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(I I should not have chosen to talk about the University of 

Chicago this evening had the subject not been assigned to me. 

For the past eleven years, I have been e16s~ly associated with 

the interesting developments of that institution, but I am 

sensitive to the fact that many people have felt that the 

University has not always been noted for its modesty. I should 

not want to appear immodest in Georgia, as there are too many 

people 'Who knew me when. My roots are deep in Green County, 

and there are those who could speak knowingly in Telfair, -
Colquitt, Tift, Carroll, Fulton, and Clarke. 

Deans Bfiscoe and Tate have, however, suggested that you 

might be interested in my own interpretation of what has been 

going on at the UniTersi ty of Chicago during the last few 

years, and I am happy to have the opportunity to mare m;r ex-

perience with so august a body. 

The UniverSity of Chicago is, as you doubtless ~, the 

youngest of the large private Universities. It was founded as. 

a Baptist institution in 1892, but even then, it was spectacular 

in several aspects. It opened its doors on a college and 

graduate school simultaneously at a time when only Jehns Hopkins 

and Clark University had graduate schools of any importance. 

One must remember, parenthetically, that the great graduate 

schools we know today grew quite slowly from small colleges, 

and that in 1891 graduate schools were rare in this countr,y. 
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William Rainey Harper, the first president of the 

University, was a man of creative imagination. ~imagination 

combined with the wealth of John D. Rockefeller worked to ~ D.. ..., 
produce something rare in tho educational scone. ~ ~ 
often heard Mr. Hutchins say that all of the really important 

things which the Uni...ersity has accomplished since 1892 were 

conceived in broad outline by Mr. Harper. He invented the 

quarter system in order to make it possible for teachers to 

take advantage of the full summer term; he started the first 

important University press; he originated the home study plan; 

he championed the cause of pure research and recognized the ;' 

responsibility of the UniTersity towards it. Important for all 

of us in the educational world was Harper's insistence on 

p~ing not decent, but excellent salaries. In the nineties he 

paid full professors seven thousand dollars a year. The large, 

graceful and beautiful homes in our neighborhood stand today 

as testimony of this eiuightened position. Unfortunately, now 

even with salaries well over seven thousand dollars for full 

professors, few teachers can afford to live in the homes built 

by those mambers of the first faculty, seven of whom were 

college presidents when they came to the University. 

Mr. Harper did many things of importance, but his outstanding 

gift to the University was an intangible spirit -- a spirit of 

freedom of inquiry, and willingness to change when change seemed 

indicated. This spirit may sound unimportant, but I consider 

it a factor of the greatest influence in the development of 

tho University. It gave a~ to the University which 



3 

has existed and does exist to the presento 

There have been five heads of the institution since that time, 

but the free spirit of the inSitution has weathered the conservatism 

of some and the daring of others. 

The period of the institution mich I know best, of course, 

centers about the latter part of Mr. Hutchin's twenty-two years 

as president and chancellor and the five which Mr. Kimpton has 

served. The developments during this period of time have been 

widely discussed and are sti1l difficult for me to view with 

complete objectivity. 

Mr. Hutchins became publicly identified with several movements, 

soma of 1h ich were of secondary importance to the University 

proper. I mention them because of the publicity which attached 

his name to the enterprises. HiS interest in the adult 

education courses in the Great Books was an extra-curricular 

inte d was never reflected in the curriculum of the 

~~_und.rgradUato program, I might say parentbetica~ that thoro 

, never was any connection wetween the curriculum of st. John's 
? 

~~ college and tho University of Chicago. Mr. Hutchin!! :'interest 

~ In world government and the cataloguing of great ideas , 

along with ~ortimer Adler, was also extra-curricular . 

These project~ were never part of the University proper . 

~.Ir . Hu tchin's in tere s t in the developr.1ent of a program in 

general education was deep and sincere, and the movement 

l 
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he led in this area' stands as his greatest monument at 

the University . That he abolished participation in inter

collegiate football on the part of the University was 

a by-product of his desire to focus the interest of 

the undergraduate student body and faculty in a 

coherent , defensible program of general studies . 

Fundamental to his thinking was the assumption that 

the elective system, sponsored by Mr . Eliot at Harvard, 

had led to many abuses . He often said that the 

curriculum of most colleges resembled a cafeteria 

where one picked and chose his meal with no real 

knowleds;e or thOllc~ht of the proper balance of the 

diet . 

In order to accomplish his aim of a unified , coherent 

program, he pioneered in creating a college faculty 

devoted to the study of general education . In his 

college there were not the traditional freshman 

courses in English , social studies , science , and 

languages presented by graduate assistants or 

begrudging faculty members who preferred advanced 

courses . Instead , Hutchins established a wholly 

separate college faculty devoted to teaching under 

graduates . 

In order to disassociate the college courses from 
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their gradua te counterparts and the domina tion of the 

graduate faculty , the College faculty was given 

independent status with the right to award the A .B . 

degree for the four-year course in general education . 

Academic rank was established within the college 

faculty , and the Chancellor announced that promotions 

and salary lncreases would be given in recognition of 

excellence in teachlng rather than~ication and 

research , the oualities usually recognized by the 

laurel wreath in the universlty . 

Also fundamental ~ his educational philosophy was the 

belief that most bright students lost valuable time 

in high school and could profit from beginning their 

college studies at an earlier age . Students were invited 

to leave high school after the sophomore year and 

begin the course in general education , and generous 

scholarships were available for the brighter applicants . 

In order to ascertain when and where they should begin , 

Hutchins instituted an elaborate system of placement 

testing , administered by a separate University office 

of examiners . Admission tests ·were given to al l 

students who wished to enter the college program . 

Furthermore , a battery of placement tests was given 

the stUdent once he arrived on the campus , to assure 

him and the Colle ge facul ty that he was not repeating 
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work which he had already assimilated , and to enable 

him to continue his studies at the level appropriate 

to his preparation~c~~ ~sts , prepared by 

the University examiners , rather than by the instructors 
A 

themselves , were administered at the end of each 

year - course . And the student's performance in the 

comprehensive consti tuted his course- grade for the 

year . fi.a,~ ~~ /tN-M ~ ~' 
There was an air of great exci tement about the entire 

venture . Young faculty members ~orked a~g~ 

studied together . There were staffs~tead of -

departments , and the members of each staff' met at 

intervals to discuss the material which they were 

currently presenting . 

E"I ch staff member gave one lec ture a qu ar ter to all 

students enrolled in a particular subject ; the other 

meetings of the class were discussion groups for 

t wenty to twenty-five st"udents . Thus , for the most 

part , students learned by discussing the material 

wi th their instructor and fellows . Students were 

allowed to progress at their own pace , and some of the 

brightest were soon present ing themselves for comprehensive 

exams in subjects in which they had not taken courses . 

This , then, was the college which Mr . Hutchins created . 
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I ~Uld say that its faculty succeeded in an extraordinary way 

in accomplishing its fundamental purpose -- the creation of an 

integrated, unified curriculum. 

The entire venture sounds ideall You might wonder, thertore, why 

we made several radical changes in the structure of the program 

four years ago. As time went on, it became increasingly clear 

that there W&lt~ certain problems in t1ae administering rstr the 

College program. 

In the first place, we had sought to alter the educational pattern 

of the U. S. b y placing the emphasis on the early admission of 

students to colle ge. This .,.va fiound we were unable to do. Despite 

the fact that we had scholarships for early entrants and the 

fact that many fine stUdents entered after the tenth grade, we 
4.-

discovered that the majority of the stUdents still entered college 

" after graduation from high school. 

Second, all stUdents who entered the program were required to take 

our placements tests. On the basis of these tests, two thirds of 

the students who had completed high school were required to take 

three years of general education~ Thus a program devised to ac-

celerate was actually acting in reverse~ Deceleration was the 

order of the day. 

Transferring credits presented another problem. Many students who 

completed the course at , the University and tra~~.r~e~~~ 
institutions were placed as juniors. ~protested that we had 

H.~ 
beseed our gr a duates on national norms for graduates of senior 

colleges and that their performance had exceeded our fondest hopes. 

But, when we indicated this to our sister institutions, they reminded 
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us that Y1-e had se t up a three-ye ar mas ter' s program for tiote college 

graduate s at our own institution, and that we were, ourselves, 

treating our college gra dua t es as juniors, as indeed we were. 

Finally, in the course of establishing the college and relocating 

the degree, we had alienated many high school principals who ob-

jected to our soliciting the ~igh school sophomore and who did not 

believe t h at we had the proper environment for the fifteen or 

sixteen-year old student. Our criticism of the average high school 

d i d not endear us to its a dmi nistration, regardless of the verity 

of the criticism. 

Thus, because of these problems, we decided to change some of the 

structure of the college without altering the basic concepts of its 

educa t ional program. In so doing we made enough noise to give the 

general impresssion to the public that, with Mr. Hutchins' depart-

ure, we had decided to discard evenything on which he had laboured 

so long and so arduously. Such is dis tinc tly no t the case. 

We admitteq.~ candor ~at we had failed to break the educational 
~ _ fov. r:t:t, U,S 

pattern of • education, a:ndi"'we re-shifted the emphas i s of our 

admissions policy to the high school graduate. In doing this, how

ever, we did not reject the bright and well-adjusted youngster 

who is bored in high school and who prefers to and should begin his 
..,...-' 

college work rather than vegetate in an unstimulating situation. 

We still accept early entrants. But we no longer concentrate our 

efforts in their direction. 

In order to present a program designed for the high school graduate, 

it was necessary to shift the A. B. and B.S. degrees to the normal 

l 
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position; that is, after four years of college study. In our 

program, th ~four years of study now include, general education 
~ 

and special study ~ a major field. 
'"::;::/ 

We feel that we have learned a great deal about general education 

and about the inter-relationships of the various disciplines. This 

we have preserved; and, in addition, we have produced programs for 

the bachelors degrees that are the result of the combined thinking 

of the graduate and the college faculties. These programs are 

now in force. However, we are continuing to examine and alter 

them as we subject them to continuous study a~examintttlon. At 
• 

Chicago nothing is ever static. Each faculty meeting is the scene 

of discussion of programs, of needed revisions, of suggested changes. 

Educational concepts are of major concern to stud~nts and faculty 

alike; but students can be absorbed in educational matters and still 

remain normal, healthy, active " individuals. 

It has been my privilege to work closely with the curriculum and 

the extra-curriculum for the past eleven years and to observe and 

someti~es direct and advise on affairs of students. Nothing irri-

tates me more than the suggestion that at Chicago all the students 

are what their peers call "brains" who do nothing but study and 

attend class. Never have I seen a more varied or more stimulating 

extra-curriculum than at Chicago. 

This natur~lly leads me to say a word about football which is under 

close scrutiny at our institution at the present time. Withdrawal 

from the Big Ten in 1939 was a move on the part of Mr. 

Hutchins. It came to a school which had had a speich!! Q;ap~ success-

ful career in all major sports, but which had suffered a series of 

years of declining prowess. It was a courageous and admirable thing 

l 
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for the a dministration to do at that time, in the face of alumni, 

student and public disapproval. The decision to withdraw repre

sented the belief on the part of the administration that the game 

of football had b ecome commercialized to an unnecessary degree and 

that a comparatively small university like Chicago could not compete 

with the large state universities without taking steps which it 

refused to take. I think the decision was sound, given the cir

cumstances. 

On the other hand, I see nothing intrinsically weong with football. 

The Ivy schools have continued to play it withou t abuses of the 

spirit of a g ame which is, rightly or wrongly, the most interesting 

of all American college sports. That the University community at 

Chicago is seriously considering the resumption of football at 

the present time is testimony to two facets of the University's 

position at present. The first is that it is always willing to 

change when change seems advisable or right. The second is its 

belief that the dramatic withdrawal from the Big Ten, coupled with 

its academic pioneering, created for the public an unreal picture 

of the University and its students. Despite a full program of 

intra-mural sports and a large pro gram of intercollegiate competi

Dion in all sports e x cept football, the impression remains with 

many people that sports do not exist at Chicago, and that the 

stud body is in some way odd or queer. Th is misconception we 

desire 

I the general impression creared by the college ex-

periment and the extra-curriculum resulted in a ~p decline in the 

undergraduate body. Two years ago all this changed when a sharp 
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increase be gan. This has continued, with another sharp increase, 

in the current academic year. The graduate and professional schools 

have been IDut little affected by all these changes. Their enroll~ 

ment rose after the war, declined when the general decline wa s a 

national phenomenon; but by and large, the have maintained their 

equilibrium throughout all the trying periods. Graduate students 

choose their schools by the quality of the particular departments 

in which they wish to study, and all major universities have their 

strengths and their weaknesses. Undergraduates, however, choose 

their schools for a variety of reasons, and some of ·the major rea-

sons are not intimately related to the curriculum. 

We have come to believe that a University is better off when it 

has about an equal number of graduates and undergraduates. At 

present our ratio is about one third undergraduate to two-thirds 

graduate and professional. We intend to continue our emphasis on 

the undergraduate programs until we have r e ached this distribution. 

To this end, the present Chancellor, Mr. Kimpt~n, ma~y members of 

the faculty and I have spent much time visiting cities in which we 

have talked with school administrators about our present programs. 

We have wanted to tell our story, because we believe that it needs 

interpreta tion to educators as well as to the general public. 

Thing s are seldom what they seem on the surface. Recently, Time 

magazine carried a story relating how many millio~ollars the Un-

iversity had recently received. Since that time we have been 

attempting to remind our f~iends and donors that we are not as rich 

as the account of our recently acquired millions seemed to indicate. 
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A large graduate school is a very expensive operation as mo st of 

you know. But I am also sure that those of you from state insti

tutions here this evening would agree that priva te institutions 

~re needed to do many of the thing s which would or could be cur

tailed in publicly supported educational colleges and universities. 

I believe that I understand the importance of both, since I spent 

fifteen happy years teaching in state institutions in this, my 

native state. 

V 
My years at the Universit~have been stimulating and invigorating. 

There is an air of excitement about the place which I caught when 

I first went there as a graduate student. It still exists for me, 

and I hope that it always will. 
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