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ABSTRACT 

This study investigated how art therapy can be used as a coping tool for the 

anxiety provoking adjustment process of transitioning from high school to college. This 

adjustment period is becoming an area of greater concern for more and more universities 

today (Tinto, 1993). The purpose of this study is twofold, first to find alternative ways to 

assist in the coping of this adjustment period, and second to add to the research base of 

the field of art therapy, more specifically art therapy and adjustment. 

 A literature review will be completed by examining articles and books on such 

topics as Adjustment Disorder, college adjustment, art therapy, university counseling 

centers, characteristics of today’s college students and late adolescent and early 

adulthood development. 

 The sample population will be Florida State University students who sought 

assistance through the University Counseling Center. The research was conducted as 

multiple case studies, in order to learn more specific detail of the adjustment process and 

in what ways art therapy was effective or ineffective. Each participant received five art 

therapy sessions in which her individual struggle with this adjustment was focused upon 

in treatment. A pre and post-test of the Student Adaptation to College Questionnaire was 

administered. 

 Four female participants volunteered to take part in this five session group that 

occurred over a six week time span. The sessions were approximately one hour and 15 

minutes in length. Each group had a specific topic that was developed around the five 

features of the theory of Emerging Adulthood. Different art media were used throughout 

the program to provide variety for the participants. 

 The results supported the thesis that art therapy was an effective mode of 

treatment for adjustment issues related to college. This study also found the theory of 

Emerging Adulthood was a viable theory for this stage of development.  
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CHAPTER 1 

INTRODUCTION 

 

According to the U.S. Department of Education, it was estimated that 15.6 million 

students in the United States were enrolled in an institution of higher education in the 

year 2002 (Marenus, 2002). It was also estimated that in the year 2012, 17.7 million 

students could potentially be enrolled in a college or university. With the rate of 

enrollment ever increasing, the need for more assistance in helping students make the 

adjustment from high school to college may be increasing as well.   

The transition into college is momentous. Lanthier and Windham (2004) 

distinguish this change as a time when students “leave their families and familiar peers 

and enter a new social environment characterized by greater freedom, academic 

challenges and changing responsibilities” (p. 591). The opportunity for success in college 

is vast, but students may face circumstances that cause stress, anxiety or even a diagnosed 

Adjustment Disorder. Anxiety and levels of depression may be at the root of a student’s 

inability to adjust well to his or her new life in college.  To address this problem, the 

purpose of this research is: first to find alternative ways to assist in the coping of this 

adjustment period, and second to add to the research of the field of art therapy, more 

specifically art therapy and adjustment. 

This chapter will begin with an introduction into the key concepts of this study. 

The concepts to be reviewed are adjustment and adjustment disorder, art therapy and 

today’s college student. These concepts will be briefly discussed, but will be examined in 

greater depth in chapter two. This chapter will also include the overall justification and 

framework on the study. Lastly, a list of the terms directly related to this research will be 

provided. 

Introduction to Study Concepts 

 As previously stated, this section will review the study concepts of adjustment 

and Adjustment Disorder, art therapy and today’s college student. Although there are 
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numerous components to the study, these three concepts will provide a general, yet 

informative, introduction to the chief concerns of this research. This was done, in hopes 

to inform the reader enough to transition smoothly into the greater detailed discussions 

located in chapter two.  

Adjustment and Adjustment Disorder 

 The adjustment into college can be divided into four sub-categories: academic, 

social, emotional adjustment and institutional attachment (Baker & Siryk, 1999). 

Academic adjustment refers to how well a student has managed the new educational 

requirements enforced. Social adjustment refers to how well the student has navigated his 

or her new social system and changing social life. Emotional adjustment refers to how the 

student has managed distress and his or her ability to cope. Institutional attachment refers 

to how connected the student feels towards the school itself. Lastly, what is considered 

overall adjustment is how well the student has managed to adjust to the university life in 

general. 

 Numerous predictors could assist or hinder the adjustment process to college. For 

example, if a student has secure relationships with his or her parents, then it can be 

predicted that the student may have a more positive adjustment period (Mattanah, 

Hancock, & Brand, 2004). On the other hand, students who tend to have difficulties 

identifying his or her emotions (i.e. alexithymia) or have new feelings of anxiety or 

depression can find the adjustment to college to be much more difficult (Kerr, Johnson, 

Gans, & Krumrine, 2004). More predictors, such as these, will be detailed further in 

chapter two. 

 If the student begins to experience a decrease in his or her daily functioning due 

to the transition to college life, a diagnosis of an Adjustment Disorder may be warranted 

(American Psychiatric Association, 2005). More specifically, if a student experiences a 

decrease in the ability to complete school work, an evaluation may be in order. Another 

red flag that warrants a diagnosis may be a lack of interest in a social support group. For 

a college student, this reaction may occur immediately after moving into a dormitory, or 

may occur after being at college for a month or two. 

 An Adjustment Disorder has specific criteria in order to be diagnosed. According 

to the Diagnostic and Statistical Manual of Mental Disorder (DSM-IV-TR), a diagnosis 
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of an Adjustment Disorder must have the presence of a stressful event (American 

Psychiatric Association, 2005). The onset of the distressful reaction caused by this life 

event must occur within three months, and often happens immediately after. The reaction 

must also last no more than six months. It may be likely for a college student to have a 

stress related response after challenges that occur within the college setting, such as poor 

academic outcomes (Clark, 2005). 

Art Therapy 

 Art can be used as a tool to promote personal wellbeing (Karkou, & Glasman, 

2004).  In a study conducted on college students in North Dakota, it was found that art 

making had the ability to reduce levels of anxiety and depression, as well as induce 

positive mood state change (Ellenbecker, & King, 1990). In a recently published case 

study, art therapy seemed to greatly assist in the decreasing of severe anxiety for an adult 

client. Albertini, (2001) believed that use of art therapy helped by providing an 

alternative mode of expression that had not yet been utilized, thus allowing the client to 

work on aspects of her that she had been able to access prior to this therapy. 

 Art therapy is an expressive and nonverbal form of therapy (Karkou, & Glasman, 

2004). It has the ability to help individuals confront his or her personal issues in creative 

ways. Art therapy can be used as both prevention and treatment tactics for mental health 

problems in people of all ages. Particularly within school systems and settings, it is 

suggested that art therapy can be used to support struggling student, who may be faced 

with emotional or social difficulties. 

Today’s College Student 

 According to Sharkin (2006), the college students of today seem to be under more 

pressure then in previous years. Not only has it been said that the academic pressure on 

students has greatly increased, but so has the pressure of financial commitment, social 

norms, and achievement in extracurricular activities. The student’s family, upbringing 

and socioeconomic status can add additional stress to his or her plate. All of these factors 

can affect the college student in many ways. In sum, the college student of today is much 

different and more diverse then ever before. 
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Justification 

 According to Tinto (1993), of students who drop out of college, 75% drop out 

within the first two years of their college careers. It is also estimated that only 44% of 

students who enter a university will see their graduation day. Reasons for this significant 

drop out rate and lower graduation rate could be numerous. Enochs and Roland (2006) 

suggested that maybe students are not adjusting well to college life. Many reasons for 

poor adjustment exist and research has identified some predictors. Examples of predictors 

of poor adjustment to college are if the student tends toward isolation or has trouble 

making friends (Tinto, 1993), if the student has low self esteem (Shaw-Zirt, Popali-

Lehane, Chaplin, & Bergman, 2005) and if the student has trouble identifying emotions 

(Kerr et al., 2004). 

According to Casey (2001), only few studies have researched the best treatment 

modalities for Adjustment Disorder. Casey also suggested that the need for research to 

discover further psychological interventions in order to shorten the duration and severity 

of Adjustment Disorders is ever present. From the pilot research presented above, art 

therapy may assist people in times of distress or anxiety. The research on art therapy is in 

a preliminary stage. Some of the research that currently exists is more focused on anxiety 

or stress, such as Albertini’s (2001) case study entitled Combination of art therapy in the 

treatment of agoraphobia and panic disorder. By conducting this research, more 

evidence to the usefulness of art therapy may be uncovered and/or provide alternative 

methods for working with college students going through a significant adjustment in his 

or her life may be identified. 

Framework for the Study 

This study will be conducted on the basis of the pragmatic paradigm. The 

pragmatic paradigm is concentrated on what works for that moment in time, with the 

possibility of being multimodal if necessary. Pragmatism is often used as the 

philosophical framework for studies that are considered mixed-methods (Tashakkori & 

Teddlie, 2003; as quoted in Mertens, 2005). One of the core beliefs of the early 

philosophers of Pragmatism, in regards to research in the social science realm, is that 

single method research can not provide the most accurate information (Maxcy, 2003; as 

quoted in Mertens, 2005). Mixed methods research is encouraged because obtaining 
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increased clarity and conception are made possible, rather than seeking a definitive truth. 

More particularly, pragmatists seek to find effectiveness rather than establishing a more 

concrete result.  

William James suggested that pragmatism widened fields of research, and 

allowed for less rigid adherence to traditional theories (1907). This study fits the criteria 

of the Pragmatic philosophy. Firstly, this research sought to uncover the efficacy of art 

therapy interventions with college students dealing with adjustment disorder. Secondly, 

this study was multimodal to allow for greater diversity in methods of gathering 

information. This study used the Student Adaptation to College Questionnaire (SACQ), a 

quantitative measure, as a pre and posttest in order to assess the adjustment of students. 

The study used qualitative modes of measures, such as the art made, to address to 

progress of the student. By using the mixed methods, there was greater range for data 

collection, allowing for greater understanding and clarity of the topic presented. The 

methodology of this research will be discussed in detail in chapter three.  

Definition of Terms 

Academic Adjustment: The ability of a student to bend to the new educational demands 

of college (Baker & Siryk, 1999). This may be evaluated through class participation, 

grades or class attendance. 

Adjustment: The ability for a student to make the change from high school to college. 

Adjustment Disorder: A disorder in the DSM-IV-TR characterized by a distressful 

response after a stressful life event (American Psychiatric Association, 2005). 

Anxiety: The way in which a student responds to stressful life events (i.e. worry, 

uneasiness or nervousness) (Sharkin, 2006). 

College Student: A student who has entered an institution of higher education with intent 

of receiving a bachelor’s degree. 

Development: The inherent process of growing from infant, to child, to adolescent to 

adult (Turner & Helms, 1991). 

Distress: The way in which the body and mind react to stressors present in an individual’s 

life (Turner & Helms, 1991). 
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Emerging Adulthood: A new way of conceptualizing the developmental stage of young 

people between the ages of 18 to 25, that is no longer considered adolescence, but not yet 

adulthood (Arnett & Tanner, 2006). 

Emotional Adjustment: The ability for the student to manage distress and his or her 

ability to cope with that distress (Baker & Siryk, 1999). 

First Year Student: A student who is in his or her beginning year of studies at a college or 

university. (Also see Freshman). 

Freshman: A student who is in their first year of studies at a college or university. (Also 

see First Year Student). 

Late Adolescence: The developmental stage prior to adulthood, in which physical and 

mental development are still occurring (Turner & Helms, 1991). 

Maladjustment: The inability of a student to adjust to his or her new life in college. 

Predictors of Adjustment: Characteristics, life events or challenges that may help or 

hinder the adjustment to college. 

Social Adjustment: The ability for the student to cope with the new social norms and 

social life of college (Baker & Siryk, 1999). 

Sophomore: A student who is in their second year of studies at a college or university. 

Stress: A reaction that occurs when outside responsibilities are placed upon the student 

and are perceived as outside his or her capacity to complete (Sarason & Sarason, 2002). 

Student Adaptation to College Questionnaire (SACQ): A 67-item questionnaire used to 

measure a students adjustment to college or university (Baker & Siryk, 1999). 

Student Mental Health: Characteristics that describe the cognitive state of the student. 

University Counseling Center: Services put in place by the university to provide 

counseling for students of that university who are experiencing personal problems that 

may be hindering his or her ability to function (Sharkin, 2006). 

Young Adulthood: Occurs after the stage of adolescence and is characterized by 

development of psychological maturity to deal with life as an adult (Turner & Helms, 

1991). 

Brief Overview of Study 

 This study utilized art therapy to assist students with the adjustment to college. A 

five session art therapy group was conducted with four participants. The art activities 
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conducted were based on principles of the Emerging Adulthood theory, which will be 

discussed in depth in the next chapter.  Data was collected through both qualitative and 

quantitative means, to find an array of information.  

 The results and outcome of the study are described in depth in chapters four and 

five. The artwork and group notes, along with the quantitative data, were used to draw 

conclusions about the efficacy of art therapy.  Changes and improvements in the 

participants were displayed through graphic representations.  

Conclusion 

 This chapter reviewed the main concepts, justification, philosophy and key terms 

of this study. This chapter provided introductions of topics, in order to set the stage for 

the chapters to follow. At this point, the reader should have a basic understanding of the 

main components of this study being adjustment, art therapy and today’s college student, 

therefore leading to greater compression in the following chapters. Also, the justification 

and philosophy provide a lens in which both the reader and writer will share while 

reviewing the chapters, to provide for the greatest level of understanding.  

 In the next chapter, a literature review of the key concepts of this paper will be 

provided. The topics of today’s college student, the developmental stage of college 

students and university counseling centers will begin the discussion. This will be 

followed by an in depth description of college adjustment and preceptors of adjustment. 

A review of the treatment modality of art therapy will be included. The chapter will 

conclude with an overview of theoretical frameworks, and will identify the framework of 

this study.  
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CHAPTER 2 

LITERATURE REVIEW 

 

Florida State University has over 30,000 undergraduate students currently 

enrolled. Of that 30,000, just over 7,000 are first year undergraduate students (Barnhill, 

2006). Any one of those freshman could have or could still be experiencing signs and 

symptoms of an adjustment disorder or adjustment stress. In a 2006 news report with 

Martha Ann Kitzrow, PhD, as reported by Wallace (2006), it was estimated that at least 

20% of the general student population at any given school could seek out counseling for a 

psychological issue. The main question asked in this research was in what ways and how 

effective is art therapy in assisting with the relief the symptoms of adjustment disorder or 

adjustment related stress.  

In this chapter key topics of this research are reviewed including a description of 

the college students of today, information of university counseling centers as well as 

exploring the criteria for an Adjustment Disorder, verses specific adjustment issues that 

college students may face. A review of predictors of positive and negative college 

adjustment are included. A discussion about art therapy and numerous treatments for 

adjustment disorder are incorporated as well. Lastly, an exploration of theoretical 

frameworks to address college adjustment will be incorporated.  

The College Student of Today 

In 2002, it was estimated that there were 15.6 million students in the United States 

were enrolled in a college or university (Marenus, 2002). That number is projected to rise 

to 17.7 million students by the year 2012. Between the years of 1990 and 2004, the 

amount of students under 25 years of age attending college increase by 31% (Snyder, 

Pliska, Sonnenburg, & Freeman, 2006). The number of students enrolling in college over 

the age of 25 increased by 17% within the same length time. Between 2004 and 2014, 

National Center for Educational Statistics projects that the rate of students under the age 

of 25 will continue to increase by at least 11%. In 2004, 30% of college students in 
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America were minorities. In 2005, 57% of college students were women, which was 

another statistic that is projected to increase to at least 60% by the year 2016 (National 

Center for Educational Statistics, 2007). Lastly, in the 2003-2004 academic year, 63% of 

all undergraduate students received some type of financial aid (Berkner, Wei, He, Lew, 

Cominole, & Siegel, 2004). 

In the book College Students in Distress, Sharkin (2006) discussed the different 

challenges and pressures college students are facing. Another fact discussed was how the 

overall transition to college is becoming increasingly difficult. For example, with the 

structure in the American family is widely varied (i.e. single family homes and having 

two parents that work full time); students may seek out surrogate families once they reach 

their college campus in order to compensate. There is also pressure for academic success. 

Simply being accepted into a college is becoming tricky, and once accepted, a student 

may feel added pressure to excel. Along with academic pressure, the financial obligation 

causes strain as many students may feel the need to succeed in order to justify the amount 

of money they are spending on his or her education. Another factor adding to the 

challenge of transitioning into college is the pressure to be successful outside of the 

academic arena. Sports, clubs, music and other extracurricular activities are often looked 

at as positive assets of a student, yet these activities may be cause of increased stress. 

With all of this on today’s college students’ plate, students may be feeling frustrated with 

his or her day to day life, as well as having a feeling of being overwhelmed.  

 Sharkin (2006) believed that because of these issues, the mental health of college 

students has become a greater concern in recent years. Sharkin (2006) discussed his belief 

that more students today are troubled with mental health problems. The rationale behind 

his theory is expansive; for example, it is essential to point out that the age of onset for 

many mental health disorders are between the ages of 18 and 24. This age range directly 

coincides with the age on many young men and women who are attending a university. 

Sharkin has suggested that it is common for people who have a prior history of mental 

health problems to attend college and then seek out more assistance when times get 

tough. These students may be disruptive or portray more problematic behaviors in 

general. Overall, it is important to recognize the fact that more students in college have 
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mental health problems and these problems could be taking away from his or her overall 

college experience. 

Developmental Stage of Today’s College Student 

 The developmental stage of college students has been described in many ways 

including: late adolescence, young adulthood, or even emerging adulthood. Some 

commonalities between the terms have helped to define what the development of a 

college student may look like. The main goals of this stage are to achieve psychological 

maturity and to begin to find where exactly one fits in his or her surrounding environment 

(Turner & Helms, 1991). At this point, the majority of the physical growth has been 

fulfilled and the body reaches its maximum potential for health between the ages of 19 

and 26. Regular exercise and proper nutrition are important for healthy lifestyles and will 

remain important for the remainder of one’s adult life. The mental development is 

characterized by attaining the ability to gain knowledge and use it appropriately. This 

allows for new ways of problem solving and more creatively based thinking.  

 The personality and social development at this time is greatly focused on career 

planning and decision making (Turner & Helms, 1991). The authors found exploration of 

options and the developmental tasks such as finding a mate or beginning a family are 

essential. Intimate relationships are a large part of this stage of development. The desire 

to be married and having children are personal choices and are made for many different 

reasons.  

University Counseling Centers 

 According to Hodges (2001), what began as simple training for faculty members 

who were working with college students eventually turned into what is known as the 

University Counseling Center. These centers provide direct student services, and 

consultation for faculty and staff. These centers are considered beneficial, as long as the 

center keeps up with the diverse needs of the ever changing student population. In 2004, 

President Bush signed the Campus Care Act, which was an amendment to the Higher 

Education Act and was incorporated in the Garret Lee Smith Memorial Act (Sharkin, 

2006). This amendment offered more support to the mental health services provided to 

students by offering grants and additional training services.  
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 The University Counseling Center at Florida State University provides counseling 

services to all registered students of FSU (University Counseling Center, 2006). The goal 

of this counseling center “is to provide support services that help each student grow and 

develop emotionally, interpersonally, and intellectually” (About: UCC, 2006). Some of 

the concerns often seen at this center are anxiety, depression, stress and self-esteem. The 

center offers services such as individual counseling, group counseling and some art 

therapy services.  

Adjustment Disorder and College Adjustment 

Adjustment Disorder 

Sharkin (2006) suggested that the transition into college is significantly more 

stressful as compared to previous times. The possible stressors are numerous and could 

be anything to anyone. Under Adjustment Disorder, the Diagnostic and Statistical 

Manual of Mental Disorders (DSM-IV-TR) catagorizes stressors, in reference to 

Adjustment disorder, into multiple categories: single life events, multiple, recurrent, 

continuous, and developmental as well as stressors that affect an individual, family or 

large group (American Psychiatric Association, 2005). According to the DSM-IV-TR, 

“an Adjustment Disorder is a psychological response to an identified stressor or stressors 

that results in the development of clinically significant emotional or behavioral 

symptoms” (p. 679). In order for this disorder to be diagnosed, an identifiable stressor 

must be present. Most people have reactions that is often expected. It is when the 

response to the stressor begins to cause significant impairments (i.e. in school or in daily 

functioning) that an Adjustment Disorder may be present.  

Other diagnostic criteria for an Adjustment Disorder are that the symptoms must 

develop within a three month time span after the stressor has occurred, although it is not 

uncommon for the onset of symptoms to begin almost immediately (American 

Psychiatric Association, 2005). The disturbance must last no longer than six months. If 

symptoms progress longer than the six month period, it is likely that a more severe 

clinical disorder has developed. Children and adolescents have an increased likelihood of 

developing a severe clinical disorder. The only exception to this six month criteria is if 

the stressor is considered a chronic stressor, which causes a prolonged stress response. 
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This is referred to as a chronic Adjustment Disorder while an acute Adjustment Disorder 

refers to symptoms lasting less than six months. 

Six different subtypes of an Adjustment Disorder are outlined in the DSM-IV-TR 

(American Psychiatric Association, 2005). Adjustment Disorder with Depressed Mood is 

characterized by symptoms of tearfulness and depression. Adjustment Disorder with 

Anxiety is characterized by symptoms of nervousness and worry. An Adjustment 

Disorder with Mixed Anxiety and Depressed Mood is a combination of symptoms of 

anxiety (i.e. jitteriness), and depressed mood (i.e. tearfulness). Along with these, an 

Adjustment Disorder with Disturbance of Conduct insinuates an onset of uncommon and 

possibly illegal behaviors such as vandalism, fighting or reckless driving. A subtype of a 

combination of all of the above subtypes is referred to as an Adjustment Disorder with 

Mixed Disturbances of Emotions and Conduct. Lastly, there an Unspecified Adjustment 

Disorder has symptoms that are not classified in any of the above subtypes (i.e. social 

withdrawal or academic problems). 

Core features of an Adjustment Disorder are provided in the DSM-IV-TR. This 

distress can cause a decrease in the level of performance for the person diagnosed at work 

or in school (American Psychiatric Association, 2005). The response to stress can also 

cause a significant change in social relationships. Suicide attempts and suicide have also 

been linked to Adjustment Disorder. A clinician may also note an increase in substance 

use and hear client’s complain of somatic symptoms. It is notable that this disorder can be 

diagnosed in individuals of any age, with any stressor and with or without any pre-

existing mental disorder (Casey, 2001). Women are twice as likely to be diagnosed with 

Adjustment Disorder and 2-8% of children, adolescents and elderly people are generally 

diagnosed with this disorder (American Psychiatric Association, 2005). Lastly, 

Adjustment Disorders are commonly detected and treated in primary care and general 

medical setting (Casey, 2001). 

College Adjustment 

Many students who enter college and have trouble with the adjustment might not 

necessarily have an Adjustment Disorder. Therefore, it is necessary to explore the current 

research on what the college transition is like and in what area some students may have 

trouble making the adjustment. According to Clark (2005), the successful adjustment of a 
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first year college student can be defined by how well the student can take on the role of a 

college student. This transition into a new role is one that does not happen over night, but 

it is one in which the student has to continue to build. Aspinwall and Taylor (1992) 

suggest that the transition from high school to college is stressful and how well a student 

copes with this stress is linked to his or her personal adjustment.  

College Adjustment can be divided into four subgroups. The college student is 

faced with new academic, social and interpersonal demands (Baker, 2003); therefore it 

may not be surprising that three out of the four categories of adjustment are academic 

adjustment, social adjustment and personal and emotional adjustment (Baker & Siryk, 

1999). Lastly, the fourth area of adjustment is attachment to the institution. 

Academic adjustment refers to how well the student can cope with the higher 

educational demands of a post-secondary education institution (Baker & Siryk, 1999). 

One of the biggest changes a college student will have to make will be to the new burden 

of studying (Clark, 2005). Academic adjustment also includes the student’s attitude 

toward achieving an academic goal, his or her motivation, the success of his or her efforts 

and the overall academic environment (Baker & Siryk, 1999). 

Social adjustment denotes the level of the student’s success in dealing with 

societal demand of the college environment (Baker & Siryk, 1999). Social connections 

can be an important part of the overall college adjustment as well (Enochs & Roland, 

2006). This particular subgroup of adjustment also deals with the college student’s social 

activities, relationships, negotiating the relocation and overall satisfaction with the social 

environment (Baker & Siryk, 1999). 

Personal and emotional adjustment represents the degree to which the student 

experiences psychological stress or other somatic symptoms (Baker & Siryk, 1999). Kerr 

et al., (2004) found that something as simple as being able to talk about the emotions that 

are triggered from the transition from high school to college is linked to a student’s 

adjustment to the change. Overall, this subgroup refers to not only the psychological 

wellbeing of the student, but the physical wellbeing as well (Baker & Siryk, 1999).  

The last category of adjustment is called attachment or institutional attachment 

(Baker & Siryk, 1999). This refers to the level of commitment a student may feel towards 

the institution itself and the institutions goals. This subgroup of adjustment also 
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represents the students overall feelings about being in college and how attached the 

students feel to this institution.  

Predictors of College Adjustment 

The adjustment to college is a time of strategizing and negotiating the challenges 

and influences both inside and outside of the college setting (Clark, 2005). Numerous 

research studies have reviewed what helps and what hinders the college adjustment. For 

example, Boutler’s research suggested the importance of social supports during the 

transition into college (2002). Baker’s (2003) research focused on problem-solving as a 

coping strategy to help with the adjustment. The following will be a brief review of some 

of the most current research on predictors of college adjustment. 

After reviewing numerous research studies, it has been found that many different 

criteria can aid the overall transition and make the adjustment to college a positive 

experience. For example, Baker (2003) found that traits such as effective problem-solvers 

and accurate self-perception of one’s intellectual ability more likely lead to a positive 

adjustment. Boulter (2002) established that students who felt that their professors cared 

and supported them have been linked to a positive adjustment experience. High levels of 

self-esteem have been liked to positive adjustment as well (Hertel, 2002). Having high 

standards can be linked to a better adjustment period (Rice, Vergara, & Aldea, 2006). 

Married students who felt they had strong social supports were found to have a smoother 

adjustment (Meehan & Negy, 2003). Lastly, the involvement in extracurricular activities 

can assist in creating better adjustment for college students (Enochs & Roland, 2006). 

The separation-individuation process can play a role in positive adjustment to 

college. Mattanah, Handcock, and Brand (2004) found that students with little anxiety 

about the separation process had better adjustment as well as finding that students having 

overall healthy levels of separation-individuation more often have positive academic, 

personal-emotional and social adjustment. Boulter (2002) more specifically wrote that 

students who are able to separate from his or her families, but who also have the ability to 

remain emotionally close to them have better levels of adjustment. Enochs and Roland 

(2006) simply concluded that students who are more independent experience an easy 

transition to college. 
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Specific factors that exclusively aid the social adjustment of college student also 

exist. Hertel (2002) found that second generation college students had better social 

adjustment overall. Students who have secure adult attachment styles are more likely to 

have a smooth social adjustment (Lapsley & Edgerton, 2002). Lastly, Baker (2003) 

concluded that students who possess effective self-appraised problem solving skills 

would better adjust psychosocially. 

Other predictors focus on the likelihood of maladjustment. Kerr et. al. (2004) 

concluded that the amount of perceived stress can lead to maladjustment in student to 

college. Students who also suffer from Attention Deficit Hyperactivity Disorder were less 

likely to have an easy adjustment to college (Shaw-Zirt, Popali-Lehane, Chaplin & 

Bergman, 2005). A student who has negative feelings toward his or her personal internet 

use (i.e. searching websites, email, reading news, and participating in online discussion 

groups) was found to be apt for poor adjustment (Lanthier & Windham, 2004). It was 

also found that students who were considered maladaptive perfectionists had more 

perceived stress, therefore having a more difficult adjustment (Rice, et. al., 2006). 

 There are specific predictors that may cause a lack of adjustment in a particular 

subgroup. A study found that married undergraduate students have trouble adjusting 

socially to the college atmosphere (Meehan & Negy, 2003). Married students may also 

have trouble feeling a connection to the campus, and have less attachment in the 

subcategory of attachment. If students are having trouble identifying and talking about 

his or her feelings, it is likely that he or she may have trouble adjusting personally and 

emotionally (Kerr, et al. 2004). And, according to Tinto (1993), students who tend toward 

isolation may have difficulty adjusting overall.  

Treatment 

Currently, only a select number of studies suggest best practices for treatment of 

adjustment disorder (Casey, 2001). Some studies suggest that medication is useful, while 

others suggest psychological treatment. Caplan (1964) has recommended that the best 

way to treat someone in distress following a traumatic experience is through specific 

interventions that are meant to relieve stress and reduce the occurrence of symptoms. 

Some of the beliefs behind the field of art therapy is that art making is healing, and the 

artistic expression can help some resolve conflicts and relieve stress in one’s life 
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(American Art Therapy Association, 2007). Below is a review of the professional field of 

art therapy. 

Art Therapy 

  Art therapy is an active form of therapy and is considered a union of both the arts 

and of psychology (Malchiodi, 1998; Rozum & Malchiodi, 2003). Art therapy is a form 

of therapy that can be used with people of all ages (Malchiodi, 1998). It can help create 

meaning, achieve insight and help people find solace from overwhelming circumstances. 

It also has the ability to help a client problem solve, enhance daily functioning and 

provide a better sense of well-being. Art therapy can encourage personal development 

and understanding as well as assist in emotional reparation. The creative process in this 

form of therapy plays an important role. The main focus is that the client participates, and 

no pressure is centered on artistic ability. Psychological facets of this form of therapy are 

human growth, behavioral and mental health. 

According to Malchiodi, (1998) two main forms of art therapy contribute to 

making art therapy what it is. These forms are art psychotherapy and art as therapy. The 

emphasis in art psychotherapy is the created product. The art created can illuminate 

someone’s personal emotions, issues or conflicts. Art as therapy is centered on the 

process of making the art. The idea here is that the process is therapeutic and can lead the 

client to greater change. It is common for an art therapist to adopt both modalities. 

Because of the uniqueness of this field, the advantages of using art therapy are 

numerous. One advantage is that it focuses mainly on images that are created and it 

demands that the client participate actively in the therapeutic process (Malchiodi, 1998). 

By placing problems and issues in a visual manner, the client can gain further 

understanding and meaning from the work created. The interventions used in art therapy 

can assist in communicating the issue or problem quickly, therefore with the increased 

pressure on having short-term therapy, this therapy can help to expedite the process and 

make the few sessions available as valuable as possible (Malchiodi, 2003). 

Art therapy can assist multiple kinds of populations with their particular needs. In 

a study conducted by Ellebbecker and King (1990), it was found that simply making art 

induced positive mood changes in some college students. The same study also found that 

art helped to reduce levels of anxiety. In a case study conducted by Albertini (2001) with 
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a woman suffering from anxiety, art therapy group and individual sessions helped to 

alleviate her anxiety and helped the client understand certain parts of her personality. 

Albertini described that the art made by this woman went from artistically pleasing to 

highly symbolic, which in this client’s case, was evidence for her change in her levels of 

anxiety and understanding of herself. 

Theoretical Frameworks 

 Although there are many theoretic frameworks in which treatment of Adjustment 

disorder could be based upon, four will be discussed in the section of the chapter. These 

four theories are Cognitive Theory, Social Cognitive Theory, Self Efficacy Theory and 

the Theory of Emerging Adulthood. Each theory will be discussed and one of which will 

be revealed as the main framework of this study. 

Cognitive Theory 

Cognitive theory, in the most basic of terms, is focused on information 

processing. The main idea of this theory is that an individual’s affect and behavior are 

determined by how a person structures his or her world within his or her thoughts (Beck, 

1970). One of the central beliefs in cognitive therapy is that it is not the stressful event 

that has caused the negative response in a person, but it is the person’s interpretations or 

assumptions that have been the cause of the particular response (Beck & Emery, 1985). 

This theory holds that a person’s cognitions are based upon attitude and assumptions that 

are developed from previous experiences (Beck, 1970). Based upon these ideas, what 

cognitive therapy utilizes techniques that will identify, reality test, and correct distorted 

conceptualizations or dysfunctional beliefs that may underlie one’s cognitions.  

 Beck (1970) developed his theory even further to apply it specifically to one 

disorder, Depression, which he referred to as the cognitive triad. What this triad 

acknowledges is that an individual will view him or her self, the world and the future in 

idiosyncratic ways. In accordance with this more specific theory or thought, a person 

with depression may have thoughts of having many personal short-comings, unfeasible 

environmental demands and low expectations for the future which then result in feelings 

of sadness, loss, and agitation.  

These theories can be applied to other similar disorders, such as Adjustment 

Disorder (Beck, 1970). In regards to an Adjustment Disorder, an individual may have 



 

 

 

18

been functioning at a high level, but the presence of a stressor could alter his or her 

thinking in maladaptive ways. It is suggested that self-efficacy could diminish and 

problem-solving abilities could be hindered also. Stressors that could cause such a 

reaction are loss of a relationship, financial difficulties, change in living situation or 

changes in a person’s livelihood. Few cases studies are available that promote the use and 

success of a similar theory, cognitive behavioral therapy, with clients with adjustment 

disorder. For example, Powell and McCone (2004) described how cognitive impulse 

control, stress management and relaxation techniques helped to reduce symptoms of an 

adjustment disorder with anxiety of a 20-year-old man after the September 11
th
 World 

Trade Center attacks.  

Social Cognitive Theory 

Social Cognitive Theory is a model for understanding emotion, action, motivation 

and human cognition (Maddux, 1995). This theory “assumes that people are capable of 

self-reflection and self-regulation” (p. 4). Users of this theory also believe that a person 

can actively shape his or her environment, as opposed to simply being just a reactor to his 

or her environment. According to Bandura (1989) the concept of free will and desire are 

essential to this theory.  

This theory is based on seven assumptions. The first of these assumptions is a 

person has an ability to symbolize, which is how people sculpt an internal model of an 

experience, and then develop an approach of action (Bandura, 1989). The second 

assumption is that human behavior is goal-directed, which is lead by one’s ability to 

anticipate and predict outcomes. The third assumption is that people are self-reflective. 

The fourth assumption is that people are able to self-regulate. The fifth assumption is that 

humans learn by observing the behaviors of others. The sixth assumption is that all of the 

previous assumptions are a result of a number of complex mechanisms and structures. 

The last of the assumptions is that events within the environment, personal factors, and 

behaviors that interrelate. 

 In conclusion, Social Cognitive Theory links numerous fields in psychology that 

are most concerned with the way humans think and act (Maddux, 1995). Different than 

other approaches, Social Cognitive Theory often surpasses other theories, because it has 

the ability to account for circumstantial influence in order to explain beliefs or 
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expectancies and to provide modes of behavior change. If this approach were to be 

applied to people with Adjustment Disorder, ideas such as how the person is internalizing 

his or her environment, how he or she is reacting based upon what he or she has learned 

through observing the environment, regulation and reflection about the persons current 

behaviors may be extracted. Changing behavior and reaction to the stressor are based 

upon those factors.  

Self-Efficacy Theory 

 Self Efficacy Theory is a theory that has grown out of Social-Cognitive Theory. 

Self-Efficacy theory is mostly concerned with personal factor that make up the triadic 

reciprocality model of the Social-Cognitive Theory (Maddux, 1995). This focuses upon 

how cognition has an effect on affect and behavior as well as how behavior, affect and 

different environmental events can have an effect on cognition. This theory also assumes 

that psychological and behavioral change can only happen by the alteration of a person’s 

sense of self-efficacy (Bandura, 1986). 

 There are three different dimensions of self-efficacy (Bandura, 1986). The first 

dimension is magnitude. This refers to the different levels of difficulty in regards to how 

a person believes he or she is capable to perform. The next dimension is strength of a 

persons self-efficacy. This directly referrs to a person’s convictions about his or her 

performance of a particular behavior. Lastly is generality of self-efficacy. This refers to 

how one perceived his or her self-efficacy in regards to one specific behavior, and 

whether or not the person’s self-efficacy in that behavior will then influence his or her 

self-efficacy is another behavior.  

 How self-efficacy theory views adjustment is that the most common problems 

with adjustment are seen as difficulties in thinking, feeling and doing (Maddox, 1995). 

This directly relates to the three domains of adjustment being Behavior, Cognition and 

Emotional. Having a sense of personal efficacy is important to one’s overall 

psychological adjustment and how effective ones behaviors are. This theory holds that 

people seek out professional help when he or she feels that they no longer have control of 

other happening in his or her life. 
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Theory of Emerging Adulthood 

Arnett and Tanner (2006) described in their theory of emerging adulthood that the 

coming of age and reaching of adulthood is different than it was years ago. They describe 

this time as an exploration of the self and a person having feelings of being in-between 

stages; not in adolescence but not yet an adult. The authors pointed out that in the 1950’s 

the average age of marriage for men was approximately 23 and for women was roughly 

the age of 20. As recent at the 1970’s, the typical 21-year-old man or woman was 

preparing to be married, or already married, expecting a child or already had one (Arnett, 

2004). At this time, the average 21-year-old was most likely finished with school and 

would have been settling into a long-term job or becoming a full time mother. Young 

people then had to grow up quickly, and had to make serious decisions about life and 

relationships.  

Today, the average 21-year-old is not considering marriage or parenthood for at 

least five or more years (Arnett, 2004). In the year 2000, the average age of marriage for 

men was more or less 27 and the average of women was about the age of 25 (Arnett & 

Tanner, 2006). A similarly correlated finding found that more people are waiting to have 

children due to attending college first. In the early 1900’s, about 5% of 18 to 24-year-old 

young adults had some college experience, while in 2000, approximately 63% of 18 to 

24-year-old young adults obtained some college. Education is simply lasting longer, as 

the average undergraduate degree is completed in four or more years (Arnett, 2004). 

Additionally, more and more young people are opting to attend a graduate or professional 

school, which contributes to the period of education lasting significantly longer. One 

possible reason for more people attending professional schools could be that not many 

young people are seeking a profession that not only can make them a reasonably salary, 

but also will be fulfilling. It is clear that the development of the college-aged student is 

complex in and of its own right. 

 This period of time is slowly being considered a new stage of development in 

lives of young people today (Arnett, 2004). It is not considered adolescence because the 

young person is freer from the control of his or her parents. This is a time for much more 

independence and exploration. This period of time is not considered adulthood, because 

the transition into marriage and parenthood is no longer present. This is a period of high 
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hopes, as well as high anxiety because of the uncertainty and instability of the young 

person’s life. There may be wide open possibilities, but that can also cause a sense of 

confusion and produce more fears of the future.  

 Within this theory of development, there are five main features that make this 

period of development what it is (Arnett, 2004). The first is identity exploration. This 

means that the young person is taking the time to explore the numerous possibilities in a 

variety of areas, but also focusing upon work and love. The next feature is instability. 

This directly refers to the often changing minds and ideas of young people during this 

developmental stage. Another feature is that this is one of the most self-focused stages of 

life. This is a time of no longer answering to parents, and not yet having children to have 

to consider. The next feature is having a sense of feeling in-between or in transition. This 

is an acknowledgement of no longer being an adolescent, but not yet being ready for the 

responsibilities of adulthood. The last feature is that this is the age of possibilities. This 

refers to the fact that this time people have many open opportunities and the path way to 

the future could be almost anything.  

 This theory relates to Adjustment Disorder, specifically with college students, in 

that this is a developmental theory that addresses what is occurring in this stage. As 

discussed above, the theoretical stage of Emerging Adulthood is complex, and full of fear 

and uncertainty (Arnett, 2004). This is a time of instability; high anxiety and the gaining 

of knew responsibilities, all of which could be cause for a stressful response, which is one 

of the criteria of an Adjustment Disorder. By assisting the student or young person based 

upon the idiosyncrasies of this theoretical developmental stage, one might prevent or 

assist in the coping of an Adjustment Disorder.  

 The theoretical framework of this study is the theory of Emerging Adulthood. 

This theory was chosen for its unique perspective on the development of young people 

that corresponds with the age range of a significant amount if students who attend 

college. The five features were focused upon as part of the treatment. This is further 

elaborated upon in chapter three.   

Conclusion 

 Many factors play into the transition to college. Not only are there predictors of 

positive adjustment, but there are also predictors of poor adjustment. The predictors of 
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poor adjustment may not just cause additional stress on the college student, but may also 

be cause for a diagnosis of an Adjustment Disorder. Problems adjusting and feeling 

overwhelmed by the stress is something that can be easily addressed with proper support. 

By applying the theory of Emerging Adulthood to students with Adjustment Disorder, 

new insights about how to effectively treat students may be uncovered.  
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CHAPTER 3 

METHODOLOGY 

 

Adjustment disorders and general adjustment issues in underclassman college 

students can be caused by the life transition of moving on from high school into a higher 

education setting. According to the Diagnostic and Statistical Manual of Mental 

Disorders (DSM-IV-TR), such life events that evoke a distressful response can cause 

decrease in performance at school, in work and possibly change the nature of the person’s 

social relationships (American Psychiatric Association, 2005). Responses to stress can 

cause suicide attempts, increase substance use and be the basis of other somatic 

symptoms such as not sleeping or eating. These symptoms may be severe, and the effects 

of this response can range between 3 months and 6 months. It is then important, that 

within that time frame, assistance be provided in order to help clients function at their 

fullest capacity. An untreated Adjustment Disorder in an adolescent can manifest into 

more severe disorders such as depression or anxiety. First and second year college 

students, at the end of their adolescence may require assistance to help the make a leap 

into adulthood. Using the theory of Emerging Adulthood as a base, the research proposed 

here will examine the effectiveness of art therapy in helping young college-ages students 

mature into young adults.  

Methodology 

Based on the theoretical framework this research, the theory of Emerging 

Adulthood, the treatment will address the issues and features of this stage of 

development. This section of methodology will review the topics of a hypothesis, the 

design of the research, sample, measures, data collection, data analysis and limitations of 

the study. This section will also review the assessment tool of the Student Adaptation to 

College Questionnaire.  
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Hypothesis 

Because this study is exploratory and seeks to find effectiveness, no hypothesis 

will be generated. The purpose of this study is to explore alternative methods (i.e. art 

therapy) to be used as tools in aiding the adjustment to college and to explore what 

impact art therapy has in decreasing the symptoms of adjustment disorder or general 

adjustment issues in the college underclassman. This study is seeking further information 

on how to treat adjustment disorders, or other adjustment issues rather than seeking a 

single outcome. Thus, the following research questions were formed: (1) Is art therapy an 

effective, alternative tool for helping students manage the adjustment to college, (2) Is art 

therapy effective in decreasing the symptoms of troubled college adjustment, and (3) Is 

art therapy a viable treatment modality for adjustment issues? 

Design 

The research design of this study was a quasi-experimental case study of a single 

group that utilized multiple baselines across problems (see Figures 1 & 2). The design 

tested the impact and effectiveness of art therapy to improve adjustment (see Figure 3). 

By using this design, the results indicated how one participant improved or regressed in 

regards to his or her problems and the results were able to indicate if the therapy aided or 

hindered multiple participants overall. This design allowed for comparison to others as 

well as comparison within a single participant. In addition, this research used an OXO 

design (see Figure 1). In this design, a pre-test is administered, then treatment is provided 

and is followed by a posttest (Mertens, 2005). Because this was quasi-experimental, no 

control group was necessary.  

This design was multi-modal, using both qualitative modes of research (i.e. art 

made in session and discussion) as well as quantitative modes of research (a weekly 

check-in using a likert scale, and a pre and posttest). Prior to the treatment and at 

termination of treatment, a pre and posttest of the Student Adaptation to College 

Questionnaire (SACQ) was administered. use of a pre and posttest allows for 

documentation of change and make the design of the research strong (Mertens, 2005). 

Sample 

This study used a convenience sample. Therefore participants were chosen by 

who was available. Participation in this study were voluntary. Participants were found 
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through internal referrals at the University Counseling Center at Florida State University. 

In order to partake in this study, the participant was at least 18 years of age or older and 

was an underclassman student. All participants had an adjustment or general issues with 

making the transition from high school to college. The total number of participants was 

four. All were female and each participant signed an Informed Consent Form (See 

Appendix C). 

Participants 

 The four participants for this study were referred to the researcher and voluntarily 

opted to participate in this study. Seven students were interviewed both in person and 

over the phone. Two were not eligible due to their class schedule, and one decided not to 

participant. The final four group members were all women. Pseudonyms were given for 

each group member to protect her confidentiality. An introduction to the four members is 

provided in chapter four. 
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Figure 1: Example Graphic Representation of OXO Research Design 
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Adjustment
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Figure 2: Example Representation of Multiple Baselines Across Problems for a Single 

Participant 

 

 

 

Measures 

The measures that will be taken in this study will be the pre and posttest of the 

Student Adaptation to College Questionnaire (SACQ). This is a 67-item questionnaire 

used to measure a student’s adjustment to college or university and generally takes about 

twenty minutes to administer (Baker & Siryk, 1999). Within the questionnaire, the issue 

of adjustment is divided into subscales to provide more in depth information about the 

adjustment of that student. The subscales are academic adjustment, social adjustment, 

personal-emotional adjustment and commitment-institutional adjustment. Each item is on 

a 9-point scale, in which the student answers the question about how much a statement 

relates to him or herself. These four subscales will also be used as the basis in which the 

problem baselines will be formed. The scores were compared in order to uncover changes 

in the adjustment disorder or other presenting adjustment issues. Pre and posttest scores 

were compared for each participant and were compared against all participants.  
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A measure was also taken on a weekly basis. A structured check-in took place at 

the beginning of each session. Each client was given an index card from which they rated 

from one to ten (one being feeling the worst, ten being feeling the best) how they felt 

during the best time during their week, the worst time during their week and how they are 

feeling currently. The participants will also be asked to draw an image about what mostly 

impacted his or her week.  

 

Multiple Baselines in Regards to Adjustment
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Figure 3: Graphic Representation of Multiple Baselines of Adjustment for Two 

Participants. 

 

 

Data Collection 

Data was collected using both qualitative and quantitative means. Qualitative data 

was retrieved in the form of notes written during and after each session provided. The 

notes consisted of quotes, behaviors, objective observations and analysis of the 

happenings during a particular session. Photos of the art were taken as another record and 

way to analyze the progress of the participant. Content analysis of the symbols and 

themes in the artwork produced was also considered data. 
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Data Analysis 

 This group utilized art therapy as the primary mode of processing much of the 

data that was analyzed was visual in nature. The quantitative data of the pre and posttest, 

and the check-in card were graphed. The visual representation of the quantitative results 

allowed for comparison between group members and to display any degree of change in a 

single group member. A content analysis was conducted with the group notes written by 

the researcher for the qualitative results. These group notes were carefully sifted through 

in order to organize and gather necessary information in order to draw conclusions in this 

study. 

Treatment 

 An outline of the treatment protocol is provided in Figure 4, located at the end of 

this chapter. This protocol was based upon the theoretical foundation on this research, the 

theory of Emerging Adulthood. The art interventions were based on the five features of 

Emerging Adulthood that were discussed in Chapter II. These five features are identity 

exploration, instability, being self-focused, feeling in-between and being in the age of 

possibilities (Arnett, 2004). A wide range of art media was chosen in order to provide for 

multiple experiences for the participants.  

Limitations 

The main limitation of this study was that all the data will be collected by the one 

person, the writer and researcher of this thesis project. As objective as the researcher was 

there was a possibility of a researcher bias. The researcher was also an intern at the 

University Counseling Center, so the researcher played dual roles. Another notable 

limitation of this study was that the sample is a convenience sample. The students eligible 

to participate already were clients at the University Counseling Center to receive help for 

the issues studied here in. In addition, this was a quasi-experimental study and no control 

group was formed; therefore the results for this study were fairly generalized.  

Timeline 

The timeline of this study was from January of 2008 through April of 2008. The 

participants were identified at the onset of the spring 2008 semester, and the group began 

in February 2008.  The group terminated by the end of March of 2008.  Each participant 

received five sessions of group treatment and was offered an additional individual 
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debriefing session after the conclusion of the group if they desired it. The group sessions 

occurred on a weekly basis with one additional week in between the third and forth 

sessions for the schools spring break vacation. 

Conclusion 

After reviewing the literature about the topic of adjustment disorder and issues 

with the college setting, this methodology was devised. The purpose is to learn if this 

alternative form of therapy can be used as to aid the adjustment to college and learn if it 

is able to decrease the symptoms of maladjustment to college. The overall idea behind 

this research is gather more information about the effectiveness of treatment. 
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Week      Activity             Description   Objective    Materials         
Weekly Check In Each participant will be asked to rate on a 

scale from 1 to 10, (1 being the worst, 10 

being the best) what his or score was 

when he or she felt his or her best, during 

the week, worst during the week, and how 

he or she is currently feeling. Participant 

will also be asked to create a drawing 

about what has most impacted his or her 

week. 

To have a 

weekly rating, 

along with the 

pre and posttest, 

to add depth to 

the study. 

� Index card 

� Markers 

� Crayons 

� Colored 

Pencils 

Week 1 Self 

Portrait 

Collage 

Each participant will be asked to create a 

collage that describes who they are, what 

their likes and dislikes are, and what 

makes them unique 

Identity 

exploration and 

the use of 

collage to reduce 

anxiety for those 

who may be 

unfamiliar with 

art making. 

� Paper 

� Glue 

� Precut 

Collage 

Pieces 

� Magazines 

� Scissors 

 

Week 2 Path 

Drawing 

Each participant will be asked to draw 

the many possible paths that may be in 

front of them. 

Exploration of 

instability of the 

changing minds 

of college 

students.  

� Paper 

� Oil Pastels 

� Chalk 

Pastels 

Week 3 Relation-

ship Tree 

Each participant will create a tree of all 

the major relationships in his or her life.  

Exploration of 

the changing 

relationships in 

the participants’ 

life. 

� Large Paper 

� Mixed 

Media 

 

Week 4 Role 

Mask 

Each participant will create a mask that 

portrays the many different roles and 

responsibilities of a college student. 

Exploration of 

the changing 

responsibilities, 

needs, desires 

and roles of the 

participant’s 

current life. 

� Pre-made 

Cardboard 

Masks 

� Paint 

� Glue 

� Mixed Media 

Week 5 Postcard 

from the 

Future 

Each participant will create a postcard 

from his or her future and write a 

message to him or her self. 

Positive 

exploration the 

many 

possibilities that 

lay ahead.  

� 5x7 Paper 

Board. 

� Markers 

� Colored 

Pencils 

 

Figure 4: Example Art Therapy Treatment Outline for Clients with Adjustment Issues* 

 

 

 

*This is simply a loose example/guide of possible directives to be used with clients with 

Adjustment Disorder. This may be modified at any point to better suit the needs of the 

client. 
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CHAPTER 4 

RESULTS 

 

Data was collected through both qualitative and quantitative measures. Each 

group member completed a weekly check-in card where she rated her mood on a scale 

from one to ten and drew an image about something that impacted her week on the back 

of the card. Group members also completed the pre and posttest of the Student 

Adaptation to College Questionnaire (SACQ). The artwork created, along with anecdotal 

data extracted from group notes will be used as the qualitative measures. This chapter 

will review the data collected and it will be analyzed. First an introduction to the 

participants will be presented, followed by the quantitative data and then qualitative data. 

Introduction to the Participants 

Samantha was a 20-year-old Caucasian female. She was majoring in exercise 

science and was a transfer student. She was in her second year of college, but still 

considered a freshman based on her transferred credits. Samantha worked on campus, but 

lived off campus. Samantha was referred to the group for struggling with the divorce of 

her parents and having particular trouble making new friends. She desired to make new 

relationships and keep old relationships going strong. She was also struggling with 

making decisions. She attended all five group sessions and was a talkative participant.  

Charlotte was an 18-year-old Caucasian female. She was an exploratory major at 

the onset of the group. She reported she was considering majoring in psychology, but by 

termination of the group, opted to declare her major a fashion merchandising. Charlotte 

was a freshman, in her second semester of classes. She lived on campus and did not 

report having a job. Charlotte was referred to the group because of depressive feelings 

and missing her friends from home. She also noticed a slight decrease in her academic 

performance. She sometimes questioned if coming to this University was the right 

decision for her. She attended four out of the five group sessions, missing session four, 

and was an active participant. 
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Carrie was an 18-year-old Caucasian female. She was a fashion design major, and 

by the termination of the group decided she wanted to focus specifically on costume 

design. She was a freshman in her second semester of classes. She lived on campus and 

did not indicate being employed. Carrie was referred to the group after experiencing 

some depressive symptoms. She was originally from out-of-state and was feeling 

homesick. She was also having trouble meeting new people. She attended four out of the 

five sessions, missing session three. Carrie was a less vocal, but an active participant. 

Miranda was a 19-year-old African American female. She was a psychology 

major, but was still considering which branch of psychology she would like to focus 

upon. She was a sophomore level student. She lived off campus and did not report having 

a job. Miranda was referred to the group because of troubles she was having with 

relationships, particularly a friendship that had changed significantly since she entered 

college. She also struggled with some with depressive feelings and noted a decrease in 

her academic performance. She arrived on time to all five sessions, but left session three 

early after the initial group check in. Miranda was a quiet, but active participant.  

Quantitative Data  

Student Adaptation to College Questionnaire Pre and Posttest 

 The SACQ was used as the pre and posttest to this study. This questionnaire 

assessed the participant’s adjustment on five scales; Academic, Social, Personal-

Emotional, Attachment and overall Full Scale adjustment. This section will review the 

results of the pre and posttest which were given at the onset of session one, and at the 

conclusion of session five. On this questionnaire the participants ranked statements about 

college on a continuum, based on how closely she related to or did not relate to the 

statement. It took the participants between ten to fifteen minutes to complete. Each group 

member was able to successfully complete the SACQ. Displayed below are the individual 

results, followed by a table to compare group member’s results to each other. 

 The graphs for each group member reveal the T-Score for each scale. According 

to Baker and Siryk (1999), “a T-score is a type of standard score having a mean of 50 and 

a standard deviation of 10” (p. 11). The creators of this questionnaire provide conversions 

of raw scores to normalized T-score on the paper questionnaire, which was used in this 

study. T-scores within the range of 50 were regarded as average. Baker and Siryk 
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reported that “16% of scores fall above a T-score of 60 (which is one standard deviation 

above the mean), and 16% fall below 40” (1999, p. 16). Scores above 60 are regarded as 

high, while scores below 40 are considered low. Below are the results for the participants 

of this study. 

Samantha 

 Displayed below are the results of Samantha’s Pre and Posttest (see Figure 5). 
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Figure 5: Samantha SACQ Pre and Posttest Results 

 

 

Samantha’s pre-test results revealed that she scored below average in all five 

adjustment scales. The closest she scored to the average was with her academic 

adjustment, where she made a T-score of 46. Example statements that Samantha 

indicated applied to her were (23) Getting a college degree is very important to me, and 

(44) I am attending class regularly. Her social adjustment scale was particularly low with 

a T-Score 29, which was two standard deviations below the average. A statement that 

applied closely to her for Social adjustment was (51) I have been feeling lonely a lot at 

    Academic          Social        Personal-Emotional    Attachment           Full 
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college lately and reported statement (18) I have several close social ties at college, did 

not apply closely to her. Samantha’s scores for Personal-Emotional, Attachment and Full 

scale adjustment fell between one and two standard deviations below the norm. 

 Samantha’s posttest results show improvements in all five adjustment scales. She 

increased a full standard deviation in academic adjustment, bringing her adjustment in 

that scale above average. Her T-scores for Personal-Emotional, Attachment and Full 

Scale Adjustment were all above the 40 marker, which brought her within one standard 

deviation of the average. Statement (45), Sometimes my thinking gets muddled up too 

easily, changed from applying very closely to her in the pre-test, to not applying closely 

to her in the posttest. That statement indicated changed in Full Scale adjustment and 

Personal-Emotional adjustment. She continued to score low was in the scale of Social 

adjustment, where her T-score was 36. She increased by a difference of 7. How she 

related to statements (51) and (18) changed only slightly. Because she scored so low on 

the pre-test, it may be harder to make greater improvements within a short amount of 

time.  

Charlotte 

 Below are the pre and posttest results for Charlotte (see Figure 6). Charlotte’s pre-

test revealed that she scored within the average range for all five scales. With the 

Academic and Social scales, her T-scores were exactly 50, which is an exact average 

score. A statement that rates academic adjustment that Charlotte applied closely to was 

(19) My academic goals and purposes are well defined. Her T-score for Personal-

Emotional Adjustment was slightly below the average with a score of 47. She reported 

that statement (7), Lately I have been feeling blue and moody, related closely to her. 

Relating to this statement corresponds with lower levels to Personal-Emotional 

Adjustment. Charlotte’s ranked above average on her pre-test with both Attachment and 

Full Scale adjustment. Overall, Charlotte’s pre-test displayed average results.  

Charlotte’s posttest displayed improvements in all five adjustment scales. She 

increased by one standard deviation in both Academic adjustment and Social adjustment 

scales. She indicated in the posttest that statement (21), I’m not really smart enough for 

the academic work I am expected to be doing right now, no longer applied to her, where 

in the pre-test she indicated it applied very closely to her. She improved by more than 
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two standard deviations in the scale of Personal-Emotional adjustment. She indicated that 

statement (7), as mentioned above, no longer applied closely to her. This was her lowest 

scored scale in her pre-test, and this reveals great improvement. The Personal-Emotional 

adjustment scale became her highest scored scale. She improved the least in the 

Attachment scale, but still is scored one standard deviation above the average. She also 

improved just over one standard deviation in Full scale adjustment. 
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Figure 6: Charlotte SACQ Pre and Posttest Results 

 

 

Carrie 

 The SACQ pre and posttest scores for Carrie are below (see Figure 7). Carrie 

scored less than average in four out of the five adjustment scales in her pre-test. She had 

scored particularly low adjustment in the Social and Attachment scales, both of which 

were more than one standard deviation below the average. Two statements that applied 

closely to Carrie and contributed to her lower scored for Social adjustment were (22), 

Lonesomeness for home is a source of difficulty for me now, and (57), On balance, I 

    Academic          Social        Personal-Emotional    Attachment           Full 
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would rather be home than here. Her scores for Personal-Emotional and Full Scale 

adjustment were less than the average, but were scored within one standard deviation of 

the average. Carrie’s T-score for Academic adjustment was above the average, with a 

score of 56. Statement (54), I am satisfied with my program of courses for this 

semester/quarter, corresponds with having better Academic adjustment. Carrie indicated 

this statement applied closely with her. 
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Figure 7: Carrie SACQ Pre and Posttest Results 

 

 

Carrie’s posttest scores revealed improvements in all five scales. She displayed 

the least improvement in Academic adjustment, moving from a T-score of 56 to a T-

Score of 58.  The scored remained above the average. She improved over one standard 

deviation, to reach average adjustment in the Social adjustment scale. She reported 

statement (57) no longer applied closely to her in her posttest. She improved the most in 

Personal-Emotional and Full Scale adjustment, where she increased her scores by 17, 

which is just below a 2 standard deviation increase. Her response to statement (20), I 

    Academic          Social        Personal-Emotional    Attachment           Full 
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haven’t been able to control my emotions very well lately, went from applying well to her 

in the pre-test, and not applying to her in the posttest. This statement specifically 

corresponds with Personal-Emotional adjustment, as well as Full Scale adjustment and 

were the scales that she scored the lowest in, in the pre-test. She also improved in the 

Attachment scale. In the posttest, Carrie scored above average in all five scales. 

Miranda 

 Below are the results for Miranda’s SACQ Pre and Posttest (see Figure 8). 
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Figure 8: Miranda SACQ Pre and Posttest Results 

 

 

 

Miranda scored below average in four out of the five adjustment scales in her pre-

test. She scored within one standard deviation of the average in the scales of Academic 

and Social adjustment. Her scores for Full Scale adjustment were just below one standard 

deviation of the average. Miranda’s T-score for Personal-Emotional adjustment was 

considered to be less than or equal to 25. Due to her raw score for that scale being so low, 

no definitive T-score was provided. This is a particularly low score, being more than two 

    Academic          Social        Personal-Emotional    Attachment           Full 
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standard deviations below the average. Statements that applied closely to Miranda for the 

Personal-Emotional adjustment scale were (2), I have been feeling tense or nervous 

lately, (49), I worry a lot about my college expenses, and (64), I am experiencing a lot of 

difficulty coping with the stresses imposed upon me in college. Miranda made an average 

score in the Attachment scale.  

Miranda made minimal improvement in her posttest, and actually scored lower in 

two scales on the posttest. Her scores reduced by one T-score in the scales of Academic 

adjustment and Attachment. An example of a statement that may have caused Miranda’s 

score to go down in the posttest was statement (5), I know why I am in college and what I 

want out of it, as this statement applied less to her in the posttest verses the pre-test. 

These decreases did not appear to considerably change her degree of adjustment for those 

scales. Miranda improved by three T-scores in the scales of Social and Personal-

Emotional adjustment. The improvement in her Social adjustment brought her closer to 

an average score. Her improvements in the Personal-Emotional Adjustment brought her 

only slightly closer to being two standard deviations below the average. Her responses to 

the above mentioned statements related to Personal-Emotional Adjustment changed only 

somewhat, if she indicated any change at all. Miranda increased the most in the Full 

Adjustment scale, with a scored that fell within one standard deviation of the normalized 

average. Statement (53), I feel I have good control over my life situation at college, is a 

statement that applied only to Full Scale Adjustment. Miranda displayed a positive 

change in her response to this statement in comparing the pre and posttest results. 

Overall, Miranda’s posttest display that she is below average in four out of the five 

scales, and received an average score in the scale of attachment. 

Group Comparison 

 The following table displays the T-scores for all four members for all five scales 

(see Table 1). This will allow for comparison across baselines. 

Academic Adjustment Scale 

 The range of T-scores of the Academic Adjustment scale in the pre-test is 12, 

with scores that varied between 44 and 56. Samantha and Miranda, the two sophomore 

level students, had the lowest scores on the pre-test, being 44 and 46. Both scores were 

just under the average marker for Academic adjustment. Charlotte and Carrie, the two 
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freshman students, scored average or above average for her pre-test in the Academic 

adjustment scale.  

The range of T-scores for the posttest in the Academic adjustment scale increased 

to 17. The lowest score actually decreased to 43 as compared to the pre-test, and the 

highest increased to 60.  Samantha and Charlotte made the most improvements in this 

scale, since their scores increased by a full standard deviation. Carrie improved slightly 

from a T-score of 56 in the pre-test to 58 in the posttest. Even though Carrie only made 

small improvements, she had the second highest posttest score for Academic adjustment, 

while in the pre-test she had the highest score. Miranda decreased one T-score in her 

posttest, which left her below the average. Samantha, Charlotte and Carrie were all above 

average in her posttest for Academic adjustment, with Charlotte’s score having been one 

whole standard deviation above the average.  

Social Adjustment 

 The pre-test scores for Social adjustment had a range of 21, with scores falling 

between 29 and 50. Three out of the four T-scores placed somewhere below the average. 

Samantha and Carrie had the lowest scores for Social adjustment, being a T-score of 29 

for Samantha and 35 for Carrie. These two scores were considered to be low. Miranda’s 

T-score fell within one standard deviation of the average, while Charlotte had the average 

T-score of 50.  

 The range of scores in the posttest increased to 26, with the lowest score 

increasing to 35 and highest scores increased to 61. Samantha continued to have the 

lowest T-score in the posttest, being 35, and was considered a low degree of adjustment. 

She did increase by six T-scores, while Miranda only increased three T-scores from 44 to 

47. Even though Miranda only improved slightly, her Social adjustment fell even closer 

to the average than Samantha, despite both being below the average. Both Charlotte and 

Carrie, the two freshman level students, improved more than one standard deviation. 

Carrie improved the most from a pre-test score of 35 and her posttest score of 51, which 

brought her just above the average score for Social adjustment. Charlotte improved to a 

T-score of 61, which placed her just over one standard deviation above the mean, and 

ranked her with a high degree of social adjustment. 
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Personal-Emotional Adjustment 

 The range of pre-test scores in the Personal-Emotional scale was 22, with scores 

placed between 25 and 47. All four scores fell below the average, with Miranda and 

Samantha, the two sophomore participants having particularly low scores (lower thank 

one standard deviation below the mean). Miranda’s T-score was less than or equal to 25, 

due to her raw score being so low, and Samantha’s T-score being 34. Carrie and 

Charlotte, the two freshman participants had scored between 40 and 50, which placed 

them within one standard deviation of the mean. Charlotte scored the closest to the 

average, with a T-score of 47. 

The range of T-scores for the posttest increased from 22 to 42. The lowest score 

was 28 while the highest was 70. Miranda and Samantha continued to fall below the 

average; Miranda’s T-score equaled 28 and Samantha’s T-score equaled 42. Miranda 

increased three T-scores, but her score continued to indicate poor Personal-Emotional 

adjustment. Samantha’s score fell within one standard deviation of the average. Both 

Carrie and Charlotte increased to above average scores in this scale. Carrie increased by 

17 T-scores to 58, and Charlotte increase by 23 T-scores to 70. Charlotte’s score was two 

standard deviations above the mean, translating to a high level of Personal-Emotional 

adjustment.  

Attachment 

 The range of T-scores for the Attachment scale in the pre-test was equal to 18, 

having scores between 36 and 54.  Both Samantha and Carrie had scores in the 30’s, 

meaning they fell greater than one standard deviation below the average. Both Charlotte 

and Miranda had scores above 50, which placed them just above average for the norm in 

the Attachment scale.  

 The range of T-scores for the Attachment scale in the posttest remained at 18, but 

with scores between 43 and 61. Samantha continued to place below the average, even 

though she increased by seven T-scores to 43. This brought her score within one standard 

deviation of the average. Charlotte also increased by seven T-scores, bringing her 

Attachment T-score to 61. This score brought her over one standard deviation above the 

mean, displaying improvement and positive attachment. Carrie increased the most, by 15 

T-scores, which placed her just above the average. Miranda, on the other hand, decreased 
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slightly from a pre-test T-score of 51 to a posttest T-score of 50. She continued to display 

average adjustment in regards to attachment.  

 

 

Table 1: Group T-Score Comparison for all Five Scales 

 

    Academic               Social                     Personal Emotional   Attachment           Full 

 

 

 

Full Scale Adjustment 

 The range for Full Scale adjustment in the pre-test was equal to 17. The T-scores 

varied between 34 and 51. Yet again, the two sophomore student Samantha and Miranda 

had the lowest T-scores being 34 for Samantha and 38 for Miranda. Since both scores 

were more than one standard deviation below the average, it was considered particularly 

low Full Scale Adjustment. Carrie’s T-score equaled 41, which was still considered 

below the average, but fell within one standard deviation of the mean. Lastly, Charlotte 

displayed a T-score of 51, which placed her just above the average for Full Scale 

Adjustment.  

The range of T-scores for the posttest increased to 23. The T-scores fell between 

42 and 65. Both Miranda and Samantha again had the lowest scores. Samantha increased 

by nine T-scores, to 43, which was above Miranda’s posttest T-score of 42. Miranda T-

score increased by a difference of four. Samantha and Miranda’s scores were within one 

standard deviation of the mean. Since both were still below the mean, the scores indicated 

somewhat low full scale adjustment.  

Participant Pre Post Diff. Pre Post Diff. Pre Post. Diff. Pre Post Diff. Pre Post Diff. 

Samantha 46 56 10+ 29 35 6+ 34 42 8+ 36 43 7+ 34 43 9+ 

Charlotte 50 60 10+ 50 61 11+ 47 70 23+ 54 61 7+ 51 65 14+ 

Carrie 56 58 2+ 35 51 16+ 41 58 17+ 38 53 15+ 41 58 17+ 

Miranda 44 43 1- 44 47 3+ 25 28 3+ 51 50 1- 38 42 4+ 
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 Carrie displayed the greatest improvement to a T-score of 58 and a difference of 

17 as compared to her pre-test Full Scale Adjustment T-score. She fell within one 

standard deviation above the mean, indicating an enhanced degree of overall adjustment. 

Although Charlotte improved by 14 T-scores as compared to Carrie’s improvement of 17, 

Charlotte had the highest posttest T-score of 65. This placed her more than one standard 

deviation above the average, which was indicative of a high level of Full Scale 

Adjustment. 

Check-in Cards 

 The check-in cards were used as a weekly rating system to monitor the 

participants’ mood throughout the span of time the group occurred. The group ran for 

five sessions, over a six week time span, with a break between sessions three and four 

due to the schools spring break. At the onset of each session, the group members rated the 

best she felt this week, the worst she felt this week, and how she feels today on a scale 

from one to ten. A rating of ten was feeling great and a rating of one was feeling poorly. 

On the back of the card, the group members were instructed to create a drawing about 

something that impacted her week. The drawings will be reviewed in the qualitative 

results section of this chapter. This section will display the quantitative results of the 

check-in cards. The results will be displayed so that each participant can be viewed 

individually, as well as compared to the group. 

Samantha Check-in Card Quantitative Results 

 Samantha successfully completed a check-in card for all five group sessions. On 

two occasions, she circle two numbers to rate her mood on the scale for how she was 

feeling Today. In order to create the graph below, the mean of the two numbers circled 

was found and used (see Figure 9). 

Samantha’s Best rating remained at the mark of ten for all five sessions. Her 

Worst rating began at a score of four, decreased to a score of one, and proceeded to 

increase to a score of four by the end of the group experience. Samantha’s ratings for 

how she was feeling the day of group slowly decreased from a score of seven to six, 

down to a five. By the end of the group, her Today and Worst ratings were within one 

rating score of each other.  
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Samantha Check-in Card Results
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Figure 9: Samantha’s Check-in Card Results 

 

Charlotte Check-in Card Quantitative Results 

 Charlotte successfully completed four check-in cards. She missed the fourth 

group session; therefore there are no results to display for that weeks group (see Figure 

10). Charlotte’s Best ratings began at a score of ten; decreased during the group 

experience and increased back up to a score of ten by the last group session. Her Worst 

rating began at a score of six; decreased by four ranking scores in session two, and 

increased to a ranking of eight by the conclusion of group. Charlotte’s Today score had a 

similar pattern to her Worst score. It began at a rank of eight, decreased in session two, 

and increased above her initial score by the termination of the group. By the end of the 

group, her ratings on all three scales either the same as it began by the end of the group, 

or increased above her initial ratings at session one. It may be notable that in session two, 

Charlotte revealed to the group that she experienced a death in her family. That may 

account for the decrease in all of her ratings in session two.  
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Charlotte Check-in Card Results
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Figure 10: Charlotte’s Check-in Card Results 

 

 

Carrie Check-in Card Quantitative Results 

 Carrie successfully completed four check-in cards. She was not present in 

the third session; therefore no data from that group session was collected (see Figure 11). 

Carrie’s Best rating increased from a score of eight to nine from the first to second 

session. Her score for that scale stayed the same for the remainder of the group. Her score 

for the Worst scale had a similar pattern; it increased from a two to a score of five from 

the first to second session. Her scores for the Worst scale stayed at the rating of five for 

the rest of the group. Carrie’s ratings for the Today scale proceeded to increase from a 

rating of six in the first session, seven in the second session and eight in the fourth 

session. Her Today rating reduced slightly in the fifth session to a scale of seven. Carrie’s 

ratings in all three scales were higher in the last session as compared to the first session.  
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Carrie Check-in Card Results
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Figure 11: Carrie’s Check-in Card Results 

 

 

Miranda Check-in Card Quantitative Results 

Miranda successfully completed five Check-in Cards (see Figure 12). Miranda’s 

ranking for the Best scale began and ended at the same rating of an eight. In the second 

session it increased to a score of ten, decreased to a score of five, and proceeded to 

increase as the sessions progressed. Her ratings for the Worst scale began with a score of 

two, increased to a score of seven in session two and increased further to a score of ten in 

session three. As previously stated, Miranda recorded a raking of five during session 

three for her Best score, and recorded a score of ten for her Worst score. It may be likely 

that Miranda inversed the scores for Best and Worst rating in session three. Her scores for 

the Today scale began as a six, increased somewhat in session two, and decreased 

significantly to a score of one during session three. The score increased again in session 

four and decreased slightly again in session five. Her final Today score rating and Worst 

score rating were higher than her initial score. Her Best rating scores in the final session 
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was equal her initial score. Session three seemed to display some extremes. Miranda had 

to leave early in session three, as well as reported to the group have been a victim of 

theft. That may account for her inversing the Best and Worst ratings, and her low score 

for her Today ratings.  

Miranda Check-in Card Results
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Figure 12: Miranda’s Check-in Card Results 

 

 

Group Check-in Card Quantitative Results 

 This section will compare the results of each participant for each rating scale. This 

will allowed for looking at the group as a whole. The results for the Best scale of all four 

participants are below (see Figure 13). 

Samantha was the only participant that recorded a consistent rating for the Best 

scale, being a rating of ten. Charlotte’s rating began as a ten, decreased to as low as a 

seven, but increased back to a score of ten by the last group session. Carrie’s rating 

increased from an eight to a rating of nine between sessions one and two. Her Best rating 

stayed consistent for the remainder of the group. Miranda’s ratings began as an eight, 

increased, decreased and increased again during sessions two through five. Her final Best 
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rating equaled her initial rating. Overall Samantha, Charlotte and Miranda ended the 

group with equal scores to her initial ratings. Carrie’s final rating was higher than her 

initial rating. 

Check-in Card: Best
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Figure 13: Group Results for the Best Scale 

 

 

The results for the group’s Worst scale ratings are graphed below (see Figure 14). 

Samantha’s Worst ratings began at a score of four, decreased in session two to a score of 

one, and increased back up to a rating of four. Her initial and final ratings for this scale 

are equal to four. Charlotte’s ratings for Worst scale began at a six, decreased in session 

two, and proceeded to increase for the remaining session. Her final rating for this scale 

was recorded as an eight, which was higher than her initial rating. Carrie’s ratings began 

as a score of two and increased to a score of five. Her rating for this scale stayed 

consistent at a five throughout the remainder of the group experience. Miranda’s initial 

Worst scale rating was scored as a two, and proceeded to increase for the next two 

sessions. As previously discussed, her rating in the third session was rated as a ten, while 

her best scale was rated as a five in this session. Again, it is likely that these scales were 
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inversed. Her score for session four was a three, and that increased to a recorded score of 

six in the final session. 

Check-in Card: Worst
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Figure 14: Group Results for the Worst Scale 

 

 

Charlotte, Carrie and Miranda all displayed increases in their Worst scale as 

compared to the first session. Miranda’s final score for the Worst scale was not her 

highest, but still improved.  Samantha’s final score evened out by the end, with decreases 

in between the first and final recorded scores.  

 The following graph displays the group results for the Today scale on the Check-

in Cards (see Figure 15).  

Samantha’s initial rating for her Today scale began approximately between a 

seven and eight. Her rating proceeded to decrease throughout the group experience to end 

up at a score of five. Charlotte’s Today rating began as an eight, decreased the following 

session to six, and increased to a nine by the termination of the group. Carrie’s ratings 

began at a score of six, increased over the next couple weeks, peaked in session four at a 

score of eight, and ended up with a score of seven at the termination of group. Miranda’s 
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Today ratings began at a six, increased to a score of eight, decreased in session three to a 

score of one, and increased again to an eight in the following session. Her final recorded 

Today rating was a seven.  

Check-in Card: Today
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Figure 15: Group Results for the Today Scale 

 

 

Samantha was the only group member to decrease in her Today ratings. 

Charlotte’s final rating increased as compared to her initial rating, as well as her final 

rating was her highest recorded. Both Carrie and Miranda’s final rating were higher than 

her initial ratings, but both had high ratings scored in either sessions two, three or four, as 

compared to her final recorded score.  

Qualitative Data 

 This section of the chapter will review the qualitative data collected in this study. 

This data was considered to be group therapy notes and the art work produced (both 

check-in card images and art experiential). Detailed group notes were written for each of 

the five group sessions which included quotes from the participants, behaviors, responses, 

reactions or interactions between group members. The researcher found the necessary 
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data in the group notes by thoroughly sifting through each note, and highlighting each 

time one of the five main topics or themes (self-exploration, changing minds, being self-

focused/changing relationships, changing responsibilities/needs/desires, and thinking of 

the future) arose. In order to assist with clarity and organization, each topic was given a 

different color in order to easily distinguish one topic from the next. If a statement, 

behavior or indicator in the art addressed more than one topic, it was both highlighted and 

underlined. Along with the five main topics, additional behaviors quotes and art 

indicators were highlighted if they related to adjustment to college in general. To see 

these notes, please refer to Appendix A. This section will review each participants 

experience from beginning to end.  

Samantha  

Samantha displayed her anxiety to the group in her behaviors and spoke about 

feeling nervous. She rushed through the initial paperwork, in some ways appearing ready 

eager to get to the meat of the group, yet also displayed some nervousness. She was the 

first to complete her coping card (see Figure 16). 

 

 

 

 

Figure 16: Samantha’s Session 1 Check-in Card 
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The researcher asked the group members what she was looking to get out of the 

group experience. Samantha was the first to speak up and one of her responses was to 

learn more about relationships. Her card above depicted two people, presumably a male 

and female. During the art therapy program, Samantha often reflected on her relationship 

with her boyfriend, so this could have been an exploration of that relationship. This can 

only be speculated, as she chose not to discuss the image directly. Along with wanting to 

develop better relationship skills, Samantha also wanted to develop a more positive 

attitude.  

 

 

 

 

Figure 17: Samantha’s Self-Portrait Collage 

 

 

Samantha worked at a fast pace on her collage and as with her coping card, was 

the first to complete it (see Figure 17). She took little time to see if other members 

wanted to speak before she began to describe her collage first. Although she was trying to 
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inform the group that her piece depicted her likes and dislikes, she mainly made eye 

contact with the researcher. She talked about some of her likes, which were the beach, 

dancing and listening to music. Samantha remarked that the girl in the center of the image 

depicted her “multiple personalities” which meant she acts in different ways around 

different people. Samantha was troubled by the fact that she had difficulty meshing these 

parts of her together and believed this has caused problems with her social relationships. 

She lamented over having lost many friendships. At the close of the first group, Samantha 

revealed that she felt particularly nervous about disclosing information about herself to 

the group, yet she was eager and first to speak in each opportunity provided.   

Samantha continued to display some nervousness into the second session. She 

again rushed through her check-in card, and was the first to volunteer to check-in about 

her week (see Figure 18). Samantha enjoyed Valentine’s Day celebrations with her 

boyfriend, but took her stress out on him the day after, which ended in an argument. She 

seemed disappointed and frustrated in herself for doing so. This aspect of her week could 

be seen in the couple in an embrace.  

 

 

 

 

Figure 18: Samantha’s Session 2 Check-in Card 
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Samantha’s spontaneously brought up the topic of decision-making, which was 

the pre-selected topic for session two, in her check-in card as well. She struggled with the 

decision of whether or not she would join the cheerleading team, as a way to create more 

relationships and do something she loves. In the mean time, she joined the gymnastics 

club to train for cheerleading if she decided to try out. This was displayed by the 

tumbling stick figures. Samantha was trying to be proactive in creating new relationships, 

as she knew this was an area where she was experiencing some difficulty.  

Samantha gave herself a large space on the floor to created her path drawing to 

reflect on some of the decisions she had made in her life. She gathered her materials, 

pushed her chair back against the wall, slipped off her flip-flops and got to work. She was 

quickly engrossed in her drawing (see Figure 19). 

 

 

 

 

Figure 19: Samantha’s Path Drawing 
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Yet again, Samantha jumped in to be the first to talk about what she put in her 

path drawing. She began with decisions around money, education and alcohol. Some of 

these decisions in her life had been influenced by others, which was something she was 

not happy about. For example, Samantha decided to go to a different university her 

freshman year after being encouraged by her mother.  

She was also struggling with school and social relationship-related decisions. The 

books on her collage represented educational decisions. She was feeling stressed out, and 

was actively considering dropping a course to reduce her stress. She was also toying with 

the idea of joining a sorority. She was seeking social support, and thought the sisterhood 

of a sorority might fill that need. 

She anticipated that important decisions will be in her future, as depicted by the 

writing of “4 years, 7-10 years and 20 years;” and including symbols related to money 

and family. Having a family, home and being a sports physical therapist were her hopes 

for the future. Samantha felt it was scary to think about these future decisions. 

 Samantha’s biggest issue was relationships, and this was the focus of session 

three. The symbols she developed for her boyfriend and dog (that was given to her as a 

gift from her boyfriend) were in the center of her check-in card for session three (see 

Figure 20). These symbols have been used in her previous art work, and had been talked 

about prior to this point. These two relationships were possibly the two strongest 

relationships she had in her life at this time. During her check-in, she focused relief about 

deciding dropping a class, and lowering her enrollment from 16 to 13 credits.  

 Simply bringing up the topic of relationships sent Samantha into a 

discussion about the many struggling relationships in her life. Since entering college, 

Samantha had trouble with social relationships. Several good friends no longer called her 

and she talked about how their priorities changed and were now different from her own. 

She had trouble making friends during her freshman year, and remembered feeling sad 

because her boyfriend and family were far away from her. She stated she came to this 

University to make better relationships with others. Not only was she having difficulty 

making friends on campus, but was also having trouble relating to her roommates. She 

brought up how she was grappling with the decision of whether or not she should move 

out of her apartment, due to having problems with her roommates. She met with other 
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possible female roommates, but chose not to move in with them because they were “just 

completely different from me.” She spoke of their disapproval of alcohol use and their 

strong religious views.   

 

 

 

 

Figure 20: Samantha’s Session 3 Check-in Card 

 

 

Samantha brought up in previous session that her parents were going through a 

divorce. Her family was important to her and anticipated many things would change due 

to the divorce. She took much of her stress out on her boyfriend, but would become 

frustrated when he was unable to understand the tension in her life. Samantha lamented 

that relationships were her “big issue” (see Figure 21).  

Samantha was methodical in creating her relationship tree, and described each 

part in detail. Her family was the trunk of her tree, because that is where she gets her 

ideas of relationships from. She placed her boyfriend and dog closest to her, but found it 

interesting that her back was facing them. The apples on the tree stood for relationships 

with friends and family; some were close to her, while others were too far away for her to 
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“read.” The apples that were on the ground were fallen or broken relationships. She 

commented on how although she once was close with her mother, she is now closer with 

her father. She wished she could be home to help her brothers cope with the divorce of 

her parents, and felt sad that she could not. She realized her boyfriend put more effort 

into their relationship than she did, and thought he would hurt more than she if they were 

to terminate their relationship.  

 

 

 

 

Figure 21: Samantha’s Relationship Tree 
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After discussing the details of her art work, Samantha related that she could be 

stubborn, which could attest for her back being turned to her boyfriend and dog. She 

appeared confused when she made the observation of having tendency in her life to make 

things “look pretty.” This made her feel sad, although it might not have appeared that 

way.  This could translate into Samantha being somewhat defensive.  

 

 

 

 

Figure 22: Samantha’s Session 4 Check-in Card 

 

 

Moving into session four, Samantha was somewhat less vocal. She was, for the 

first time, not the first to speak about her week. She did explain that she spent much of 

her spring break at the beach. An image of waves can be seen in her session four check-in 

card (see Figure 22). The beach seemed to be a place to escape for her and due to the 

stressors in her life probably needed some time to relax. She also disclosed to the 

researcher that she was anticipating a phone call from a doctor, which may correspond 

with the image of a face with the word “ouch” written close by. 

The focus of session four was on changing roles and responsibilities. This actually 

allowed Samantha to explore more of what was going on in her life related to the divorce. 
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She was again methodical in her painting of her mask, and worked at a slower pace than 

on other projects (see Figure 23).  

 

 

 

 

Figure 23: Samantha’s Roles and Responsibilities Mask 

 

 

Samantha put a mountain on her mask along with the words “together,” 

“peaceful” and “#1” to stand for the expectations placed on her from others. These were 

big expectations, and she could only complete “some” of them and not “all” of them. 

Since her parents were divorcing, she became more like a parent to her younger siblings. 

She even had a “sex and drug talk” with her younger sister, since her parents did not. She 
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was trying to keep her family together, despite the looming divorce. Towards the close of 

the session, she commented that she desired more change in her life.  

An interesting change for Samantha occurred in session five. She did not verbally 

check in at all about her week. Her check in card can be seen below (see Figure 24). 

 

 

 

 

Figure 24: Samantha’s Session 5 Check-in Card 

 

 

When the researcher asked the group about the final topic, thinking of the future, 

Samantha did contribute to the conversation. Samantha addressed both long-term and 

short-term plans. She was to be “stuck” in this city to work for the summer, which she 

stated in an annoyed and frustrated tone. Her long-term goal changed to trying to go to 

USC for graduate school rather than applying to Ohio State. She had hopes to be a 

physical therapist and wanted to relate her work to the environment (see Figures 25 and 

26).  

Much of Samantha’s art work was focused around family and romantic 

relationships. Her postcards from the future were no different. Samantha created an 

image of her family in front of their house taking a family picture. She told the group she 

wanted to have two kids, two dogs, a smart car, a garden and to live near the beach. 
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Samantha’s postcard message from the future reads: 

Dear Samantha, Congrats! Twistesr therapy was #1 this year. Your family is 

beautiful. Your son plays soccer, surfs, and plays piano. Your girl is precious. 

Your marriage is the best it has ever been. Your family and friends are happy. The 

money you gave to the environment has helped and the earth is getting cleaner 

every day. Love Samantha. 

 

 

 

 

 

Figure 25: Samantha’s Postcard Image 

 

 

 



 

 

 

61

 

 

Figure 26: Samantha’s Postcard Message 

 

 

Summary of Samantha’s Qualitative Data. Samantha made it clear that she was 

struggling with relationships through her check-in card images, artwork created in 

session, and discussions. The major relationships in her life were her boyfriend, family 

and friendships. Her boyfriend was putting more effort into the relationship than she was 

and she would not be as hurt as he would be if their relationship terminated. Her parents 

were divorcing. She struggled with being away from her siblings and being unable to 

support them.  She was distressed over losing friends that were once very important to 

her and not getting along with roommates. She put effort into making new friends 

through getting involved in campus activities, but seemed frustrated when her efforts did 

not reward her with immediate results.  

Symbols for both her dog and boyfriend appeared in her check-in cards and her 

artwork.  These were two consistent relationships in her life. She depicted her “multiple 

personalities” in session one and stated this cause her stress in friendships, She used 

fallen apples to display friendships that she had lost in session three. She struggled most 

with family, friends and her romantic relationship. These were portrayed as things she 

also hopes to achieve in both her path drawing and in her postcard from the future. She 

Samantha

Samantha
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was less concerned with academic issues, because she was able to solve these problems 

with ease.  

Charlotte 

 Charlotte’s progress through this group experience was influenced by both 

positive and negative life circumstances. She was present for four out of the five group 

sessions, and was able to manage being an active supporter of other group members. She 

used the group as a support when needed. In the first group session, she displayed some 

uncertainly and anxiety. She took her time completing the initial paper work as well as 

check-in card. She did not speak about her first check-in card drawing and she chose to 

work in pen, and did not use the Magic Markers ® provided (see Figure 27). 

 

  
 

 

 

Figure 27: Charlotte’s Session 1 Check-in Card  

 

 

 

Once the group moved into a discussion about what each member was hoping to 

gain from the group and general introductions, Charlotte was able to put some of her 

anxiety aside to be an active participant. Charlotte was a freshman andhad an 

“exploratory” or undecided major. She revealed this with some frustration and even 

embarrassment. Although she was strongly considering psychology, the uncertainty she 
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felt was obvious. Miranda tried to encourage her  to further pursue a psychology degree, 

and Charlotte was receptive of the suggestion. What she was hoping to gain from the 

group experience was more insight about college and stated she is a generally positive 

and hoped to stay that way. After completing her collage, she disclosed more perceptions 

of herself (see Figure 28). 

Charlotte preferred things to appear smooth and with few empty spaces, which 

could attest to the condensed appearance of her collage. She worked hard trying to 

arrange all of her found collage pieces so that the least amount of white space would 

show. She even went back and filled in spaces using Magic Marker®. She acknowledged 

this to the group before discussing what she included on the image itself. 

Particular items that Charlotte chose to discuss in her collage were: (1) her love of 

nature, springtime and dancing; (2) a love of fashion and sifting through thrift stores 

clothing racks; (3) her affinity for animals, movies, riding bikes and astrology; (4) her 

tendency to give advice and presents to others because she likes to make other people 

happy; and (5) her wish to take more risks. She and Samantha made a connection of 

having the astrological sign (Gemini).  

 Session two was a particularly difficult session for Charlotte. When it was her 

turn to check-in for the week, she blurted out that her grandfather had died. She was 

distraught about being unable to fly to Virginia with her family to attend her 

grandfather’s funeral. The rest of her family was located together in another part of the 

state and would be able to fly together to mourn the loss. She was frustrated over being 

far away from her family. This frustration had even led her to consider transferring 

schools to be closer to the family and friends that were most important to her. Even 

though she decided not to transfer, being away from her family was particularly difficult 

at this time. She portrayed this situation in her session two check-in card (see Figure 29). 
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Figure 28: Charlotte Self-Portrait Collage 

 

 

The death of her grandfather made her question her path and decision to attend 

this university. This led the group into a discussion about decision-making and changing 

minds, which was the theme of the second session. Charlotte elaborated on the fact that 

she preferred to get advice before making a decision. Her anxiety had led her to agreeing 

to live with a number of different people for the next academic year. Charlotte wanted 

options, but now had “too many” and was concerned over being unsure about her 

decision. 
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Figure 29: Charlotte’s Session 2 Check-in Card 

 

 

Charlotte chose a quiet and somewhat secluded space behind some chairs to work 

her path drawing. She propped her drawing board up against the wall, and had her back 

facing the other group members. She may have needed the space and seclusion because 

of the recent loss she experienced. Despite the loss and the distress she was feeling, she 

was able to complete her path drawing with minimal issues (see Figure 30). 

Charlotte discussed the decisions she had to make while in college (list located to 

the right of the picture labeled “college”) and in her future. She was unsure and 

concerned over how she will be able to manage them all. She hoped to live in a big city, 

travel and attend graduate school. She was able to laugh when Samantha suggested she 

go to graduate school in a big city in another country. She knew important decisions 

needed to be made about each of these and hoped that she would make the right decision 

when the time comes. 
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Figure 30: Charlotte’s Path Drawing 

 

 

In session three, Charlotte was coping better with the loss of her grandfather. She 

reported in her check-in that she had something to look forward to doing with her family, 

since she was missing them even more over the last few weeks. Attending Super Cross 

Dirk Bike Races was a family tradition and she had plans to go see the races while home 

on spring break.  

When the focus of the conversation turned to the theme of the session, 

relationships, Charlotte allowed Samantha to speak at length about what was troubling 

her and listened and provided honest feedback to Samantha. She waited patiently for her 

turn to speak. When that time did arise, she expressed frustration she was feeling towards 

an acquaintance. She also discussed the dynamics of a relationship with a friend with 
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whom she was angry and jealous of. This friend was also acting angry and jealous 

towards Charlotte. Despite this repeated competition between then, they were still 

friends. Although Charlotte chose not to discuss her check-in card image for this session, 

the image may be related to this competitive friendship (see Figure 31). 

Charlotte and Samantha also related to each other regarding roommate-related 

problems. Charlotte discussed that she and her roommate never set boundaries when they 

moved in together. This was causing her problems now, as she felt that her roommate had 

over-stepped her boundaries on more than one occasion. She also revealed she came to 

this University (which is further way from home) in order to make new friends and not 

follow her old friends. This is what she thought college one was “supposed” do when 

deciding which college to attend, but was questioning this thought now. She wanted to 

make the best of her college years and thought she had made the right decision.  

 

 

 

 

Figure 31: Charlotte’s Session 3 Check-in Card 
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The participants were provided with mixed media to work on her relationship 

trees. Charlotte chose to use a combination of collage materials and oil pastels to create 

her image (see Figure 32). 

She placed herself in the center of the collage, and indicated that the image she 

used accurately represented her. Her family was represented by the following symbols: 

(1) the girl with the dog as her sister, (2) the tomatoes as her father, and (3) the perfume 

as her mother. She placed these images close to the bottom because they are the “root of 

who she is.”  The leaves on the top right were people that she has cut out of her life, such 

as an ex-boyfriend and ex-best friend. Her way of coping with friends when she is mad at 

them is to simply “cut” them out. However she added a branch, as she was considering 

extending an olive branch to these friends, which was something she had not yet done 

before. The images on the top left hand side represented her friends that were important 

to her, and Charlotte noted that many of her friends are artists.  

 

 

 

 

Figure 32: Charlotte’s Relationship Tree 
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Charlotte missed session four, and seemed to make some progress in regards to 

her uncertainty and questioning between the three weeks that separated session three and 

session five. During her check-in, she proudly and confidently announced her decision to 

major in Fashion Merchandising. The other group members showed support and 

excitement for Charlotte. She made this decision with the help of her father. She joked 

that she had not yet officially declared the major, and would do so within the few days 

after group… unless she changed her mind once again. She informed the group the she 

made her decision to come to FSU because of this major and because Fashion 

Merchandising would allow her to travel. This did not appear to be addressed in her 

check-in card image, and she did not disclose anything about the image (see Figure 33). 

 

 

 

 

 

Figure 33: Charlotte’s Session 5 Check-in Card 

 

 

Shortly after the check-in, the conversation turned towards the future, which was 

the topic for the fifth and final session. Charlotte again emphasized that she desired to 

travel in her career and included this in her postcard from the future (see Figure 34 and 
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35).  She portrayed a café in Nice, France on the front of her postcard. She included in 

the message to herself that wanted to do fashion merchandising for organic clothing. She 

made another connection with Samantha in that they both were environmentally 

conscientious and that was important part in their futures. 

At the close of the final session, Charlotte reflected on the group experience. She 

felt this group helped her realize she is being more self-centered; she was placing her 

needs and desires above others. She considered herself more career driven, then family 

focused. She was free-spirited and did not want to be “tied down.”  Her independence 

was very important to her. She liked using art to address certain topics, rather than just 

using discussion. There was much less uncertainty in her voice, and more confidence was 

expressed. 

 

 

 

 

 

 

Figure 34: Charlotte’s Postcard Image 
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Figure 35: Charlottes Postcard Message 

 

 

On her postcard from the future, Charlotte wrote: 

Dear Myself, Your future includes lots of traveling and you will see the world. 

You are very happy and design/own a company organic and vegan cloths. You are 

fluent in French and live in Nice! 

Summary of Charlottes Qualitative Data. Charlotte was often concerned with 

what college was “supposed” to be. She opted to attend this University because she was 

“supposed” to move away from family and friends, and make new connections. This 

notion was challenged when she learned about the death of her grandfather. She included 

this struggle in her check-in card image during the second session. In her path drawing 

she depicted three important things for her to achieve; traveling, living in a big city, and 

going to graduate school. She was unsure how she could achieve all three in a short 

period of time. She displayed a sense of uncertainty related to college, but displayed less 

concern over relationship-related issues. 

 By the final session, Charlotte displayed more confidence as a college student.  

She had chosen a major. Her postcard from the future was positive. Deciding on the 

Charlotte 
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major provided the direction and certainty she needed to feel more comfortable in her 

college career.  

Carrie 

 Carrie’s journey in this group experience was one of visible change. She attended 

four out of the five group sessions and was less vocal than other members, particularly 

during the first two sessions. She seemed to be testing the waters and trying to find her 

comfort level within the group.  She did not speak about her first check-in card, which 

depicts a figure painting a mug or bowl, but spent the longest amount of time working on 

the image as compared to the other group members (see Figure 36).  

 

 

 

 

  

Figure 36: Carrie’s Session 1 Check-in Card 

 

 

During introductions, Carrie shared minimal information. She was a freshman 

studying Fashion Design and that goals were to become more comfortable on campus and 

to learn how to talk with new people. Her mannerisms and behaviors displayed were 

defensive, but it is likely that it was her discomfit in new situations that caused this 

behavior.  
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As with her check-in card, Carrie also worked at a slow pace on her self-portrait 

collage. It was questionable at this point whether or not Carrie was just being methodical 

and thoughtful about the images she chose to represent herself, or if she simply was not 

finding images she connected with. The researcher had provided both pre-cut images as 

well as magazines for the participants to look through. She was able to speak with greater 

ease about her self-portrait collage than at check-in (see Figure 37). 

 

 

 

 

Figure 37: Carrie’s Self-Portrait Collage 

 

 

Carrie enjoyed the music of Ashlee Simpson, and described her music as 

comforting. She included dancers on her image because she practiced ballet for 16 years. 

The eye at the top of the image related to the death of her grandfather. The small home 

with a tree next to it towards the bottom left of the image represented her home town and 

how much she missed it. Carrie added the box of cereal at the top because it was one of 

her favorite cereals. She likes to change her hair color, and would do so often. The small 
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heart with the words “keep on dreaming” is how she addressed the failed romantic 

relationships in her life, but expressed hope that the right person is out there for her.  

Carrie’s behaviors in session two reflected those of session one. She spoke 

minimally, was the last to complete both her check-in card and drawing and stayed in her 

seat to create her drawing. Her check-in card for this session depicted her father driving 

her car from her home town in northern United States, down to her University. She did 

not talk about that in this session, but told the group that this occurred in a later session 

(see Figure 38).  

 Prior to creating her path drawing, the only contribution Carrie made to the 

discussion on decision-making (as this was the theme of session two) was that applying 

to and looking at college was one of the biggest decisions she had to make. She also 

remarked that she considered not returning to school after winter break, because of the 

discomfort she was feeling on campus. She acknowledged that troubling time in her path 

drawing (see Figure 39).  

 

 

 

 

Figure 38: Carrie’s Session 2 Check-in Card 
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Her decision to come to this university was greatly influenced by her mother. She 

described her path as bumpy and the majority of the bumps in her drawing corresponded 

with the “college” image she placed along her path. Similar to Charlotte, she included a 

list of things that will require her to make decisions. She was influenced by others when 

making decisions and expressed uncertainty about where her path will lead her in the 

future. 

 

 

 

 

Figure 39: Carrie’s Path Drawing 
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Carrie missed the third group session on relationships due to being ill. This put 

three weeks in-between her first two and last two sessions, as spring break was a week 

after the session she missed. Her behaviors in this session were much different that the 

previous two sessions she had attended. She spoke about her check-in card without any 

prompting from the researcher. She spent half her spring break at home in wintry weather 

with her family and the second half at the beach with her friends. She thought it was 

funny that she spent time sledding and then enjoyed the hot weather of the southern U.S. 

coast all in the same week (see Figure 40). Carrie elaborated on how much fun it was to 

have independence and to vacation with friends. This was the first card that she opted to 

use Magic Markers ® on. 

 

 

 

  

Figure 40: Carrie’s Session 4 Check-in Card 

 

 

After a group member updated Carrie on what had occurred in the group she 

missed on relationships, she wanted to take time to reflect with the group some of her 

thoughts on this topic. Her relationships with her family have changed. Previously, she 

did not get along well with her mother and was frustrated that her parents never viewed 

her as responsible. Now she had a closer relationship with her mother, which made her 
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happy. Her sister was one of her best friends and did not know what she would do 

without her. She learned a tough lesson in that she needed more than just a small group of 

friends to be happy. Some of the friends she made during her first semester of college 

traveled abroad for the second semester and she was forced to make a new group of 

friends. Consequently she now placed a higher value on her friendships. 

As session four turned to a discussion on changing roles and responsibilities, 

Carrie continued to have much to say. Carrie had gained a degree of comfort within the 

group that allowed her to participate more fully in the discussion. Carrie talked about 

having more responsibilities as a college student as compared to high school days. There 

was no longer anyone around to tell her to get things done. She giggled as she disclosed 

she was forgetful, so college was an adjustment for her. She was responsible for making 

sure there was food in her house and taking care of her car. She realized there were some 

luxuries she no longer has, such as doing homework in the car while her mother drove 

her from one activity to another. On the other hand she was excited about gaining some 

luxuries, such as getting to stay out as late as she wanted. Her mask focused on her 

responsibilities (see Figure 41). 

What did not change in this session was her slow pace of working on her art 

piece. This time, it was more evident how methodical she was in painting the mask. 

When she described it, she made clear that each aspect and color had a meaning and 

purpose. Carrie described the brown lines on the forehead of the mask as stress lines from 

having new and more responsibilities. She said that the white around the eyes signified of 

having her eyes opened to new things. The line down the center of the mask represented 

her various responsibilities. The blue stood for changes in college that made her feel sad, 

while the yellow stood for gaining more freedom. Carrie stressed how important this 

freedom and independence was to her. She disclosed that she was “mothered” and taken 

care of well by her parents but now loved being out from under their wings. She indicated 

that the pink cheeks stand for things that maker her smile. 
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Figure 41: Carrie’s Roles and Responsibilities Mask 

 

 

Carrie’s more outgoing behavior continued into the fifth and final session. She 

talked openly and excitedly about her image on her check-in card. This image depicted 

her travels from the University to her home town. She had lined up a summer job 

performing at a theme park at home with her friends and had her first dance practice over 

the past weekend. She was thrilled about “reuniting” with friends and being able to dance 

again (see Figure 42). Her weekend visiting home was fun. She was looking forward to 

returning home for the summer. 
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Figure 42: Carrie’s Session 5 Check-in Card 

 

 

Carrie acknowledged when completing her path drawing that she was unsure 

where her path may lead. As the topic of thinking of the future was brought up, she spoke 

more clearly about what she hopes and dreams to accomplish. She recently had decided 

to specialize in costume design (within her major of Fashion Design). She hoped to do 

costume design for musicals or movies (see Figures 43 and 44). 

Carrie elaborated on her future goals after creating her postcard from the future. 

She hoped to work on Broadway designing costumes in New York City for musicals and 

shows. It felt “weird, yet exciting” for her to talk about this goal, because she was on her 

way to achieving it. She always dreamt about Broadway work in one from or another and 

hoped to live in a big city one day. It feel “scary, but a good scary” to be on her way with 

her future goals. She told the group that even though there was a big chance it will not 

happen, she was excited about the possibility of winning a Tony Award one day. 
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Figure 43: Carrie’s Postcard Image 

 

 

 

 

 

 

Figure 44: Carrie’s Postcard Message 

Carrie 

Street Address 

City 
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Carrie postcard message from the future read: 

Dear Me, I’m writing you from the future. I’m living in NY and am the head 

costume designer for a new musical that just opened on Broadway. I have also 

just been nominated for a Tony Award! Get Ready! Things in the future are busy 

and chaotic, but definitely worth it! Study hard, but take time to have fun while 

you’re still at FSU. Best of luck, Me. 

Carrie Summary of Qualitative Data. Although Carrie was a reserved participant 

in the first sessions, her artwork revealed she was synthesizing the issues discussed. She 

struggled with relationships and finding her place in college. At the onset of the group her 

artwork was somewhat sparse (i.e. self-portrait collage, first session check-in card, path 

drawing). She worked slowly and deliberately.  

 During last two sessions her art work and mode of participation in the group 

changed. She was the first to speak up when the researcher posed a question to the group. 

She displayed openness and ease in making connections to other group members. This 

was a significant change as compared to her behaviors in the first group session.  

A beach scene on her session four check-in card reflected that she enjoyed times 

with her friends and revealed the progress she made with relationships. Her postcard from 

the future displayed clear goals and she described how being in college could help 

achieve the goal of making it to Broadway. The art interventions helped her think about 

aspects of college life that furthered and improved her adjustment.  

Miranda 

 Miranda attended four complete group sessions, and the beginning of session 

three. As with Carrie, Miranda tended to be more reserved. Especially in the first group 

session, she was inclined to look around the room to see what others were doing, prior to 

beginning whatever task was at hand. For example, before she began her check-in card 

image, Miranda looked up from the card to glance at the others, and then got back to 

what she was doing. She used mainly pen to complete her check-in card images. She did 

not speak about her first image, which depicted two people in bed; a computer, cell phone 

and a paper (see Figure 45). 

Miranda was the last to introduce herself in session one. While others spoke, her 

discomfort or anxiety was evident by the shifting in her chair and fidgeting with her 
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hands.  She informed the group that she was a sophomore studying psychology and 

enthusiastically exclaimed how much she “loves it.” She did not disclose much else about 

herself and when asked what she hoped to gain from the group, she responded with “what 

everyone else said.” This made the group laugh. 

 

 

 

 

Figure 45: Miranda’s Session 1 Check-in Card 

  

 

Miranda was seated closest to the supply table, and worked at the supply table 

with her back to the group on her self-portrait collage. She used both pre-cut images and 

took time to find images in magazines. She was again last to speak about her image, and 

continued to fidget in her chair while others spoke. She decided she wanted to put her 

collage on her drawing board, which was somewhat disruptive to the others. She seemed 

to realize after a few minutes of disruption that others were noticing, and put her collage 

on the floor to wait her turn (see Figure 46).  
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Miranda stated that she liked the celebrity Jennifer Lopez similarly to the way 

Carrie likes Ashlee Simpson. She revealed she included an image of an antidepressant 

advertisement. Miranda was struggling with depression and was using medication to 

assist her. Her honesty prompted Charlotte to respond by saying she had also used 

medication once, to work through a tough time. She stressed that her collage depicted an 

old and new phase of her life and she was trying hard to making important changes. She 

had prior problems with relationships and hoped to improve her relationships skills in her 

future. Miranda elaborated on how she can turn any dinner “into an event,” likes being 

outdoors, and the color pink. She had a smile on her face as she said she was an optimist, 

resilient and glamorous. The group members responded positively to her. 

 

 

 

 

Figure 46: Miranda Self-Portrait Collage 
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Miranda’s behavior in session two was similar to the first. She spoke when 

spoken to, and did not spontaneously add to a discussion. When prompted by the 

researcher, Miranda discussed how she copes with stress (cleaning, shopping and 

cooking), which was reflected in her check-in card image. Cooking and shopping were 

two of her favorite activities to do with friends. This can be seen in the “upset” face she 

drew with laundry next to it, and the “stress free” face she drew in a clean space (see 

Figure 47). 

 

 

 

 

Figure 47: Miranda’s Session 2 Check-in Card 

 

 

 

 

Miranda did not choose to participate in the prior discussion on decision-making, 

as that was the day’s chosen topic and again chose to sit at the supply table to create her 

path drawing. She began with the circle in the center of the image, and worked out from 

that point (see Figure 48). She redid the circle, in different colors, three to four times. 
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When the art making time was over, she was disruptive during the discussion part of the 

session. She moved her image from the table to the drawing board, and tried to clean up 

the extra chalk dust that was on the supply table, displaying anxiety and discomfort. 

 

 

 

 

 

Figure 48: Miranda’s Path Drawing 

 

 

Miranda displayed the many paths in her life. She spoke with confidence and 

assurance. The image she created was the different paths in her life that could run into 

each other or could change color. There were multiple paths because there were multiple 

aspects to her life and there were times when one path deserved more attention than 

another. She said her relationship path (in the lower right hand corner) demanded more 

attention from her at this point in time. She was struggling with a relationship with a 

friend that became distant once they both came to college. The group members connected 

with Miranda’s version of her path, and told her how “cool” they thought it was. 
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Miranda’s discomfort and anxiety was obvious and distracting yet she was accepted and 

encouraged openly by the other participants. 

 

 

 

 

Figure 49: Miranda’s Session 3 Check-in Card 

 

 

Miranda asked to speak with the researcher prior to entering the group for session 

three. She informed the researcher she had been robbed the day before, and had to leave 

the group early to attend a meeting about the robbery. She told the researcher she would 

prefer not to tell other group members what had happened. When she entered the group 

and after she completed her check in card, the researcher asked each group members if 

there was anything they wanted to check-in about. Displaying her frustration and 

annoyance, Miranda revealed being a “victim of theft” at the school gym. She reported 

her bag, towel, glasses, cell phone, keys and other important items were stolen. Miranda 

was particularly stressed over losing her glasses, as she stated she was “legally blind” 

without them (see Figure 49). She appreciated the support she received by the other 
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group members, but was aggravated by the entire incident. She depicted the items that 

were stolen in her check-in card. 

Since Miranda left the third group early, she did not complete a relationship tree 

image. This was unfortunate because she was currently struggling with relationships. In 

the fourth session, Miranda expressed her disappointment and described how her tree 

would have looked: (1) her tree would have had her family as the roots, because they kept 

her grounded, (2) she would have been portrayed in the trunk of the tree, (3) the branches 

of the tree would have been the permanent people in her life, and (4) the leaves would 

have been the people that come and go in her life.  

 

 

 

 

Figure 50: Miranda’s Session 4 Check-in Card 

 

 

Miranda did not speak about the images in her check-in card for the fourth group 

session. Based on the image itself (see Figure 50), it reflected the issues related to her 

possessions that were stolen. She depicted a “Wal-Mart Vision Center” so it may be 

possible that Miranda was trying to get a new pair of glasses, since losing them was so 

distressful to her. There was also an image of a cell phone, which was another possession 
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that was stolen from her. This was also the first and only card where Miranda used both 

pen and Magic Marker ®. 

For the first time in session four, Miranda spoke in depth about the session’s 

topic, being changing roles and responsibilities. She agreed she had more responsibilities 

than previously. She proudly described how parents taught her to do laundry and make 

her lunch at the age of seven, emphasizing her independence at a young age. She 

commented that now her responsibilities are around more “adult-like” concerns, such as 

paying her bills on time or filing her taxes, which is what she attempted to address in her 

roles and responsibilities mask (see Figure 51). 

 

 

 

 

Figure 51: Miranda’s Role and Responsibilities Mask 
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The line down the middle divided her responsibilities. The “dull” side (left side) 

of the mask represented her “old” responsibilities, while the brighter side represented the 

responsibilities she has now. She stated if she did not follow through with her old 

responsibilities someone was there to help her. She now had to take her new 

responsibilities more seriously and there are consequences if she does not take care of 

them.  

Miranda did not describe or discuss the contents of her check-in card image, 

which seemed fairly typical for her. As previously mentioned, Miranda was a more 

reserved group member and generally would only speak if spoken to, and only answer 

with exactly what was asked of her. Her session five check-in card depicted a cellular 

phone; a lap top computer as well as a church (see Figure 52).  

 

 

 

 

Figure 52: Miranda’s Session 5 Check-in Card 
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Miranda was more vocal about the week’s theme of thinking of the future. She 

was excited about working at a camp as a supervisor for the summer, which came with 

more responsibilities. She disclosed to the group that she was still “on the fence” about 

her academic future. She knows she liked working with children and trying to decide 

between general psychologies or studying child psychology. 

Miranda addressed her future in her postcard (see Figures 53 and 54). She again 

worked on this at the supply table, but with her back to a wall instead of to the group. The 

activity made her desires more concrete. She wanted a family and to be successful. 

Miranda liked the comment made by another group member that her postcard sounded 

like a fortune cookie. In general, both her image and postcard message were somewhat 

generic. 

 

 

 

 

 

Figure 53: Miranda’s Postcard Image 

 

 

Ms. Miranda 
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Figure 54: Miranda’s Postcard Message 

 

Miranda’s postcard message read: 

Dear Miranda, Don’t give up! The future has money, family, a career, a husband, 

children, success, love, benefits, a home and happiness in store for you if you stay 

on the right path and continue to have a strong relationship with God, all over 

these things are obtainable! Good Luck! The Future.  

 In the closing discussion, the researched asked the group if they gained anything 

from the group, and if so, what. Miranda was the first to first to respond, and did so 

enthusiastically. She said she learned more about herself such as her likes and dislikes. 

She had found the group process beneficial.  

Miranda summary of Qualitative Results. As with Samantha, Miranda described 

that her “big issue” was relationships. She addressed this directly in the first session self-

portrait collage. She portrayed that friendships and relating to others were important to 

her. She was struggling with and was using a medication to help her thought a tough time 

in her life. In her path drawing she purposely depicted her “relationship” path as larger 

than others because relationships demanded more of her energy. She was disappointed 

when she missed the session when a relationship tree was drawn. She thought it would 

have been beneficial for working through some of her relationship struggles. 

Miranda 
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Miranda also displayed some change in behavior that might not have occurred if 

the art was not the main modality for treatment. Miranda had a tendency to do her art 

work in isolation from other group members, with her back turned to them sitting at the 

supply table. In the last group session, not only did Miranda sit with her back facing a 

wall and not the group members, she also openly discussed what she found beneficial in 

the group with little prompting from the researcher. It seemed that since vocalization was 

not the main focus of the group, the art provided a safe way for group members to 

explore personal struggles. The members worked on their issues even if they spoke little 

about them. Carrie and Miranda displayed a gradual increase in their comfort within the 

group, which may indicate increase of comfort levels in campus life as well. 

 Miranda displayed increasingly more clarity about her responsibilities and 

academic demands. Her responsibilities changed since coming to college and she dealt 

with them effectively as explained through her roles and responsibilities mask. She was 

enthusiastic about her major and openly discussed her hopes in her postcard from the 

future.  

Conclusion 

 This chapter reviewed both the quantitative and qualitative results of this study. 

The quantitative results were the SACQ pre and posttest and the check-in card ratings. 

Each group member’s results were displayed individually, as well as compared to each 

other. The qualitative results were gathers from group notes as well as from the artwork 

created by each member. The group notes were sifted through and the most relevant 

information was presented in this chapter. This chapter presented the essential 

information gather from this study.  
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CHAPTER 5 

DISCUSSION 

 

The main purpose of this study was to evaluate the effectiveness of art therapy 

with students struggling with the adjustment to college. Emerging Adulthood was the 

theoretical background used for this study. This theory maintains that there is a new stage 

of development that takes place after adolescence, yet before adulthood (Arnett, 2004). 

Four female college students, entering the stage of Emerging Adulthood and who were 

struggling with her adjustment to college consented to be a part of this study. These 

students participated in five sessions of group art therapy designed to address five 

features of adult adjustment; (1) self-exploration, (2) decision-making and changing 

minds, (3) relationships, (4) changing roles and responsibilities, and (5) thinking of the 

future. Both quantitative and qualitative measures were used to ascertain the viability of 

art therapy as a modality to address the concerns of young people struggle with 

adjustment issues. These measures were: (1) the Student Adaptation to College 

Questionnaire pre and posttest, (2) weekly check-in card used to rate mood and create an 

image about something that impacted her week, (3) group notes written by the researcher, 

and (4) the artwork produced in session. In this chapter a review of each participant’s 

journey will be discussed. Implications of the findings, limitations and conclusions will 

be explored. First will be a comprehensive review of the study as a whole.  

Overview of Study 

A comprehensive literature review was conducted which included an examination 

of predictors of positive and negative adjustment to college, adjustment disorder, 

characteristics of today’s college student as well as university counseling centers. Four 

theoretical frameworks were discussed, and this study took the view of the developmental 

framework on Emerging Adulthood. This theory is based on the idea that there is a new 

stage of development that is no longer considered adolescence, but is not yet considered 

traditional adulthood (Arnett & Tanner, 2006). The coming of age is no longer what it 
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was some years ago. The features associated with this theory were used to create the 

topics and treatment protocol.  

 This study used a quasi-experimental single group design; no control group was 

implemented. The pre and posttest of this study was the Student Adaptation to College 

Questionnaire which rates adjustment on one full scale and four sub scales. Check-in 

cards were utilized as both qualitative and quantitative weekly modes of measure. The art 

created and detailed group notes written by the researcher were used as the qualitative 

modes of measure. The population was comprised of freshman and sophomore students 

at Florida State University. The sample was four female students, including both 

freshman and sophomore academic levels.  

 The group took place at the University Counseling Center of Florida State 

University and consisted of five sessions that occurred over a six week time span. Each 

week a different topic was reviewed and processed through art making, in hopes to 

improve the students adjustment.  

 The results displayed significant improvements in Carrie and Charlotte, the two 

freshman level students and particularly in the pre and posttest SACQ. The SACQ 

displayed some improvement with Samantha and Miranda, the two sophomore level 

students. Both Carrie and Charlotte scored approximately average score in the pre-test, 

while Miranda and Samantha scored much lower than the average. Carrie and Charlotte 

needed less work and assistance to make improvements as compared to Miranda and 

Samantha. The statements and quotes from each group members displayed personal 

perceptions of improvements and gains from the group experience. 

Research Questions 

Primary Research Question 

 The primary research question was to learn if art therapy was an effective, 

alternative tool for helping students manage the adjustment to college. This study 

implemented an art therapy based treatment protocol, consisting of five sessions. Each 

session focused on a topic closely related to Emerging Adulthood. These topics were 

gaining understanding of the self, changing minds and decision-making, relationships, the 

changing roles of becoming an adult, and considering the future. Each of these topics can 

play a role in the adjustment to college.  
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 Each participant was able to make a connection from the art directive and topic 

presented in each session to her personal life. The art provided a way for the participants 

to further explore the topic, and how she related to it in a visual manner. When the 

participants presented her artwork to the other group members, the students made 

connections to one another and picked up on themes that arose between group members. 

This helped the participants feel a sense of universalism in relation to struggling with 

college adjustment. The art was not only a way to make concepts about adjustment 

concrete and acceptable to explore, but also was a catalyst for conversation to let each 

group know they were not alone in their personal struggle. Group members themselves 

revealed that it was “easier” for them to explore these topics through art instead of just 

discussion. It should be noted though, that the participants were speaking to the 

researcher directly, and may or may not have felt the need to make such comments about 

the effectiveness of art therapy. 

 In addition, the pre and posttest results indicated positive change in all group 

members, some with greater change and others with minimal change. The check-in cards 

also revealed increased or stabilizations in mood ratings for majority of the members. The 

quantitative results, along with what the art was able to accomplish for the participants 

revealed that art therapy was an effective, alternative tool for college adjustment.  

Secondary Research Questions 

Question 1 

In addition to finding effectiveness of this treatment modality, this study was also 

seeking to answer additional questions about art therapy and adjustment. One of these 

questions was; what ways was art therapy effective in decreasing the symptoms of 

troubled college adjustment?  

For Samantha, the art she created was an outlet for the stress and anxiety of her 

daily life. She reported the distress she was experiencing related to her parents divorce, 

problems with social relationships, and her struggle with her boyfriend. Her art work had 

an air of chaos, which could have been a direct reflection how she has been experiencing 

the stress in her life. Charlotte spoke of what she had anticipated college to be like and 

displayed discomfort with uncertainty if things did not go as she anticipated. She 

struggled some with the anxiety of college not meeting her initial expectations and was 
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seeking clarity and direction.  By the end of the group session, Charlotte was able to 

identify her major and speak about her academic goals with confidence. Releasing stress, 

chaos and anxiety in their artwork was a safe expressive modality for these two 

participants. 

Carrie and Miranda were quieter members of the group. As much as verbal 

processing of the art was an important part of this group experience, the actual creating of 

the artwork was therapeutic itself. Miranda reported that the last group’s art experientials 

made much of what happened in the group more concrete to her and provided her a way 

to put things in perspective. Carrie agreed with other group members when they reported 

it was easier to work through these adjustment related topics through the art work. For 

Carrie and Miranda, art therapy was a less threatening way to work through issues related 

to her college adjustment. 

Lastly, there is evidence of change in the SACQ that can denote a decrease in 

symptoms of adjustment issues. Samantha reported an increase in her satisfaction of 

college courses as denoted by the change in her self report of statement (36) I am 

satisfied with the number and variety of courses at college. Charlotte indicated feeling 

moody or blue in the pre-test, and reported this was less of an issue for her which can be 

seen in statement (7) Lately I have been feeling blue and moody a lot. Carrie indicated on 

the pre-test that statement (34) I wish I were at another college or university related 

closely to her, while reported in the posttest this statement no longer applied to her. 

Lastly, Miranda showed a decrease in feeling of loneliness by the end of the five 

sessions. This was seen in the positive change to her response to statement (51) I have 

been feeling lonely a lot at college lately. 

The inherent qualities provided a safe and nonverbal arena to work through 

adjustment related issues, of the art assisted in the decreasing of symptoms of adjustment 

issues for these participants. Decrease in symptoms was noted through change in 

behavior as demonstrated by participants in the sessions. Symptom reduction was also 

made evident in changes in the self-reports of the SACQ pre and posttest.  

Question 2 

  The next research question this study addressed was: Is art therapy a viable 

treatment modality for adjustment issues? Charlotte and Carrie made fairly significant 
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changes on their pre and posttest results. Samantha and Miranda displayed some 

improvement on their SACQ pre and posttest. Charlotte, Carrie and Miranda each 

displayed improvements or stabilizations of mood as recorded on their check-in cards. 

Samantha’s Best and Worst ratings stabilized. Charlotte reported it was easier for her to 

work through issues using art and Carrie agreed. Samantha found the art work beneficial. 

Miranda learned more about herself through the group experience, and the other three 

group members agreed. As previously mentioned, the art worked provided the 

participants with a safe way to work through issues; it provided a place to release the 

stress and chaos that can be troubling, as well as a safe place to explore uncertainty and 

anxiety. Based on this evidence, art therapy seems to be a viable treatment modality for 

adjustment issues. 

Inferences on Participants 

 This section will discuss inferences that can be made about each participant, as 

well as the group as a whole about the effectiveness of art therapy. 

Samantha 

 Samantha was aware that she was struggling with social relationships. She 

reported losing friends since coming to college, was in a relationship of which she felt 

indifferent about its outcome, was having conflicts with her roommates, was 

experiencing difficulty making new friends, and was witnessing her parents divorce. 

These issues were portrayed in her art work and in the low scores she received on the pre-

test for the SACQ.  

 Where Samantha displayed little concern was with academic related issues. She 

reported some stress related to being enrolled in too many classes, but seemed to be sure 

of the directions her education was going. She was excited about her major of exercise 

science, and looked positively towards her future in graduate school. This was also 

reflected in her SACQ, as she scored the highest in both the pre-test and posttest for 

Academic adjustment, and having an above average score for this scale in the posttest. 

 Samantha was intuitive and knew the issues she wanted to work on. She displayed 

a desire to change by her commitment to coming to group each time each week. She also 

displayed an ability to look at what came out in her art work. She noted particularly in the 

session on relationships that her back was turned to her boyfriend in her relationship tree. 
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She was confused about this as her boyfriend was the closest person to her. It was likely 

that if she was not finding this group helpful, that she would not have returned. She often 

reported how busy her schedule was and she was making time for this group, and for 

herself. 

 Samantha’s issues were more serious than the typical college student adjustment; 

this was supported by her scores on her posttest SACQ cores remaining below the 

average. Not only was she adjusting as a sophomore to a new college, but the significant 

life stressor of parental divorce may have been hindering her ability to adjust to campus 

life. Because the divorce was a recent and ongoing stressor, it is likely that the issues 

related to it were currently present in her life and remained an important issue as she 

struggled with Emerging Adulthood. 

Because the divorce was an ongoing stressor, she may have needed more 

assistance than this group could provide. It is questionable what kind of improvements 

could have been made if this stressor was not present. Although she displayed 

improvements in all five scales on her posttest, only one scale, academic adjustment, in 

the posttest was above average, while the rest fell below average. In analyzing the art 

work she created, it is likely that she used the art to express the stress she was feeling. In 

her path drawing, relationship tree, and mask, the line quality and filling of the paper 

made her work feel chaotic and anxious. The works are a reflection of what she has been 

experiencing in her daily life.  

In other pieces she created, there also appeared to be a lack of connection. In her 

self-portrait collage, along with her check-in cards, her images did not appear to relate to 

each other. Her check-in cards often displayed many smaller items draw separately from 

each other, with little integration. There was much white space on the collage she created 

in the first session and few items did not to relate to other images placed on the collage. 

This may reflect Samantha’s self-reported distress over making new connections and 

relationships.  

Charlotte 

 Charlotte was trying to find her path as a college student. On more than one 

occasion, she discussed what she thought college was “supposed” to be like. She told the 

group she came to this University because she thought she was supposed to move away 
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and meet new people. She often displayed a sense of uncertainty and anxiety. Her first 

comment in regards to her self-portrait collage was her discomfort with white space. 

Charlotte collage appeared tight and had lots of overlapping. She went as far to fill in the 

white spaces with Magic Marker® and crayon so there was as little white space as 

possible. These feelings of anxiety could have been why she scored lowest on her pre-test 

in the sub category of Personal-Emotional adjustment.  

In the first session, Charlotte revealed being undecided about her major. She was 

considering psychology, or engineering, and opted for her original intended major of 

Fashion Merchandising. Despite expressing concern over her academic major, she scored 

in the average range for adjustment for the Academic subscale on her pre-test. By the 

posttest, she improved a full standard deviation on this scale.  

She reported some frustrations, but did not seem to be consumed by issues of 

relationships. Her relationship tree to reflected feelings towards new and old older 

relationships, and even seemed to assist her in processing feelings about her family now 

that her grandfather was gone. Although Charlotte seemed to make significant 

improvements overall, the death of her grandfather may have had an impact of her 

progress, which at this point can not be determined. 

By providing the time, space and unique modality to process her anxiety and 

uncertainty related to her college experience, Charlotte was able to work though these 

issues and improve her adjustment. By the final session, she announced her choice of a 

major. She found it was easier for her to express herself visually rather than verbally. She 

was clear about what she learned, such as was becoming more self-focused and 

considering her goals for her future. Her pos-test displayed significant increase in her 

Personal-Emotions scale, as well as her full scale adjustment. Working through her 

anxieties helped her flourish.  

Carrie 

 Carrie’s journey in the group was one of change. She was quiet and reserved at 

the onset of the group experience. Her artwork was sparse and disjointed, as can be seen 

in her self-portrait collage, first check-in card, and path drawing. She generally only 

spoke or added to conversations if she was asked. She scored below average in four out 
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of the five adjustment scales on her pre-test. Her pre-test, behaviors and artwork reflected 

the depressive feelings she was experiencing prior to joining the group.  

 Carrie identified social relationships as problematic. Her lowest sub-scale score 

on her pre-test was in the Social adjustment scale (one standard deviation below the 

norm). She stated that she wanted to learn skills to form new relationships. In session 

four in which a discussion about changing responsibilities, needs and desires, Carrie 

reported she had learned she needs more than just a small group of friends to be happy. 

Later in the same session, Carrie made it clear how important her new and old friendships 

were to her. She enjoyed herself vacationing with her new friends, and was very much 

looking forward to spending the summer with her old friends. In her posttest SACQ, 

Carrie had improved to an above average score in the sub-scale of Social adjustment.  

 Carrie not only seemed to be figuring out the new social standards of the college 

lifestyle, but also seemed to be testing out her new found independence and her new 

responsibilities. She had described being “mothered” and seemed to be trying to learn 

how to stand on her own two feet. In the last two sessions, she displayed that she had 

gained some comfort in the group, and was using it as a tool to support her. She was 

making connections to other group members about curfews, making sure her homework 

was complete and kept food in her house. She was more vocal and spoke with ease. Her 

artwork and check-in cards had more color. Carrie’s posttest SACQ scores in all five 

scales were above average. Improvements were seen in all areas, and Carrie seemed to 

now be standing sturdy on her own. 

Miranda 

 Miranda took the longest time finding her comfort zone in the group. She spoke 

minimally at the inception of the group. Her behavior often implied she was distracted, 

defensive or not fully committed to the group. However, whenever she spoke about her 

artwork and revealed her interpretation of the art activity, it was well received and 

applauded by the group members.  

 Miranda reported in the initial interview that she was struggling with 

relationships. This issue seemed to be in the forefront of her artwork. She described in 

her self-portrait collage that she was viewing relationships differently. In her path 

drawing she portrayed her “relationship path” as the largest one, as it was requiring more 
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of her attention than before. She described her relationship tree to the group in session 

four, since she unfortunately missed the session where that activity took place. It is 

questionable how much of an impact the theft that occurred in session three, keeping 

Miranda from creating her relationship tree, had on her progress overall. She addressed 

her hopes for a family and husband in her postcard from the future. Interestingly, social 

adjustment was not her lowest score on her pretest (it was actually her second highest 

score). She improved her Social Adjustment score at posttest, bringing her score to just 

below an average score.  

 Miranda scored lowest on her pre-test SACQ was Personal-Emotional adjustment 

arena. Her score was so low, that it was technically off-the-charts. Miranda addressed that 

she was working through symptoms of depression with the help of medication during the 

discussion of her self-portrait collage. Her struggle with depressive symptoms could 

attest for her minimal improvements in her SACQ overall. It is worth questioning if 

Miranda needed more therapy to work through these troubling symptoms, before she 

could really work through adjustment related issues. Miranda did indicate in the final 

session that the group helped her learn more about herself, as well as made some aspects 

of her future feel more concrete to her. Miranda may have improved even more, if more 

sessions were possible.  

The Group as a Whole 

 The group as a whole ran fairly smoothly. It was structured similarly each week: 

(1) completing a check-in card, (2) discussing the week and what happened in the 

previous session, (3) having a discussion about a new topic, (4) making art, and (5) 

finally processing the art. Having a set structure reduced anxiety for the participants.  

 Having only four female participants made for an intimate and friendly 

atmosphere. This allowed for group members to discuss pressing issues if necessary, as 

well as give time for the expressing of feedback or other concerns. This small 

homogenous group setting was problematic when group members were absent (i.e. 

session three only had two members participate in art-making). 

 Although the room the group took place in was spacious, having desks instead of 

drawing boards may have made the art-making process somewhat easier for the group 

members. Miranda often opted to sit at the supply table, and sometimes another group 
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member would join her. Samantha sat on the floor and Charlotte and Carrie tended to stay 

in their chairs. Placing desks in a semi-circle could have prevented having a client with 

her back to the group, and may have allowed for more group interaction during the art-

making process. 

 The art activities were easy for the group members to grasp and each related to 

the lives of the members. Also having different activities using various media allowed the 

group members to have multiple experiences with the media within a short span of time. 

Mixed media was offered for the relationship tree and postcard activities in order to 

provide the participants with options, and permitted personal desire. Beginning the first 

group with collage reduced anxieties around art-making. Being thoughtful about media 

was important and necessary.  

How Data Investigates the Results 

Quantitative Data 

 The quantitative data in this research was the pre and posttest of the SACQ, as 

well as the check-in cards where the participants rated their mood. The SACQ addressed 

the adjustment issues of participants. By using this questionnaire as a pre and posttest, it 

provided evidence for changes as reported by the participant. Noting the changes in pre 

and posttest helped to support art therapy as an effective tool to aid the adjustment to 

college. 

 The check-in cards were filled out weekly by the participants in order to rate 

mood. As noted in chapter two in the literature review, an adjustment disorder may have 

concurrent depressive or anxiety related features (American Psychiatric Association, 

2005). Improvements in mood could also be associated with improvements in adjustment. 

These cards were used to note any changes in mood, in order to further back up claims 

that art therapy can assist with adjustment to college. 

 Both of the quantitative measures were self-reports on either adjustment topics or 

mood. Although self-reports are helpful, there may have been inconsistencies. There is a 

possibility that participants misunderstood questions or inversed questions. For example, 

Miranda may have inverted her response for Best and Worst scores on her check-in card 

for session three, as her Worst rating was significantly higher than her Best rating. 

Although rating mood was helpful, it is important to consider what could have been more 
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helpful. For example, having the participant’s rate how well she was adjusting to college 

could have allowed for comparison between the results of the SACQ and how the 

participant perceived her adjustment.  

Using the same instrument for the pre and posttest may be a weakness. The 

participants became familiar with the SACQ after it was administered the first time. 

Being accustomed to the questionnaire could have had an unknown impact of the results. 

In addition, the construction of the questionnaire posed it problems. The statements and 

the items to be circled were displayed in small font. This confused some participants, 

causing them to circle more than one statement, or accidentally missing a statement.  

Qualitative Data 

 The qualitative data in this study were the group notes and art work created on the 

check-in card and the art experientials. The group notes included quotes, interactions and 

behaviors that occurred in the group. The quotes, interactions and behaviors that directly 

reflected a topic of adjustment were highlighted. Once this data was organized, it could 

be used to support claims made about art therapy and adjustment.  

 The art work created on the coping card was one way to regulate what was going 

on in the participant’s life, as this could have an impact on her behavior, motivations and 

attitude towards the group. For example, in session two Charlotte disclosed the death of 

her grandfather, and displayed in her check-in drawing a scene of her family traveling to 

the funeral, while she remained at this University. This particular instance played a role 

in her adjustment, as it made her question why she opted to come to this University over 

another. This directive was another way to explore happenings in group member’s life 

and how it related to adjustment. 

 Each art experiential took a different topic that was related to adjustment and 

Emerging Adulthood for the group members to explore. By focusing on a topic related to 

college adjustment, it helped the students process what they may have been struggling 

with in a visual manner. By taking time to think, consider and make art around a 

particular issue, progress was made as evidence through changes in the art work. 

 As with the quantitative data, the qualitative data also holds some weaknesses. 

Firstly, there is no standardization in data collection with this form of data. The data is 

collected by the researcher. The group notes, which were written by the researcher, were 
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written from her point of view. Another researcher may have viewed the happenings in 

the group differently than this researcher did. There is also a degree of interpretation that 

occurs in this form of research, which is done again through the researcher’s point of 

view. Although the researcher used direct quotes and descriptions of the art from the 

participants, this data was filtered through the researcher’s perspective. 

Implications of Findings in Regards to the Literature 

The theoretical framework for this study was Emerging Adulthood. The basic 

premise behind this theory is that the coming of age and transition into adulthood is later 

in age now as compared to earlier years (Arnett & Tanner, 2006). Instead of getting 

married and having children in the early twenties, young people are staying in school 

longer, are more career oriented and are even pursuing professional or graduate school 

(Arnett, 2004). The ideas presented in this theory were experienced by the participants in 

this study. All four participants were currently in college, and three actively discussed a 

desire to attend graduate school. Samantha and Miranda mentioned that they desired to 

have children and a family, but each disclosed that these desires were not in their near 

future. Attending graduate school and waiting to have families is part of the reason why 

people in this stage of life are not considered to be in a true adult-like stage. 

Emerging Adulthood is no longer adolescence (Arnett, 2004). Young people in 

this stage of life are less controlled by parents, experience greater independence and 

increased responsibility. Miranda and Carrie made a connection to each other about no 

longer having a curfew when staying with their parents, which indicated a decrease in 

parental control. Yet, Carrie commented on the difficulty she experienced with her 

acquisition of responsibilities such as keeping food in her house, keeping track of her 

homework, and fixing her car. This is also a time for high hopes and increased anxiety 

over instability. Carrie acknowledged she may be well on her way to winning a Tony 

Award for her Broadway costume design. Charlotte displayed anxiety over being unable 

to choose an academic major. 

This study utilized the five main features of the theory of Emerging Adulthood to 

create the art experientials for each group session. According to Arnett (2004), these five 

features are identity exploration, instability/changing minds, being self-focused/changing 

relationships, feeling in-between adolescence and adulthood, and thinking of the future. 
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These topics arose spontaneously by the group members and were directly brought up by 

the researcher. Miranda reported learning more about herself through the group 

experience. Charlotte was considering psychology and engineering before declaring her 

major as Fashion Merchandising. Charlotte also noted she found it interesting that her 

family rarely were the focus in her art work, and felt as if she was being more self-

centered in her life. Carrie reported having some trouble managing the new 

responsibilities of living on her own. Samantha was considering the future by changing 

her mind from going to graduate school in Ohio to California. 

Casey (2001) reported that there are few studies available that suggest best 

practices for treatment of Adjustment Disorder. Sharkin (2006) discussed the fact that the 

overall transition to college is becoming increasingly difficult. These ideas suggest that 

there is a need for information about effective modes of treatment for college adjustment. 

The pre and posttest to this study display, at minimum, some improvements in all four 

participants. Work on topics related to adjustment and Emerging Adulthood through art 

and discussion helped the participants synthesize what was occurring at this stage and 

their life, and work through these issues.  

 The findings of this research seemed to back up general claims made about art 

therapy. For example, Malchiodi (2003) reported that since art therapy requires quick 

identification of an issue, this form of therapy can expedite the healing process. The 

therapeutic group in this study took place over six weeks, and five sessions were 

conducted. Only one of the four members was present for all five groups. Carrie and 

Charlotte displayed significant improvements in both the pre and posttest. Samantha and 

Miranda displayed some improvement in the pre and posttest, but not quite to the degree 

of Carrie and Charlotte.  

 Ellenbecker and King (1990) found that the simple act of art making can induce a 

positive mood change. This can be seen through the changes over the six-week period in 

the check-in card mood ratings. Mood were improved or stabilized in at least two, if not 

all three check-in card rating scales for the four group members.  

Limitations 

 There were limitations to this study in regards to the sample and length of the 

group. First the sample size was small. The other sample limitation was a lack of 
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diversity in both gender and race. This sample was all women and therefore this 

information cannot account for adjustment issues felt by men. Three participants were 

Caucasian while only one participant was African American. A more diverse group in 

gender, race and culture could yield more diverse results. 

 An additional limitation to this study was the short nature of the art therapy group 

protocol. The protocol was five sessions which took place over a six week span of time. 

Although the five sessions seemed sufficient for two of the group members to make 

significant improvements, two group members made only some improvements. It may be 

necessary to develop an additional treatment protocol for a client who displayed only 

minimal improvements, as more time may be needed to assist her adjustment issues. 

 As noted in chapter three, this research did not utilize a true experimental design. 

This research was quasi-experimental, as no control group was formed. Having a control 

group for comparison could further back up claims on the effectiveness of the treatment 

modality used. In addition, three out of the four group members experienced life stressors 

(i.e. divorce, death of a family member and theft) during this group that may have 

hindered their progress. The control group is important for a more comprehensive 

research study, as it would account for these confounding variables. 

 It is important to question whether or not the modes of measure were best and 

most appropriate for this study. There may be a better questionnaire that addresses 

adjustment issues, or having the students their feelings on how they are adjustment to 

college on a weekly basis, instead of rating for mood. Aside from writing field notes with 

anecdotal data, it may have been beneficial to audio or visually record each group 

session, in order to gather the most in-depth information as possible. Five art 

experientials were created to address five separate topics. It is likely that a different 

experiential to address the same topic could have yielded different or more accurate 

results.  

Recommendations 

 A larger and more diverse sample size would be beneficial. The information 

found in this study is limited due to the sample used. Including men and people with a 

wider range of races and cultural background could provide additional information that 

this study would not be to conclude.  
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 Creating a longer treatment protocol, or a supplementary protocol for less 

improved participants may allow for even greater improvement with the individual 

participating the study. Both Samantha and Miranda scored particularly low on at least 

one scale on the SACQ. It is questionable if they would have made even greater strides if 

the length of the group was extended.  

Conducting the group using a true experimental design (i.e. a control group) could 

yield more detailed results. This would have allowed for comparison between the control 

group, and the group receiving treatment. Using a control group would further support 

conclusions on the effectiveness of art therapy. Lastly, as previously mentioned a control 

group could cancel out any confounding variables that could have hindered the results of 

this study. 

Researching different subgroups of the college population could be helpful. This 

study could be easily conducted with freshman, sophomore and transfer students in 

different therapy groups. This could provide greater detailed information about how each 

sub-group views his or her adjustment to college, and what his or her individual 

experience was like.  

This study specifically focused on students entering into the world of academia. 

Although the rate of students entering college is ever increasing, there is a population of 

young people entering the work force directly from high school. These young people 

could also be experience adjustment related issues, and could be entering into the stage of 

Emerging Adulthood. Studies on this population could be useful.  

Lastly, a review of the art experientials may be in order. For example, Miranda’s 

postcard image and message were fairly generic. This could have had something to do 

with the simplistic idea behind a postcard. Possibly changing this art activity to a letter 

from the future, including an image, could yield more meaningful results.  

Conclusion 

 The main purpose of this study was to learn if art therapy was an effective tool to 

aide the adjustment to college. In addition, this study sought information about the art 

therapy was effective in decreasing symptoms of troubled adjustment and whether or not 

art therapy is a worth while treatment modality students struggling with adjusting to 
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college. Topics such as today’s college student, art therapy, university counseling centers, 

adjustment disorder and adjustment to college were reviewed.   

 The theory of Emerging Adulthood was used as the foundation to this study. The 

participants of this study seemed to fit the model presented by this theory. The 

participants would spontaneously bring up issues that Emerging Adulthood addressed and 

responded well when particular topics were brought up in conversation. This theory 

proved to be an accurate and useful way of addressing college adjustment related issues. 

 Art therapy was found to be an effective tool for aiding the adjustment to college, 

as made evident through the qualitative and quantitative results. Further use of art therapy 

in college counseling centers as an alternative treatment modality to assist students 

having trouble adjusting to college may produce promising results.  
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APPENDIX A 

EXAMPLE HIGHLIGHTED GROUP NOTES WRITTEN BY RESEARCHER 

Color Key: 

Green: Identity exploration. 

Purple: Changing minds and decision making. 

Pink: Changing relationships and being self-focused. 

Blue: Changing responsibilities, needs and desires. 

Yellow: Thinking of the future. 

Orange: Noteworthy information. 

Group Session 1 

The first Art Therapy and Adjustment group session was held on February 18, 

2008 beginning at 2:35pm and concluding at 3:50pm. The time was set up in such a way 

so that it would not conflict with the class schedule of the four female group members. 

The group members range in age from 18 to 20. The group members are a mix of 

freshman and sophomore, and one transfer student. Below will be a review of how the 

group members were chosen, a description of the space in which the group took place in, 

an explanation of how each group member presented as well as a review of the group as a 

whole. 

How the Group Members were Chosen 

 The group members were chosen through a referral process. The researcher, who 

was also an intern at the University Counseling Center of Florida State University made 

announcements at the weekly staff meeting seeking freshman and sophomore students 

between the ages of 18-25 who may be experiencing symptoms of an adjustments 

disorder or are having trouble adjusting to the college lifestyle. (Because the policy of the 

University Counseling Center is that counselors do not diagnose students, the phrase 

‘symptoms of an adjustment disorder’ was coined.) It was requested that if a counselor 

was currently seeing a student with such issues, or completed an intake on a student with 

such issues, that a group referral form be completed and given to the researcher. This 

referral form outlined the name, contact information and general issues the student was 

struggling with. The researcher then contacted the referred student via phone and set up a 

time to meet in person or set up another time to conduct a phone interview. In total, seven 
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in person interviews and one phone interview was completed. Seven of the eight people 

interviewed fit within the criteria of the group. Five were eligible based on their school 

schedule. Four women opted to participate in the group process. 

Room Description 

 The room in which the group took place is of moderate size. The students entered 

through a door way with a table full of art supplies immediately on the left. There was a 

large white board in the back of the room. There were approximately 12 chairs in the 

room, and 5 of which were pulled together to make a smaller circle. Besides each chair 

were a drawing board, seven markers and a pen. The researcher’s supervisor sat in the 

back right corner of the room observing the group. Because the researcher is an intern, 

she is required by the UCC to conduct a group with a supervisor or co-leader present. 

Table 1 shows a mock up of the set up of the room. The chairs in which the group 

members, researcher and supervisor sat are enlarged for easy viewing (see Figure 55). 

 

 

 

 

Figure 55: Example Room Set Up 

 

 

Sessions 1 Activities 

 Because this was the first group, there were certain logistical items that needed to 

be covered. The group entered the room and the researcher introduced herself as well as 

the supervisor that would be present at each group meeting. The researcher presented 
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each group member with a packet of papers. On top of the packet was the researcher’s 

business card. The researcher informed the students that at any point in this process, they 

could contact the researcher by using the contact information provided on the card. The 

next sheet of paper was the Informed Consent Form from the project “Adjustment to 

College and Art Therapy.” Each participant was informed that this was the consent from 

for the research aspect of the group and was asked to carefully read each item on the 

consent form and to ask questions if necessary. Each group member took approximately 

three to five minutes to read the form. While the participants were reading, the researcher 

had to step out of the room to get an additional Supervisory Disclosure form for the one 

participant that had conducted a phone interview (The Supervisory Disclosure Form is 

necessary for all clients to sign when they are seeing an intern. All other group members 

had previously signed it at their individual interview scheduled with the researcher.) 

When the researcher returned, she asked the group members if they had any questions, or 

needed anything from the consent form explained in further detail. None of the group 

members asked questions or expressed any concerns. Next the students were asked to 

sign two additional consent forms that are policy of the UCC being the Art Therapy 

Sessions: Participation, Ownership and Use of Artwork and Art Therapy Sessions: Use of 

Artwork for Educational Purposes. The first consent form outlines that the student agrees 

to participate in art therapy session at the UCC and is the owner of the art work. The 

second consent form outlined that the student gives consent that for the photograph of the 

art work to be used for educational purposes as long as any and all identifying 

information is removed. Lastly in this packet, the students were asked to complete a 

check-in card where they rated on a scale from one to ten (one being poorly and ten being 

great) the best they felt that week, the worst they felt that week and how they are 

currently feeling. They were also asked to complete a drawing on the back of the card 

about something that greatly impacted her week. 

Once the students completed the check-in cards, they were asked to complete the 

Student Adaptation to College Questionnaire (SACQ). The students took approximately 

15 minutes to complete this questionnaire. Once they completed the questionnaire, they 

were handed a set of group rules to read over. The group rules consisted of the following: 
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1. Group members are expected to make a commitment to regular weekly attendance 

upon joining the group. 

2. The contents and substance of all that occurs within the group are held in strict 

confidence and may not be revealed to non-members of the group. 

3. Group members are expected to resolve any and all concerns, questions, 

apprehensions or conflicts with other group members and the therapist within the 

group meetings.  

4. Members are discouraged from discussing group business outside of regular 

weekly meeting times. 

5. Any contact between group members outside of the group needs to be 

acknowledged in the group. 

6. Some group members may be in individual counseling with the group leader or 

with other therapist. It is the option of the member to discuss the content of the 

individual treatment. 

All group members provided verbal agreements to abide the group rules. In total, 

these logistical items took the group about a half an hour to complete.  

The group then transitioned to introducing themselves. Each group member 

provided her name, major, and what she hopes to gain from this group experience. After 

the introductions concluded, group members were introduced to the art experiential for 

the day, which was to create a collage that describes who she is, what her likes and 

dislikes are, as well as what makes her unique. The group was given a half hour to 

complete the task. They were provided with magazines, 18x24” white paper, liquid glue, 

glue sticks, scissors, markers and pre-cut collage materials. Each group member was able 

to complete the task at hand. 

Once each member was finished, each was given a chance to describe their image, 

as well as respond to what other group member’s completed. After this process of the art 

making and discussion concluded, the group was asked what the experience was like as a 

whole. Two of the members had responses. The group was then reminded of the next 

group session, given a chance to ask questions and voice concerns. No group members 

had concerns or questions and the group was dismissed. 

Review of Individual Group Members 
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Samantha 

 Samantha came into the group room and sat in the ‘student 4’ seat as identified in 

Table 1 above. When she was handed the packed of information, she began thumbing 

through it quickly. She read over the first consent form rapidly, signed it and moved on to 

the other forms, not waiting for the researcher’s explanation. She requested copies of two 

of the consent form and the researched informed her she would check with a supervisor 

on the stipulations around photocopying these items and get back to her next week. She 

completed signing all of her consent forms prior to the other participants. She was then 

provided with the SACQ, which she also finished in a quick manor. When provided the 

group rules to read over prior to other group members finished, she seemed to glance at 

the rules, folded them in half, and placed them in a pocket of her bag.  

 When the researcher asked for the group to do introductions, and explain what she 

hopes to gain from the group experience, Samantha opted to go first. She states she was 

“really” a sophomore student, although the school is classifying her as a freshman 

student. She reports she is an exercise science major. She states that what she would like 

to gain from this group experience is better decision making abilities, to learn more about 

relationships and to gain a more positive attitude. She seemed to listen well to other when 

they were speaking and introducing themselves. 

 When the group was transitioned to creating the collage, Samantha seemed eager 

to begin. She quickly found a stack of magazines to search for images in and made her-

self comfortable on the floor in front on her seat (which was encouraged by the 

researcher), also removing her flip-flops. She began thumbing through the magazines at a 

quick pace, which made the pages make an audible noise as they turned. She was up and 

down from her spot on the floor to the art supple table on three to four occasions during 

the half hour time span to create the collage. She would grab another stack of magazines, 

sift through them on the floor, rip out a page or two, or cut out an item, then return to the 

art supply table and repeat the cycle. She had initially placed her large white paper to the 

left of her chair, folded over, next to her drawing board. When she was ready to begin to 

glue her images to the paper, she spread her paper out towards the middle of the circle of 

chairs on the floor. She placed a few images on the paper and returned to the art supply 

table to sift through a box of pre-cut images. She asked Miranda, who was sitting at the 
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art supply table and working, if she was using a particular image. Miranda replied “no” 

and Samantha took the image to use. She then returned to her spot on the floor and began 

cutting images smaller and gluing them to her paper. She crinkled her scraps in ball prior 

to finding a trash can to put them in. She was the first to finish her collage and gently 

folded it in half and placed it on her seat while she cleaned up the area around her. Once 

she completed that task, she returned to her original seat and patiently waited for the 

others to finish. 

 When the entire group was finished, and the researcher asked who would like to 

talk about their image first, and Samantha volunteered to go first. She indicated that half 

of her collage was related to things she liked, and the other half was about the thing she 

was not certain of. She indicates that she loves the beach, dancing and listening to music. 

She stated that the image in the middle was significant because she has “multiple 

personalities.”  She states that this image of the girl with the dark and light side depicted 

in the image stands for the fact that there are multiple parts of her. She states that she also 

feels as if she is always helping out others, but does not often feel that others help her in 

the way that she needs. She states that the image of the shark fin represents her fears. 

When the researcher asked the group if they had any questions for her, Charlotte asked if 

she could further explain her idea of having “multiple personalities.” Samantha 

responded by saying that this part of her causes tension in relationships and friendships. 

She states that she may act one way with one group of friends, yet another way with a 

different group of friends. She states that she has trouble meshing the two groups of 

friends. After her turn was complete, she later commented on another group member’s 

image. 

 At the conclusion of the group, the researcher asked the group members what the 

art making experience was like for them, as well as how the group experience as a whole 

was like. Samantha was the first to say that this experience was nerve racking and 

difficult. She apologized to the group for feeling anxiety around disclosing information. 

The researcher then noted that nervousness and anxiety may tend to be a natural part of 

the first group experience. When the group was dismissed, she was one of the last 

members to leave the room. 

Charlotte 
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 Charlotte came into the group room and sat in the ‘student 3’ chair as indicated in 

Table 1 above. She appeared to take her time reading through the informed consent 

forms, and would on occasion look around the room as if to see what others were doing. 

She did not appear to rush through any of the beginning logistical items, yet was not the 

last to finish either. During the introductions, she opted to speak after Samantha. She 

states she is a freshman and is currently an undecided major. She states she is considering 

psychology, and Miranda jumped in to encourage her to go that route by “oh, you should, 

its great!” Charlotte appeared receptive of the encouragement. She states that what she 

hopes to gain from this group is more insight toward college life. She reports she is 

generally positive person and would like to continue to stay that way. 

 When it was time to begin the collage, Charlotte picked out a couple magazines to 

flip though and returned to her seat, also hold a pair of scissors. She seemed to slowly 

turn the pages and seemed to be fully engaged in what she was doing. She would cut 

images out from the magazine on her lap, and place them in a pile next to her on her seat, 

or on the floor. She seemed to be able to find suitable images for her collage with the few 

magazines she initially picked up to look through. When she was ready to begin to glue 

her images to the paper, she made space for herself on the floor across from Samantha, 

almost blocking the doorway. She spread out her images and cut some down to a size that 

she preferred. She worked mainly on one side of her paper, over lapping images and 

pasting on top of others. Once all her images were glued down she went back with 

marker to fill in others spaces. When she seemed to find an end point, she returned to her 

seat she originally sat in.  

 Charlotte opted to speak about her collage after Samantha spoke, remaking that 

we should just “go in order.” She stated that she likes things to appear “smooth” and with 

few “empty spaces.” She states that she loves nature, particularly when it is spring time 

outside, loves to dance and enjoys fashion. She states she very much enjoys searching 

through thrift stores for “amazing pieces.” In addition, she remarked how she loves 

animals, movies and riding bikes. She states she desires to take more risks, but tends to 

be happy and positive. She relates that she tends to ask others for lots of advice before 

making a decision, but also likes to provide advice. Charlotte indicates she is a Gemini 

and is interested in astrology. She states she is generally happy, and enjoys giving 



 

 

 

116 

presents to others because then she is making others happy. When Charlotte finished 

describing her image, Samantha stated that she is also a Gemini. At the conclusion of the 

group when the researcher asked if any of the group members had any questions thoughts 

or concerns, Charlotte interjected that she is looking forward to working through some of 

what she is struggling with in the art process.  

Carrie 

 Carrie arrived to the group and sat in seat indicated as “student 2” in the above 

Table 1 chart. She seemed to listen intently and appeared to carefully read what was 

written in the informed consent forms. She was the last to complete her check in card and 

seemed engrossed in the drawing she was working on. Carrie was the third group 

member to introduce herself. She stated she is a freshman studying fashion design. What 

she stated she hopes to gain from this group experience is feeling more comfortable on 

campus, feeling more comfortable talking to new people and to maybe even acquire more 

friends. She smiled while talking to the group. 

 When it came to working on the collage, Carrie quietly moved to the art supply 

table and gathered a couple magazines, a pair of scissors and her white paper. She sat in 

her chair and slowly looked through the magazines she had picked out. She cut out or 

ripped only a few images which she kept stationary under her left leg, securing them 

between her and the chair. It was not until the five minute warning (time left to continue 

working) was given that she moved her collage pieces to the floor, stood up, pushed her 

chair back and placed her white paper out on the floor. She began to trim her images with 

her scissors and arrange them on the paper. She again was the last to finish her collage. 

When she did, she put her art supplies back on the table, pulled her chair back into the 

circle to rejoin the group. 

 Carrie opted to go third in talking about her collage. She began by stating “Now 

don’t make fun of me, but I love Ashlee Simpson.” She indicates that even though her 

music may appear pop-like in style, it can be comforting to her. She explained that she 

tends to put that music on when she is feeling sad. She said she also put the image of the 

dancer on her collage because she practiced ballet for 16 years. She indicates the eye was 

related to losing her grandfather in 7
th

 grade, which was a tough experience for her. She 

put a home because she loves and misses home. She placed a Christmas tree on the 
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collage because she is from a town called “Santa Clause” and she does not like Christmas 

as much as she used to. She indicates she is “obsessed with” Special K cereal. She states 

put the “keep on dreaming” because she feels she often ends up in “dead end” 

relationships but want to keep dreaming that the right person for her is out there. She 

indicates she put the hair color advertisement on her image because she loves to change 

her hair color and will do so often. No one immediately had a comment for her, but 

Miranda made a connection between their collages when she began to talk about hers. 

 When the group closed, Carrie did not have much to say. She had class starting 10 

minutes after the group finished and she began to look at the clock often towards the 

conclusion of the session. When the session was ended, she states “Sorry, I have to rush 

out” and left the room quickly. 

Miranda 

 Miranda entered the room last and sat at seat marked as “student 1” in the above 

table provided. She seemed to listen intently when the researcher was describing the 

consent forms. When the participants were asked to read the consent forms, she seemed 

to begin reading, look up around the room as if to see what the others were doing, then 

return her gaze to paper. This behavior happened on multiple occasions. When it was 

time to do introductions, Miranda encouraged Charlotte when Charlotte spoke about 

deciding to major in psychology. Miranda stated she is a psych major, loves it, and that 

Charlotte should do it too. Miranda seemed to be interested in what others were saying 

and was last to introduce herself. She stated she was a sophomore and indicated that 

“what everyone else said!” was what she hopes to gain from this group experience. 

She smiled brightly as she spoke. 

 When it was time to create her collage, she was closest to the art supply table and 

was first to begin sifting through the provided supplies. She stood towards the far right 

side of the table and began to distribute the paper to the other group members. When she 

found her supplies, she opted to move a chair to the table and to work at it. She had her 

back facing the group, but appeared to be steadily working throughout the entire 30 

minutes. She finished her collage with a couple extra minutes to spare, so she cleaned up 

her area and returned to her chair she initially sat at, with her collage gently folded in half 

on her lap. While other group members were talking, she opted to put her collage on the 
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drawing board provided. Her eyes seemed to dart from attempting to get the paper on the 

drawing board, to the person who was talking, and back to the drawing board. When she 

finished putting the image on the board, she placed the board in front on her with the 

back of the board showing, not yet displaying her collage. 

 Miranda was the last group member to describe her collage. When the group 

leader asked if anyone had a comment for Carrie’s collage, Miranda stated she did, and 

displayed her collage. She indicates that she related to Carrie in how she likes Ashlee 

Simpson because she feels similarly about Jennifer Lopez. Members in the group giggled 

slightly then began to hone in their attention to what Miranda was saying. Miranda first 

began to describe an advertisement for Zoloft at the top left corner of her image. She 

states that she struggles some with depression and joined this group to get help. She 

indicated she is also on Zoloft and she thinks it is helping her. Charlotte responded by 

saying she was also on medication at a time in her life and commended Miranda’s 

honesty. Miranda went on to say have she feels she is moving into a different phase of 

her life, and the left side of her image depicts the older phase and the right side depicts 

the new phase. She indicates in the old phase she struggled some with friendships, men 

and relationships. She reports in this “New life of Miranda” her friendships are becoming 

more important to her. She indicates she loves to cook and can turn any dinner “into an 

event.” She states she likes being outdoors, loves the color hot pink and that it is in many 

places in her home. She states she likes to think positively, believes she is glamorous, 

optimist and resilient. Miranda reported the fun of being a “goddess” and Charlotte 

interjected saying “I could see you as a Diva!” This comment made the group giggle yet 

again. Miranda smiled as she spoke about her collage. 

 At the close of the session Miranda did not have any additional comments for the 

group. She began to leave, and then realized she forgot the researcher’s business card in 

the room and returned to get it. She said “thank you” to the researcher the left the room.  

Brief Description of Group Dynamic 

 The overall group dynamic appeared positive. Group members appeared nervous, 

and somewhat shy. They did already seem supportive of each other, despite this being the 

first session. The simple fact that the group members were able to laugh some towards 

the end of the session seemed to show their ability it loosen up some. The group members 
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were silent for the entirety of the art making experience. The members did not seem 

bothered by Samantha motion of moving from the floor, to the table and back to the floor. 

Each seemed engrossed in her own collage. It is likely that more group dynamics will 

appear as the group progresses.  
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APPENDIX B 

IRB APPROVAL LETTER 

 
APPROVAL MEMORANDUM 
Date: 12/10/2007 
To: Kristy McDonough 
Address: 2626 E. Park Ave Apt. 21308 Tallahassee FL 32301 
Dept.: ART EDUCATION 
From:   Thomas L. Jacobson, Chair 
 
Re:     Use of Human Subjects in Research 
A Case Study of Art Therapy as a Tool to Aid Adjustment for College Students 
 
The application that you submitted to this office in regard to the use of human subjects in the research 
proposal referenced above has been reviewed by the Human Subjects Committee at its meeting on 
11/14/2007 2:30:00 PM.  Your project was approved by the Committee. 
 
The Human Subjects Committee has not evaluated your proposal for scientific merit, except to weigh 
the risk to the human participants and the aspects of the proposal related to potential risk and benefit. 
This approval does not replace any departmental or other approvals, which may be required. 
 
If you submitted a proposed consent form with your application, the approved stamped consent form is 
attached to this approval notice.  Only the stamped version of the consent form may be used in 
recruiting research subjects. 

 
If the project has not been completed by 11/12/2008 you must request a renewal of approval for 
continuation of the project. As a courtesy, a renewal notice will be sent to you prior to your expiration 
date; however, it is your responsibility as the Principal Investigator to timely request renewal of your 
approval from the Committee. 
 
You are advised that any change in protocol for this project must be reviewed and approved by the 
Committee prior to implementation of the proposed change in the protocol.  A protocol 
change/amendment form is required to be submitted for approval by the Committee.  In addition, 
federal regulations require that the Principal Investigator promptly report, in writing any unanticipated 
problems or adverse events involving risks to research subjects or others. 
 
By copy of this memorandum, the Chair of your department and/or your major professor is reminded 
that he/she is responsible for being informed concerning research projects involving human subjects in 
the department, and should review protocols as often as needed to insure that the project is being 
conducted in compliance with our institution and with DHHS regulations. 
 
This institution has an Assurance on file with the Office for Human Research Protection. The 
Assurance Number is IRB00000446. 
 
Cc: Marcia Rosal, Chair 
HSC No. 2007.576 
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APPENDIX C 
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APPENDIX D 

UNIVERSITY COUNSELING CENTER APPROVAL LETTER 
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