their own cultural music.  

Some Indonesian participants asked the investigator how other Asian participants 

considered Indonesian music.  Moreover, only the Indonesian participant group wanted to 

know about the origin of the all musical excerpts.  Although Indian participants were able 

to recognize the origin of the musical excerpts less frequently than participants from 

other Asian cultures, they preferred Indian music more than those of other Asian and 

American participants.  However, Indian participants in the present study stated that they 

listened to Western pop or rock music more often than their own Indian music.  One 

Indian participant commented that he listened to the Indian music only when his parents 

did.  This statement illustrates LeBlank’s (1982) theory that family influence plays a 

great role in the child’s choice of his or her musical preferences.  
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Somewhat surprisingly, it was determined from the findings of this study that 

American participants seemed to prefer music of Asian cultures more than Asian 

participants as a whole.  Although many of the American participants had some musical 

training, they seemed to show less preference to Western music than those of the Asian 

participants.  Many of the American participants commented that Western classical music 

was too boring, too serious, and not pop enough.  American participants showed a higher 

preference for unfamiliar music (Asian music) than familiar music (Western music) in 

this study.  Moreover, this phenomenon may have occurred because many of the 

American participants had more exposure at an early age to multicultural music than 

Asian participants.  Fung et al. (1999/2000) confirmed that, educators in Asian countries 

had only recently begun to make significant efforts to change the educational style that 

emphasized multicultural music rather than solely Western music.  

 Much of Western classical music, such as Beethoven’s Symphony No. 5 and 

Symphony No. 9, and excerpts from Wagner’s opera “Die Walküre,” have been 

historically and extensively used in the mass media via movies, TV shows, cartoons, and 

commercials.  Despite its mass media use, Western classical music does not appear to be 

popular with the general American population.  This finding indicates that Americans, in 

general, seem to have less of an interest in learning Western music than Asian people, 

despite the that fact that they have had exposure to Western classical music through the 

concerts, the media, and daily life. 

Discussion Regarding Musical Descriptions 

 The use of adjectives to describe musical excerpts was similar in both Western 

and Asian music.  This similarity may be due to the fact that words used to describe 

music may be universal once they are translated.  Basic musical characteristics such as 

modes (major and minor), tempo, dynamics, timbre, and tonality were factors in the 

selection of descriptors for music.  In the Western tradition, students were taught to 

describe music in selected ways.  For instance, major mode is described as “happy,” 

whereas minor mode is described as “sad.”  Basic musical characteristics may elicit 

certain moods because of people’s expectations through their education in music. 

Sixty-seven adjectives were presented in Hevner’s (1936) list, and most of the 

participants did not use the exact adjectives to describe the musical excerpt, though they 
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did choose similar adjectives or synonyms.  The original Hevner’s adjective list consisted 

of eight groups, and the adjective-groups selected by both American and Asian 

participants were not always the same groups.  It seemed that the Hevner’s adjective list 

was too detailed, so that participants did not choose only one adjective to describe the 

specific musical excerpts.  Many participants commented that it was often difficult to 

choose one adjective from many similar adjectives. Most of participants seemed to take 

time to decide on one or two adjectives to describe a musical excerpt.  In addition, both 

American and Asian participants used similar adjectives to describe the Western and 

Asian musical excerpt because music may elicit a similar mood in people although they 

originate from different cultures. 

Against the researcher’s expectation, the use of the adjectives that had positive 

connotations such as “happy,” “bright,” and “exciting,” and so on did not necessarily 

indicate a higher musical preference for those excerpts in this study.  The use of 

adjectives that had negative connotations also did not indicate a lower preference.  This 

phenomenon indicates that the use of adjectives and preferences likely have no 

relationship.  Participants showed neutral preference regardless of which negative and 

positive connotation adjectives were used. 

Limitations of the Study 

In this present study, the population was too limited to generalize findings to the 

general public because all the participants were chosen solely from college students.  

These students may have had more opportunities to be exposed to different cultures than 

the general population.  Again, there were only 10 participants to represent five Asian 

countries. Chinese students needed to be divided into three different regions: The 

People’s Republic of China, Taiwan, and Hong Kong, because they are historically and 

politically different from each other.  Therefore, it may not have been appropriate to 

represent one culture from three different and distinct regions. 

The selection of musical excerpts posed a problem in this study although al 

excerpts were taken from Norton Recorded Anthology of Western Music (1996).  Some 

Western excerpts, such as the Chopin Nocturne, were generally better known to 

participants than other.  The Asian musical excerpts chosen were also well-known pieces 
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to each culture, although since only two musical excerpts from each Asian country were 

presented, it was too limiting to generalize the findings of the study.   

A few questions in this study were not specific enough so that participants left 

vague answers.  For instance, when asking to identify the country and region, since the 

question was not specific, several participants used general answers such as “Europe” and 

“Asia.” Although the region was taken into consideration, the researcher was looking for 

the specific country as the desired response.  Some Asian participants complained that 

Hevner’s adjectives were so antiquated that participants did not know the meaning of 

some adjectives even though the researcher prepared a list of synonyms.  Therefore, 

among Asian participants, adjectives which were frequently used in daily life were more 

often chosen than adjectives which were used infrequently. 

Implications for Music Therapy 

 Multicultural awareness in music therapy has been argued by several music 

therapists in last decade (Moreno, 1988; Toppozade, 1995).  Chase (2003), Darrow and 

Molloy (1998), Moreno (1988), and Toppozada (1995) encouraged music therapists to 

study multicultural music and to implement this knowledge in their practice.  However, 

findings in the present study would suggest that the use of multicultural music does not 

always provide clients with their most preferred music.  Data from the present study 

indicate that clients from Asian cultures may, in fact, prefer traditional Western music.  

Music therapists most definitely need to be sensitive to clients’ familiarity with and 

preferences for selected music. 

Suggestions for Future Research 

In future research, knowing that Asian students have more knowledge about 

Western music than American participants, future researches may with to examine 

specifically what links higher preferences to Western music.  Findings of this study 

indicate that American participants are open to music of Asian cultures, indicating an 

opportunity for Asian music to be introduced more to American children in the 

classroom. 

The number of children who have different household cultures in the United 

States has been increasing, and comparing similarities and differences between Western 

and Asian music may broaden students’ multicultural perspectives.  Teaching 
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multicultural music should not include only studying music, but also learning 

geographical and historical factors. 

The effect of multicultural music on people of different cultural backgrounds 

may be important.  In this study, the traditional, classical music of Western and Asian 

cultures was utilized.  If instead, popular musical styles of both cultures are used, the 

result may be different.  Students may show a higher preference for pop music of their 

own culture than that of the Western culture.  Will descriptions used for the musical 

excerpts be different? Future findings may apply to the media marketing because the 

globalization would indicate that people watch commercials and advertisements 

regardless of which country they reside. 

Conclusions 

Music therapists and music educators will have increasingly greater numbers of 

foreign-born clients and students.  The use of multicultural music with these clients is not 

necessarily being sensitive to their cultural preferences.  Many foreign-born clients and 

students have been acculturated to American music, or at least to traditional Western 

music.  Therapists and educators should be mindful not to assume that foreign-born 

clients and students prefer music of their native countries.  Data from the present study 

suggest that many such clients and students do not recognize their native music, and in 

fact, prefer Western music.  Students and clients generally respond to familiar music 

more readily than unfamiliar music.  They also frequently exhibit strong preferences for 

one style of familiar music over another.  To assure the most effective music education or 

therapeutic practice, intake assessments should always include surveying clients’ 

knowledge of and preferences for various styles of music. 
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APPENDIX A 

Human Subject Committee Approval 
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APPENDIX B 

Informed Consent 
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To research participants, 

 

You are invited to participate in the research project entitled “The Effect of 

Multicultural Music on Descriptions and Preferences of American and Asian Students.” 

 

This research is being conducted by Aiko Komiyama, MT-BC (Music Therapist-

Board Certified), who is a candidate for Master of Music degree in Music Therapy from 

the Florida State University.  The purpose of this research project is to better understand 

cross-cultural comparisons of the descriptions and preferences of multicultural music and 

preference of music as well as general information about you.  This survey is anonymous. 

 

Participants will be asked to fill out questionnaires stating your description of 

music and musical preference after listening to each excerpt.  The total time commitment 

will be about 30 minutes.  Participants will receive complimentary snacks and a soft 

drink on completion of the project.  Your participation is totally voluntary and you may 

stop participation at anytime.  All of your answers to the questions will be kept 

confidential.  Your name will not appear on any of the results.  There is neither 

psychological nor physical risk involved in this study. 

 

There are benefits for participating in this research project.  Participants will be 

providing music therapists with multicultural awareness.  This knowledge can assist them 

in providing music therapy services for a board range of clientele. 

 

This consent may be withdrawn at any time without prejudice, penalty or loss of 

benefits to which participants are otherwise entitled.  Participants have been given the 

right to ask and have answered any inquiry concerning the study.  Questions, if any, will 

be answered to your satisfaction. 

 

You may contact Aiko Komiyama, The Florida State University, College of 

Music, (850)980-5333 or ak03c@garnet.acns.fsu.edu, for answers to questions about this 

research or your rights.  Results will be sent to participant upon your request.  

 

Thank you very much for your time and cooperation. 

 

Sincerely, 

Aiko Komiyama 
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Questionnaire 
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Please do NOT identify your name in this sheet. 

 

Gender: Female          Male 

Year:   Undergraduate    Graduate 

 

Nationality: ____________________________________________________________ 

If you have several cultural backgrounds, please specify and indicate the strongest 

influence on your identity. _________________________________________________ 

If you are an international student, please specify the length of your stay in the U.S. 

______________________________________________________________________ 

 

Level of Knowledge about Music: 

Have you ever taken any music lessons and classes privately and/or academically? 

Yes      No 

If Yes, please specify (the length and description of musical study) 

________________________________________________________________________

________________________________________________________________________

__________________________________________________________________ 

 

Preference of Music: 

Please specify your favorite music to listen to in your spare time.  If you have several 

specify all. 

________________________________________________________________________

________________________________________________________________________

__________________________________________________________________ 

 

 

 

Thank you very much for your time and cooperation. 

Aiko Komiyama 
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APPENDIX D 

Demographic Information 
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Asian Students 

 

Gender* 
Academic 

Status** 

Nationality 

/Ethnicity 

Length 

of Stay 

Musical 

Background 

Musical Study (length 

and description) 

Musical 

Preference 

F U Japanese 6yrs Yes Piano 9yrs/Flute 3yrs 

Hip Hop/ 

J pop/ 

K pop/Latin/ 

R&B 

M U Japanese 5yrs No  
Jazz/Rock/ 

Pop/Reggae 

F G Japanese 1.5yrs No  
Pop/ 

Soundtracks 

M G Japanese 2yrs No  

Rock/Pop/ 

Reggae/ 

Soundtracks/

Classical 

F G Japanese 1yr Yes  Irish Rock 

F G Japanese 6yrs Yes Music Appreciation 
Classical/ 

Jazz 

M U Japanese  No  
Techno/ 

Classical 

F U Japanese  No  
Punk/ 

Hip Hop 

M U Japanese 5yrs Yes Music History 1sem Hip Hop/Rap 

M G Japanese 3yrs No  
Pop/Reggae/

Acid Jazz 

F G S. Korea 6mos Yes 
Orchestra 5yrs/ 

Piano 9yrs 

Classical/ 

Jazz 

F G S. Korea  Yes Guitar 2yrs 
Guitar and 

Cello music 

F U S. Korea 4yrs Yes Piano 6yrs 

Hip 

Hop/Pop/ 

Classical 

F U S. Korea  Yes Music class K pop 
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F G S. Korea  Yes 
Piano 4yrs/ 

Music Theory 
Pop 

F G S. Korea  Yes Piano 
R&B/Jazz/ 

Pop 

F G S. Korea  Yes Piano 3yrs Classical 

M U S. Korea 2.5yrs Yes Piano 
R&B/Hip 

Hop/Punk 

F U S. Korea  No  Classical 

M U S. Korea  Yes 3yrs R&B 

M G Taiwan 7yrs No  

Classic 

Rock/Jazz/ 

Blues 

M G Taiwan  No  
Jazz/Rap/ 

R&B/J pop 

M G Taiwan  No  
R&B/ 

Hip Hop 

F G Taiwan 5.5yrs Yes 
Violin 2yrs/Piano 

5yrs 

Classical/ 

Light Jazz 

F U Taiwan  Yes Piano 8yrs 

Pop/ 

Classical/ 

Light Rock 

F G Chinese 7yrs Yes 
Piano 5yrs/Music 

Theory 

Classic/Pop/

Christian/ 

Rap 

F G Taiwan 7mos Yes Piano 1yr 
Classical 

Chinese/Pop 

F G Chinese 10mos No  
Pop/Dancing/

Folk 

M U Chinese  Yes 
Piano 14yrs/Music 

History & Theory 

J pop/ 

Classical 

F U Chinese  Yes Violin 10yrs 

Classical/ 

Religious/ 

Traditional 

Chinese 



 

55 

 

 

M 

 

G 

 

Indonesian 

 

5yrs 

 

No 
 

Pop/ 

New Age/ 

Instrumental/

Classical 

M G Indonesian 3yrs No  Light Rock 

M G Indonesian 2yrs Yes  
Pop/ 

Religious 

M G Indonesian 4yrs No  
Indonesian 

pop 

M G Indonesian Yes 
Guitar 3yrs/Violin 

5yrs 

Blues/ 

Classical/ 

R&B/ 

Hard & 

Metal 

Rock/World 

M G Indonesian 5yrs No  Pop 

F G Indonesian 8mos Yes Organ 3yrs 
Gospel/ 

Classical 

 

M 
G Indonesian Yes Music class 3yrs Jazz 

F G Indonesian 2yrs No  
Indonesian 

pop/Pop 

F G Indonesian No  
Indonesian 

pop 

M G Indian 3yrs No  

Instrumental 

Indian music/ 

Classical 

F G Indian 1.5yrs Yes Music class 3mos Everything 

M G Indian 1.5yrs Yes 
Harmonium/Keyboar

d/Piano 

Indian 

Classic and 

Film music 

M G Indian 9mos No  Indian Music 

M G Indian 9mos No  

Trance/ 

Dance/ 

Soft Rock 
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M G Indian No Instrumental/

Soft Rock 

M G Indian  Yes Vocal 5yrs 
Indian 

Classic 

F G Indian  No  

Light music/ 

Instrumental 

/Semi-

Classical 

F G Indian 1yr No  

Classical/ 

Light music/ 

Instrumental 

F U Indian 3yrs Yes Piano 1yr 
Hindi/ 

Classical 

Note. *   F = female, M = male 

         ** U = undergraduate, G = graduate 
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American Students 

 

Gender* 
Academic 

Status** 

Nationality 

Ethnicity 

Musical 

Background 

Musical Study 

(length and 

description) 

Musical Preference 

F U White Yes 
Choir/Piano 

4yrs/Guitar 1yr 

Pop/Hip Hop/Opera/ 

Smooth Jazz 

F U American Yes 

Choir 

4yrs/Violin 

6mos 

Bach 

M G 
Italian/ 

American 
Yes Piano 1yr 

Jazz/Classical/Blues/Rock/ 

Oldies 40s'-50s' 

M G American No Guitar World/Jazz/Rock 

M U American No  

Alternative roc/Reggae/ 

Punk/Jazz 

/R&B/Hip Hop 

M U White No  Rock/Rap/Country/R&B 

F U Hispanic Yes Guitar 1yr Rock/Pop/R&B 

M U Hispanic Yes Band/Choir 
Pop/Rock/Alternative/ 

Classical/World 

F U 
Korean/ 

Dutch 
Yes 

Piano 7yrs/Voice 

1yr 
Rock/Pop/Alternative 

F U White Yes Choir 1yr Rock 

M U White Yes 3 yrs 
Metal, Alternative, 

Classic Rock 

M U American Yes Violin 2yrs Classical/Blues/Rock/Jazz 

M U American No  Rock/Electronic 

F U 
Japanese/ 

Irish 
Yes 

Piano 4yrs/ 

French Horn 

6yrs/ 

Mellophone 4yrs 

Classical/Swing Jazz/ 

Hip Hop/Rap/Reggae 

M U 
Italian/ 

American 
Yes Voice 4mos 

Jazz/Rock/R&B/ 

Blues/Folk/Classical 
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F G American Yes Violin2yrs/ 

Piano 7yrs/ 

Choir 3yrs 

Pop/Rock/Classical/World 

F G 
African 

American 
Yes 

Music Theory 

1yr/Choir 4yrs 

Pop/R&B/Alternative/ 

Hip Hop/Salsa/Spanish Pop 

M G American Yes Guitar 6mos 
Rock/Vietnamese music/ 

Chinese Pop 

M G American Yes Saxophone Everything 

F G American Yes 

Piano 

5yrs/Music 

Theory 

Pop/Classical/Bluegrass/Alternative 

F G American Yes Clarinet 1yr 
Slow Jazz/African American 

Female vocal/Christian 

M G American No  Punk/Hip Hop/Indies Rock 

M U American Yes 

Drum 

6mts/World 

Music Class 3yrs 

Rock/Alternative/Modern Jazz 

M U American Yes Drum 6yrs 
Celtic/Celtic Rock/ 

Techno/Rock/Techno Indian 

M U American Yes 
Band/Symphonic 

Band 7yrs 

Rock/Big Band/Jazz/ 

Rap/Classical/Heavy Metal 

F G 
African 

American 
Yes Piano 2yrs 

Gospel/Jazz/Soft Rock/ 

Blues/Classic 

F G American Yes 
Music History 

1sem 
Country/Caribbean 

F U American No  Hip Hop 

M G American Yes Piano 9yrs  

F U 
African 

American 
Yes 

Piano 2yrs/Flute 

1yr/Choir 
Any Vocal 

F U White Yes Choir 5yrs 
Easy Listening/Rock/ 

Pop/Techno/Salsa 

M U American Yes Band Punk/Ska/Pop/Rock 

F U American No  Old Hippy-style music 

M U White Yes 

Guitar, Piano, & 

Voice 4yrs/ 

Percussion 7yrs 

Rock/Jazz/Celtic/ 

J pop/Asian 
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F U White Yes 
Violin 3yrs/Flute 

2yrs 

Irish Folk/Bluegrass/ 

Classic Rock/Classical 

M U American No  All except Polka 

M U 
African 

American 
Yes 

Guitar 6mos/ 

Piano 1yr/ 

Recorder 2yrs 

Rap/Hip Hop/Alternative/ 

Metal/Punk/Rock 

M U American Yes  
Rock/Asian/Broadway Show/ 

Metal 

M U American Yes Band 6yrs Rock/Ska 

M U American Yes 

Band/Choir/Intro 

and Music 

Appreciation 

Classic 

F U Black Yes  Rock/New Age 

M U 
Puerto 

Rican 
Yes Choir 2yrs J pop and rock/Punk/Ska/Rock 

M U White No  Rock/Classic Rock 

F U White Yes Piano 3yrs 
R&B/Hip Hop/Mainstream/ 

Christian 

M G American Yes 

Piano 8yrs/ 

Violin 2yrs/ 

French Horn 

7yrs 

Funk Soul/Hip Hop/Jazz/ 

Classical/Garage Rock 

M U American Yes Piano 13yrs/ Classical/Jazz/Classic Rock 

F U White Yes Band 1.5yrs Everything but Gangsta Rap 

M U 
Native 

American 
Yes Piano Rock/Metal/Rap 

M U 
Puerto 

Rican 
No  Everything 

F U 
Italian/ 

American 
No  Rock/Hip Hop/Pop 

Note. *  F = female, M = male 

         ** U = undergraduate, G = graduate 
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APPENDIX E 

Synonymous for Hevner’s Adjective List 
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1. spiritual: relating to sacred matters 

lofty: elevated in character and spirit 

awe-inspiring: an emotion variously combining dread, veneration, and wonder 

that is inspired by authority or by the sacred or sublime 

dignified: expressing the quality or state of being worthy, honored, or esteemed 

sacred: of or relating to religion 

solemn: marked by grave sedateness and earnest sobriety 

sober: showing no excessive or extreme qualities of fancy, emotion, or prejudice 

serious: thoughtful or subdued in appearance or manner 

 

2. pathetic: marked by sorrow or melancholy 

doleful: expressing grief 

sad: affected with or expressive of grief or unhappiness 

mournful: expressing sorrow 

tragic: a disastrous event 

melancholy: depression of spirits 

frustrated: to induce feelings of discouragement in 

depressing: to become sad 

gloomy: lacking in promise or hopefulness 

            heavy: having stress 

            dark: wholly or partially black 

 

3. dreamy: pleasantly abstracted from immediate reality 

    yielding: not rigid or stiff 

tender: expressing or responsive to love or sympathy 

sentimental: affecting the emotions 

longing: a strong desire 

yearning: a tender and urgent longing 

pleading: to appeal earnestly 

plaintive: expressing of suffering or woe 
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4. lyrical: expressing intense personal emotion 

leisurely: relaxing, resting, and reposing 

satisfying: making happy 

serene: peaceful and calm 

tranquil: free from agitation or disturbance 

quiet: marked by little or no motion or activity 

soothing: to please by or as if by attention or concern 

      

5. humorous: full of or characterized by humor 

playful: full of play 

whimsical: full of sudden wishes 

fanciful: marked by existing in imagination or whim rather than reason 

quaint: unusual or different in character or appearance 

sprightly: lively 

delicate: pleasing to the sense of taste or smell in a mild or subtle way 

light: the sensation aroused by stimulation of the visual receptors 

graceful: pleasing or attractive in line, proportion, or movement 

 

6. merry: full of gaiety or high spirits 

joyous: experiencing, causing, or showing joy 

gay: happily excited 

happy: enjoying or characterized by well-being and contentment 

cheerful: likely to dispel gloom or worry 

bright: radiant with happiness 

 

7. exhilarated: stimulated 

soaring: at a height on 

triumphant: to celebrate victory or success 

dramatic: striking in appearance or effect 

passionate: capable of, affected by, or expressing intense feeling 

sensational: arousing an intense and superficial interest or emotional reaction 
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agitated: to excite and often trouble the mind or feelings of 

exciting: to rouse to an emotional response 

impetuous: marked by impulsive strong feeling 

restless: lacking or denying rest 

 

8. vigorous: active bodily or mental strength or force 

robust: having or showing vigor, strength, or firmness 

emphatic: attracting special attention 

martial: relating to an army or to military life 

ponderous: unwieldy or clumsy because of weight and size 

majestic: having or exhibiting majesty 

exalting: to raise up in rank, power, or dignity 
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APPENDIX F 

Question Sheet 
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Please answer following questions during/after listening to each excerpt. 

 

 

1. Which group of adjectives best describes this music?            ____________ 

 

 

2. Choose the one adjective from the group that you think most closely describes the 

music?    

                                                                                           _________________________ 

 

 

3. Please rate your preference for this excerpt. 

 

 

 

      1                2                 3                 4                5                   6                   7 

      |_________|_________|_________|_________|__________|__________| 

like very much            like                neutral              dislike                dislike very much 

 

 

 

 

4. Can you identify from which country this music is? 

        

                                                                                            _________________________ 
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APPENDIX G 

Original Preference Data 
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Mean Preference for Western and Asian Musical Excerpts 

 

American Asian 

Excerpt M SD M SD t 

1.   Western 4.86 1.16 5.08 1.18   -0.94 

2.   Western 5.04 1.44 5.45 1.47   -1.70 

3.   Western 4.71 1.16 4.20 1.40 1.99 

4.   Asian (Korean) 4.46 1.53 4.12 1.51 1.12 

5.   Asian (Indian) 4.84 1.11 4.57 1.29 1.09 

6.   Western 4.80 1.43 4.96 1.31    -0.58 

7.   Asian (Chinese) 5.14 1.09 4.40 1.47  2.86* 

8.   Western 4.69 1.40 4.92 1.43    -0.80 

9.   Asian (Japanese) 4.06 1.53 3.84 1.50 0.73 

10. Asian (Indonesian) 3.96 1.60 3.82 1.57 0.44 

11. Asian (Korean) 3.40 1.33 3.35 1.49 0.19 

12. Western 5.02 1.28 5.58 1.18   -2.26 

13. Asian (Indonesian) 4.34 1.35 3.98 1.62     1.21 

14. Asian (Japanese) 5.46 1.05 5.42 1.28 0.17 

15. Western 4.84 1.17 5.46 1.15   -2.68 

16. Asian (Indian) 4.62 1.32 3.90 1.70    2.36 

17. Western 4.66 1.24 4.72 1.40   -0.23 

18. Western 4.60 1.41 3.96 1.49    2.19 

19. Western 4.68 1.33 5.30 1.33   -2.33 

20. Asian (Chinese) 4.63 1.15 3.94 1.48    2.60 

Note. * p < .05. 
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Mean Preference for Excerpts by Individual Groups 

 
American Japanese Korean Chinese Indonesian Indian 

Excerpt M SD M SD M SD M SD M SD M SD 

1. Western 4.9 1.16 4.3 1.34 5.2 0.92 5.4 0.70 5.6 0.97 4.9 1.52 

2. Western 5.0 1.44 5.8 1.75 6.5 0.71 5.7 1.25 5.4 1.43 4.3 1.34 

3. Western 4.7 1.15 3.7 1.77 4.6 1.17 4.6 1.17 4.1 1.37 4.0 1.49 

4. Korean 4.5 1.53 3.9 1.20 4.1 1.66 3.9 0.99 3.3 1.64 5.4 1.34 

5. Indian 4.8 1.11 4.8 1.23 3.8 1.32 4.0 1.22 4.8 0.79 5.4 1.34 

6. Western 4.8 1.43 4.6 1.78 4.8 1.03 5.6 1.33 5.0 0.94 4.9 1.37 

7. Chinese 5.1 1.09 4.2 1.32 3.6 1.35 4.7 1.49 4.6 0.97 4.9 1.97 

8. Western 4.7 1.40 4.4 1.96 4.8 1.32 5.4 1.07 5.1 1.37 4.9 1.37 

9. Japanese 4.1 1.53 4.2 1.81 3.8 1.40 3.9 0.88 3.4 1.26 3.9 2.08 

10. Indonesian 4.0 1.60 3.8 1.48 2.5 1.27 3.7 1.64 4.5 1.27 3.6 2.17 

11. Korean 3.4 1.32 2.9 1.10 4.7 1.57 3.4 1.51 2.7 1.70 3.0 0.67 

12. Western 5.0 1.28 5.0 1.76 5.2 0.92 5.7 0.95 5.9 0.99 6.1 0.88 

13. Indonesian 4.3 1.35 4.3 1.57 2.4 0.97 4.3 1.42 4.8 1.23 4.1 1.91 

14. Japanese 5.5 1.05 5.0 1.83 5.2 1.03 5.5 1.58 5.3 0.82 6.1 0.74 

15. Western 4.8 1.17 5.1 1.66 5.4 0.84 6.0 0.82 5.5 1.18 5.3 1.06 

16. Indian 4.6 1.32 3.9 1.60 2.8 1.23 3.8 1.40 3.8 1.69 5.3 1.87 

17. Western 4.7 1.24 4.1 1.60 4.2 1.40 5.1 1.29 5.0 1.15 5.2 1.40 

18. Western 4.6 1.41 3.4 1.43 3.8 1.62 5.2 1.32 3.6 1.13 3.7 1.39 

19. Western 4.7 1.33 5.0 1.89 5.5 0.85 5.4 1.43 5.7 0.95 4.9 1.37 

20. Chinese 4.6 1.15 3.6 1.58 4.9 1.10 3.8 1.56 4.1 1.10 3.3 1.70 
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APPENDIX H 

Original Description Data 
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Percentage of Response for Adjective Groups 

Excerpts Group 1 2 3 4 5 6   7 8 

  American 8 2 10   54* 22 4 0 0 

1 Asian 6 4   36* 32 14 4 4 0 

  American 4 20   48* 20 6 0 2 0 

2 Asian 6 12   32*   32* 10 6 2 0 

American 12 22 8 8 4 0 34 12 

3 Asian 20 32 4 4 2 0 22 16 

American 6 0 0 0 2 6 36   50* 

4 Asian 14 4 0 0 12 8   38* 24 

American   40* 10 14 10 4 2 16 2 

5 Asian   30* 24 12 16 2 0 10 6 

American 2 0 0 2 26 20   32* 18 

6 Asian 4 0 4 8 2   38* 18 26 

American 18 2 16   28* 20 2 10 4 

7 Asian 18 10 14 16   22* 4 10 6 

American 10 4 4 8 4 2   44* 24 

8 Asian 6 2 12 2 6 18 26   28* 

American 8 6 0 0 24 6   28*   28* 

9 Asian 10 10 2 0   26* 14 24 14 

American 36   38* 14 4 6 0 2 0 

10 Asian   40* 34 8 2 8 0 4 4 

American 18   38* 2 0 2 0 26 14 

11 Asian   34* 32 2 2 6 0 14 10 

American 2 0 0 0   64* 24 10 0 

12 Asian 8 2 2 2 28   44* 8 8 

American 6 4 0 2 22   24* 20 22 

13 Asian 4 4 4 4 20 22   24* 18 
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(Continued).          

          

          

American 22 14 18 42* 0 0 2 2 

14 Asian 8 6 24 40* 6 4 10 2 

American 4 0 14 34* 28 12 6 2 

15 Asian 4 2 16    18 22   32* 2 4 

American     40* 20 18 8 4 0 8 2 

16 Asian 32* 28 14 6 12 2 4 2 

American 2 2 2 0 12 2 68* 12 

17 Asian 4 12 2 8 12 6 40* 16 

American 0 24 0 0 0 0 40* 36 

18 Asian 4 12 0 0 0 0 46* 38 

American 12 6 30   36* 14 2 0 0 

19 Asian 12   28* 18  26 6 6 4 0 

American   52* 22 8 8 4 0 2 4 

20 Asian 26   40* 12 14 2 0 2 4 

 

Note. * Indicates highest percentage in each row. 

          + 1. spiritual, sacred, serious and similar 

             2.  pathetic, sad, heavy and similar 

             3.  dreamy, tender, sentimental and similar 

             4.  lyrical, quiet, soothing and similar 

             5.  humorous, light, graceful and similar 

             6.  happy, cheerful, bright and similar 

7. triumphant, dramatic, restless and similar 

8. vigorous, robust, majestic and similar 
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Percentage of Response for Asian Excerpts 

 

Group 1. 2. 3. 4. 5. 6. 7. 8. 

4.  American 

     Korean 

6 

0 

0 

0 

0 

0 

0 

0 

2 

20 

6 

10 

36 

  50* 

  50* 

20 

5. American 

Indian 

  40* 

10 

10 

30 

14 

10 

10 

50 

4 

0 

2 

0 

16 

0 

2 

0 

7. American 

Chinese 

18 

10 

2 

0 

16 

  40* 

  28* 

10 

20 

10 

2 

0 

10 

20 

4 

10 

9. American 

 Japanese 

8 

10 

6 

0 

0 

0 

0 

0 

24 

10 

6 

20 

28* 

30* 

28* 

30* 

10. American 

Indonesian 

36 

  50* 

  38* 

20 

14 

10 

4 

0 

6 

0 

0 

0 

2 

10 

0 

20 

11. American 

 Korean 

18 

  30* 

  38* 

20 

2 

10 

0 

10 

2 

20 

0 

0 

26 

0 

14 

10 

13. American 

Indonesian 

6 

0 

4 

0 

0 

0 

2 

10 

22 

30 

24* 

50* 

20 

0 

22 

10 

14. American 

  Japanese 

22 

10 

14 

0 

18 

20 

42* 

30* 

0 

10 

0 

20 

2 

10 

2 

0 

16. American 

  Indian 

40* 

0 

20 

  60* 

18 

30 

8 

10 

4 

0 

0 

0 

8 

0 

2 

0 

20. American 

  Chinese 

  52* 

10 

22 

  60* 

8 

20 

8 

10 

4 

0 

0 

0 

2 

0 

4 

0 

Note. * Indicates highest percentage in each row. 

          + 1. spiritual, sacred, serious and similar 

             2.  pathetic, sad, heavy and similar 

             3.  dreamy, tender, sentimental and similar 

             4.  lyrical, quiet, soothing and similar 

             5.  humorous, light, graceful and similar 

             6.  happy, cheerful, bright and similar 
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9. triumphant, dramatic, restless and similar 

10. vigorous, robust, majestic and similar 
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Percentage of Individual Response for the Adjective Re-Group 

Adjectives 

Spiritual Dreamy Happy Agitated 

Serious Tender Playful Dramatic
Excerpts Participants 

Pathetic Quiet Light Vigorous

American 6 0 8  86* 

4.   Korean Korean 0 0 30  70* 

American  50* 24 6 18 

5.   Indian Indian 40   60* 0 0 

American 20   44* 22 14 

7.   Chinese Chinese 10   50* 10 30 

American 14 0 30   56* 

9.   Japanese Japanese 10 0 30   60* 

American   74* 18 6 2 

10.  Indonesian Indonesian   60* 10 0 30 

American   56* 2 2 40 

11.  Korean Korean   50* 20 10 10 

American  10 2   46* 44 

13.  Indonesian Indonesian 0 10   80* 10 

American 36   60* 0 4 

14.  Japanese Japanese  10   50* 30 10 

American    60* 26 4 10 

16.  Indian Indian    60* 40 0 0 

American    74* 16 4 6 

20.  Chinese Chinese    70* 30 0 0 

Note. * Indicates highest percentage in each row. 
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