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THE 3 TUDENT CO Ml':1UNI TY 

I. Scholastic Aristocracy and Democratic Education~ 

The buildings which house them in many ways reflect the person
alities of the American colleges and universities. The classrooms 
in which the teaching occurs stand along side the elaborate hospital 
systems, the complicated new science institutes.and laboratories, 
the libraries , the efficient administrative headquarters, and the 
chapel spires. Among these buildings on most campuses are numerous 
others in which teaching and research occur less frequently, if at 
all: the oval of the football stadium, the rows of fraternity and 
sorority houses, the blocks and blocks of dormitories and the sleek 
and streamlined student union buildings. The campus is a place of 
learning o In our de.finition of "campus" we usually do not make 
exclusions. I have sometimes observed the puzzled look on the face 
of a visitor from abroad as he has inspected the various rooms of 
our strange house. Occasionally a guest from another land will be 
so bold as to ask what the bowling allies, swimming pools and ball
rooms have to do with scholarship. This is a fair question. 

The personality of higher education in the United States is 
dominated by an important political fact and emotional attitude. In 
theory and generally in practice the American college campus is open 
to everyone as a matter of right. In every nation the institutions 
of learning play an important sociological role. In the United 
States the colleges and universities self-consciously playa social
izing role. Our campuses are not only congregations of minds ded
icated to the pursuit of scholarship. They are also communities of 
bodies and souls, complete with all the material and physical para
phrenalia and shortcolnings attending human life. 

The right to learning is one of the expressions of the strong 
American drive toward equality of economic and political condition. 
The attempt to provide learning opportunities for millions undoubt
edly has had an effect upon the quality of the education ultimately 
provided. In any event, the millions have carefully policed their 
political right, and the masses have naturally been articulate about 
the results they expect educational opportunities to achieve. 
Colleges and universities in the United States are sensitive to the 
popular will, which largely accounts for the multiplicity of pur
poses assigned to higher education in this country. There is 
strength in a multiplicity of purposes. The plethora of our purpos~ 
however, often seems to paralyze our ability to assign an order of 
values to the various things we do. Student life on the campus puts 
to a test our value structure. 

The United States is still a nation of great economic and soci&L 
mobility. Mass higher education plays a vital part in keeping 
things mobile. The public in this country thoroughly appreciates 
the relation between advanced education and economic and social 
mobility. Those who support the colleges and universities with 
taxes and'contributions, and the students who come to partake of the 
education, not only expect the educational experience to equip 
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people for fuller and more prosperous lives, but also to duplicate 
roughly the lives they already know. The American success story is 
broadly understood. Most American students need only look at the ir 
own parents, relatives or neighbors down the street to observe some 
phase of the story in action. How natural it is for these'young 
people, when they leave home for the collegiate experience, to take 
along with them the prejudices and expectations to which they have 
been conditioned. The mood of the general American public is dir
ectly injected into campus affairs through the ' conduct of the stu
dents. 

The student community, therefore, is a ramification of the 
adult community. The character of student life is always colored 
brightly by the events of national history. 

110 National Life and Student Life 

The Twenties. The Roaring Twenties producoda generation of 
students who also roared. The campus life of these students could 
only have existed in a national climate of bewildering expansion. 
Prohibition, racoon coats, jazz and the gentlemanly "e" did not, of 
course, characterize or mold the majority of the students of this 
decade. They simply accented an underlying attitude. The veterans 
of World War I thought themselves sophisticated. They had seen gay 
Paree, and they read ' and aped F. Scott Fitzgerald. Their younger 
brothers and sisters, like all those who copy the original, pro- ' 
duced a kind of superficiality under t~e guise of sophistication, 
which today seems ludicrous. This was not a decade of democratic 
spirit in student life. Still, the campuses drew more students to 
them than ever before, setting the stage for what was soon to 
follow. 

The Thirties. The contrast betwe en the Twenties and the Thir
ties is striking. The unhappy Deprossion Years brought a new so
briety to the campus. Matters of social importance were natural 
for young men and women whose parents had lost everything and were 
unable to finance a higher education for them. Campus jobs, 
snobbishly avoided in the Twenties, became the order of the dayo 
Glittering social functions were few and unpopular. The schools 
themselves suffered severe financial pangs, and the students in the 
schools were acutely concerned with their own future economic 
security. Young and idealistic minds toyed with all the popular 
political panaceas and isms, and the faculties existing on sub
standard incomes were part of the prevailing tone. Our campuses " 
were populated by intense people. 

World War II. The Second World War broke suddenly on the 
United States, and its impact on the campus was immediate. The 
older male students began to leave. Thoso who were on call were 
restless and frustrated, often unable or unwilling to study. 
Younger mon were eager for their time to come, anxious not to miss 
the Great Adventure. School officials suddenly found their student 
bodies decimated and upset, and their budgets hopeless. 
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Many colleges and universities were saved from financial dis
aster during the war by the establishment of military training pro
grams on the campuses. The strict discipline of the armed servic es' 
programs contrastod sharply with the general university atmosphere 
in tho larger schools, whos e student bodies consisted mainly of the 
young, those physically unabl e to enter the armed forces and the 
women. Teaching and r e search--except for that carried on in the 
government programs--fell to a low ebb. 

As the War drew to an end the leaders of the colleges and uni
versities began to anticipate with mixed emotions the prospect of 
thousands of returning veterans. Preparations for their return 
assumed that the veterans would be a problemn Washington assured 
the universities that demobilization would be an orderly process, 
and that the "problemll--whatever else it might become--would not be 
one of sheer physical chaos. Things did not work out that wayo 
Men who had served gladly were ' unwilling to remain in the armed 
forces when tho conflict ended, and - their sentiments were effec
tively articulate~ by thoir parents, and thus by their Congressmen. 
When it finally rained, it poured, and for a while it seemed that 
the campus would be innundated by the volume of the returning flood. 

The Veter,an and the G.I. Bill ~ A problem existed in the years 
1945-1949 on most campuses, but the veteran was not the problem. 
His numbers helped to create the problem, which had been inadequat
ely forese en. Additional students created immediate needs for 
faculty, housing, equipment and services. Men and wome n 'Who had 
faced the firo of battle, who confronted futures already fore
shortened, returned in a serious frame of mind, 'naturally impatient 
with petty rules and rod tape, poor instruction, inefficient admin
istration and the supine acceptance of anything whatsoever. They 
were young people in a hurry, definite in their aims, mature in 
outlook and quite realistic in judgmento Some of the best stUdents 
this country has ever knewn were pre sent in this veteran group, and 
many of them would never have had the opportunity for higher e duca
tion had it not been for the War and its unique educational after
math--the "G.l. Bill." 

In thoir eagerness to recoup financially, many institutions 
admitted more students than they could effectively instruct -or 
accommodate. Fly-by-night trade schools flourished briefly, taking 
advantage of the five hundred dollar government allotments for 
tuition. Adequate controls for the approval of study programs were 
not instituted by the government, and there wore many abuses of the 
opportunities afforded by tho G.l. Bill. Despite those abuses, the 
impact of the Bill on the educational scene was profoundo The 
r esult perSists, long after the majority of the veterans have 
exhausted their benefits under the law. 

Local, citizen control of education in the United States is a 
deep-rooted tradition. Federal interference has long been avoided 
and the fear of federal control--of a uniformity imposed by support 
from the national government--is a live and effective force in 
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American politics and society. The G.I. Bill served as an example 
of federal economic support froe from federal political control of 
educational policy. Those who most feared federal intervention in 
education camo to realize that this particular foderal legislation 
had democratizod education in a way which many thoughtful people had 
considered impossible. The G.I. Bill brought this whole issue to 
the campus at a new level. ~fuat has since happened makes some 
administrativo schizophrenic. On a grand scale, this unique instru
ment opened the door to higher education to young Americans from 
every economic and social stratum. 

With this experience undor their belts, colleges and universi
ties were both ready and eager to absorb the returning veterans of 
the Korean Action. Thus the wars at Mid-century thoroughly democ
ratized the opportunities for higher education in the United States. 
From their-adversity blossomed into reality one of the great Ameri
can ideals, and no one can understand succeeding student communi
ties in this nation without first appreciating this monumental fact. 

III. The Economics of Higher Education and the Student 
communitz· -

The student body constitutes one important link botween the 
institution of higher learning and the general community. On still 
another front colleges and universities moet the public directly in 
an influential context. This is the oconomic front--the sector in 
which the educational institutions fight their battles to finance 
their operations. The obb and flow of this battle also helps to 
shape tho forces which both expand and restrict student life. For 
most schools this battle is fought in relation to threo major 
sources of power--government, the great private foundations and 
private industry and commerce. 

Governmonto Tho relationship between the federal governmont 
and the colleges and univorsitios remains ambiguous. Land-grant 
schools have been recipients of tho largess of tho government for 
many years and have workod out a modus vivendi, which sooms to havo 
left their policy-making powers compl'otoly in tact o Not all state 
universities have been so happy in their relationships with their 
own controlling logislatures. 

The participation of tho fodoral government in research during 
and since World War II has been enormously expanded. Almost all the 
larger universities and many colleges have obtained grants from the 
government for special research activities. This ropresents a 
natural--though often difficult--union of interests and talents. 
In an atomic era governmont naturally has need of research for which 
it lacks human talent, technical equipment and resources. Academ
icians usually prefer to remain in their professions rather than to 
join government service. Academic participation in such vast pro
jects as those at Los Alamos and the Argonne National Laboratories 
are only the most spectacular examples of a trend very much in 
effect today. 
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To the extent that the government may give or withhold its ro- ' 
sources for spocific research objectives--and may always, of course, 
withdraw its support at the expiration of specific contract periods-
the influence of the federal agencies is felt sharply on the campus. 
An abrupt decline in governmont support would seriously cripple many 
excellent educational institutions. On somo it would have a disas
trous effect. 

Moreover, the interests of the national government have pre
dominantly concentrated in the applied sciences. This fact has had 
a variety of mischievous effects on work going on in the othor dis
ciplines. It has created grosser inequalities in faculty salaries. 
It has directed the use of academic resources within the science 
fields themselves. These concentrations of monetary power and 
resources within the university naturally influence the quality and 
the numbors of students who take up those disciplinary pursuits. 

Federal influence in higher education at this level presents a 
very different set of problems and consequences from those implied 
by the federal scholarship program symbolized by the G.I. Bill. 
Those who remain adamant in opposition to all federal assistanco, 
of ton fail to honor tho distinctions involved. 

Business & I~dustryo No college of quality can rely wholly on 
tuition income for financial security. In most institutions tuition 
feo incomo accounts for one-half or less of the total operating , 
costs. No modern business or industry can escape the increasingly 
acute need for collego and university trained leadership and per
sonnel. On the basis of this mutuality, the educatienal administra
ters. have turned increasingly to business and industry in recent 
yoars for financial support. By and large industry has responded to 
this situation generously and wisely.' The Ford Motor Company has 
established its own education program, as have DuPont and many othor 
corporations. Each year finds new examples of either private pro
grams for the children of employoes or direct, general support of 
the colleges ' and universities. In their fund-raising efforts, tho 
schools have, with increasing frequency, turned to the medium-sized 
and smaller industries. 

Quite aside from the influential role tho leaders of industrial 
corporations play on the governing boards of universities and 
colleges, reliance on industry for direct grants presents new 
issues concerning the independence of tho educational institutions 
from the particular interests represented by industry and business Q 

Industry--liko govornment--has its special concern with the applied 
sciences and with a relatively few other disciplinary areas. Indus
try has stepped up its campus .recruiting activity, and through a 
variety of doors enters the campus in a manner which influences the 
choices that both stUdents and faculty-members make regarding study 
and career pursuits. The modern college ct~riculum reflects the 
specialized and vocational needs for success in the American indus
trial and co~nercial organization. Modern student life reflects the 
cultural patterns resulting in a society in which business success 
is the dominant model. 



- 6 -

Foundations. Foundations for educational purpos Gs aro not nvw, 
but the emergence of the Ford Foundation, with its galaxy of sub
sidiaries, has been a mattGr of national importance. Universitie s 
turn with more frequency than evor before to the large foundations-
Ford, Rockefeller, Carnogie and Kellogg--for special projedt suppor~ 
At the same time, hundreds of smaller foundations have been and are 
being established with more limited areas of inter est. The present 
tax policies in this country make gifts to foundations favorable to 
persons of large fortunes who arc seriously interested in promoting 
dducational endeavor. The five hundred million dollar grant made 
by the Ford Feundation in ' 1955 te private colleges and universities 
was the largest ever made, and it set a new pattern fer foundation 
givinge Instead of grants of three te five years' duration for 
special projects which the school was committed to continue-
assuming it succeeded--the Ford gift was both for endowment and 
operatienal purposes. Administrators have long argued that the 
colleges and universities have greater need for unallocated funds 
than for special project grants. In any event our schools are now, 
more than ever, dependent upon foundation suppert for the continu
ance of important segments of educational programs. 

Financial Aid to Students. Curiously, the post-war national 
prosperity has in some ways adversely affected the economic welfare 
of educational institutions and the students in them. Inflation, 
the explosive growth of national population and the broadening edu
cational opportunities for our young people have revolutionized the 
financial situations of the students themselves. Tuition costs in 
our schools have advanced from an average of around $500 in 1950 to 
more than ~~1,000 per year in many of our private insti tutions. ThG 
state universities have also uniformly found it necessary to in
crease their fees. Consequently, almost all institutions have boen 
subjected to sharp pressures to increase their funds allocated for 
scholarships, fellowships, and aids for stUdents. The state schools 
have expanded their resources for these purposes through special 
grants from the legislatures and private sources, and the other . 
schools have drawn from unendowed funds as well as from industry, 
pri~ate individuals and government. Many scholarship programs have 
been established on a nationally competitive basis--of Which the 
National Merit program is an example. 

In 1950 tuition -fees at Harvard College, th~ oldest UniverSity 
in the United States, was C;600.00. Today it is ~?1,000.00. As 
Prosident of the University from 1933-53, James Bryant Conant estab
lished scholarships on a national basis with competition conducted 
in regional areas. Alumni who had previously recommended promising 
young men to Harvard now were asked to assist tho Admissions Office 
to locate talented young men regardless of their financial circum
stances. Thus, the scholarship program at Harvard has had a lib
eralizing effect upon the make-up of the student body'of the College. 
The increased demand for student financial aSSistance, and the 
vigorous efforts of the collegos throughout the nation to meet this 
demand, have been additional factors accelerating tho democratiza
tion of higher education in the United States. 
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At the graduate level the size of the fellowships given has 
increased markedly with the'national inflation of the 1950 1 s. The 
National Science Foundation, the Public Health programs and other 
grants are larger than most universities havo been accustomed to 
award. Competition for the qualitative science students, as a 
result, has been very keen. This is the day of the multiple appli
cations from students for admission as well as for grants-in-aid. 
Member institutions of the American Association of Universities by 
common consent do not announce graduate fellowship awards until the 
first of April each year. Then they are confronted with a period 
of anxious waiting for acceptances by the more promising young 
scholars. Obviously, the quality of the educational institutions 
is affected by the outcome of such competition. The American uni
versities not only compete for faculty members and general public 
support, but also for qualitative students. 

The economic affairs of national life frame acute problems for 
the institutions of higher education in the United States, and add 
an important dimension to "the charactor of the student community. 
Through these problems the campuses are subjected to a variety of 
pressures. All segments of national life compete for the attention 
and talents of the academic world, Indeed, in the case of obtain
ing competent teachers in the SCiences, the academic world is it
self a competitor wit11 the government and industry, This intense 
competition not only affects the kind of educational opportunity 
ultimately presonted to tho students, but also has an impact upon 
the decisions students make about their career futures,' It is also 
undoubtedly true that students are attracted by success, and that 
to some extent they seek to emUlate the cultural habits of those 
who emerge from this competition most successfully. 

IV. Student Life and Real Life. 

Because the typical American student is young, generally with
out dependents and during his SC11001 years not engaged in full 
economic productivity, it is sometimes felt that his immersion in 
campus life is artifiCial, detached from the main currents of the 
general community. National and international events, however, 
reach into campus life and shape what the students do and think. 
OccaSionally, campus affairs become national events. Though most 
campuses are separate "plots of ground, they are not isolated. They 
could not be isolated, even if they wished it that way. 

Student life is a fairly accurate barometer of the national" 
political; psychological and cultural storms. And because it is, 
after all, the business of students and teachers to think, they 
are sometimes more thoughtful about tho deep issues of American life 
than the adults living that life. 
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Discrimination. Long before the United States Supreme Court 
decided that equal educational opportunities meant something more 
than the provision of separate but similar facilities, this issue 
was viBorously confronted by the American campus. Since the Court 1 s 
opinio~ this issue has focused on the South, where the great battle 
against segregation is still in progress. But the pliBht of minor
ity groups has long concerned Amorican society and the universities. 

I ' 

The s e gregation of the Negro is central. Discrimination against 
Jews has been less discussed, but its existence is tacitly recog
nized. The private quotas of many colleges have been relaxed. In 
the social life of the campus, integration of the various races has 
been r~id. The fraternity facet of student life is an example of 
recent progress. 

During World War II the fraternity system in America ' suffered, 
and many educators thought it probably would never return to its 
former strength. Such has not boen the case. Fraternities pro
vided much needed post-war housing for many returning veterans. The 
veteran, tired of the disciplined life of the military, found gaiety 
and relaxation in the unstructured environment of the fraternity 
house. 

Thanks largely to the influence of these returning veterans, 
a plan originated among the students at the UniverSity of Michigan 
designed to deny the use of campus facilities to student groups who 
practiced membership and social discrimination. The plan, which 
stipulated a given period of time durir.g which the' student organi
zations could alter their practices before censure, gained national 
importance through its sponsorship by the National Student Associa
tion. This proposal stimulated intensive debate within the American 
student body, and it spurred many colleges to oxamine more closely 
the rigidity of their social groups, fraternities, sororities and 
clubs. 

At the present time many Jewish students are initiated in the 
traditionally "Aryan" fraternities. Some formerly restrictive 
fraternities have pledged and initiated Negro members. Many national 
fraternal organizations have officially removed restrictive clauses 
from their constitutions. This legal action does not always insure 
perfect practices, but it does testify to the growing impatience of 
students with discriminatory practices. The shape of things to come 
is demonstrated by the keen sensitivities of our students--sensitiv
ities often keener than those of their elders--the alumni whose stu
dent days now rost in a remote and very different past. 

The Self-Government of the StUdents. Another important result 
of the post-war veteran ferment was the emergence of a genuinely 
representative, national stUdent organization. While national stu
dent unions are traditional in other parts of the world, the scope 
and diversity of the American continent operated against such a 
federation. The United States National Student Association now has 
a history of ten years. It has grown to represent more than 200 
student bodies of more than a million students. In its formative 
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years NSA experienced a rare and mature leadership, and reflected 
accurately many national political tensions. Veterans were in the 
majority from 1946-50, and a struggle developed between extreme 
leftist and conservative student elements. With maturity a middle
of-the-road policy evolved, which has greatly enhanced the influ
ence of the organization. The evolution of NSA has afforded hun
dreds of student loaders an extraordinary, practical education in 
the political dynamics of American life. But many American educa
tors, trained in a different age, still look askanco at student 
interest in practical politics. 

Aside from its efforts to stimulate student interest in inter
national stUdent affairs, the most important consequence of the 
national organization has been its encouragement of campus student 
government. The developmont of vigorous self-government encountered 
a paternalistic tradition in many colleges and universities. While 
the curricula of our ·schools preached the democratic doctrine, littm 
opportunity for the practice of democracy existed in campus life. 
Today student government is judiciously and calmly accepted. As 
the students have matured through the intelligent acceptance of the 
responsibility which accompanies increased freedom, so the admini
strative authorities in most schools have matured by permitting 
greater freedom to the students. The regulation of student life 
itself is now frequently placed within the jurisdiction of student 
government. On some campuses student government is encouraged to 
share faculty deliberations concerning what is taught and the 
methods of teaching. But on almost all campuses through committees, 
through round-table discussion and debato, the linos of communica
tion between the students, the faculty and the administration are 
firmly established. The paternalistic approach is no longer toler
ated. The paradox of attempting to teach students to think, While 
directing their every act, is fortunately pass~. 

Equality Equals Informality and Participation. Even at a much 
earlier point in our national history, DeTocqueville observed the 
American passion for joining organizations and participating in pub
lic political and social affairs. He saw these peculiar American 
propenSities as manifestations of the democratic spirit, the con
viction among our people that each man was ,as good as his neighbor 
and thus entitled to mix fully in all aspects of public life. But 
one of the prices of equality, said DeTocqueville, was loneliness. 
The equalization process, he thought, erected impersonal mass models, 
which motivated the Americans to join with his fellows in public and 
social endeavor in an attempt to escape from his feelings of isola-
tion. ' 

Taking modern stUdent life as a Whole, perhaps the two dominant 
qualities are its informality and the way it seeks to encourage 
broad participation in a variety of activities. 
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Informali ty is the keynote to the social lifo.. The student 
union movement has provided a central meeting place for all studonts. 
It has broken down the barriers between formal social activity and 
the more frequent, unstructu.red mingling of stUdents of all back
grounds in social intercourse. Clubs and activities on the campus 
now follow easily the natural, ever-changing interests of the stu
dents rather than set and traditional patterns. 

The spread of co-education has accelerated the demolition of 
social convention and tradition on the campus. The women's colleges 
in the Eastern region still flourish, but there has been little 
expansion of these schools in recent years. In fact, some smaller 
women's colleges have become co-educational and others have ceased 
to exist. The finishing school for young ladies has shown a marked 
decline in the East and the South--the only areas where it ever had 
importance. The woman's role in American society is reflected in 
campus lifeo Female students movo with ease into student leader
ship positions on the newspapers, in the governments and in the 
national student movement. 

Campus attitudes toward sex have altered considerably. 
Aberrations which formerly could not even be discussed, now are 
faced for what they usually are--symptoms of deep-seated maladjust
ments. Sex education and preparation for married life are subjects 
found either in the formal curricula or in informal lecture and dis
cussion series on the campus. There is no air of secrecy or amuse
ment a.bout them. They are frankly and intelligently accepted sub
jects by the students, about which they express frank and intelli
gent curiosity. 

In the athletic programs, attitudes are changing too. Many of 
the older traditions persist; football remains king of the campus, 
though some smaller colleges and a few larger institutions have vlith
drawn from inter-collegiate competition. Two major team sports-
football and basketball--attained a measure of notoriety in recent 
years as a result of some abusos--gambling, the excessive subsidiza
tion of athletes by the colleges and promiscuous recruiting prac-
tices. ' 

But the most important change is the resurgence of intra-mural 
competition. In most schools today participation is at a high level 
in the intra-mural programs. This is a'manifestation of the desire 
to shift emphasis from spectating to participation. Vfuile the spec
tator sports are for everyone--particularly ' for the alumni--modern 
sports programs are aimed at the individual, not only while he is a 
student but as a preparation for his active maturer years. While 
team sports remain popular, the present trend emphasizes anew the 
individual sports--handball, tennis, golf, swimming, squash, 
fenCing, gymnastics, and skiing. 
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Notwithstanding the informality of student life, conformity is 
still apparent. The crew-cut, tho white buck-skin shoes and the 
skirts and sweaters suggest an even greater conformity than actually 
exists. Conformity in social groups is much less marked. The inde
pendence generated by an active student government is the result, 
not the cause of this intelligent informalitye 

With social informality has come a relaxation of outward stan
dards of conduct, which in another day, would have seemed to pro
duce immorality. The restrictions on hours for women students have 
been quite relaxed in almost all colleges. Smoking, long forbidden, 
then tolerated in restricted areas, is now casually accepted for 
women almost everywhere. Drinking is still taboo, but practices vary 
considerably in the different regions of the country. Most univer
sities leave this indulgence to the discretion of the older stUdents. 

Pre-fabricated houses, trailers and temporary housing of all 
kinds emerged after World War II to accomrnodate the veteran popula
tion, many of whom returned to the campus ma.rried. Universities 
have recognized the phenomenon of early marriage and replaced the 
temporary housing units with permanent apartments for stUdent 
families. Until the late Forties few colleges permitted married 
students to attend, and many had regulations which automatically 
dismissed students who were married during the educational term. 
This has all changed during the Fifties. The baby carriage has 
become familiar on the campus. 

The growing concept of residential education in America , 
illustrates best the blending of formal and informal education, and 
the all-permeating nature of the collegiate experience. 

The residence halls and dormitories were once considered places 
where students slept and ate--necessary but distracting servlces on 
the periphery of the main educational experience. Today the 
planning of the residential units is as much of an educational pro
gramming task as it is an architectural one. The modern residence 
hall is seen as a focal point of the studentls life in which the 
arbitrary line between the extra-curricular and the curricular 
disappears. 

V. The Concept of the Student Welfare. 

The rise of the dean of stUdents as anow ~rofessional member of 
the academic family--and the all-embracing character of the welfare 
services over which he presides, remain the source of lively debate 
on the campus. 

In most American univerSities, even in the urban areas, the 
majority of the students in attendance reside in the university 
community rather than at the residence of thoir parents and families. 
Thus, the typical American undergraduate severs the home-tie at the 
age of eighteen to engage in the collegiate experience, and given 
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the geographic breadth of the United States, this break means that 
the distance between the youngster and the adults who formerly 
supervised his conduct is great. 

A major shift of this supervisory responsibility has occurred 
from the home and church to campus and the dean of students. The 
college houses the student, feeds him, oversees his moral develop
ment, and attends to his emotional and physical health problems as 
well as to his intellectual maturation. In addition to all of this, 
as curricula have expanded and specialized, the college assumes an 
important role in guiding the student through the academic complex
ities of the institution, Many students come to college under 
extraordinary economic pressures, which cannot be ignored. Finally, 
as the student terminates his education in college, his introduction 
to a productive career is often facilitated by vocational guidance 
and placemento 

To some it does seem incongruous that in a nation never too 
friendly to the concept of the welfare state, the colleges and uni
versities should immerse the student citizen in welfaro acconnnoda
tions which apply to almost every phase of his college life. 

In any event, to manage these affairs many schools have estab
lished deans of students with general responsibilities for this 
administration. These deans are assisted by staffs of experts: 
psychiatrists, psychologists, religious counselors, residence hall 
counselors! veterans' advisers and vocational guidance and place
ment consultants. In addition to these there are special counselors 
for various student activities, plus the managers of the student 
union bUildings, the dietitians for the restaurants and the people 
who operate the dormitories and the fraternity houses. The titles 
of dean of men and dean of women are still current, indicating in 
some places different procedures for handling the two sexes. The 
dean of students in co-educational schools recognizes certain areas 
in which women's affairs are different, and his staff includes 
women in prominent positions. 

As a general rule the student's use of these various services 
is a matter for his own discretion. No one forces him to seek the 
advice and counsel the services represento On the other hand, many 
schools require students before they reach their legal majority, 
to reside in the residence halls rather than off-campus. In the 
event of a serious emotional or physical illness which affects the 
student's academic status, the use of a particular service may be 
prescribed. Academic counseling is generally a required experience 
for all students--at least in the undergraduate level. 

It may be argued that these services have very little to do 
with the scholastic experience itself, that they detract from the 
central theme of university life and consume unnecessarily both the 
time and energy of student, teacher and administrator. To some 
these welfare accommodations appear to be coddling--crutches which 
sap the initiative and independence of the student. 
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The wise use of the special services on the campus enhance the 
student's ability to make a wider range of intelligent choices. 
Students today--in a large, diverse and free society--are, after al~ 
confronted with a monumental range of decisions. In the totalitar
ian society many of these decisions are made for the students by his 
superiors. Others may choose for him his life's work, the field of 
his university study, his social station. In our country the stu
dent must choose for himself his wife, his job, his cultural pur
suits and religious affiliations. Free decision-making must be 
wise, and a step toward wisdom is the assembly of the relevant facts. 
Student services principally are mechanisms for the assembly of the 
facts. Given the best facts available, the decision is still for 
the student to make. 

VI. International Education and American Students. 

Educational exchanges of an official character began after the 
Boxer Rebellion'on a modest scale. They were stimulated by the 
First Viforld War, leading to the creation of a national clearing 
house--the Institute of International Education in New York. But . 
it was only after the Second World War that exchanges became a 
large and important affair in which ~most all colleges and univer
sities are involved. At present more than 35,000 foreign students 
are studying on American campuses, and there are thousands of stu
dents from this country abroad. The junior year abroad for Smith 
College juniors was established between the wars and today dozens 
of schools~onsor special programs in foreign study. 

The Fulbright Scholarships established by our government have 
given a tremendous impetus to the exchange idea. These awards are 
based on an open national competition, and involve study opportuni
ties in na tions with vlhich we have concluded re ciprocal agreements. 
Established as a means for the payment for surplus commodities 
remaining in allied countries after the World War II, the program 
allows students from the United States to study abroad and to 
receive their scholarships in the cQ~rency of the foreign country. 
Fromtts inception this has been an admirably conducted program. 
It has made campuses aware of the resources and talents of the uni
versities abroad. It has encouraged faculties to share with their 
peers abroad the fruits of teaching and research. It has brought 
to the United States campus a real sense of being a part of the edu
cational process which knows no boundaries and has no restrictions. 

The presence of foreign students from almost all countries of 
the world on campuses has been accepted intelligently and happily. 
No longer are the people from overseas exploited because they are 
different. They have become a regular and accepted part of the 
educational scene. 

Barriers remain for the students behind the Iron Curtain, 
dominated by the U.S.S.R. Efforts begun in 1956 to effect exchanges 
between Russia and the United States were fruitless, and the 



situation in the Mid-East has probably set this effort back for some 
time in the future. The Hungarian Rebellion and the consequent ad
mission of thousands of its people to the United States have aided 
these people, but have not decreased the tensions between the East 
and the West. No relationships are now established between this 
country and China. 

The World University Service conducts successful annual cam
paigns for funds on our campusesj fraternities and sororities wel
come foreign students into their houses; the Seminars for Inter
national Living bring together earnest, dedicated young people; the 
inter-country associations, like the English Speaking Union, the 
American-Scandinavian Poundation and others sponsor educational pro
grams; The Marshall Fellowships, the Rhodes Scholarships and innum
erable other programs all support and extend the spirit of exchange 
and unselfish dedication to true educational principles. 

The international responsibilities assumed by this nation 
following Vilorld vVar II have awakened American students to their 
increased responsibilities as citizens and to the new educational 
demands imposed upon a citizenry acting in a world-wide arena. 

VII. Conclusion. 

We have been discussing student life in a prosperous, mass 
democracy which has quite recently assumed tremendous new responsi
bilities around the globe. We have been talking about student life 
in a nation whose power rests on a highly i ndustrialized base. We 
have examined student life in a mobile, fluid, free society. 

Higher education in the United States is a major focus of the 
cultural and intellectual problems flowing from freedom, materialism 
and the necessity to use wisely unprecedented power. 

The student community contains all of the tensions which are 
generated in such a society. In political tradition life, of the 
United States, liberty and the pursuit of happiness have always been 
linked to the proposition tlmt learning and education are the keys 
which open the doors to wealth and success. Material achievements 
are intimately related to a political way-of-life--to the ability 
to think and act freely. Notwithstanding its wealth this is a nation 
where illiteracy is viewed--even among the uneducated groups--as 
socially undesirable; where democracy has so thoroughly permeated 
higher learning .that attending college is a standard aspiration 
among all economic stratao 

There are many basic unresolved issues in American higher edu
cation; specialization and general or liberal education; the sci
ences and the humanities; vocationalism and generalismj conformity 
and freedom, materialism and spirituality. The exciting thing about 
students is their eager, fresh, dynamic concern with the important 
unanswered questions. 
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